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Appendix 1

Checklist Observer: Kelsie Dewar

Time Scale: 50 Minutes

Context:

1. Year four class.
2. 31 children within the class.
3. 3 pupils in ability groups are to be observed 










	Tick if observed
	Child 1
	Child 2
	Child 3

	1) Low Activity
	



	
	

	2) A Frequently Interrupted Activity
	


	
X
	

	3) Mainly Continuous Activity
	


	
X
	

	4) Continuous Activity with Immense Moment
	
X

	
	
X

	5)  Sustained Intense Activity
	




	
	










1) Low Activity
Interaction at this level can be simple, disengaged and passive. The child is absent and displays no energy. There is an absent of cognitive demand. The child characteristically may stare into space. N.B. This may be an sign of inner concentration. 


2) A Frequently Interrupted Activity
The child is engaged in the activity but half of the observed period includes moments of non-activity, in which the child is not concentrating and is staring into space. There may be frequent interruptions in the child’s concentration, but his/her involvement is not enough to return to the activity. 


3) Mainly Continuous Activity
The child is busy at an activity but it is at a routine level and the real signals for involvement are missing. There is some progress but energy is lacking and concentration is at a routine level. The child can easily be distracted. 


4) Continuous Activity with Immense Moments
The child’s activity has intense moments during which activities at Level 3 can come to have special meaning. Level 4 is reserved for the kind of activity seen in those intense moments, and can be deduced from the ‘involvement signals’. This level of activity is resumed after interruptions. Stimuli, from the surrounding environment , however attractive cannot seduce the child away from the activity. 


5) Sustained Intense Activity
The child shows continuous and intense activity revealing the greatest involvement. In the observed period not all the signals for involvement need be there, but the essential ones must be present: concentration, creativity, energy and persistence. This intensity must be present for almost all the observation period. 

















Appendix 2

Focus Group Interview Questions


	Focus Groups Interview Questions: 

	

	What did you learn during the lesson?



	Child 1
· I learnt lots of new musical elements and sounds.

Child 2
· I learnt some new sounds and different noises.

Child 3
· I learnt new sounds from the music


	How do you know that you learnt that? 

	Child 1
· I have never heard those sounds or the elements meanings. I now know that pitch means either high or low.

Child 2
· I’ve learned sounds and elements that I did not know.

Child 3 
· I have never heard these words before. 


	What part of the lesson worked well for you and why?

	Child 1
· My favourite was Think, Pair, Share and drawing what I thought of because it helped me get ideas and share mine with others.

Child 2 
· My favourite part of the lesson was drawing because I love to draw. 

Child 3
· I really liked when we were talking about our work because I just liked it.


	Do you remember in the lesson, that I asked you to ‘Think, Pair, Share’ with your partner, how did you feel about doing it?

	Child 1
· I felt fine because we have been taught it before by Miss Matthews, and it gets us to express ourselves. 
· 
Child 2 
· I felt good because I like working with my friends and showing them my drawings. 

Child 3
· I felt fine and I liked it because it is like a little rest.


	Why do you think we use Think, Pair, Share?

	Child 1
· It helps us to get more ideas and inspiration off our partners. 

Child 2 
· It helps us to work together and discuss our work with our friends. 

Child 3
· So we can get some more ideas in our head.


	Do you enjoy having the chance to choose your own Think, Pair, Share partner? Can you explain why?

	Child 1
· Yes, I don’t really mind who I work with, but only sensible people who like to work together.

Child 2
· I like working with my friends, but sometimes I like working with other people.

Child 3
· Yes I really like it because you can also have a tiny bit of a chat about something else, but what I don’t like about it is you can choose your best friends and mess around. 


	Does it help you when I ask you to discuss your ideas with your partner? Can you tell me why you think that? 
· (If answer is no- could I do something else to help you discuss your ideas?)
· (If answer is yes, is there a way that I could make it even better?).

	Child 1
· Yes, if you run out of ideas, you can magpie your partner. 

Child 2
· I like having a friend to work with because if I get stuck they can help me. I can magpie. 

