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Contemporary Classrooms.		
Create a portfolio that critically reflects how the role of the educational practitioner supports and develops learning in an education setting of your choice. 

Introduction.
 Within our 21st Century society, it is evident that we are living in a fast-changing world, different to what traditional individuals are used too. Such changes have made an impact on our economy, our societies and includes what is incorporated into our education systems.  To cope with the diverse nature of this change in Wales, the role of schools within the 21st century society is to provide an education system in which all learners have an equal opportunity to reach their potential (OECD, 2017). By doing so, learners are educated to a standard that ensures them to cope with the ever-changing demands of their society. According to the OECD, individuals need to be educated in order to ‘strengthen individual and societies capacity to contribute to economic growth and social cohesion’ (p3, 2017). In order for this to successfully occur, the role of the educational practitioner is essential in this process, and how they facilitate their learners to do so. In Wales, from extensive research into Welsh secondary schools, there is a major policy challenge that has a large focus on raising attainment levels. It is apparent that this challenge highly depends on the role of the practitioner within the classroom. WAG (2011) state that practitioners should have an equal high expectation for each learner in order to improve their outcomes and well-being for all. In order to do so, the practitioner must have a skill-set that can approach each child’s learning experience fairly and ensures that inclusivity is always current. With this being said, it is vital that the practitioner supports and develops the learning of each child with acknowledgement of the diversity of their classroom. In order to prepare our learners capacity, it needs to be essential for the practitioner to enable and engage within constructive thinking about their future with their learners. In order to do this, the practitioner should create a shared and corporate strategic vision that inspires and motivates all members of the classroom. This portfolio aims to explore and critically reflect on how this role of the educational practitioner supports and develops learning in an educational setting. The educational setting that will be discussed throughout is Key Stage 3 in Wales and will be split into four separate elements that reflect upon the ways in which this is present in Key Stage 3 classrooms. 

Inclusivity.
In 21st Century learning in Wales, inclusivity plays a focal role within policy and practice. Defined as the education in which a school attempts to respond to all pupils as individuals, it’s key aim is to reconsider and restrict its curricular organisation and provision to allocate resources that enhance equality of opportunities (Frederickson and Cline, 2002). According to National Assembly for Wales (2006) all learners within Key Stage 3 should be able to have an individually tailored learning pathway which meets their needs, enabling them all to experience success. This means that the practitioner must be ensuring all learners participation levels are high, to result in fewer exclusion levels within their classroom. However, statistics show that students with some form of educational need make up approximately 23% of all students in Welsh public schools (OECD, 2017). Defined as a learner who requires additional support either due to their circumstances or because they have a longer-term disorder or condition, educational needs can be diverse within a setting. However, it is important to note here that only 12% of the students within the statistic mentioned previously have official statements of educational needs, meaning that not all children have statements set in place within their classroom. With such diversity in our classrooms, an important factor to consider is that a learner may fall into more than one category when it comes to their needs. There is a difference between learners that have additional educational needs, and learners that are seen as vulnerable within their educational setting. The below table demonstrates recent statistics of how many pupils there are with SEN within Wales, and this includes Key Stage 3 learners and incorporates all children with or without statements.  
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Taking into consideration these statistics, it is then the practitioner's role to support and develop each student and their learning through ensuring that inclusivity is present for all learners, irrespective of their educational needs. Eliminating the element of disadvantage in its many forms from a classroom will ensure that achievement can take place for all. For a practitioner, it is vital that they understand every individual that they have within their setting. According to Donaldson (2015), it is essential that the curriculum used to support this understanding within key stage 3 is portrayed in ways of which will engage and interest all children and young people and enable them to achieve whilst considering the rights of the child.
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Providing students with a sense of belonging and taking the time to offer them support during their time within the classroom can immensely create a positive effect on their overall learning and support. This is done by a practitioner by ensuring that all their students have the right support that they need to be academically successful. Building relationships and developing skills with the children can increase participation levels and awareness in developing an individual's learning.  According to the Welsh Assembly Government (2018), in order to support and develop learning within this context, there are three overarching objectives that a practitioner must have knowledge of and act upon within their Key Stage 3 setting. Firstly, this is demonstrated through the framework used within the classroom. The framework used ensures that inclusivity is present for all through a unified approach to support all children of compulsory school age. It is underpinned with an integrative, collaborative process of assessment, planning and monitoring of which facilitates development within learning for each learner (WAG, 2018). This also is used by the practitioner in order to ensure that there are early and effective interventions that are available should it be needed. For each child that has an additional learning need, there should be a statutory Individual Development Plan that is supported and developed by the practitioner and stakeholders to ensure that the right support is tailored for each child. Lastly, ensuring that a fair and transparent system for providing advice and support for learners and their families is essential when considering the practitioners role in developing and supporting such learning. By resolving issues that may arise within the classroom, children are able to feel important and valued during their time within key stage 3 education. Ensuring that the family is on board within this process means that the child has a say and opinion when it comes to their learning. Estyn (2010) noted that through partnership with parents and stakeholders there has been a raise in attainment and individual standards in relation to the support and development of children in secondary schools. Therefore, this is seen as a vital element of supporting and developing learning in this context. It is an essential factor that needs to be carried out successfully, as research from previous reviews have described this process as a complex, bewildering and adversarial (WAG, 2018).  Therefore, the practitioner ensuring that they communicate with students and their families in ways which are sensitive, positive and non-judgemental can positively influence learning and development for the diversity within their classroom. 

































