Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.


All assets can be found through the links provided next to their corresponding context.

· Digital Competency - https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zxt83nyb464WrdsM8Rw3c

I designed asynchronous and synchronous sessions to be taught online to include all styles of learning. I used a blend of the following:
· Practical activities with recording elements to upload onto 'dojo' for teachers to assess the pupils learning at home.
· Creative actives for pupils to explore making, drawing and colouring different pieces of work. This is also uploaded onto 'dojo' in picture form unless stated otherwise.
The variety of learning at home was used to suit all pupils. This home learning was also able to support the pupils’ confidence and well-being within education when easing them back into regular schoolwork and lessons. The two different approaches to learning were used in different sessions throughout the week. This online platform of teaching allowed me to develop my own I.C.T skills throughout placement.
I have been fortunate enough to be involved in teaching during a new environment where teaching has needed to be redesigned to suit online learning. Online learning has given me an insight into how teachers support pupils learning and also how the pupils respond to different styles of teaching through different platforms. I was able to observe a variety of abilities adapting to this new experience and take note in how each ability and need of the class was considered in order to run a smooth and engaging lesson. I had the chance to contribute to the design of these styles of lessons and was able to work within a team to create the best experience for all learning needs. New knowledge I had to learn and develop in order to confidently conduct these lessons:

· Recording tools - to support my PowerPoints and sessions for asynchronous sessions.
· Dojo - (communication platform between teachers and parents) was used to assess their progression from home.
· Microsoft teams – I experimented and utilised all of the features teams had to offer when teaching online.

· Numeracy - https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zxt83nyb464WrdsM8Rw3c

The pupils were given a range of ability level tasks to complete during this experience. This was set up through the 'must stop, should stop and could stop' (High, medium and low ability). The expectations of the pupils during the experience were for all to try their very best and challenge themselves. However, this was the case during lockdown when pupils were learning from home. The levels were more lenient as I understood the barriers parents/guardians face when trying to challenge their children without sucking away their confidence in themselves. When in class the expectations were set for all pupils to attain a specific standard of work. The pupils were observed during the whole class activities from which I and my support staff could categories them into their level abilities with standards to hit. The ‘must stop’ was set as the basic, lower, standard of attainment in this case showing their understanding of the concept of 1 more, 1 less and altogether within play (teacher lead). The ‘should stop’ is the middle ground where pupils will need to show their understanding of the 3 concepts through play (independently). The ‘could stop’ or higher ability task was to use their knowledge within play and in the classroom environment (independently). An example of this can be found in the assets section.
From this experience I have learned that challenging the pupils needs to be varied on their ability and needs to always have an end goal in mind (a standard). The expectation of pupils can only be found for each pupil when their standard of work in that specific topic has been established. The use of external research by myself benefits this as I would improve my own knowledge of the numeracy topic along with how to teach it. In this experience I have been able to set tasks for the pupils to complete and work with the class teacher to assess the pupils against the curriculum in order to assign them an expectation within that topic. The end result of this was that each pupil was able to work to the best of their own ability. It gave us as a teaching team a wide range of expectations from the pupils and from that a step by step guide of how each pupil should be progressing in this experience.

· Literacy – https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zxt83nyb464WrdsM8Rw3c

Within these session I have developed my own knowledge of the topic and have made the effort to seek out advice to support me in teaching. I have engaged with weekly reviews during placement and used them to reflect on what has gone well and what hasn't. From this I have identified that my subject knowledge needed improving and furthermore my professional growth. With this information I was able to research further into the topic to better understand it myself. I found multiple support platforms such as university lectures, online centres to better my knowledge and resources that better explain the topic. This variety of support allowed me to take time to learn the topic better, allowing me to educate pupils better also. 
From this experience I have learned that if I do not know and understand the subject in hand well enough I have no chance in supporting the pupils learning successfully. I understand the importance of this and have found that when educating myself further within subjects I have more confidence in my abilities which rubs off on the pupils when teaching. Pupils respond better to a teacher that does not get confused in the middle of the sentence or struggle to link the previous task to the next. Better subject knowledge means better understanding of what is required which I turn means better pedagogy of the lesson.
In the future I wish to further educate myself on each subject I teach. It has been a long time since I needed to use a lot of skills within subject area and an even longer time since I engaged in school lessons. There is always something that I will need to revisit as I carry on through my teaching career including learning the basics.

