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Throughout this project, I plan to propose the idea of ‘Growing Futures’, a healthy eating programme to support families living in deprived areas. Children within the school will be given the opportunity to take part in a gardening club twice a week where they will grow their own fruit and vegetables within school grounds. Family members and carers will be invited to join the club and support the children to grow and take care of their foods, when the fruit and vegetables are ready to be picked children will all take home the foods that they have grown. This leads to contributing to heathy meals at home and supports the 4 purposes set out by the Welsh government that are included within the Curriculum for Wales. The scheme will encourage ‘healthy, confident individuals’ (Welsh Government, 2022). The school experience that my proposal idea was created around was conducted within school x (British Educational Research Association, 2024). School x is a large primary school with 322 pupils attending when recorded within the most recent Estyn inspection, and is located within an urban, deprived area (Estyn, 2024). As well as its connection to the 4 purposes, the Growing Futures scheme will also connect to various areas of learning and experience including science and technology and mathematics in relation to growth and what fruit and vegetables need to survive, and how much of each thing they need, Health and Well-being, Language, literacy, and communication (Welsh Government, 2022). The healthy eating scheme that supports the involvement of the community reinforces the importance of the United Nations Convention on the Rights of the Child (UNCRC), Article 28 ‘the right to an education’, and article 32 ‘the right to protection from work that is bad for your health or education’ (UNICEF, 2025). 

Literature review
Growing Futures will support the health and well-being of pupils in several ways, this relates to the 6 areas of learning and experience (AoLE’s) stated within the Welsh curriculum (Welsh Government, 2024). It can support the emotional regulation of children by encouraging a calming and nurturing environment, gardening also reduces the anxiety or stresses that pupils can be facing and generally improves their mood (Nurture UK, 2024). Jean Piaget has discussed the importance on the emotional development of children. He believed that cognitive and emotional development are ‘parallel’, suggesting that pupils’ cognitive skills are the foundation of their development that work with their emotional skills to motivate and create curiosity towards learning (McLeod, S. 2009). 
Growing Futures will support the health and well-being of children in school x and surrounding areas by reinforcing their physical development. Their fine motor skills will be practiced through planting seeds, spreading soil, and harvesting vegetables and fruit when fully ripened (BBC Tiny Happy People, 2025). Gross motor skills can be developed through using watering cans, using a wheelbarrow, and repotting fruit and vegetable plants that lead to the growth and development of large muscles within the body (ACBEF Leisure Lab, 2025). Albert Bandura’s social learning theory underpins the importance on the physical development of children through interactions and the observation of others. By using the gardening scheme with parents and members of the community, children will be able to develop their fine and gross motor skills through imitations of staff and trusted adults (Care Learning, 2024). 
The scheme motivates the ownership skills of the children attending through providing them with the experience to protect and take care of their own crops. Pupils will learn the skills to plan when to plant their seeds, remember to feed and water them, and monitor their growth until fully ready to pick and eat, giving them independence and supporting self-reliance (Olver, C. 2024). The opposing view to this is that children learn to cope with and understand consequences to inadequately taking care of their fruit and vegetables. This reinforces responsibility and independence of the children and encourages them to take accountability for their own actions (BBC, 2025). This can be supported by the Welsh Government as it relates to the 4 purposes by encouraging children to become ‘Healthy, confident individuals’ (Welsh Government, 2024). 
School X’s most recent Estyn report (2024) suggests that improvements could be made to the learning environment by ensuring that ‘all pupils are sufficiently challenged and are actively engaged in their learning’.  Engaging within their learning allows students to stay motivated, develop a deeper understanding, and builds confidence and independence through encouraging curiosity. This leads to pupils asking questions relating to their work and making connections between subjects or real-life scenarios as well as developing critical thinking skills (Bryson, C. 2014). The ‘Growing Futures’ scheme supports the school’s development in this area by providing children with an opportunity to grow their own fruit and vegetables. This is a physically engaging and enjoyable activity for the pupils to take part in and learn from. 
Bronfenbrenner’s Ecological Systems Theory provides an overview on the holistic development of children. He discusses how the individual development of children can be highly influenced by a variety of environmental systems such as the microsystem, the most influential level that contains the family, friends, and school that the child attends. The mesosystem that encourages connections between environments, and the exosystem that embraces indirect environments. An example of this could be extended family, mass media, and school board or government agencies (Guy-Evans, O. 2025). From the encouragement of volunteers within the community and parents of the children attending Growing Futures, pupils will develop a variety of new skills by imitating what adults do and how they use the tools. This is also encouraging the children to learn from experiences. It benefits the community by allowing parents and volunteers to take home freshly grown fruit and vegetables that encourages healthy eating without the strenuous prices on healthy foods from supermarkets. 
As school x is located within a deprived area, it is important to recognize that some families may not be able to afford fresh fruit and vegetables for each day of the week. Unhealthy foods such as frozen goods and tins can often be cheaper to buy and will last longer than fresh foods, due to this some families could be more likely to buy them. A recent BBC news article states that ‘Healthy food costs more than double less healthy options’ (BBC, 2025). The article also states that ‘the gap has widened in the last two years, with the price of healthy foods rising by 21%, while unhealthy options increased by 11%’. As growing futures allows families to take home healthy foods that they have grown organically, there is less pressure on parents and carers to pay for and supply these for their families.
 The term ‘cynefin’ places emphasis on the importance of the sense of community and belonging. Growing futures supports this through the encouragement of parents, carers, family members, and volunteers to engage within the initiative. Cynefin holds an important role within the Curriculum for Wales, where it has been used to promote citizenship, cultural diversity, heritage, and language. It also reflects the broader educational reform strategy currently implemented in Wales (BERA, 2024)

