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This essay will be discussing and exploring the importance of improving the literacy skills of all pupils in School X. The need to improve the literacy skills of pupils in Wales was a key priority for the Minister for Education and Skills, Leighton Andrews in 2011 (Welsh Government, 2011). He stressed the importance of pupils possessing a high level of literacy skills because it would aid pupils in reaching their full potential after they had finished school, be that either in further education or in the job market. (Welsh Government, 2013). Improving literacy is crucial in secondary schools because as Andrews notes, without a good level of literacy you will be at a severe disadvantage in your future endeavours. If one lacks the literacy skills to write a good job application or email, then it will limit the opportunities and prospects that are open to them. 
	The term ‘Literacy Skills’ is much more than just being able to write a job application without any grammatical errors, it is a set of skills which enable us to make sense of society and the world around us (Welsh Government, 2013). Literacy skills are broken down in to three different strands. They are; oracy, reading, and writing, each strand is broken down even further which are all crucial in building each strand. Oracy contains three further elements which are speaking, listening, and collaboration and discussion. The elements of oracy are extremely important in every day life, to be able to communicate your ideas, listen to other viewpoints and contribute to discussions are skills that everyone needs to have before they leave school to be able to function well in society and succeed in their future endeavours. Reading is also broken down into three elements they are; reading strategies, comprehension and response and analysis. Like oracy, these skills are extremely important for when students leave school, being able to read, engage and analyse literature is a crucial skill that everyone needs to possess. In this globalised world it is important that students recognise harmful and untrue material and being able to recognise the agenda that may be behind that piece of literature. Possessing these reading skills means that students will be able to question and make their own judgement on things (like a newspaper) and not just taking it at ‘face value’. Writing is broken down even further into four further elements, these are; meaning and purpose, structure and organisation, language, and grammar, punctuation, spelling and handwriting. These writing skills are extremely important because when students leave school and go into the work place, they will need a certain level of writing skills to be able to write emails, letters, reports and applications. Without these writing skills students leaving school may find it difficult to find a job and thrive in the workplace.
There is such a concern about the standards of literacy in schools (and the need to improve them) that in 2013, the Welsh Government introduced the Literacy and Numeracy Framework (to be referred to from now on as LNF). The LNF outlines and supports every teacher, regardless of their subject on how to embed literacy skills into their teaching of the curriculum (Welsh Government, 2013). If all classroom teachers follow the LNF, pupils will have the opportunity to work on their literacy skills in every lesson which should then lead to better literacy scores.  Improving the literacy skills of pupils is so important to the Welsh Government that following the LNF has been made a ‘statutory requirement’ (Welsh Government, 2013 p.2).
The Departmental Improvement Plan in School X focuses on five points which can be grouped into three categories. The first category is to improve pupil progress in lessons and to improve progress in literacy and numeracy skills for all pupils. The second category focuses on improving pupil behaviour, and the third category focuses on improving the quality of teaching and leadership. Regarding the improvement of literacy skills, the Departmental Plan has outlined three actions in order to improve the literacy skills of all pupils. These are; 1) The ongoing review of Literacy in standards of learning with a particular focus on KS3. 2) Continued use of English formats and structures. 3) Starter activities to embed Literacy. By looking at Appendix 1, it is clear to see that every teacher in the department is responsible for improving the literacy skills of pupils. To achieve the goal of improving pupils’ literacy skills the department will be self-evaluating and reviewing their performance of delivering the LNF on a lesson by lesson basis and scrutinising the exercise books of the pupils. Moreover, it is the responsibility of two teachers who hold TLRs to monitor and review the progress that the department and pupils are making in regard to improving literacy skills.