· Four Purposes (1) – https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zxt83nybZndmbgn7M6ttM
In this lesson I have designed it to be a whole class experience. Each member in the classroom will work independently and together to understand the tasks and challenges set and to complete them in part of a group and individually. The main aspect within four purposes was for the pupils to be 'ambitious, capable learners'. The pupils engaged with the lesson through presentations and physical demonstrations. This was done asynchronous at home during lockdown and synchronous in class when pupils came back to school. These settings required the pupils to be more ambitious and independent with their work. 	During the activities pupils:
· Set themselves high standards to achieve and enjoyed the challenge as they were setting the difficulty.
· Continuously built on previous knowledge due to the sequence of lessons and applied what they learned in the sessions to play at home and in school.
· Are questioning the problems their solving and independently solving them in their own comfortable environments.

I feel that I have learned more about the four purposes within lesson planning and the experience after these lessons. I have found that pupils do naturally want to achieve higher standards of work and be more ambitious but with the right style of teaching. It is not enough to set them a challenging task and expect result. I have found that I have needed to be more engaged with the task and after reminding them to use the skills they have learned in other scenarios in daily life. Also the use of rewards and positive reinforcement was found to be highly beneficial when continuing the focus on this strand of the four purposes as the pupils see the rewards and praise that pupils get when achieving well, and in turn want to reciprocate that attention. I feel that this style of motivation will need to be used more in the future as the pupils now have that taste of teaching.
When considering four purposes in the future I feel that it would be beneficial to seek advice from the class teacher on how they would incorporate the specific four purposes strand. I feel that basing the purpose around a lesson is difficult as I am trying to fit it into a planned lesson. I feel that next time I will create the lesson with the four purposes in mind. What am I trying to have my pupils aim for from this model in each lesson and how can I achieve that through each task.

· Four Purposes (2) - https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zxt83nyb7H6kGcdgnyrcZ

This experience has given me the opportunity to explore more of the pupils well-being. I have used the lesson of physical activities within the outdoor section of the yard. Due to the current pandemic I have utilised the outdoor space more than usual to prevent any risk of spreading and to give the pupils a chance to get fresh air and stretch their legs. The lesson used was for the pupils to gather outside in the yard with me and the support staff to engage in a listening and memory game. Similar to Simon says the premise of the game was to move around the yard in various creative ways listening to instructions from the teacher and to respond accordingly. The pupils were tasks to gather a variety of items (teacher specified the number) and to bring them back to show what they have found and share with the group. This engaged the pupils with outdoor activities and incorporated classroom tasks. The pupils were engaging with the four purposes by:
· Taking part in physical activity.
· Slowly building their confidence to participate in performance.
· Facing the challenges set to them.
· Given the chance to build up positive relationships with other pupils during the tasks set through support and teamwork.
This experience has been important to my own development as I have found that being a healthy and confident individual is not just being active, fit and healthy exploring the outdoors. It includes a wide range of life lessons to support pupils growth in confidence, understanding themselves, build relationships with other and many more. This is now a focus I plan to incorporate into future lessons regularly as it links directly to pupils overall well-being, which is evidently important in today’s current climate. The pupils engaged well with the intended outcome of the lesson which was to engage in learning with others positively. I have found that this session has supported mine, the class teacher and the pupils growth equally. All parties involved have been able to witness or engage with the activity and enjoyed while fully understanding the premise of the lesson.
In the future I wish to incorporate more of the four purposes into my lesson planning as a focus. As it stands I plan a lesson and then find where the four purposes fit into the lesson. This leaves me with an average link to the lesson. When planning my lesson around the four purposes I will have a strong link to them and the ability to better flow and in turn use some cross-curricular themes also.

