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The Visual and Expressive Arts in Wales


The artefact that I have chosen as my stimuli is a ‘Rams Head Fire Tool’ by Aaron Petersen. The reason why I have chosen this piece is not just for the item itself, but also because of the artist.

Aaron Petersen is an Artist Blacksmith, born and raised in Wales. Petersen originally studied Fine Art in university and then went on to make props for films and television. However, through his family he has been around blacksmithing for his whole life. He comes from a line of blacksmith workers/ artist blacksmiths in the Petersen family; his father was an artist blacksmith and started the family business. Aaron and his brothers trained with their father and carried this business on, and he has now been blacksmithing for over 30 years. Petersen spent 6 years working as the blacksmith in St Fagans National Museum of History, and now joins his two passions of art and blacksmithing. Petersen creates wonderful art pieces out of iron, he can manipulate the solid material and make it look like it flows and moves easily with his touch.

The reason I have picked the Ram’s Head Fire Tool, out of all his pieces, is because this piece is a literal visual representation of art and blacksmithing. It is a tool that is still functional and can be used as a fire tool, however it has a beautiful design on top. It is fascinating to wonder how Petersen managed to make solid metal twist and turn so purposefully, to represent a ram’s head. I think that Aaron Petersen and his hand forged iron-work would be a great stimulus for not only expressive arts but also Cwricwlwm Cymreig, as blacksmithing has a historical and cultural significance to different parts of Wales
In this essay I will be discussing the value of expressive arts in Primary Education. For a number of years, the education system has focused more on the academic subjects, mainly Mathematics and English (also referred to as Functional skills), rather than the creative development subjects, as they have been socially perceived as the more important subjects. These subjects are perceived as the more dominant and important subjects because it has been stated by multiple people in the past that without the correct maths and English skills, it will be hard to get a job in the future. One of these people being Nick Boles, who was jointly the Minister of State for the Department for Business, Innovation and Skills and the Department for Education from July 2014 to July 2016. In 2015 Boles stated “Functional skills are delivering an employer-recognised level of English and maths skills that help learners into lasting work” (Martin, 2015). However by focussing mainly on just these subjects, especially for these reasons, it is plausible to argue that it is seen we are only educating children on how to be a good employees in the future, rather than educating them on how to develop themselves academically, creatively, and morally. 

Although Mathematics, English, and Science are all very important subjects there is also a need for creativity and expressive arts to flourish. As Donaldson states in his 2015 report Successful Futures “Creativity and enterprise are central features of modern life that should be developed and extended throughout a school career” (Donaldson, 2015 pg. 28). By teaching and learning through the expressive arts it can really help the well-being of children who struggle with the academic subjects. I know from my own personal experience as a student teacher, and as a former pupil, that some children are more left- brain thinkers, which is more logical and analytical, and some children are more right-brain thinkers, which is more expressive and creative. By teaching and learning through expressive arts it gives the more expressive children, who may struggle with the more academic work, an opportunity to use their talents and skills in a way that they can still be rewarded for academically. This way of teaching also gives the children who think more logically and analytically a chance to develop and expand their creative skills.  

Activity 1
I am writing this resource for a mixed ability Key Stage 2 class. To start off these themed lessons the children will be introduced to the artefact, which is the stimuli for the following activities. This introduction will start by having the Rams Head Fire Tool placed in the middle of a table and the teacher and the children sit round the table. The artefact will be passed around one by one so that the children can see it up close and closely investigate the material it is made of and look at how the metal manages to spiral and twist. A lot of open questions would be asked such as ‘How do you think this was made?’; ‘What do you think it is?’; ‘Do you think it was made for a functional or aesthetic purpose?’; and the best question to always ask is ‘Why?’

It is important to make sure the children know there is no right or wrong answer as the artefact is being discussed as a class, and the teacher is only asking what they think and what their opinion is. This gives us, as teachers, an insight into what the children may already know and to what needs to be developed. It is also a great way to get their thinking skills used and developed. Their thinking skills are being developed through the smallest yet simplest question they will be asked, which is ‘Why?’ This is a higher order question, which means that it gives children the opportunity to think beyond an answer they would give to a literal question and think in a way that is higher in cognitive demand. 