Child 3
· Yes I do because you can get more ideas and get more work done. I like that we can go off on our own discussion about the topic.


	How do you think the lesson could be improved and why?

	Child 1
· I think after a song is finished, you could do a Think, Pair, Share, and on every table there should be a rubber because people were running around the classroom looking for a rubber. Set a timer for those people talking over the music so they have to miss golden time. 

Child 2
· I think that there should be pencils and rubbers on each table. I would like more partners to work with.

Child 3
· I think we should do more time and more clapping to miss golden time when people are talking. 












Appendix 3
	Kolb (1984) and Brookfield (1998, 2005).
	Concrete Experience

What did you see?
How did you feel?
What did you think?

	Reflective Observation

What worked?
What failed?
Why did that happen?

	Abstract Conceptualism 

What could I have done better/ different?
How can I improve?

	Active experimentation

After first lesson, what would you do in second lesson. If second lesson, what would you do differently?


	Self
	Within the lesson, I found that the children were able to participate well in Think, Pair, Share because they were familiar with the method of it as they had previously done it. However, some children used the Think, Pair, Share time to discuss other things- especially the boys within the class who were sat with their best friends. 


I saw that some children were using the time given to be silly and chat about their weekend as opposed to staying on track and talking about the music and their drawings. 
I felt as though the children in the class use Think, Pair, Share well as they are familiar with it. 

I can see that they enjoy choosing their partners, however, I know that there needs to be a limit on the children sitting together if they know they are going to be silly. I think that moving the children away from their partners was beneficial as they were not on track with discussions all of the time. 
	I found that using Think, Pair, Share as the main focus of the lesson activity worked well as the children are already familiar with how it is run and the expectations of working in partners. 


I feel as though allowing the children to choose their own partners was both a positive and negative throughout the lesson. The children enjoy having an opportunity to work with their chosen partners and sit flexibly within the classroom. However, I found that the flexible seating was difficult in encouraging the children to remain on task and use the time given for Think, Pair, Share effectively. Some children were sat back to back and henceforth distracted each other throughout and were being silly together. This happened due to the tables in the class being put together to form tables of 8 rather than the normal group work tables of 4 or 6. Although often effective for group work within lessons, I found that it was difficult to engage all children throughout the aspect of Think, Pair, Share as the tables were too big. 
	I feel as though my lesson could have been better if the children had more opportunities to engage within Think, Pair, Share. As opposed to encouraging Think, Pair, Share after every 10 minutes where a few songs had played, perhaps encouraging Think, Pair, Share after every song would implement more discussion as the children could talk about what they had drawn during that song, what musical elements they linked to and why, and if their thoughts were similar or different to the thoughts of their peers. 
	In the second lesson, I would implement Think, Pair, Share more often- perhaps after every song so that the children have more opportunities to discuss their thoughts and drawings and compare and contrast opinions with their peers. 


Additionally, I would use smaller tables so the children remain focused on their discussion in Think, Pair, Share more so than they did on the first lesson. 

	Student
	Child 1
· I felt like it was good because it didn’t matter who I worked with. 








Child 2
· I feel ok because I get to share ideas.













Child 3
· If you’re stuck your partner can explain what to do and you can also keep your partner on track. 
	Child 1
· I was able to magpie for ideas. 
· If you were sat with people who messed about, they were silly during Think, Pair, Share.
· It happened because they were sat with their best friends. 



Child 2
· I got to have a chat with my friends about my drawings. 
· I was sat with people who were silly. 
· I sat with them because they are my friends and they kept talking about other things. 





Child 3
· I felt like 2 or 3 minutes was enough time to talk about my work with my partner. 
· Some people went off topic.
· It happened because they were sat with their friends. 
	Child 1
· I think you should change partners after every song or 2 songs so you can discuss with someone else. 







Child 2
· I would have liked longer time to draw so that I had more to talk about with my partner. 











Child 3: 
· I think you should change partners, but on the table, not walking around to find a new one. 
	Child 1
· I would give longer time to discuss drawings with partners. 












Child 2
· Don’t let people sit with their best friends because they talk about different things. 









Child 3
· I found it hard to discuss with my partner on a big table, so next time I would use smaller tables. 