    The whole school improvement plan for school X is a three-year initiative which runs from September 2018 until July 2021, it is reviewed termly by the headteacher and governing body. The topic of improving literacy skills for all pupils is covered in the whole School Improvement Plan with the targets being to improve outcomes in GCSE English Language and to improve reading test scores of Year 9 pupils. The Departmental Improvement plan is linked very closely to this, the Humanities department wants to improve the literacy skills of all pupils but wants to target KS3 pupils in particular. This links to the School Improvement Plan which wants to improve the reading scores of the Year 9 KS3 pupils. Even though the Humanities department has more of a focus on improving the literacy skills of those in KS3, it’s aim is still to improve the literacy skills of all pupils. By targeting the literacy skills of KS4 pupils also, this will hopefully have a knock-on effect and help them carry over literacy skills that are learnt in the Humanities classroom to their lessons and exams in GCSE English Language. 
As with the Departmental Improvement Plan, the School Improvement Plan has set out various actions (see Appendix 2) in order to reach their targets. They intend to support staff with CPDs and audits in order to help them deliver the LNF to the best of their ability. They also intend to embed literacy tackers at department and pupil level in order to track pupil progress and to stage interventions for those not making satisfactory progress in literacy. By carrying out these actions staff should be comfortable incorporating the LNF into their lessons and hopefully due to the pupil progress trackers and literacy interventions every student will have the best chance possible to improve their literacy skills. What is concerning about the School Improvement Plan is that if you refer to Appendix 2 the Quality Assurance box has been left empty. This is an extremely poor piece of planning by school X, how will the staff know how to act upon the actions and targets if there is no technique or plan on how they are going to achieve the targets. Moreover, the progress check which should have been completed at the end of the first term of school (December 2018) has also been left blank. Therefore, one can assume that the staff of school X have no idea if the literacy skills of pupils around the whole school are improving or not. If you refer to Appendix 1, you will see that the Department Improvement Plan is completed and up to date with a progress review which leads one to suggest that the Humanities department is taking the target of improving the literacy skills of the pupils much more seriously than the senior leadership team who are in charge of this target as a whole school. 
Effective strategic planning is extremely important in order to achieve school improvement. Drawing up competent school and department improvement plans are crucial to achieving the improvement that one wants in their school. School and department improvement plans give staff the structure and blueprint that they need in order to make sure that on a personal level, they are taking responsibility for the improvement of the school.  It is crucial that strategic planning is taken on board by everyone at all levels (Lewabe, 2018) without a school-wide ethos there will be inconsistencies around the school which means that the school improvement plan will suffer as a result. These inconsistencies will mean that even though improvement may be being made in some areas, in others, performance will stay the same and may even become worse. Continuing with the argument that school improvement relies on the ethos and attitude of all the staff it is important to note Rutherford’s argument on what type of schools can actually achieve improvement in their schools.  He argues that there are three types of schools, they are: seed schools, brick schools and sand schools (Rutherford, 2009). Rutherford states that sand schools are built on poor foundations believing that there is nothing wrong with their school and therefore will not improve their school, brick schools are semi-motivated but can still achieve improvement but not as efficiently as seed schools and seed schools can achieve school improvement because of the motivated nature of the staff (Rutherford, 2009). Moreover, what allows seed schools to efficiently improve their school is that all staff have bought into the idea and vision of what is needed to improve the school. Because of their motivated nature they all nurture the ideas and visions in the school improvement plan and as the ideas and aims ‘grow’ so does the improvement of the school.
The argument above mentions the importance of how in order to improve the school all staff need to be on board and contribute to the strategic planning of improving their school. Even though this is extremely important for school improvement the ethos and vision of improvement needs to be embedded to all staff by an inspirational senior leadership team. This can be seen in Lliswerry high school where the senior leadership team oversee the strategic plan to improve the school (Estyn). Trying to improve a school is an extremely difficult challenge because it requires change and not all those working in the school may welcome change. This is where the senior leadership team have thrived regarding their strategic plan to improve the school. To make sure that other staff are not alienated they have made sure that all staff have the opportunity to contribute to the plan and its evaluation. Furthermore, there are personal learning opportunities and CPDs (Estyn) which allow all staff to improve their teaching which will thus improve the school.       