Once the class has discussed their opinions and thoughts on this piece of art, they will be played a YouTube clip of Aaron Petersen making the Rams Head Fire Tool.
The children would have explored elements of “current issues that affect the lives of people in Wales and the Welsh economy” (ACCAC 2003, p.4) and in particular farming within Wales (see appendix 1) focusing on the importance of sheep as part of our economy in light of recent discussions in relation to Brexit. 

The first activity will be an Art and Design lesson. In previous learning, the children (in pairs) would use either the Ipads or computers and look at different pieces of Aaron Petersen’s work. This links in with the Digital Competence Framework, as well as developing their ITC skills. Whilst doing this they would be asked to Think, Pair, Share with their partner on which of the 7 elements of art Petersen uses, and how does he use them. The children should all know that the 7 elements of art are: Line, Colour, Shape, Value, Form, Space, and Texture, as they would have been taught this in prior lessons. If some children do not remember the 7 elements or can not recall their meaning, there will be a worksheet available for them to use (see appendix 3)  Once they have done this, they should design and annotate their own sculpture, inspired by the metal work of Aaron Petersen, in their individual sketch books. This sculpture can be whatever they like as long as they can justify in their annotations how and why it was inspired by Petersen. The children will be promoted to keep the 7 elements of art in mind when designing and annotating their piece.

For the first activity the children will use their designs and annotations of how they can achieve their chosen design to make their own sculptures. They will be able to access the resources to make their design inspired by Aaron Petersen. There will be clay and wire available to the class, as well as a range of different sculpting tools for the clay. Some of the tools that should be available are: loop cutters which are used to carve into the clay; rubber tipped tools which can be used to help blend the clay together; brushes which can be used to blending the clay together or to give texture to the piece; and items that aren’t necessarily for clay but work great for sculpting. These include plastic knifes (as the sides give a great texture effect) and tooth picks (as a pointer tool). The children would be encouraged to use different materials to see what effect it has on the clay. At the beginning of the lesson the teacher should go through some basic sculpting techniques with the class.

Once the children have finished their pieces I think it would be beneficial for each pupil to share with the class what inspired them about Petersen’s work, and how did they display these inspirations in their own. This would also be a good time for an assessment for learners (AFL) strategy. In this circumstance I would use ‘What Went Well’ (WWW) and ‘Even Better If’ (EBI). I would use it in a way that for each pupil sharing their piece with the class, they will receive one WWW from one peer, and one EBI from another. This falls under the AFL element of Peer and Self Assess, but in this case, it would just be peer assess. I would use this specific strategy because I believe if getting any feedback, especially in front of the class or by the class, that it should not be detrimental to the learner’s well-being. With WWW and EBI, it is a positive form of feedback, because by saying ‘it would be even better if…’ is telling the learner that there is nothing wrong with the work that they have done, and that you are just giving them a tip to be even better next time. This activity links with many different areas of Art and Design Key Stage 2 curriculum (see appendix 4), however the main skill I would like to focus on is the Making skill ‘design and make three-dimensional objects and artefacts using a range of various materials for a variety of purposes’ (Welsh Assembly Government, 2008. P. 13).

Activity 2
The second activity I will be writing about is a Music activity. This activity will take place over 3 sessions, it could take more or less depending on the class and the attainment levels of the learners. The class will be focussing on an old Welsh Folk song called ‘Migldi Magldi’ however we will be looking at a modern version arranged by Owain Gethin Davies. This song is about blacksmithing, and the call and response is intended to mimic a blacksmiths at work.
The activity will start out with the class just listening to the song a few times, then they will be asked questions about the song. These questions include ‘Do you notice any repletion or a pattern in the song?’ ‘What is it called when I song has a layout such as this?’ ‘How is the third response in each verse different to the others?’ ‘What do you think this song is about?’ Through a class discussion from answering the questions the class would then know, if they did not beforehand, that this layout is called a call and response. Before getting into learning the song, the teacher should go through and translate at least the first 2 verses of the song, as this will help the children understand the context of the song more. 