	Peers
	During the lesson, when the children decided who their partners were they tended to choose their closest friends, this often led to some of the observed children going of task when asked to discuss their work.

Child 1 would often show engagement throughout think pair share, however would also go off task. Majority of the discussion focused on the musical elements and seemed to work pretty well. 

I also noticed that child 2 would often carry on with their work instead of discussing with his partner during the task. Child 2 seemed quite shy and quiet and would often keep himself to himself during the talk section of this AFL strategy. 

Child 3 was very keen to stay on track and remain focused throughout the AFL strategy however their partner would often go off task leaving pupil 3 no chance to discuss what they thought about the music. 

	Overall, I felt that the children enjoyed the chance to discuss with their partners as well as having the opportunity to choose them themselves. 

I think that the table sizes of the groups perhaps should have been made a bit smaller (smaller tables) as it made it difficult for the children to discuss with their partners due to the level of noise around that table. 

Furthermore, for child 2 who was slightly shy found the discussion part slightly harder as he was sat with pupils who were quite disruptive. 



 
	I think if the children were sat in powerful partners or with their more knowledgeable others it was help them stay engaged throughout the discussion process and allow those of higher ability to guide their partner to stay on track (this was seen with some of the pupils in the class but not others).

If the tables were smaller and children were grouped as above it would allow the discussion process to run a lot smoother and more manageable behaviour wise. 
	For the next lesson study, we will focus on the process of the partners and placing them into powerful partners and carefully consider friendship groups when placing them in to partners.

We will also consider allowing more time for the think process individually to see if this has a benefit on the quality of the discussion in their groups. 

We will also consider giving the children key words before their discussion to see if this will keep the children on task and focusing on the lessons learning objective. 

	Scholarship
	‘Tasks for paired work are generally shorter and more focused than those for group work’  (WG, 2010). 

	‘It also supports reluctant/learners with low self confidence to actively contribute’ (WG, 2010, p.85).


‘Very often teachers are reluctant to use small group discussion in the classroom because they think it may lead to a lack of focus on the task’ (WG, 2010, p.7). 

‘Research suggests that small group talk often stimulates and ensures real understanding’ (WG, 2010, p.7). 
	Vygotsky (1978) as cited in Pound (2009) highlighted that through observation, it was discovered that when children were set off on their own tasks, they didn’t perform as well as they did when working collaboratively with a peer. (Constructivist theory). 

Vygotsky’s theory has been widely acknowledged and developed to un cover that ‘nearly 80% of what children learn, they learn from each other’, collaborative work means that children are inclusive within the activity, and that this collaboration leads to more outcomes (WG, 2010, pp.6-7). 
	For next lesson: ensure that the ‘size and makeup of the group is suitable and manageable’ (WG, 2010, p.7). 

‘If the relationships between grouping size, interaction type and learning tasks in groups are planned strategically then learning experiences will be more effective’ (Blatchford et al, 2003). 


Appendix 4

Checklist Observer: Shannon Matthews  
 
Whenever Think, Pair, Share is used within the classroom activity. 

[image: Text Box] 
 
 

 
	Tick if observed 
 
 
	Child 1 
	Child 2 
	Child 3 

	1. Low Activity 
	 
 
 
	 
	   
x

	2. A Frequently Interrupted Activity 
	 
	 
	 

	3. Mainly Continuous Activity 
	 
	 
x
	 

	4. Continuous Activity with Immense Moment 
	 
	 
	 

	5.  Sustained Intense Activity 
	  
x
	 
	 


 
 
 




1. Low Activity 
Interaction at this level can be simple, disengaged and passive. The child is absent and displays no energy. There is an absent of cognitive demand. The child characteristically may stare into space. N.B. This may be an sign of inner concentration.  
 
 
2. A Frequently Interrupted Activity 
The child is engaged in the activity but half of the observed period includes moments of non-activity, in which the child is not concentrating and is staring into space. There may be frequent interruptions in the child’s concentration, but his/her involvement is not enough to return to the activity.  
 