· Progression in learning (1) - https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zxt83nybZndmbgn7M6ttM

The 1 more 1 less sessions were designed over a sequence of sessions to build on previous knowledge and experience each session. The pupils began with learning the concept of one more, the following session was 1 less, followed by understanding the difference and then finally to begin to calculate problems such as how many altogether. I set the session this way to allow the pupils to understand a concept at a time to not confuse and overload them with information. I used 'learning through play' to introduce each stage online asynchronously and in school synchronously. At home the pupils were asked to bring up to 10 toys with them to engage with the session. The pupils would follow along the session with me by adding on toys in their play and taking them away, and finally adding 2 groups together. This progression in their learning was designed to fully engage the pupils while introducing basic mathematical skills seamlessly within play.
From this experience I have found that the pupils learning, in some cases, needs to be introduced in increments and slowly built up. This sequence of lessons was designed to do just that and I have found that the pupils have responded well to this style of teaching. Also I have found that when the lessons follow each other and has a continuing theme behind them the pupils are able to absorb more information. Each stage of this experience saw the pupils retaining information and solving problems more effectively. The pupils were able to see the difference between the different tasks (1 more, 1 less, altogether) and show their understanding within play. I have used a variety of educational tools to support my own learning within this process including the following:

· Previous lessons completed by the school. 
· Revisited older lectures, seminars and university support from previous years.
· Trial and error with approaches to mathematics over the 3 years of placement.
· Visited the curriculum for wales to fully understand the stages in which they learn mathematics at a young age.

In the future I would like to continue to educate myself through active lessons. Plan for a sequence of lessons within a specific AOLE and monitor the progress of all pupils within those lessons. I may use the lessons as a small case study of my own in order to better the way it's taught including transitions between lessons, topic specific content and supporting pupils of lower ability while challenging pupils of higher ability.

· Progression in learning (2) - https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zxt83nyy5yb4t4Zkyf9Hy

Within this experience I found that when discussing the possible lessons ahead of time the best way forward was to build up their knowledge as went and introduce the phonics sounds accordingly. The general rule of thumb within phonics is to introduce the letters in the order of their complexion to pronounce. Usually begin with S - A - T, then move onto P - I - N and so on. As each week went by we recapped on the knowledge we had previously learner and then progressed further with more complex letters. Each of the letters were related to household objects then the pupils were challenged to think of items around their home then outside their home in the wider world. I had a small progression block when we introduced phonics at the end of the word such as 'ck' which would include truck, buck, stuck etc. However this was a necessary step in their progression. If I did not add this twist of focus in their learning the pupils would become complacent with tie work and expect the same repetitive task from me. Although repetition is key to building on progression I felt this was necessary to test their abilities and to understand the next step to progress their learning.
Through this experience I have learned that progression in learning is limited to the effort the teacher puts in when designing the lesson. If the teacher follows the same plan week in week out the pupils learning, though seems to be progressing, is stuck in a cycle of repetition and expectation. When introducing the session of phonics I had pupils asking if we would do the same task as last week and the week before. This triggered my realisation of changing up the format of the lesson. I tested this out and swapped the focus to the end of the word and changed the task in order to activate their brains to learn rather than repeat. I found that this worked well for the pupils as they were excited for the new challenge. A barrier I faced was that pupils were trying to complete the task the same way as the other sessions which did not work, however when changing the process of their learning I enhanced the progress of their understanding of phonics. This improved their abilities to tackle new task and in turn their confidence grew along with their enjoyment of the session.
In the future I would like to research further into whether pupils progression is affected by repetition compared to new and challenging tasks. From this I feel I would better understand how to plan for a sequence of lessons and how to better understand pupils progressive learning.



Part Two


· The chosen focus

The chosen aspect within Part one that I will focus on is the four purposes strand ‘Healthy, confident individuals’. This aspect has been chosen from Part one as it has been the underlying focus of all experiences discussed. Throughout Part one the experiences have encompassed pupils:

· Building their own confidence in class which supports the development of their emotional and mental well-being.
· Developing themselves to grow in confidence in order to participate positively in performance throughout the curriculum.
· Forming positive relationships with peers, teachers and family built on trust and mutual respect within their daily activities.
· Overcoming challenges faced daily.
· Support the growth of their independence when managing everyday life.
(Welsh Government, 2020)

The above bullet points are a few factors that have been used in order to create these experiences. The reason I have used ‘Healthy, confident individuals’ as the main contributing factor is due to the current world climate. The pandemic (COVID-19) has affected all ages in ways in which we will not see the effects until later in the coming years. A study conducted between “24th April – 3rd May” by the Young Minds (2021) found that 41% of parents reported feeling the child’s well-being was negatively impacted when conducting ‘learning from home’, while another 33% reported this affected their relationships. 

