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	Module:
	Operational Policing Practice 3 
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	Word count (or equivalent):
	Essay 5000 Words

	Submission deadline:
	5th July 2021
	Return date of provisional marks & written feedback:
	

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  



	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	




Understanding the role of Constable/Maintaining Professional Standards
Title 1: Critically evaluate the concept of ‘the professionalization of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this.
In 2019 Police forces across England and Wales changed the entry routes for new police officers, this is because in 2016 the National Police Chiefs’ Council (NPCC) and Association of police and crime commissioners’ (APCC) released the Policing Vision 2025. This set out what police forces wanted to achieve over the next 10 years. “By 2025 policing will be a profession with a more representative workforce that will align the right skills, powers and experience to meet challenging requirements” (Policing vision 2025, 2016). This aim led to the need in change of entry requirements or on job training. As previously noted one element of a profession involves prolonged training and a formal qualification. Until 2019 the education requirements for the Police force were a minimum of C/Level 4 grades in English and Math in order to pass the entrance exams.
The Police Constable Degree Apprenticeship (PDCA) is available for anyone who does not have a degree with no age dictation this takes three years to complete and entails a combination of work and studying with other education providers for example universities with continued assessment of academic and of the on the job work being undertaken. At the end of the approximate 3 years, successful completion of the apprenticeship will see the person gain a degree in professional policing practice. (College of policing,2018).
The second entry route is the Degree Holder Entry Programme. This entry route allows for anyone who already has any degree in any subject to join the police force and follow a work based programme, supported by off the job learning and at the end of approximately 2 years you will gain a graduate diploma in professional policing practice. The assessment process is the same no matter which entry route is taken however the time on probation is shortened to 2 years as there is no need to complete a secondary degree. (College of policing,2019). This entry route recognizes that people may have originally wanted different career paths and changed to wanting to be in the police force accepting any degree subject as long as you have a grade 2:2 or above.
In south wales police this new entry system works along-side the already existing training to become a constable. Officers will complete a 6 month classroom based training where they complete 4, 2 hour, short answer exams which they must pass in order to continue on to pass out as a police constable. Once passed out the student will spend 12 weeks with a Tutor constable, these are officers who have experience as constables and have undergone training courses to help guide the new student. During these 12 weeks student officers will be with their tutor at all times and will try and attend all range of incidents that they may encounter when independent. The tutor constable will need to be satisfied that the student is competent in these area’s before signing them off independent, this is the occupational competency portfolio. This is all while the officer is also completing research based work books with questions based on policing totalling to approximately 10,000 words.
The positives of these new recruitment system mean that the officers written abilities should be developed by the end to a level 6/degree level. This is what the demand on response officers is deemed to be due to the complex nature of statements and other important forms and casefiles built by officers However it is important to note that the statements are written in a different style to what is expected of the university due to the clear and concise, factual need of statements. Research also shows that persons with a degree showed higher levels of critical thought (Punch, M. 2004) and professional standards which are key competency’s required by the police force.  
The difficulty that has been raised with this new concept to professionalise the police is also the demand on officers. Constables not only working a range of shifts including nights, are required to manage a workload like any other officer who has not completed the PCDA or DHEP and this means the demand on officers is more all while trying to learn the complex job that policing is. Officers are then expected to balance a full time job, full time university course and potential of family life. The ethical impact of this of preventing officers to having down time and stress release due to sheer demand has been brought into question.
The inclusivity of this new professionalization can also be looked at when analysing its effectiveness. South Wales Police, the same as all police forces across the UK prides itself on being diverse and inclusive, wanting a force that is representative of the communities they police. If this is true then the question must be put that is having a degree actually representative of the community. With many communities across the country being considered areas of poverty this reduces the accessibility for young people to good educations including higher education to achieve a degree. This does not mean that these people would not make really good potential recruits simply because they have not achieved a degree. This is where the PCDA programme bridges the gap, allowing persons who may not have had university given to them as an option previously in life to gain one at the expense of the force. However, passing the courses is must in order to pass the probation period, there is currently no regard given for officers who may have glowing reviews from supervisors, provide excellent services to the community and even show potential for more specialist roles, but they may face dismissal due to the inability to pass the written work given by the university.
The professionalization of police forces across England and Wales is still very new so research into its ongoing application is extremely important and it may take a few years and many intakes of new constables to really recognise the impact it will have on police forces.
