This essay will examine the advantages of approaches other than legislative requirements for promoting and ensuring quality. To produce a credible study, a critical analysis of two types of quality assurance systems will be conducted while looking at relevant evidence and findings. Finally, I will reflect on what I have learned so far in this module and how it will affect my practice as a practitioner.
What is quality and why is quality important?
A quality setting within the children’s early years is key for an efficient development in young children (Sylva et al., 2004, Siraj-Blatchford et al., 2002, Welsh Government, 2013). According to Dahlberg et al., 2007, p. 179, Moss, 1994, Penn, 2000, Tanner et al., 2006, the idea of ‘quality’ in early years settings has been the main focus of international debate in the last few decades because of the several viewpoints of the types of stakeholders that are involved. These stakeholders include the children’s parents, practitioners, managers, the children themselves and quite often includes local politicians (Woodhead, 2000). Therefore, it is crucial to be able to maintain the right balance between supplying stimulating and beneficial play-based experiences, that satisfy the demands of the children with the requirements and current standards of the curriculum (Cottle and Alexandre, 2012). According to The Welsh Government (2016, p43) standard 18 of the National Minimum Standards state that early years provisions need to have substantial quality assurance methods along with 4 different policies in place, that must be efficiently regulated and upkept. This ensures that children and their families are benefitting from a high-quality provision  
Several types of guiding frameworks were introduced in the early to mid-2000s to set out the expectations for early childhood providers and educational settings in terms of the "quality" of their techniques and provisions. The guidelines set were the National Standards for Under 8’s Day-care and Childminding (DfES, 2000) and The Curriculum Guidance for the Foundation Stage (DfEE/QCA,2000). Educational settings were inspected by Ofsted with these expectations being the centre of their inspections. Many countries around the world will have certain systems in place for measuring and monitoring the quality of education and care in early years provision, but the motives for monitoring quality can differ in its purpose and application. For example, in a country like Germany, they would have local regions monitoring their early years providers, whilst in another country they may have a national approach (Campbell-Barr, V., & Leeson, C. 2016).
The term quality assurance in education has been detailed as the systemic management and assessment procedures adopted by education institutions for practitioners to be able to monitor performance against targets and to ensure the high levels of quality output and improvements (Harman, 200:1). Quality assurance is in place to undertake quality management and is an approach to ensure that certain quality standards are satisfactory. Quality assurance can be especially important in ensuring that schools advances and performs in line with current curriculums, standards and expectations that have been put in place (Twinkl, No Date). The quality assurance standards can be assessed internally and externally to establish the understanding that every school follows the quality assurance guidelines. According to Gov.UK (2022) Schools are assessed on their education and training, these assessments commonly involve a self-evaluation of the school, an external evaluation of the school, teaching evaluations, school leader and student assessments. These thorough assessments are to ensure that the school are reaching their targets that have been set. These often include inspections and teacher appraisals. To ensure that schools are going to gain a satisfactory Ofsted inspection they will normally have a quality assurance management plan in place to ensure that they are following curriculum guidelines to help children’s development progress further. According to Gov.UK (2022) Ofsted inspectors have added emphasis on inspecting schools in line with quality assurance more than they ever have in previous years. 
Based on the findings of the Researching Effective Pedagogy in the Early Years (REPEY) study on how we can define quality it was found that to be able to maintain high quality settings adults need to have compassionate, responsive relationships with the children, the interactions between the practitioners and children need to be of a high quality, which is inclusive of sustained shared thinking, the setting must have distinct educational targets along with a high standard of pre-planning and the parents need to be involved with the children’s learning supporting them wherever necessary (Tower Hamlet, No Date).
According to School Education Gateway (2018), quality assurance is critical for schools for them to be able to preserve and advance their efficiency, leadership and for the students to be able to progress through self-assessments and external assessments. By working towards quality assurance guidelines and standards, schools will be establishing that staff and students deliver high-quality teaching and are supporting learning. Having good quality provisions within early years services has a beneficial and long-lasting impact on a child’s learning outcome (Welsh Government, 2014b, Foundation Years, No Date). Ishimine (2011) emphasises the need for a stable balance between the government giving assistance to the settings and the professionals' skills and characteristics for the settings to provide the highest standard of care to all children. 