The Bishop of Llandaff school in Cardiff provides a satisfying example of how good practice is achieved through efficient strategic planning by the senior leadership team. To improve standards and achieve school improvement the school came up with the target of planning and listening to pupil’s needs (Estyn). The reason that the school was successful in this was that the headteacher was visibly present throughout the initiative. By consulting with staff on issues and meet with parents monthly, there was a ongoing review and update on how the school was meeting the planned target. Moreover, the senior leadership team also aided the headteacher by supporting staff further and constructing visible learning walks throughout the school which helped maintain high standards and a safe, beneficial learning environment (Estyn). 
As mentioned previously strategic planning is extremely important in order for a school to improve. These improvements need to be driven by the leadership team in particular and middle leaders (Welsh Government, 2012). The reason why Lliswerry High and Bishop of Llandaff have improved is because of the way the leadership team have planned and carried out their target. Moreover, for effective strategic planning there needs to be high expectations and communication with all staff throughout (Welsh Government, 2012) without this it will be extremely difficult to improve the school. The leadership team in school X that I am covering does not have these high expectations which will mean that the school will struggle to improve. If one refers to Appendix 1 one will see that the Humanities department are self-evaluating and tracking their progress and targets as they go but the leadership team in the school improvement plan are not (see Appendix 2). The reason Lliswery High and Bishop of Llandaff have improved is because all staff are on the same page and committed to the plan of improving the school, staff in school X are clearly not. The Welsh Government has commented on the importance of the need for senior leaders to be supported through development courses (Welsh Government, 2012). It is likely that school X would benefit from this as strategic planning is extremely important for school improvement and if the senior leadership cannot plan competently then the school will struggle to improve and meets its targets.       
The Welsh Government has stated that improving the literacy skills of pupils in Wales is the responsibility of all teachers, not just those in the English department (Welsh Government, 2013). This is a strong initiative from the Welsh Government because by making it every teachers’ responsibility to improve literacy skills, you will get a school-wide drive to improve this common target that the school has. Fountas & Pinnell build on this initiative by the Welsh Government further by arguing that in order for a school to successfully improve the literacy skills of their pupils all staff need to have common goals and a shared vision on how to improve literacy. Moreover, they all need to take responsibility for the improvement of literacy in their school in order to see improvement. (Fountas & Pinnell, 2018). The statement by the Welsh Government that states that literacy skills is the responsibility of all teachers is a good start, but it is taken further by the Fountas & Pinnell. It is simply not sufficient enough that all teachers take responsibility, for improving literacy there needs to be something or more substance behind that idea. It is crucial that there is consistency and commonality throughout the school, the school needs to pull together and have an idea on how to improve literacy as a whole. Even though literacy skills may be taught in every classroom if it is done differently it will lead to inconsistencies and may even become counter-productive to the students. As Fountas and Pinnell argue when the school pull together and have this common vision for literacy in the classroom the pupils can see this sense of a community among the teachers which is then carried into the classroom (Fountas and Pinnell, 2018). By having these common goals and a sense of community among the teachers the pupils will have consistency across every classroom which will help them feel secure and give them the best chance of improving their literacy skills.
With the introduction of the LNF in 2013 which states that it is the responsibility of every teacher to improve literacy skills (Welsh Government, 2013) there also needs to be a plethora of support options for every teacher if this going to be the case. The Welsh Government recognised in 2012 that there needed to be plenty of CPDs available to help staff deliver effectively the LNF that would be introduced and become a statutory requirement in 2013 (Welsh Government, 2012). However, it is clear from the 2015 PISA results that improving the literacy skills of pupils through the LNF has been unsuccessful. In the same report by the Welsh Government, they set the target of finishing in the top 20 worldwide for literacy in the PISA tests (Welsh Government, 2012). However, Wales finished 40th in their skills for literacy (Welsh Government, 2015). This is extremely concerning because the Welsh Government hasn’t slightly missed out on their target of top 20, they are way off. Therefore, one can imply that as a whole, teaching staff in Wales clearly don’t understand or do not feel comfortable incorporating the LNF into their lessons. Moreover, the Welsh Government realised in 2012 that staff needed to be supported with CPDs if they were going to deliver the LNF successfully but the results of the 2015 PISA tests makes one question if this initiative of offering support and CPDs was actually put into practice. 