 
3. Mainly Continuous Activity 
The child is busy at an activity but it is at a routine level and the real signals for involvement are missing. There is some progress but energy is lacking and concentration is at a routine level. The child can easily be distracted.  
 
 
4. Continuous Activity with Immense Moments 
The child’s activity has intense moments during which activities at Level 3 can come to have special meaning. Level 4 is reserved for the kind of activity seen in those intense moments, and can be deduced from the ‘involvement signals’. This level of activity is resumed after interruptions. Stimuli, from the surrounding environment , however attractive cannot seduce the child away from the activity.  
 
 
5. Sustained Intense Activity 
The child shows continuous and intense activity revealing the greatest involvement. In the observed period not all the signals for involvement need be there, but the essential ones must be present: concentration, creativity, energy and persistence. This intensity must be present for almost all the observation period.  

















Appendix 5

Focus Group Interview Questions

	Focus Groups Interview Questions: 

	

	What did you learn during the lesson?

	Child 1- I learnt to describe sounds and draw sounds. I leant musical elements that I didn’t know before. 

Child 2- I am the same as Child 1, when you express something, you like to keep it in your mind, but then when you got to think, you got to think in your mind, for me that’s find, then you’ve got to say it to someone else which is ok, but then if you say it to the class you have to be brave. 

Child 3- I learnt how to draw and learn a few different elements. 


	How do you know that you learnt that? 

	Child 1- I know I’ve learnt it because I did it. I didn’t know that I could draw music before. 

Child 2- We said the musical elements to the class. You asked different people which was good because sometimes the same people get asked over and over again. We leant a new element too.

Child 3- I know I’ve learnt it because I didn’t know the different elements. 


	What part of the lesson worked well for you and why?

	Child 1- I liked the drawing parts, it looked like the music for some reason. I really enjoyed the lesson. I liked that I learnt new musical elements.

Child 2- I liked how we could say our ideas to the whole class to share our opinions and listen to other opinions. We all had different opinions. We used the dynamics to draw and our feelings. 

Child 3- The way I was doing my art work worked well for me. I only ended up messing it up a few times. I think this was because we only had a little bit of time. I thought of the music and knew what I was going to draw. 


	Do you remember in the lesson, that I asked you to ‘Think, Pair, Share’ with your partner, how did you feel about doing it?

	Child 1- I felt that maybe 30 seconds was a bit too short to think, but I really liked how we got to share with our partners before we shared to the whole class to make sure it made sense. 

Child 2- I thought it was good to think in your mind then share it with your partner and then the class. I liked that we had time to think about your opinion, and if you want you can say a different opinion to your partner and the class. 

Child 3- I didn’t like that we only had 30 seconds to think to ourselves. We also didn’t have much time to draw. I don’t like talking with my partner, I think it’s a little bit boring. I would rather skip the partner bit and share with the class. 


	Why do you think we use Think, Pair, Share?

	Child 1- So we can describe our feelings and what we’re thinking about. It’s good to spread your imagination and share with your partner what you were thinking. 

Child 2- The point of it is thinking to yourself, sharing your opinion with your partner, and then to the whole class. Your opinion might be different, but you have to share it. 

Child 3- So we can express ourselves and let our creativity out so others can hear our thoughts and ideas. I like sharing my ideas with the class. I could think about the musical elements, and share my ideas. 


	Do you enjoy having the chance to choose your own Think, Pair, Share partner? Can you explain why?

	Child 1- If you choose, its someone you don’t really know and you could get to know them more, and can express your ideas and learn more about each other. But, if your partner is someone you don’t know, you might not want to share your feelings with someone else. If it’s your best friend you’re more likely to open up and give a bit more detail because you know they’re not going to laugh because they’re your friends. 

Child 2- If you’re with someone you don’t know, you can help them and bond with them. I would prefer to choose my own partner, and not my best friend because I already know them too much and we know how each other work and it would be the same. If you were with someone else, you’re being brave by making a new friend and discussing your ideas. 

Child 3- If a teacher chooses and they don’t know who I don’t get on with and we argue the entire time. I would like to choose my own partner, but when I get to choose my own partner I can choose someone I know I will be silly with. 