Self-assessment.  
In our current society, education in Wales is often seen as a system that has a high focus on the standards of which content of the curriculum is delivered to its learners. Looking at framework such as the School Effectiveness Framework (2010), self-assessment is at the core of this policy that seeks to transform educational standards and provision across key stage 3 in Wales over the next decade. According to McMillan and Hearn (2008) self-assessment within classrooms could stand alone in its promise to improve children's overall learning and development within the classroom. When correctly implemented by a practitioner, this process can advocate development, motivation, engagement, effort and goal setting for children within key stage 3. A powerful tool for a practitioner to use within their classroom is to give their learners the opportunity to guide their own learning and with their practitioner, create a shared vision and goals for improvement. According to WAG (2008) this ensures that there is a unity of purpose, and there is a level of consistency when it comes to their practice and collaboration with their learners. It has been previously defined by the likes of Andrade and Du as a process of formative assessment where students ‘reflect on and evaluate the quality of their work and their learning, judge the degree to which they reflect explicitly stated goals or criteria, identify strengths and weaknesses in their work, and revise accordingly’ (2007, p160).  This clarifies that engaging students within the formulation of criteria for themselves helps them to be actively involved in supporting and developing their own learning. Again, this reinforces that they have a voice when it comes to their own learning and are valued when it comes to their personal progress in the classroom. Self-evaluation can be portrayed in various ways within a classroom, and within key stage 3 can depend on the subject and the practitioner that teaches it. However, the outcomes for self-assessment are usually very similar and can be clearly demonstrated within the cycle in the diagram below. 
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 Upton (2011)
From the diagram above, the three elements of this cycle are all essential for students to build a successful and necessary self-assessment process. Paying attention to aspects of their behaviour, thinking and what they are doing in a classroom can relate to improvement in their development when supported by their practitioner. By successfully completing this process, students within key stage 3 in Wales can work towards and identify targeted performance levels. Bruce (2001) states that this notion gives students a meaningful idea of what they know and what they still need to learn. Together the student and practitioner can move forward, and each student has goals that are made in relation to their individual capabilities and can be supported based on their individual needs. Previous research from Rolheiser and Ross (2001) supports this notion as they stated that students who are taught self-evaluation skills are more likely to persist on difficult tasks, be more confident about their ability, and take greater responsibility for their work. It is solely the responsibility of the practitioner of the way in which they chose to incorporate this into their key stage 3 classroom.  However, from extensive research into the provisions put in place within policy for Wales, it is evident that there needs to be a clear rationale and a purpose of why the practitioner choses to deliver self-evaluation in such ways. According to Upton (2011), within secondary schools in Wales, mentoring of all pupils plays an important consolidatory role as it aids pupils to synthesise the information that is given to them by their subject teachers. Therefore, practitioners can use the feedback from this to influence and effect changes in future decisions that are related to their subject. Practitioners can also do this through the production and distribution of data collection such as surveys. Not only does this enable students to have a say in the subject, but it also provides effectiveness for the practitioner when it comes to the impact of school decisions. This is because practitioners can identify targets for improvements and can be selected through the use of various learning and teaching approaches and organisational strategies in the classroom. This reinforces the goal of successfully supporting and developing each student and ensuring that all pupils are working consistently and effectively in that subject.  However, it is important that when a practitioner makes such judgements from feedback of their pupils there is an element of validity in their decisions. Practitioners have previously been criticised for making decisions that are not reliable or free of bias (ERW, 2010).  Ensuring that there are clearly identified priorities, targets and timescales for pupils and the identification of steps that will need to be taken to address issues picked up within the classroom setting is a key way in which a practitioner can overcome such criticisms and ensure that each pupil is supported through their learning and development. 