One would hope to see an improvement of literacy scores for Welsh students in the 2018 PISA tests because hopefully after five years staff would be used to and more comfortable with delivering the LNF. However, if Wales continues to score poorly then one needs to really question the current LNF that has been drawn up because if it is not bringing the results that the government targets then other alternatives need to be explored. Historically, Wales has performed significantly lower in literacy in comparison to the rest of the U.K. (NFER, 2015) and the staggering statistic that 21% of fifteen year-olds in Wales lack basic reading skills (Welsh Government, 2015) suggests that literacy skills is a deep problem for Wales which will not be fixed quickly just because of the incorporation of an LNF, it will take time and a change of attitude as a country, not just an LNF to improve the literacy skills of Welsh pupils.
In School X’s departmental improvement plan it focuses on improving literacy for all students. All pupils should have the opportunity to improve their literacy skills, but it is especially difficult to improve the literacy skills of pupils who score lower than their peers or just struggle with literacy in general. To make sure these pupils do not ‘slip under the radar’ and continue to underperform there needs to be interventions from the school to make sure that it does not happen. The Welsh Government recommends that interventions be staged in order to bring pupils reading ages up to an acceptable standard (Welsh Government, 2012) therefore, every school should be doing this as it is prescribed by the government. These interventions can be very beneficial for the learner as by improving their literacy skills, it makes the whole curriculum more accessible. These interventions should be short, sharp and efficient in order for the learner to make as much progress as possible without them being disrupted due to being off timetable for a set period of time.
 One could argue that the foundations and basics of literacy skills are learnt long before pupils enter secondary education. It is the responsibility of primary schools to develop these basic literacy skills before the pupils move on to secondary school. However, it is viewed by many secondary teachers that the children they receive from primary school come to them without possessing the basic literacy skills they need in order to thrive in a secondary school atmosphere (Lewis & Wray, 1999). Moreover, in a survey conducted in an anonymous school, the results showed that 58% of teachers were worried about the literacy standards of more than half their year 7 pupils (Lewis & Wray, 1999). This is a statistic that supports the view that many year 7 pupils come to secondary school with a quite concerning lack of literacy skills, therefore one does have to question how these literacy skills are being taught in primary school and if the pupils are being equipped well enough in order to cope in a secondary setting. Furthermore, the fact that the majority of teachers at this school believe that there is a literacy problem amongst half the year 7 pupils does really highlight how the improvement of literacy needs to be a top priority for schools.  
The reason that this essay focuses on the improvement of literacy skills for all pupils is due to the most recent Estyn report on School X. The first recommendation by the Estyn inspector to improve the school is that all pupils need to develop their literacy skills further (Estyn, 2017). Therefore, the school has reflected this initiative in both their school and departmental improvement plans (see Appendix 1 & 2). The reason that School X needs to improve the standard of literacy at the school is because the report notes that only a small number of students when reading make a good use of inference and deduction to enhance their learning in other subjects (Estyn, 2017). This suggests that by improving literacy skills pupils will enhance their learning and understanding in every subject which can only be a positive. Furthermore, literacy skills need to be improved at school X in order to achieve the target outlined in the SIP. This target sets the goal of 77% of students to achieve a pass at GCSE English Language (Appendix 2). Therefore, if the school take a school-wide approach to improving literacy by embedding the LNF into each of their respective subjects then school X will be better equipped and stand more of a chance in achieving their target.