	Does it help you when I ask you to discuss your ideas with your partner? Can you tell me why you think that? 
· (If answer is no- could I do something else to help you discuss your ideas?)
· (If answer is yes, is there a way that I could make it even better?).

	Child 1- Yes because its like a little dress rehearsal before you share it with the whole class. Maybe you should have more time with your partner to discuss. I would like to just write down my own ideas sometimes. 

Child 2- Your partner can help you practice what you’re going to say to the whole class. 

Child 3- I like to share my creativity sometimes but I get nervous and get my words jiggled up. I would like more time to discuss because it takes me time to get my words out properly. It does help to share my ideas sometimes because I can magpie ideas from my partner.


	How do you think the lesson could be improved and why?

	Child 1- Maybe more time on things and more inspiration for discussion. I would like more time to discuss ideas ready to share with the whole class.

Child 2- I am the same as Child 1, but I would like to add another step to think pair share and talk about our emotions too. 

Child 3- I think more time to draw and more time to discuss so I can get my words out. I want to be able to have something to talk about. 

















































Appendix 6

	Kolb (1984) and Brookfield (1998, 2005). 
	Concrete Experience 
 
What did you see? 
How did you feel? 
What did you think? 
 
	Reflective Observation 
 
What worked? 
What failed? 
Why did that happen? 
 
	Abstract Conceptualism  
 
What could I have done better/ different? 
How can I improve? 
 
	Active experimentation 
 
After first lesson, what would you do in second lesson. If second lesson, what would you do differently? 
 

	Self 
	During the lesson I saw that a lot of pupils preferred to get on with their work rather than stop and discuss with their partner.
I felt as though for the children who are higher ability they seemed to stay on task and use the key words that was expected.  
 
I also feel that
think pair share was hard to do timing wise as they had to have enough time to draw but also enough time to discuss. I found finding the balance hard.  
	The children seemed mostly engaged through think pair share and enjoyed this process. 

Sitting with their powerful partners (MKO) worked well as they had a partner who would assist them in the discussion if needed. 

The timing of think pair share needs to definitely 
improve
as some wanted more time to draw and some wanted more time to discuss.  
	I think 
providing key words for the children to focus on would help as they 
will have a 
guidance of what they need to discuss and know what I will be asking them about during the lesson.  
 
I could improve the timing of think pair share and do it less throughout the lesson so we could spend a longer time discussing and more time drawing.  
	If I was to do this lesson again I would perhaps use music that they know and not classical as this may help those who lack imagination could use the lyrics and musical elements to draw a picture as some struggled with this. I would use keywords on the board during my modelling.  

	Student 
	Child 1: 
I felt inspirational and creative and happy, inspired and calm.  
 
 
 
 
 
 
 
 
 
 
 

Child 2:  I enjoyed the music, it made me have more inspiration to concentrate.  



















 
Child 3: Creative and courageous – saying opination to the class  However
I didn’t like talking to my partner as I found it boring.  
	Child 1 : I think it helped me understand more about music and elements. I would also like more time to think and more time to discuss. 
 
 
 
 
 
 
Child 2: 
I liked that I learnt about musical
elements, I also liked that I had chance to think and share ideas and interact socially. One thing that didn’t work well was some people didn’t like the music so they found it harder. I also think 30 seconds wasn’t long enough. 
 
 


Child 3: The drawing part everyone enjoyed. Less time talking to partners and more drawing would help. I liked having the time to think to myself and sharing to the class however I didn’t like talking to my partner.  
 
 
	Child 1: I think better timing more time for art and less time for thinking. 
 
 
 
 
 
 
 
 
 
 

Child 2: More time playing music and more time for discussion.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 




Child 3: Better timing for think pair share.  
	Child 1: Have an animal templated that linked to the music so there was guidance to draw what you think.  
 
 
 
 
 
 
 
 
 
 
 
Child 2: Draw relaxing item, cut out and write what you thought of the music.  
 
 
 
 
 
 
 
 
 
 
 
 
 





 
Child 3: Drawing with more prompts throughout the lesson, I found it hard to imagine things to draw and would have liked to have more prompts. 