998.
Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Title 2: Critically evaluate the role of the police in one of the following areas:
•	Response policing (public perception and critical/major incidents)
The perception that the public have of the police is one that is vitally important to allow officers to complete the job to the bed standard. A good working relationship between the police and the public means that officers can often obtain more information when at incidents due to the cooperation from the public, it often means that the public are also more inclined to give useful information on what is going on in their area that can often be developed into intelligence. The perception of police is managed by not only how we act and follow policies and procedures to ensure public confidence, including being held accountable for our actions via complaints procedures to PSD and independent investigations by the IOPC, but also as simple as how we dress. A simple uniform and presented smartly that is highly recognised worldwide, a uniform that must both be approachable and still authoritative in order to give the perception that the police provide safety and order. Sir Robert Peel who founded the first police force, the London Metropolitan, when he was Home Secretary between 1822 and 1827 is said to have stated “the police are the public and the public are the police”. This notion indicated how the police are simply members of our own society and representative of that and how also the public play such a significant role in both allowing, and helping response officers to do their job. In recent years the public perception of the police is one that is more difficult to maintain. It is often easily brought down by one incident rather than the many good things officers do on a daily basis. 
The ACPO definition of a critical incident is 'any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community'. All incidents that officers attend have the potential to become critical incidents and they can be escalations can occur from a number of types of incidents; from ASB, hate crime, public order or pre planned events to the more obvious incidents which result in serious injury or death. When responding to and managing critical incidents there are a number pieces of legislation, protocols and guidelines which are relevant depending on the specific nature of the incident itself.  Any officer should be able to recognise a critical incident and bring this to the attention of their sergeant however it is usually only the rank of Inspector or above that will declare a critical incident to prevent the over use of it. This is a positive action in preventing the dilution of critical incidents.
For example; In the case of a reported hate crime, the victim is persecuted due to characteristic or group they belong to; this means that the effects may not only be caused to the victim but to the group or community involved resulting in the potential for it to develop into a critical incident. Section 28, Crime and Disorder Act 1998 allows for certain offences to be racially or religiously aggravated which increases the seriousness of the offence and the penalty associated with it. It is important that an officers actions taken with this incident are positive in order to achieve the best outcome to ensure that public confidence is maintained. This actions do not have to be of a grand nature but often as small as supporting the victim through what to them may feel very traumatic.
In order to ensure this is done South Wales Police have a Hate crime/ Hate incident policy which provides victims with an enhanced service. This also includes making sure that risk assessments are completed by officers to manage the incident and place an assessment on how likely this is to occur again, or place the individual at harm. A positive of these actions by officers is that the Risk assessment is done by officers on the internal local policing system meaning that supervisors and other specialist departments can access it. However, although this is policy to complete, human error may mean these haven’t been completed, or lack of experience may mean that an officer does not input the gravity of the incident.
Other incidents that will have an impact on public perception is Major incidents, these by nature of the name are likely to have a wide impact on public perception of police. A major incident is any emergency that requires the implementation of special arrangements by one or more of the emergency services, and generally includes the involvement, either directly or indirectly or large number of people. Major incidents often have a large presence of police and other agencies and this can often be concerning for the public and with the modern day use of social media images of such incidents now have the potential to reach much wider than the direct community. South Wales Police had recognised this and so often will use social media to an advantage with these incidents by giving some reassurance to the public by posting on social media and recognising that the public may want some information, this has often had a positive response and allows for another avenue of engagement with officers.
Major incidents are likely to come under a lot of scrutiny due to the impact they have on multiple services and so it is recognised that organisation is key in these incidents and this often comes from the right information being shared early. METHANE is now the recognised model for passing incident information between services and their control rooms. All services have used similar models for passing information in the past, but METHANE has instigated the use of a common model that means information is shared in a consistent way, quickly and easily between emergency service providers. METHANE; Major Incident Declared, Exact location, Type of incident, Hazards, Access, Number and type of casualties, Emergency services present and required. (JESIP,2021). By using this effective model to deal with these incidents, the response time and the time it takes to manage and deal with this incidents is shorter. With an efficient and effective response from emergency services the public is witness to this and this often can help to maintain public confidence.
1042.