The Environment.
An individual's surroundings can have an outstanding impact on the way that they process and learn within education. Educators from as early as the 17th century have suspected this statement for decades, with research dating as far back as the likes of Rousseau. However, until recently there has been more evidence that shows how schools can potentially lift student development and support them by improving their learning environments (Learning Liftoff, 2016). From this evidence, we can conclude that the environment can drive attention and in turn this leads to learning and memory development. However, in Wales there is a high percentage of schools that focus on the environment as a stimulant for children within the Foundation Phase. When considering key stage 3, Estyn (2018) have provided evidence that more secondary schools are making learning come alive by catering for all types of learners through practical methods. In turn this has boosted confidence levels and provided a high level of engagement from pupils that have previously refused to participate. Therefore, it is essential for the practitioner to foster an enabling environment for all pupils in their classroom when considering the environment supporting and developing learning. It is important that the role of the pupil is central when considering the environment around them, as demonstrated in the diagram below.
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For key stage 3 in Wales, there is a focus on creating a positive environment for all learners. It is clear that the learning environment is both a physical structure, but also an emotional and intellectual entity (GMC, 2006). The emotional environment is an important factor to consider when discussing how this can enable the practitioner to support and develop the learners in their classroom. This is because the emotional environment can be referred to as the whole mood or atmosphere of the classroom setting and how the learners feel whilst they are within it. Bruce (2001) stated that relationships are what constitute the emotional environment. For a key stage 3 setting, this will include how pupils speak to one another, how they behave and are treated, and how inclusive the environment is. According to National Assembly Wales (2006), most of the pupils that a practitioner would need to consider for this statement is that of vulnerable learners. Defined by the LEA (2016) as children and young people at greater risk of poor educational outcomes, this means that there is a vast diversity of pupils that could fit into this category. However, looking at vulnerable learners from a cultural perspective shows that the diversity of cultures within a community in the 21st century comes in many forms. This includes the pupils within a classroom setting and according to Estyn (2018) one of the biggest trends in Welsh education has been the move towards a culture improvement. The role of the practitioner is to create an environment for pupils that promotes cultural diversity and is an important factor of meeting the needs of all pupils within the setting. This is because pupils that attend secondary schools in Wales come from a wide range of cultures and backgrounds. In order to successfully support and develop each learner, the practitioner must support the beliefs and values of each child whilst ensuring a diverse environment. According to the National Curriculum for Wales (2011) it is a statutory requirement for practitioners to take into account the teaching and practices of other principal religions, ensuring that vulnerable learners feel comfortable within a Welsh school setting. This can be successfully carried out by a practitioner by providing multicultural resources and displaying positive images that promote relationships between different races, cultures, gender, ages and abilities. Reassurance of a safe environment in which a pupil can be open and honest about their own values and beliefs without the fear that they will be exposed or outcasted can be a step in the right direction for a practitioner to be able to support and develop each pupil in their classroom. A practitioner can also support this by getting to know the pupils, forging a stronger connection with the pupils. Practitioners can then pass on their knowledge to other pupils by taking the time to share information about cultures and ensuring that peers within the classroom respect and embrace other cultures. This can be done through the promotion of positive attitudes to diversity and difference. Encouraging pupils to value elements of their own lives but to respect those who may have different values than their own. For pupils who do feel excluded, it is up to the practitioner to ensure this is resolved and in some cases work with the pupil and the families so that they can feel respected and included. Working with families and creating a strong partnership with them can correctly support the process of the pupil's development. Parents or carers can play a focal role in this as they can offer in-depth knowledge of the situation that the child is in. An example of this is the practitioner ensuring that there are plans and support put into place for pupils who have learnt English as an additional language can enable pupils to get the best possible outcome when it comes to their learning. 
Following from this, an important factor to also consider when discussing the emotional environment within a classroom, is the importance of the pupils feeling safe and free from harm, bullying, verbal or physical abuse whilst in a practitioner's care. In Wales, the Future Generations Act (2015) encompasses a ‘more equal Wales and cohesive communities’, meaning that all individuals that reside in Wales should feel equal and part of a community, regardless of their beliefs, values, sexual orientation and their background and includes when pupils are in school. There has been research that suggests children who fall into the category of a vulnerable learner have lower attainment and attendance levels. With the correct support off the practitioner, this can be lowered and, in some cases, eliminated by providing a safe and welcoming environment for each pupil in the class. 
There are diverse ways in which you can look at the environment in relation to the practitioner supporting and developing a learner, however for the age group that is being considered in this portfolio, the emotional environment best suited the criteria. Factors that also influence development and support of the learner can be the indoor environment, outdoor environment and personal environment of the pupil. 