	Peers 
	Throughout the lesson, I identified that the chosen children displayed various levels of engagement 
within the lesson objectives. Child 1 was heavily engaged within 
the activity and ensured that their discussion throughout Think, Pair, Share was on track. 
 
Child 2 displayed a level of engagement 
within the aspect of Think,Pair,
Share but did go off topic when discussing with partner. 
 
Child 3 was not engaged within 
the aspects of Think, Pair, Share and seemed to be distant throughout. They chose to continue colouring as opposed to sharing their thoughts, ideas and work with their partner, and didn’t like to engage within the shared discussion as a whole class.  
 
The children were sat in their Powerful Partners which were 
already chosen for them prior to the lesson. I found this to be beneficial for the majority of participants as they were working next to an MKO who could stimulate discussion. However, for some of the participants, it didn’t encourage much discussion 
as these children were too focused on continuing their drawings.  
	I believe that implementing changes from the previously delivered lessons worked both well and not so well.  
 
The children were sat in 
their ‘Powerful partners’ which meant that they were placed with someone to engage them within their learning. Although positive for the majority of the children, it did not always work as the children with low engagement did not work collaboratively.  
 
I also think that perhaps allowing the children to choose their own partners allows them to have the freedom and choice so that more discussion is encouraged. However, there is the chance of silliness and the children going off topic in discussion.  
 
In this lesson, we tried to implement the improvements of the previous lesson through using Think, Pair, Share after every song. However, we found that this did not work as the children did not have enough time to draw their pictures which meant that they didn’t have much to discuss with their partners. From this, we realised that going back to having 10 minutes to draw and time to discuss with their partners was the best method for the children’s learning and opportunity to engage within Think, Pair, Share.  
	I think giving the children more time to draw and discuss what they have drawn would have been more beneficial for them to engage within Think, Pair, Share effectively.  
 
 
	For future teaching of this lesson, I think that choosing appropriate music for the class type would be more beneficial. As seen in Lesson study 1, the children enjoyed the music and could inspire their imagination, however, the music planned did not work for Lesson study 2. The children found it difficult to stem their imagination from this, and so the teacher changed the music to suit the class.  
 
I also think that ensuring the children have sufficient
time to draw and discuss their work would be more beneficial for their learning and for their understanding of Think, Pair, Share.  

	Scholarship 
	When starting group work, strategies such as ‘think-pair-share’ or ‘talk partners’ might be more easily managed (by teachers and learners) than larger groups. This eases learners into collaborative work. Tasks for paired work are generally shorter and more focused than those for group work (WG,2010).  

	Grigg (2015) states that using talk partners allows an overview of the learning that has taken place and that it gives the teacher an opportunity to change the lesson if the pupils are finding it difficult. During the share phase if children are lacking key elements teachers can revisit what the children found difficult.
	Wasik et al, (2018) states that wait time is important and encourages children to think about more detailed answers. 

	In general, the longer and more complex a task, the larger the group needs to be. However, most research points to a maximum group size of 6 to ensure all are involved. With young adults and adults themselves the maximum group size, shown by research, is twelve. (WG,2010)

Providing learners with suggested sentence starters can increase the quality of the talk. Using phrases such as I think, I agree, because, if... is particularly powerful for developing the exploratory talk which is central to learning new ideas (Neil Mercer (Words & Minds, Routledge, 2000).
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	Student-teacher
	Shannon Matthews 
Kelsie Dewar
	Class:
	4LE
4SH

	AoLE or Subject
	Art and design
	Date:
	3.2.20

	Lesson Focus:
	Expressing their thoughts through music and arts

	Meaningful links to Curriculum 
	· Describe and make comparisons between their own work and that of others. 
· Evaluate the methods and results of their own work and that of fellow pupils through discussion, reading, writing, reflection. 
· Select and record from observation, experience, memory, imagination. 
· Explore, experiment with and apply the elements of the visual, tactile and sensory language of art, craft and design which include: line, e.g. long lines, short lines, wavy lines, heavy lines; tone, e.g. light, medium and dark tones; colour ,e.g. primary and tertiary, matching colours, cold, warm; pattern, e.g. natural, made patterns; patterns from other cultures, repetitive patterns; texture, e.g. rough and smooth textures in a range of materials; shape, e.g. shapes from nature, from the made world, and form their imagination. 
· Pupils should design and make both imaginatively and expressively: objects, artefacts, images. 
· They should have opportunities to work as: individuals, group members. 