Information and Intelligence/Communication Skills
Title 3: Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated.
Information can take many forms and is gathered in a raw format by attending officers, it can be anything that an officer perceives relevant to a policing purpose. Intelligence is information that has been subject to a defined evaluation and risk assessment process in order to assist police decision making and is not necessarily evidential in its self but can be used to provide a wider picture. Intelligence can come from a range of sources including but not limited to Police generated intelligence, first hand, seen and submitted by officers.
The intelligence is then graded and given a numerical rating of reliability using the 3x5x2 model. This numerical rating is based on the reliability of the source and whether the intelligence has tested or untested. This reliability is in relation to the source although the source may be recorded the person who is the source of the information but not be identified in the main body of the intelligence when submitted and forces must have measures to prevent the source of the information being revealed. The numerical rating, the 2 from the model, related to how the intelligence should be handled and shared by forces. Quality assured information and intelligence is then disseminated to other forces. Intelligence may also have be developed from vehicles from a previous incident or multiple incidents.
Gathering intelligence can be broken down into two main methods, these are Covert and Overt. Covert intelligence gathering, as the name suggests is when the subject the intelligence is gathered from does not know. This can be done by various means and must follow strict guidelines so as not to entrap people or put people providing the intelligence at risk of harm. In 2021 a bill was passed in parliament to regulate and set out guidelines for covert intelligence gathering, Covert Human Intelligence Sources (Criminal Conduct) Act 2021. This act also set out what laws may be broken by a Covert intelligence source (CHIS) that they cannot then be prosecuted for. It is important to not though this is in relation to CHIS’ that are usually government officers, police or Military intelligence officers. CHIS’ can also be members of society/public who may have been or are known by police to still be involved in crime at a low level that report back to handlers or police officers information at a much lower and local level than government employed CHIS. Regardless of which there are both advantages and disadvantages to using CHIS’, benefits usually relate to the reliability of the intelligence. As the informant does not know the information is being passed to police and they have some level of trust in that person, the quality of that intelligence can be higher. However there is an increased risk of harm when using a CHIS, should a CHIS be discovered as reporting to the police they may be at risk of physical harm or other repercussions.
[bookmark: _GoBack]Other forms of covert intelligence gathering may include surveillance. This may take the form of officers covertly monitoring a person or place of interest directly e.g. following, sitting outside premises or via electronic means such as microphones or camera’s that can monitor these persons or places of interest to police. Covert surveillance is heavily legislated with what officers can and can’t do due to the impact a persons’ humans rights such as Article 8 a persons right to private life that are set out in European Convention on Human Rights (ECHR) and then entrenched in UK law by Human Rights Act 1998 (HRA).  Two of the main legislations that are considered when planning and conducting surveillance are Regulation of Investigatory Powers Act 2000 (RIPA) and the General Data Protection Regulation (GDPR).RIPA looks to make sure that all covert investigations are both proportionate and necessary to the investigation, these guidelines are a positive step in maintaining the legality, safety and integrity of investigations.  
Overt intelligence gathering is much more common and often can be done all the way from a local level up. Overt intelligence can come first hand from police officers which is reliable by nature but can also come from members of the public which although would still go through the 3x5x2 model to test reliability it may be malicious therefore reducing the reliability. Another disadvantage to overt intelligence if a source knows that the information has been passed to police they could quickly change it an example of this could be the location of a cannabis farm. If the subject of the intelligence find out that police have been making enquiries into a location that is a cannabis farm they could quickly take it down and move it somewhere else destroying any evidence.
Information and intelligence sharing between police forces and other agencies across the UK is something that has been criticized in the past. For example a serious case review was conducted into the death of 17 month old Peter Connelly (Baby P) where it was deemed that lack of information sharing between police, social services and health care was detrimental and significant role in his death.(HMRC Department for Education, 2010). One of the most common ways for information to be shared across police forces in the UK is the Police National Computer (PNC). PNC is a system that stores and shares criminal records information across the UK. Before ACRO [created PNC], agencies relied on police forces to facilitate their requests. By centralising this work, “ACRO has made it more efficient, provided a consistent delivery and reduced the burden on forces” (ACRO. UNKOWN). This is contrary to local computer systems for example South Wales Police use NICHE that may store information on a person from the contact that South Wales Police officers have had in their area but will not include contact from other force area’s who do not use the system, this could potentially allow for a person wanted for an offence but not yet shared on PNC to be seen and stopped by officers but let go due to lack of data sharing, showing some let downs in information sharing.
1010.