To learn this song the class will all have a printed copy of the lyrics to the song (see appendix 5), and on the interactive whiteboard there will be a follow-along presentation of the lyrics to the song. This helps develops their ICT skills. The class will be asked to clap along and say the response, which is ‘Migldi magldi, hei, now, now.’ By clapping to the rhythm of the music and saying the words it not only helps the children stay in time, but it also helps with the pronunciation of the words and how to say them. This should be practiced a few times, then along with the music. Once the children feel comfortable with the response, the song can be played again but this time there is no vocals when it comes to the response, so that it is just their voices, and claps (if they are not yet comfortable with singing the response without clapping yet). By being able to take out certain areas of the vocals slowly it helps with the confidence of the child as it is slowly getting them more and more comfortable with not having the safety net of the backing track vocals. 

Once the response is learnt, it is time to learn the call. This will take a lot of teacher singing, which is important in a music lesson, it is a form of exemplar teaching. Exemplar means ‘a person or thing serving as a typical example or appropriate model.’ It is important to show the children that you are not making them do anything you would not want to do. This also helps their well-being as it develops their confidence if they see the teacher already doing something. After this, the teacher should then go through the song line by line with the class, listening to the music, the teacher saying the line, the class saying the line. This will really imbed the Welsh pronunciation from the song into the learners.  

When this song is learnt, the class will sing it through with the backing track and with the vocals a few times. Then when the class is comfortable with this they will sing it with only the ‘karaoke’ baking track. This should be practised until the class is confident and comfortable with the song – that is why the amount of sessions it will take to do this activity will vary depending on the class being taught.
 
When the whole class is able to sing this song without the vocals back track and with the correct punctuations, the teacher can start playing around with the arrangements. This can start by the class first being split into 2: one side sings the calls, and the other sings the response. Following this, they can switch. When the song is learnt, the class and teacher can have fun with it. With the class already split into 2, the teacher can start doing rounds, and then by splitting the class further and further to create smaller groups and more rounds it becomes more challenging. However, it also becomes more fun for the children and by creating an environment where everyone is having fun, the stigma and worry of singing in front of your peers is gone. Judy Willis who is a neurologist and a classroom teacher, talks about this in her 2007 report ‘The Neuroscience of Joyful Education’. This song should be continuously practised for the end of unit showcase. 

 This activity, similarly to Activity 1, links with more than one area of the Key Stage 2 Music Curriculum, (see appendix 6) and also part of the Key Stage 2 Welsh Second Language Curriculum. This activity definitely not only develops their Welsh oracy, but also the reading skill of focusing and to ‘use various strategies, e.g. phonics, word recognition, as required in order to develop as readers’ (Welsh Government, 2015, p. 12).

Activity 3
[bookmark: _Hlk529717040]My third activity will be a dance activity, and will be focussing on the Welsh folk dance. This lesson will be looking into the cultural element of Yr Cwricwlwm Cymreig (YCC) ‘Exploring the creative and expressive arts in Wales and in the broader Celtic tradition; traditional and contemporary literature, music, art, craft, dance and sport’ (ACCAC, 2003, p. 4) 
For this session the children will be making up their own folk dances (in groups) to the song that they have learnt in the previous session: ‘Migldi Magldi’. The outcome for this is that the children can perform their dance and song at the end of unit showcase for their parents. 

For this the children, as a class, will look at different Welsh folk dances and the steps for them. This will be an independent task and will be developing their ICT skills as they must use the internet to research into something they may not have a lot of prior knowledge about. The site that I recommend the children go on is http://www.pluckandsqueeze.com/dances.htm, however if they do additional research to this, then that is excellent and shows their independence.

From what the children find out about the history of Welsh folk dance and what they find out about different Welsh dances, the class could make a large, whole class, mind map. This would be great to refer back to whilst teaching, or if anyone has any questions throughout the session. 

Although the expressive arts I am focussing on for this activity is dance, it will actually be a Physical Education (P.E.) lesson, and the children will be developing skills from the Physical Education Key Stage 2 Curriculum for Wales. The main skill to focus on for this lesson is ‘recognise the principles of simple composition and choreography in order to use them to plan sequences and a range of movement patterns’ (Welsh Assembly Government, 2008. P.13). The activity should be held wherever the class usually does P.E. Everyone, including the teacher, should be in P.E clothes, as this is another opportunity for the teacher to be a great exemplar for their pupils.