· Importance of Well-Being within primary schools

DCELLS (2008) support the chosen topic of well-being when stating that “the personal and social development, well-being and cultural diversity area of learning is at the heart of the foundation phase”. This phase tends to focus on the development of relationships with peers, adults and emphasise the importance of “motivation, perseverance, self-esteem and a positive disposition to learning” (DCELLS, 2008), which all have significant roles within a young child’s personal development. 
The importance of educators supporting the well-being of pupils has evidently risen. Within Part one of this assignment pupils have been introduced to a variety of lessons with a range of focusses and topics. I have chosen to incorporate well-being throughout in order to support todays pupils through this difficult time that everyone around the world is facing.
The Welsh Assembly Government (2010. p.3) state that there are many potential benefits for the schools who actively promote Health and Well-Being include but not limited to pupils who are more engaged, concentrated and motivated to learn. Pupils who are actively involved in school day to day routines and workings, such as school councils, eco schools, pupil voice. This evidence supports the decision of the chosen focus within this assignment as the pupils well-being is considered the driving force of a well-functioning school. However, this document was created in 2010, meaning that the information is not incorrect but outdated and there would be more of an emphasis of these results from the current pandemic.

Within the early years of education, especially the discussed age group in part one the pupils main focus within health and well-being is to socialise. The curriculum for Wales emphasises the importance of social interaction within nursery aged children through their progression steps. We know this through the focus of the below figure from (Welsh Government, 2020):
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Figure 1 (Progression steps titles within Health and Well-being)

The curriculum progression steps for Nursery age are for the pupils to begin to develop healthy relationships, support groups and for them to begin to understand the usual protocol of interaction with others around them. This stage is vital for any pupils development as without that they cannot progress onto the later stages of social interaction, thus effecting their relationships and in turn their well-being. An example of this is “I can get along with others with and without support” progressing into “I can make meaningful connections with others, valuing safe, healthy and equitable relationships in a range of contexts” (Welsh Government, 2020). This highlights the importance of pupils emotional and well-being development at this young age as without the foundations they cannot build.

The lack of focus on pupils well-being would be detrimental to their development, those around them at home and in school. The Mental Health foundation conducted a study in 2016 where they found that 1 in 10 children are affected by mental health problems and alarmingly 70% of the children who are affected do not receive the appropriate intervention at the vital early age to support their development (MHF, 2016). These statistics further highlight the importance of mental health and well being within primary schools. The need developing physically and mentally equally must be adhered to. 
These results are similar to the survey conducted by the National Health Service (NHS) in 2017 where they found that one in nine children (10.8%) of children ages 5 – 16 years old identified as having a probable mental disorder. This is a rise from the MHF 2016 survey within on year. The NHS later conducted the same survey with the results of one in six (16.0%) being identified. This is an increase again within the space of three years. The NHS (2020) go on to state that children with a probable mental disorder said that lockdown had made their life worse with the statistics of 54.1%. Through further research it was found that these potential mental disorder if not supported in all areas of the child’s life can lead to a multitude of risk factors such as sleeping disorders, behavioural changes, withdrawal in social situations, lack of interest in regular hobbies and activities and in severe cases self-harm and neglecting themselves and others (NHS, No Date).
With these statistics in mind it is justified to suggest that these figures will continue to rise if well-being in young children is not one of the main focuses to any school’s curriculum across Wales and the United Kingdom. 