	Meaningful links to:
Cross Curricular Responsibilities
	· Pupils should be given opportunities to listen to and appraise music. 
· During which they should: make distinctions within the musical elements, recognise and describe musical characteristics, discuss and evaluate music, making connections between their own and others’ work. 



	Personal Targets (Linked to QTS and identified in weekly review)
Collaboration
Enabling Improvement
​​​​​​​There are examples of improvement in outcomes for learners following the student-teacher's seeking and adoption of advice.





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

· Use and participate in the AfL strategy ‘Think, Pair, Share’ effectively. 
· Use music to draw and express their thoughts. 
· Identify and discuss musical elements. 





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· The children will use and participate in the AfL strategy ‘Think, Pair, Share effectively. 
· The children will use music to draw and express their thoughts.
· The children will identify and discuss musical elements throughout the lesson.




	· The children should be able to demonstrate an ability to participate within ‘Think, Pair, Share’ with a partner on the carpet. They should be able to think of their ideas and opinions, express those to their partner, and then to the class. The children should remain on topic throughout the timed ‘Think, Pair, Share’. 
· The children should be able to express their thoughts in an art form and draw what the music makes them think of and feel as it is playing. 
· The children should be able to recognise, identify and discuss the musical elements used throughout the activity. The children should be able to include the key vocabulary such as ‘Tempo’, ‘Pace’, ‘Dynamics’, and ‘Pitch’. 




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	· Teacher to show a hook video of a herd.
· Think, Pair, Share- What did the video make you feel? Why? Did it make you feel happy / sad / scared / nervous / excited? What did the music make you feel? Did it make you feel like something was going to happen?  Highlight key words such as Tempo, Pitch, Dynamics (booklets in class). 
· Introduce lesson to the children. Explain that we are going to listen to music and draw what it makes us feel. 
· Highlight key words such as Tempo, Pitch, Dynamics (booklets in class). 
	· AfL-  Think, Pair, Share- What did the video make you feel? Why? Did it make you feel happy / sad / scared / nervous / excited? 





	· Youtube Video- ‘Amazing footage of wildebeest crossing the Mara River’. 
· Carnival of the animals music (Camille Saint-Saëns).

	

Teaching & Core Learning
	· Give children a piece of A4 each. 
· Begin to play Camille Saint-Saëns music.
· Children to begin drawing what the music makes them feel/ think of.
· Pause after 10 minutes. 
· Can you explain what you have drawn? 
· Introduce the musical elements (explain what each one is) and encourage each group to focus on one element when drawing in the next section. 
· Stop the music after another 10 minutes (x3). Think, Pair, Share- why have you drawn what you have? What did it make you feel? Ensure that elements are discussed within think, pair, share. 

	· AfL- Think, Pair, Share. Why have you drawn what you have? What did it make you feel? Ensure that elements are discussed. 
· Differentiation by outcome. 





	· A4 Paper (One each- 31 pieces of paper). 
· Carnival of the animals music (Camille Saint-Saëns).
· Musical elements booklet.
· Laptop to play music. 
· Pencils. 

	

Plenary
	· Children to present their pictures to the class. Explain what they drew, why they drew it, what it made them feel, what elements they have included and why?
	· AfL- Peer Assess. Children to tell presenters one thing that they did well and one thing they could have changed (It’s good to be green, think for pink). 
	
















https://www.youtube.com/watch?v=5XBxE_A0hVY (‘Amazing footage of wildebeest crossing the Mara River’).
https://www.youtube.com/watch?v=k2RPKMJmSp0 (Carnival of the animals music - Camille Saint-Saëns).
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Context:
1. Year four class
2. 31 children within the class
3. 3 pupils in ability groups are to be observed