A Critical Analysis of 2 Quality Assurance Methods 
The Sustained Shared Thinking and Emotional Well-being (SSTEW) scale is an observational tool which has been recently created based on newly developed scientific findings. It is used for assessing practice in the early years settings. New findings have shown that the innovative scale works on describing the educational practice which supports the development of task focus, problem solving, and the creativity of children minds (Siraj, L et al, 2015). The SSTEW scale builds on from the basics from the ECERS-R and ECERS-E/ITERS-R scales. It is structured the same as all the ECERS-R scale, the items within the scale are based on a seven-point scale, but is split into five different sub scales, they are as follows: 
· Building trust, confidence, and independence 
· Social and emotional well-being 
· Supporting and extending language and communication 
· Supporting learning and critical thinking 
· Assessing learning and language
(Siraj, I., and Kingston, K, 2015)
The main focuses are on the pedagogy in a specific setting, the practitioner's role within the setting supporting the learning and development. The scale acknowledges conversations and interactions of a high quality with and among the children themselves. However, some staff may not be unprepared or unskilled for all distinct aspects of the subscales included in the SSTEW scale. The judgement within the assessment needs to be completed by someone with an acceptable amount of knowledge of children’s development. 
When completing an observation using the SSTEW scale the scores must show a true reflection of practice that has been observed. The scores range from 1-7, 1 being inadequate and 7 being excellent. The observation scoring must start from 1 and then work the way up through the scoring options depending on the factors that are being observed, however if when observing in the 1 section and something has been marked as yes, then the setting will only be able to be given a score of 1 (Knowsley, 2019). For a setting to be able to gain a high score on the SSTEW scale, teaching staff need to be observed with the children, this shows how they interact with the children and how well they know each child and their needs, as well as answering questions and curiosity of each child (Howard et al., 2018). 
The Early Childhood Environment Rating Scale (ECERS) is an environment and classroom rating scale driven by the Effective Pre-School, Primary and secondary Education Project (EPPSE) (Neitzel, J. et al., 2019). The ECERS scale produces a fundamental approach in developing the quality in early years settings. This in turn can help enhance the beneficial future outcomes of the provisions. The scale was published in 1980 and made available internationally and has been a tremendous success and has become a tool used to assess quality in provisions (ERSI, No Date). Both the ECERS scale and the ECERS-R scale have been created to assess quality, with the idea of the several aspects that contribute to the early years educational settings (Brunsek et al,. 2017). 
The ECERS scale has been implemented in important early childhood studies such as ‘The National Childcare Staffing Study’ and ‘The Cost, Quality, and Child Outcomes Study,’ as well as ‘The Head Start Family and Child Experiences Survey’ (FACES) more recently in 2003. This type of research shows how important the ECERS scale has become and its validity in important research (Clifford et al., 2010). The ECERS alleges to be a valid and legitimate tool and is thus successful in investigating quality and advancements, with a close focus on the four key areas of the scale:
· Interactions 
· Environment
· Supervision
· Curriculum
(UNC, No Date).
The ECERS recognises the importance of quality programmes, and ratings are primarily based on seven dimensions to assess setting quality but also whether children's future outcomes will be improved. The seven dimensions are inclusive of space and furnishing, personal care, provision for stakeholders such as parents and staff, and appropriate activities. (Brunsek et al., 2017). The ECERS includes indoor space, room arrangements, and furnishings. (UNC, no date). Even though, the space and furnishing subscale involves space for gross motor play, that has considerations of the elements within outdoor spaces, there is no particular section or sub heading for any outdoor learning. Further research conducted by The Welsh Government (2009), Bilton (2010), Knight (2011) and White (2014) all include the importance and benefits that are enhancing children’s learning experiences through the use of play in outdoor spaces. 
Despite the significance of the SSTEW scale being recognised frequently during different research studies, Howard et al (2018) discloses that practices have been linked with the SSTEW scale within the early years practice had commonly been noted to be of a low standard. Siraj-Blatchford (2002) suggests urgency in upholding and clarifying the practitioners understanding, this will make them able to boost effective practice using the SSTEW scale. Thus, meaning that due to the inconsistencies amid research and in day-to-day practice, the ECERS and the SSTEW scale have been introduced as several types of quality assurance methods, these models focus on the role of the adults and the pedagogy in provisions to help support learning and development, which have been underpinned by the findings and research of the REPEY project (Melhuish, 2015). Likewise, to the ECERS scale, scrutinising interactions which are of a limited time span can often be tricky and will not be able to provide a thorough explanation of the quality of the interactions. This obstacle was mentioned in connection to the ECERS scale as observations were known to be limited. They would often all be completed over two or three hours for the whole provision (Munton et al., 1997). 