The lesson should start out with some basic warm ups to make the sure the children are all stretched and ready to move about. These warm ups would be crouching down as small as you can, and then slowly growing up right onto the tip toes to be as big as you can. Also stretches with the legs and the arms such as the piriformis stretch, the triceps stretch, the butterfly stretch, lunging stretches, knee to chest stretch, neck stretch, and many more would be included. It is highly important to make sure every part of the body has had attention when stretching, as it will not only make it easier to move whilst dancing, but will also good for your muscle development: ‘Without it, (stretching) the muscles shorten and become tight. Then, when you call on the muscles for activity, they are weak and unable to extend all the way. That puts you at risk for joint pain, strains, and muscle damage’ (Harvard Health Publishing, 2013).

 Once the main warm ups are done, the class can do some more fun warm up activities to get them excited to start dancing. These warm ups could include things such as, one child gets up in front of the class and does one sound and movement, then the rest of the class have to copy, taking turns around the class.  Once everyone is fully warmed up they can arrange themselves into groups of 5 and start making their own Welsh folk dances to ‘Migldi Magldi’. This activity is very pupil lead, with not a lot of intervention from the teacher. The children should write down their steps in the way they saw when researching on the pluckandsqueeze website. This should be rehearsed and practised consistently. 

Conclusion
For the end of this unit there will be a showcase in the hall where the parents can come and see their children perform. The children’s art work from the first session will be displayed in one area; the stage and floor will be an open space for the children to sing ‘Migldi Magdli’ in rounds; and then in 2 groups at a time they will showcase their original Welsh folk dances. 

From doing these three activities, the children will gain knowledge about blacksmithing that they did not know prior to this unit. During teacher-lead teaching and independent learning the children would have done many aspects of the Historic element of YCC, one of them being ‘Visiting historical sites, using artefacts, making comparisons between past and present, and developing an understanding of how these have changed over time’ (ACCAC, 2003, p. 5) (see appendix 1).

I believe that teaching with an artefact would be very beneficial in education, as it helps children draw links from what they are being taught to something that they can really touch and see in front of them. Hendrickson (2016, p. 1) once stated “engaging students with artifacts and special collections enriches student learning, stimulates critical thinking, and increases historical literacy”, but I consider it also allows for a lot of cross curricular learning. Cross curricular learning is when you are able to cover many areas of the national curriculum, in one session. There have been many different cases showing that the cross curricular approach is effective in schools: Rose wrote about some of them in 2009: ‘Our primary schools also show that high standards are best secured when essential knowledge and skills are learned both through direct, high-quality subject teaching and also through this content being applied and used in cross-curricular studies’ (p. 2).

I also believe that teaching with the expressive arts is highly beneficial for children as it gives them a break from working in one certain way all the time. It also involves them more, as expressive arts is all about getting involved in what you are learning, rather than just reciting what you have learnt. There is a famous Benjamin Franklin quote (which I do not know the date of when he said it, but I think it a quote that educationalists should never forget). It is:

‘Tell me and I forget. Teach me and I remember. Involve me and I learn.’

This quote is SO important for teaching, and I think that teaching through the expressive arts really embodies this. Soon the curriculum will be changing, that means that there will be more opportunities to teach through the expressive arts. 

For example, in the current curriculum Key Stage 2 curriculum, there are only 2 skills for drama, 1 in oracy and 1 in reading. Whereas in the new curriculum, written by Graham Donaldson, there is a much higher growth in the opportunities to have expressive arts such as drama worked in. Donaldson states in his report ‘It is essential that the curriculum is designed in ways that will engage the interest of all children and young people and enable them to achieve’ (Donaldson, 2015. P.10).

 I think the way things will be taught and learnt with the new curriculum will allow pupils to exceed even their own expectations of themselves. The way we can allow for the best education and the best learning is by getting children involved in what they are learning and making sure they enjoy it, and I personally feel that teaching through the expressive arts achieves this more often than not.  
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