The way school X is responding to the improvement of literacy skills for all pupils is mixed. In the most recent Estyn report, the inspector commented that the school does not have a co-ordinated approach to the progressive development of pupils’ skills across the curriculum and that only half of teachers identify and address pupils’ spelling and grammatical errors when providing feedback (Estyn, 2017).  It is clear to see from the SIP and DIP that there is still no co-ordinated approach to developing pupils’ skills because there is no mention of this in either plans (see Appendix 1 & 2). As the Welsh Government have noted it is absolutely crucial that in order to develop literacy skills there needs to be a truly cross-curricular approach in which all teachers take responsibility (Welsh Government, 2013). In regard to only half of the teachers acknowledging spelling and grammatical errors when providing feedback, from my experience in School X it is still roughly the same statistic. When looking through the work that pupils have produced earlier in the year it is clear to see that the feedback they receive on their grammar and spelling very much depends on what teacher that they have, some seem to provide feedback on literacy and others do not. Referring to the last argument about there needing to be a co-ordinated approach, that would really help in the case of providing feedback because there are too many inconsistencies throughout the school because some teachers are providing feedback on literacy and others are not.   
School X are responding positively in some ways, especially with conducting interventions for pupils not making the expected progress. If you refer to Appendix 2, staging interventions is one of the actions that the school will incorporate in order to improve literacy skills. Interventions are extremely important because when students fall behind and make limited progress in literacy in comparison to their peers, they become disinterested and may even resent literacy in the future. However, by staging carefully designed literacy interventions (like school X is doing), it re-engages students (Graham and Ng, 2018) in literacy and helps them across the curriculum. During my time in school X, these literacy interventions only last for a short period of time but the results of them are extremely beneficial. However, as is the case when staging interventions, some who desperately need them miss out for some reason or another. From my experience of teaching in School X there is a literacy problem amongst some Year 8 pupils. When teaching a WWI topic, a pupil asked how to spell words like ‘edge’ and ‘gun’. As one can imagine this is extremely concerning and to my knowledge this child has not had any literacy interventions when it is clear to see that it is needed. 
It is difficult to assess the progress that school X has made to date, as the school improvement plan is a three - year plan which only started a few months ago in September 2018. However, the school has made some progress regarding the improvement of literacy skills for some pupils. As the Welsh Government has stated that interventions are crucial in order to support those who are not making the expected progress in their literacy skills (Welsh Government, 2012). School X has taken on board this research and staged interventions extremely well with as little as disruption to the pupils involved as possible. The pupils are off normal timetable for only a short period of time and return to the classroom with a better level of literacy than they had previously. However, due to poor strategic planning by school X in their SIP, the progress table regarding the improvement of literacy skills for all has been left blank. Thus, one can only comment from experience if some literacy initiatives are helping the pupils because there is no data to refer to. Therefore, it is impossible to comment on whether the school as a whole are making progress on improving literacy skills for all its pupils. In order to achieve the improvement of literacy skills it is crucial that all teachers take responsibility (Lewis & Wray, 1999), it has become apparent that in school x this is not the case because not everyone has bought into the improvement of literacy skills. The lack of progress-monitoring school-wide means that there are grey areas and even though one is aware of improvements in the Humanities department because the targets have been reviewed (see Appendix 1) and the staff are dedicated to improving literacy, this may not be the case in other departments across the school, which means that there may not be cross-curricular consistencies which is so crucial when trying to improve literacy (Welsh Government, 2013).  
In order to further the initiative of improving literacy skills for all students there are some actions that school x may benefit from introducing. The introduction of reading buddies which is where English sixth form students ‘buddy up’ with a KS3 pupil (who has a particularly low reading age) during form time in which they read through a piece of literature together and the sixth form students intervenes when the KS3 pupil encounters any difficulties. Research on the topic has shown that reading buddies does improve the level of students’ reading ability (Dolman & Boyte – Hawryluk). To what extent it improves reading skills depends upon the length of time that the initiative is delivered. As one can probably deduce, the longer the reading buddy initiative is delivered for, the more improvement that will occur (Fitzgerald, 2001).
Another action that school X could explore is the prospect of encouraging parents to take an active role in the improvement of their child’s literacy skills. The school could provide a programme to parents of pupils struggling with literacy in which they could go through with their child at home various texts and passages to increase their reading ability and a ‘skills’ book where students work on their spelling, grammar and punctuation. It may be problematic in the sense that perhaps all parents do not have the time to do this or simply will not do it. However, research has stated that parental literacy activities have a positive effect on their child’s literacy skills (Hemmerechts, 2017) therefore, it is definitely an initiative worth trying.