Public Protection
Title 4: Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues.

Protecting the public from harm is the number one role that a Police Officer does. How this is done however differs from incident to incident depending on the demands and the vulnerability of that member of the public. Recognising the needs and support a victim needs early can be helpful in the overall investigation. Sometimes this also means helping a person to recognise that they actually are a victim. The connotation of being a victim to some people can be hard to accept, a person may believe that by identifying as a victim of a crime they are weaker or unable to protect themselves and this conflicting attitude can cause for them not to want to pursue action against offenders. An example of this is in Domestic Violence/Abuse cases. The victim although suffering abuse due to the personal connection or relationship with that person may not actually be able to identify the abusive behaviour for themselves and it can sometimes take an outside influence to recognise this. This is often where police officers must make sure to take an overall unbiased approach to the investigation and advocate for the victims.
When a person becomes a victim of crime they may have been subject to physical or materialistic harm however it is important to note the psychological impact of this also, this can be shown through mental health issues such as anxiety or depression or sometimes even physically through stress related illness’. The Ministry of Justice set out a report of Victims strategy (2018) with commitments to improve support for all victims of crime, whether or not they were they reported the crime and to improve the support offered to victims of crime with actions from multiple agencies including the police, courts, Crown Prosecution Service and other agencies involved in the justice system. The victim’s strategy was a criminal justice system wide response to improving the support offered to victims of crime and incorporates actions from all criminal justice agencies, including the police, CPS and courts. Keeping Victims at the heart of the investigation and giving “an enhanced service” is key to helping minimise the impact on victims, this is as small as keeping the victim regularly up to date with the investigation in a way they wish to be contacted, offering the opportunity to complete a victim personal statement that can be read in court, this statement goes alongside an evidential statement and allows the victim to discuss the impact that this crime has had on them and allow a Magistrate of Jury to consider that impact when making decision in court.
Sharing data with other agencies is also a key step in supporting victims of abuse. A Public Protection Notification Report (PPN) can be submitted by officers after attending any incident where they feel a person if potentially vulnerable or at risk of further harm, this referral is shared with relevant partner agencies such as health boards, social services and even charities to help provide a tailored support system for that person. The outcome of this data sharing could be pivotal to the support of prosecution of an offender that a victim may.
Data sharing through agencies in order to protect the public is vital. Incidents where the lack of information sharing have proven to be detrimental have unfortunately been seen in cases for example; the death of 17 month old Peter Connelly (Baby P) who dies august 2007 after suffering serious physical abuse went under a serious case review where it was found that “[Peter] was seen 60 times by the authorities in the eight months prior to this death. Ten agencies were involved with Peter or his family. Peter was placed on the ‘child protection/at risk’ register on 22 December 2006, though insufficient actions by professionals and agencies failed to protect him.” (Haringey Local Authority,2009) There was then publication of statutory guidance following the unnecessary death of Baby P, ‘Working Together to Safeguard Children’ (2010), which aimed to support multi-agency working and joined up approaches to child protection.
Police now play there role in attending Multi-agency Safeguarding Hubs (MASH) and Multi Agency Risk Assessment Meetings where relevant agencies that would have all received a PPN as above from the police that has identified some level of vulnerability, will develop a working strategy to keep that person safe from harm. This will be specific to each individual providing a tailored approach to their needs. For example a victim of Domestic abuse would have the police there who will have in-depth knowledge of the incident that brought the victim tot there attention and potentially previous incidents also, Health bboards may be there with an in-depth knowledge of any mental health or injuries being suffered, charities such as live fear free who aim to assist in keeping victims of Domestic abuse safe who may be able to assist, Social Services will attend.
There is often public protection issues that are raised due to serious and organised crime groups. One of many issues in particular that is concerning to police is the exploitation of vulnerable persons, including but not limited to children. Organised crime groups will sometimes target vulnerable persons who perhaps have come from poverty or unstable backgrounds and befriend these vulnerable persons with the intention of exploiting them. An example of this is a trial at Liverpool Crown Court in 2012 “heard five girls - aged between 13 and 15 - were given alcohol, food and money in return for sex but there were times when violence was used. Police said the victims were from “chaotic”, “council estate” backgrounds and as many as 50 girls could have been victims of the gang.” (Nelson,S. 2017). Protecting the public from this sort of exploitation from Organised crime groups is of the upmost importance and data sharing over Child Exploitation is a must. 
Overall public protection incidents are what officers deal with on a daily basis, but data sharing and the recognition of vulnerable persons will always be vital in protecting them, it is something that the police and other agencies look to improve on all the time as the challenges towards police also grows.