Furthermore, Nutbrown (2012) communicates that a provision who operates with high quality standards will be able to provide high levels of support and can help the children to connect from the disadvantaged and deprived areas. Thus, means that the SSTEW scale can be completed to encourage further improvements and promote high quality standards within childcare provisions, therefore closing the gap between economic differences. 
Munton et al (1997) states that the ECERS rating number 6 are picked on during an observational time scale of roughly two to three hours long. The observations are undertaken by an observer who has only had approximately four hours of training. The research findings have disclosed that this amount of training is of satisfactory standard and the ECERS is a favourable observational tool for evaluating certain elements in early years settings. Nevertheless, this research has shown to be outdated. Recently, more research has been completed by Brunsek et al, (2017) which has been able to identify quality assurance tools like the ECERS scale. The ECERS scale fixates on one main feature within the educational settings, therefore resulting in restricted assessments in quality settings. The ECERS, for example, is primarily concerned with the learning environment and does not consider children's judgments of the quality of the services provided or the assessments final scores. However, all children have the right to express their thoughts and judgments, and to be regarded seriously, according to article 12 of the UNCRC (UNICEF, 1992). On the other hand, the research study completed by Brunsek (2017), further recognises the ECERS and the ECERS-R scales do not consider extensive developmental conclusions such as the social and emotional development stages.
Reflection
This part will go through in depth what I learned during this module and how I plan to apply it in my future practise. The first subject about which I feel I have gained a lot of knowledge is the child's requirements in respect to the UNCRC. From the Curriculum for Wales (2021) outlook, I have also learned about what is expected of adults in early years settings to provide a high-quality environment, as well as what is regulated during a CIW (Care Inspectorate Wales) inspection and what is assessed when a quality-of-care review is underway. Wellbeing, care and development, the environment, and leadership are all things that could be examined. The second item, which I believe will stick with me for a long time, is that they go deeper into these characteristics by asking a series of questions like: What are your strengths? What method did you use to discover this information? In this circumstance, what is the benefit to the kids? I also learnt who is responsible for performing these assessments and how often they should be completed, as well as the fact that this is a collection of stakeholders, with the majority of nurseries conducting these reviews on a yearly basis. Following this, I discovered the Sustained shared thought and emotional wellbeing (SSTEW) forms, both of which are valuable. 
Furthermore, our ability to nurture children is contingent on our ability to provide a stimulating environment in which children can grow both physically and mentally. The SSTEW scale assesses children's opportunity to develop gross and fine motor skills, as well as adults' encouragement of critical thinking, curiosity, problem solving, self-regulation, and social development in their children, among other factors. Apart from that, I have discovered that the SSTEW scale's scoring technique ranges from 1 to 7, with 1 being inadequate and 7 being excellent; however, there are subscales in between the whole numbers that vary depending on the item being scored. I also believe that our involvement in a role-play scenario in which we were all given different obstacles and were forced to explain how we coped with them has given me a great deal of knowledge about dealing with challenging situations at work. This has always been a flaw of mine because I have a proclivity to misread the acts of others. Finally, I believe that because of this programme, I will be more conscious of how people act in connection to their own well-being in the future. In the meantime, I am keeping an eye on the environment in which I work to ensure that everything is in order. 
I am also more willing to discuss any concerns I have with the appropriate personnel now that I have gained a better understanding of the national minimum standards for Wales (REF) and the Childminding and Day Care (Wales) 2010 Regulations (REF), which ties back to why these reviews are so important. Aside from that, I have gained a comprehensive understanding of the term "quality" and why it is so important in childcare settings, as well as why it is important to aim higher than the Welsh minimum standards (REF MIN Standards), as the higher quality of service provided reflects on the children and how much they gain from attending your setting. As a result of this, I am determined to provide a positive environment where children can learn and thrive.