Lastly, an action to try and improve literacy skills for students is that school x set up a book/reading club. This will give pupils the opportunity to improve their reading skills and by having a club dedicated to books and reading, pupils will be able to meet with like minded children and discuss what they are reading at the moment and their favourite books. However, this action may only reach the children who already have high literacy skills. There would need to be encouragement and a drive for pupils who do struggle with reading and literacy to become a part of the book club. 
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Improve outcomes for  students achieving Level 2  English Language    77% of all students achieve   Improve outcomes for  students achieving Level 2  numeracy     7 9 %   of all students achieve   Improve outcomes for Y9  students in national reading  test scores   93% of all  students achieve  a standardised score of  above 85   Improve outcomes for Y9  students in national  reasoning test scores   9 7 % of all students achieve  a standardised score of  above 85   Improve outcomes for Y9  students in national  procedural test scores  a)   Evaluate progress against English Yr 11  RAP   b)   Skills policy to be embedded as part of  T&L policy   c)     Reading skills CPD to staff   d)   RAP for FSM students to contain skills  focus   e)   Progress meetings with CLs re: key  marginal students to monitor and  evaluate updated provision mapping and  Smith’s pro formas   f)   Review SoL in line with skills for KS3 up   g)   Embed literacy and numeracy trackers at  dept and pupil level in order to track  progress  in skills   h)   Appoint Numeracy Co - ordinator   i)   Literacy and numeracy interventions for  those not making expected progress (key  marginal students)   j)   Develop common literacy and numeracy  assessments as part of SoL   k)   Complete audit of staff strengths re:  skills delivery      a)   OMo   b)   JGo   c)   English  staff   d)   OMo?   e)   RSLs   f)   CLs   g)   OMo   h)   Head   i)   SBe/VGl   j)   T&L  team/CLs   k)   MTh    
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R1b: Improve the progress of literacy and numeracy skills for all pupils   1.1   Standards and Progress of skills    

Target &  Success Criteria  Action  Progress Dec 18  QA  Who/ When  

Literacy  Framework is  embedded in  the SOL  a)   Ongoing review of Literacy in  SOL.   In particular KS3 Humanities.   U: \ CHEStaffShare \ Humanities \ 20.  QA \ 2018 - 2019 \ LNF   b)   Continued use of English form ats  and structures.   c)   Starter activities to embed  Literacy.  a)   Ongoing ,   review by  DHA for Humanities.   KPL for Applied.   b)   Liaise with EMA  –   Literacy  coordinator.      a)   QA2   b)   Ongoing throughout  QA e.g. evidence on  SOL, book scrutiny and  L2L.  a)   All staff  review  -   KPL /  DHA   b)   DHA   c)   All staff  a)   Ongoing  

Numeracy  Framework is  embedded in  the SOL  a)   Ongoing review of Numeracy  skills being developed in SOL.   U: \ CHEStaffShare \ Humanities \ 20.  QA \ 2018 - 2019 \ LNF   b)   Continued use of formulas and  formats (displayed in classrooms)   c)   Starter activities to embed  Numeracy.  a)   Ongoing ,   review by  DHA for Humanities  and KPL for Applied.   b)   DHA attended EAS  Numeracy course  provided by EAS.  DHa to provide  additional support  where needed  within faculty.  a)   QA2   b)   Ongoing throughout  QA e.g. evidence on  SOL, book scrutiny and  L2l.  a)   All staff  review  -   KP L /  DHA   b)   DHA   c)   All staff  a)   Ongoing  

Digital  Competency  Framework is  embedded in  the SOL  a)   Review SOL to explicitly  emphasise DCF key elements.  a)   Ongoing, review by  DHA.  a)   QA2  a)   All staff  –   review  DHA  a)   Ongoing  