 


The Individual Learner.
As stated previously, inclusivity is a focal factor to consider when discussing how a practitioner can support and develop learning within an educational setting. It has also been stated that teaching in a way that recognises pupils’ entitlement to a learning experience that respects diversity, enables engagement, eliminates barriers and considers the needs of a variety of pupils without the element of exclusion. However, to elaborate from this, an important element that a practitioner must consider in order to support and develop learning within their setting is that they are not teaching their subject to a group of pupils who are all the same academically, but they are teaching a group of individuals with different educational experiences, abilities and learning needs which should always be recognised and respected. There are many conceptions on how many learning styles can be apparent within a classroom, however research from Rourke et al (2002) state that there are six ways in which an individual can learn new information, however the most common way of categorising these are through visual, audio and kinaesthetic learning. 
According to Donaldson (2015), practitioners should be ensuring that they develop ambitious, capable learners, ready to learn throughout their lives. However, this poses the question of how can a practitioner ensure this when not all pupils learn the same? Research that has previously been carried out by the likes of Grinder (1989) suggests that in a typical group of 30 students in a key stage 3 setting, there are likely to be 22 that have enough of all three tendencies to be able to learn no matter how a lesson is presented. However, there is a small population of that classroom that will have difficulty learning. Around 20% of the group will favour one modality to the extent that they will have extreme difficulty learning in any form other than their preferred learning style.  
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The table above taken from Wilmot (2006) explains in more detail the learning styles that can be seen in a classroom setting, and how pupils with that preferred learning style would like to learn. Within the Welsh curriculum, it is essential for a practitioner to observe and evaluate the learners within their context. By doing so, the practitioner can see how the pupils learn and through evaluation, can adopt the best learning approaches so that all children have the equal opportunity to learn and develop. An example of ways in which a practitioner can eliminate and take control of a classroom with different learning styles and still respect the individual learner is by allowing enough time in between tasks for pupils to complete their work. By mixing group work and individual work can also strengthen this process, due to the fact that different learning styles can support and help each other through when there is difficulty. 
To conclude, there are various ways in which a practitioner can use their role within the classroom setting to ensure that each child is able to be supported and develop their overall learning. There is sufficient policies that are in place to help guide practitioners in their role, and how to put this into practice. However, on occasions policies do not tend to cater for all pupils needs when it comes to framework such as ‘Successful Futures’ as not all pupils have the tendencies to be part of a society where everyone is working towards the same goal. With this being said however, with the correct support and aid for development off practitioners, each pupil in the key stage 3 setting can have the right start and quality education inclusively. 
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Figure 1. Student Self-Assessment Cycle

The Self-Assessment Process

Sclfmonitoring, a skill necessary for cffective selfassessment,
involves focused attention to some aspect of behavior or thinking
(Schunk 2004). Selfmonitoring students pay deliberate attention to
what they are doing, often in relation to cxternal standards. Thus, sclf-
monitoring concerns awarencss of thinking and progress as it occurs,
and as such, it identifies part of what students do when they sclfassess.