1023 words

Evidence based policing/criminology and crime prevention/criminal Justice
Title 5: Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending.
The concept of evidence based policing was developed by Professor Lawrence Sherman in 1998. (Sherman, L. (1998). Evidence based policing works on the concept that gathering research on policing and using previous incidents and analysing the incident to create new policy and procedures within forces based on the results of the research. This theory means that real life incidents, that real police officers are attending on potentially a regular basis are then the foundation for procedures going forward, with in depth research into the why of the incident; why did this work? Why didn’t this work? Including sometimes why hasn’t this issue been addressed before?
Crime prevention theories and strategies play a significant role in the way that we police today. The recognition of the link between behavioural sciences that have developed so much over the last few decades and applying them in a proactive and preventative measure not just a reactive policing approach. Why people commit crime is a question open to many criminologists across the UK and it appears there is no one definitive answer, but giving police officers proven theories to consider and take with them is an invaluable tool to the modern day police officer.
Crime prevention theories such as the “Broken Windows Theory” state that any visible signs of crime and civil disorder, such as broken windows, vandalism, loitering, public drinking, create an urban environment that promotes even more crime and disorder (Wilson & Kelling, 1982). This theory can be applied to prevent crime escalation by recognising the lower level, potentially Anti-social behaviour calls that may be happening in an area, for example graffiti even littering and addressing it early on by engaging with partner agencies and local councils. If the over all perception of the area is clean and well lit this prevents crime being opportunistic in those area’s as it would stick out an irregularity for that area. An example of this is a study that took place in New York regarding lighting areas around social housing “Among other findings, the study concluded that increased levels of lighting led to a 36% reduction in "index crimes" — a subset of serious felony crimes that includes murder, robbery and aggravated assault, as well as certain property crimes”. By adding lighting to the area it prevented the availability for what may deemed as opportunistic crime to take place in that area.
Another theory that is recognised by police forces as having the potential to decrease crime and decrease the criminalisation of young people significantly, not just in the short term but over a longer period is Adverse Childhood Experiences (ACE’s). ACE’s is a working strategy developed from different research from multiple partner agencies that recognises that when a child is exposed to elements of criminality the likely hood of them going on to commit crime increases. Adverse Childhood Experiences range from suffering verbal, mental, sexual and physical abuse, to being raised in a household where domestic violence, alcohol abuse, parental separation or drug abuse is present.
Public Health Wales reported that reporting that adults who experienced 4 or more ACEs when compared to those with no ACEs, were: 
· 15 times more likely to have committed violence against another person; 
· 14 times more likely to have been a victim of violence; 
· 16 times more likely to have taken crack cocaine or heroin over the past 12 months; 
These statistics show the impact that ACE’s have on crime, and therefore if the police can assist in preventing these ACE’s from occurring they are actually reducing and preventing crime before it has even occurred. It is important to note that these studies take in a lot of data and although accurate it is not to suggest that a person who has been subject to ACE’s will definitely go on to commit crime.

Often a concept overlooked when looking to reduce crime is the reduction of reoffending. When a person commits a crime, arrest and charge through the courts is not the only option for lower level non-violent crime. Police officers often have out of court disposals available to them. These out of court disposals are a tool for officers where a person who potentially has no previous convictions can be prevented from developing a criminal history if willing to accept their role in the crime and willing to seek help. However even if a person is charged with an offence there is still opportunities available to prevent that person committing further offences, for example a young person can be referred to the Youth Offending Team who look at low level of crime entrance crimes and work with that person to get them back on track, this may be assisting with home and school life, setting up meeting with social workers and bringing some involvement and support from them for that young person. This engagement can lead to healthy relationships between the young person and the police and therefore reduce the risk of reoffending and help to prevent a criminal history for that young person. The disadvantage of this service however is that it is often voluntary and cannot be enforced by police and it relies heavily on the engagement of the individual to want to do better in order to work.
For those committing crime that are not under the age of 18 who have committed crime a person will be referred to the Integrated Offender Management Unit (IOMU). This is where multi-agency approaches, including the police, probation, health boards and other agencies will work together in order to develop a type of “care package” to a person to help reduce their likely hood to reoffend. A positive of the IOMU is that persons have to comply with visits meaning that they are being monitored and any issues or signs of potential reoffending can be addressed early.
Rehabilitation is the often looked at as being the key to reducing reoffending. DRIVE is a scheme used by police to try and rehabilitate high risk domestic violence offenders by rehabilitating them by changing their mindset, this can be through therapy, anger management help, mental health advise. This is similar to the IOMU where it looks to monitor a persons behaviour in order to prevent any further crime being committed however the disadvantage of this is it relies on the offender recognising that there is an issue with themselves and it is a voluntary approach. This recognition by offenders, and offenders taking ownership of their actions and behaviours is ultimately what will determine the likelihood of a person going on to commit further crime.
Overall the science behind why people commit crime is one that will adapt and change with society and is individual to each person, prevention of crime will only ever be a small proportion of the job that police officers do as not all theories will apply to all people.
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	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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