· What I will do to support Well-Being through my pedagogic approach

Within part one of this assignment I described the various approaches I had to different focusses with the underlying focus of well-being, specifically social interaction post COVID-19. When learning at home the main focus for the lessons was to build up the pupils self-confidence. I targeted this as the first stage of well-being due to a new teacher teaching them, prolonged period with little interaction with others and little to no work being completed. The pupils engaged with home resources which they were comfortable and had the opportunity at the start of each synchronous session to interact with their peers. This proved beneficial to the sessions as all pupils were engaged and fully attentive. This was moulded around Albert Badura’s social learning theory where it emphasises the importance of “observing, modelling and imitating the behaviours, attributes, and emotional reactions of others” (McLeod, 2016).

I followed this same model for all of the sessions to come with building self-confidence as the stem of well-being. The existing practice in the school was adhered to for consistency purposes across the age grade. ‘Must stop, should stop and could stop’ were agreed upon. These were discrete ability targets for each session set for pupils to challenge themselves but not be discouraged if they could not achieve the highest ability aim.
Prior to the day commencing pupils came into class, completed their morning responsibilities  of organising bags, coats and hand washing . They sat on the carpet and engaged in the mornings ‘Feelings/Teimlo’ wall. This was for pupils to give their honest feelings and why.
The pedagogical approach used throughout my placement has supported the pupils overall development within that period of time. Donaldson’s (2015) suggested curriculum states that “good teaching and learning supports social and emotional development and positive relationships” meaning that learner and educator must work synchronously to support the overall development of each persons involved. This suggestion further implies that to have a successful learning experience the teacher must be observant and react to the pupils emotions and level of motivation for each task. This has been evident throughout by using mini plenaries, positive reinforcement and self-reflections with pupils to ensure they understood and had that confidence to proceed with the lessons. 
Active learning such as carpet time, when pupils are able to be involved with their own learning, allows pupils to take ownership of what they learn. Welsh Assembly Government (2008) say that active learning supports pupils motivation, develops positive attitudes, supports and stimulates the pupils development. 

The pupils have responded well to the differentiation style used throughout the experiences. They have had the ability to challenge themselves to achieve the highest ability task without prompting. This has also been achieved through the variation of learning styles adhered to. Pupils are not all the same and require very different pedagogical approaches. DCELLS (2008) suggest that the positive influences on learning come from the use of outdoors and indoors along with the opportunity for active and quiet times, a balance of teacher led and pupil led activities, opportunity for experimental learning and reflective discussions. This has been utilised throughout the experiences discussed with the added benefit of pupils voice being used when finding out what they want to learn and in what way. This approach is similar to a constructivist classroom in which the pupils and teacher share responsibility for teaching and learning. This further develops the pupils social development by embedding the learning within a social experience.

· What changes could I make to support well-being in the classroom and schools?

Today all teachers and all school staff need to be trained and taught to provide the right environment for learning and wellbeing. The curriculum does cater for well-being and personal development in that field however, teachers are finding “that they are acting outside their competence and capacity in relation to children’s mental health” (Young Minds, No Date). 
In the future I could develop my approach to further incorporate pupils well-being. The use of pupil led planning will be more thoroughly incorporated. Pupil voice is a tool that if used well can be vital to supporting all pupils development across the entire curriculum. For a pupil to be involved in their own learning process provides them with the self-esteem that many young children today are lacking due to current events. The approach I would take to this would be to discuss the termly plan and outline the aspects / order that the pupils can contribute towards. This allows the pupils to be involve but retains the level of professionalism required to plan successfully.
From this experience I feel I have been able to develop my own opinion on the importance of well-being at the early stages of education. Through research and first-hand experience I have built up knowledge I feel adequate to successfully support my own development and that of my future classes. The barriers to consider in my future development is to further outline the aspects of pupils home lives that may affect their overall well-being. While this assignment focusses on the pedagogical advancement when supporting well-being, home life and other considerations still remain contributing aspects to a young person’s development.
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¥ Developing physical health and well-being has lifelong benefits.

¥ How we process and respond to our experiences affects our mental health and
emotional well-being.

¥ Our decision-making impacts on the quality of our lives and the lives of others.

¥ How we engage with social influences shapes who we are and affects our health
and well-being

¥ Healthy relationships are fundamental to our well-being.