A sccond component of selfassessment, selfjudgment, involves
identifying progress toward targeted performance. Made in relation to
established standards and criteria, these judgments give students a mean-
ingful idea of what they know and what they still need to learn (Bruce.
2001). The standards are benchmarks and the criteria are guidelines for
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for curriculum design as follows.

Principles of curriculum design ~ the curriculum should be:

> authentic: rooted in Welsh values and culture and aligned with an agreed set
of stated purposes

evidence-based: drawing on the best of existing practice within Wales and
from elsewhere, and on sound research

responsive: relevant to the needs of today (individual, local and national) but
also equipping all young people with the knowledge, skills and dispositions for
future challenges as lifelong learners

inclusive: easily understood by all, encompassing an entitiement to
high-quality education for every child and young person and taking account
of their views in the context of the United Nations Convention on the Rights
of the Child (UNCRC), and those of parents, carers and wider society

ambitious: embodying high expectations and setting no artificial limits on
achievement and challenge for each individual child and young person

empowering: developing competences which will allow young people to
engage confidently with the challenges of their future lives

unified: enabling continuity and flow with components which combine and
build progressively

engaging: encouraging enjoyment from learning and satisfaction in mastering
challenging subject matter

based on subsidiarity: commanding the confidence of all, while encouraging
appropriate ownership and decision making by those closest to the teaching
and learning process

manageable: recognising the implications for and supported by appropriate
assessment and accountability arrangements.





image2.png
121128inclusic X 0335204023 X [) RNIS01Zpdf X+ = x

82585 1.320 X | T UWTSDMooc X | Il MicrosoftWor X | [ MastersAssigr X | [ GiteThisFor | x

< C @ Notsecure | www.assembly.wales/Research%20Documents/RN15-013%20-%20SEN/RN15-013.pdf

Table 2: Number of pupils with SEN in maintained schools, by local authority, 2014/15

number
Total pupils with SEN
but without
School Action  _School Action Plus. Statement _Statements _Al pupils with SEN

Isle of Anglesey. 1.026 765 1791 278 2,069
Gwynedd 1705, 1.663 3368 saq 3912
Conwy 1592 1613 3205 318 3523
Denbighshire 1979 1.806. 3785 396 4181
Flintshire 2679 1.280 3959 532 4,491
Wrexham 1,984 1.044 3028 553 3581
Powys. 2071 1,447 3518 aas. 3.963
Ceredigion 1955 703 2.658 181 2.839
Pembrokeshire 2412 1.493 3.905 367 4272
Carmarthenshire 4180 2397 6577 1.006. 7.583
Swansea 5.206 2271 7477 1.424 8.901
Neath Port Talbot 2,983 1760 4743 747 5.490
Bridgend 3254 1318 4572 317 4889
Vale of Glamorgan 2701 1.048 3749 428 4177
caraifr 7.042 301 10053 1569 11622
Rhondda Cynon Taf 6373 2167 8540 715 0255
Merthyr Tydi 1319 996 2315 186 2501
Caerphilly 2822 2155 4977 686 5663
Blaenau Gwent 088 862 1850 328 2178
Torfaen 1507 1.206. 2713 234 2.947
Monmouthshire 887 625 1512 339 1851
Newport 2580 1.645 4225 844 5069
Wales 59.245 33.275 92520 12.437 104,957
Source: Welsh Government, Statsales. accessed?
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Process

Learner

Figure 1. Demonstrates the central role of the learner within the learning environment.

A. A positive ‘space”

The learning environment is both a physical structure but also an emotional and intellectual
entity. Maslow (1943) suggested that in order for individuals to achieve their full potential, a
range of basic needs have to be met first. Figure 2 shows the ‘Hierarchy of Needs’ that
motivate us. Needs must be addressed and met in turn and only when our physical needs
and emotional well-being are satisfied, can we move onto the higher order needs of ‘self-
actualisation’ such as personal growth, self-fulfilment and realising personal potential.
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