Aims, objectives and practical considerations 
This project aims to encourage healthy eating habits for children through growing their own fruit and vegetables. The Welsh Government ‘healthy eating in maintained schools’ guidance document that was issued in 2014 placed statutory duties on local authorities and governing bodies to promote healthy eating from foods in schools including healthy school meals (Welsh Government, 2014). This supports the importance of the ‘growing futures’ scheme becoming implemented in schools as it provides children and families living in deprived areas to eat healthy from fresh fruit and vegetables that they have grown. The Healthy Eating in Schools (Wales) Measure 2009 also discussed the need of local authorities when promoting healthy eating and drinking in school settings for registered pupils in maintained schools (National Assembly for Wales, 2009). Through practicing health eating habits in schools and taking home fruit and vegetables that they have grown organically the intended impact is to encourage healthy eating not just in school but also at home. Children and their families are more likely to eat healthy meals at home, placing limitations on the number of processed foods and meals being eaten and providing a balanced diet to students living in the area. A balanced diet is vital for young children’s health and development as it provides them with energy, encourages mental well-being, and prevents future chronic diseases (Nationwide Children’s Hospital, 2021). 
Another healthy eating scheme that has been implemented recently within the Cwmfelin Curriculum with great success is ‘Big Bocs Bwyd’. Similarly to the growing futures project, big bocs bwyd aims to tackle poverty rates and provides an authentic learning context for pupils within the schools that it is being used in across Wales (Estyn, 2024). Growing futures similarly aims to tackle poverty rates in deprived communities by improving the general health of the children attending schools and their families by providing them with healthy foods to eat. This in turn will increase classroom engagement through the use of hands-on learning experiences and importantly promotes social equity by giving all pupils and families the opportunity to take part in the project regardless of their background and family income status (Shafer, L. 2018)
Growing futures also allows children to learn through an experiential learning approach. A recent Estyn document based on active and experiential learning highlights the importance of learning through play and experiences. It states that ‘Good foundation phase practice allows pupils to learn through active involvement and exploration indoors and outside’ (Estyn, 2017). The same document also discusses that this way of learning is crucial to establish a powerful foundation in early education, particularly in the development of fundamental communication and physical skills that support future learning. The scheme that is being proposed will reinforce the importance of learning through real life experiences by supporting children and their families, alongside other members of the community, when planting their seeds, measuring the growth of their fruit and vegetables, and picking them when fully grown. By doing this, the children are being rewarded for their hard work and patience by having a healthy meal containing foods that they have grown. However, some schools could misinterpret the concept of experiential learning and may treat it as a non-essential activity rather than an important part of the learning process. This misunderstanding often results in play being used as a break from formal lessons or as a reward once more structured academic tasks are completed. Within the Curriculum for Wales, play is recognised as a vital method of learning, especially within the Foundation Phase. The curriculum emphasises the importance of active, experiential learning where children learn best through engaging, hands-on experiences that are meaningful to them (Welsh Government, 2024). This can be avoided by proving staff with adequate training relating to experiential learning and the impact that it has on children’s development. 
These aims can be met through the implementation of this project, allowing children to develop a variety of skills including teamworking skills, developing fine and gross motor skills, and eating healthily through experiential learning and real-life experiences by growing their own fruit and vegetables with engagement from the community. Due to the high percentage of budget cuts in schools, there can be a difficulty in funding the scheme, paying staff for their extra time, and buying resources, this can be seen as a limitation to the growing futures scheme (BBC, 2025). This barrier can be overcome by creating a fundraiser within the school selling enterprise projects and healthy foods and drinks that will align with the importance of the scheme. Within school x, staff are required to complete one after school club per week, this will encourage new teachers to volunteer for this scheme and will ensure that someone is available to complete the activity with pupils and the community each week. 
Another limitation to the project could be unreliable weather conditions and how dependent the scheme is on positive weather. From fundraising money, it could be beneficial to invest in a greenhouse to be built within the school grounds. From doing this, growing futures will continue through all months of the year and will not be restricting. This also allows pupils to grow a variety of different fruits and vegetables that specifically need to be planted in certain months of the year. 

Measuring Impacts 
Measuring the impact of growing futures is essential to understanding the effectiveness and long-term value and how it impacts the pupils. Questionnaires and interviews can be used to collect qualitative and quantitative data from both families and students. The feedback collected not only helps evaluate the success of the initiative but also creates a sense of community ownership and engagement that is essential for the future of the project, whether the growing futures scheme was successful and would be beneficial to continue or if another process would meet the aims and objectives more successfully. Interviews will allow researchers to gain in-depth information on a variety of different opinions, including the parental views and student views based on growing futures. 
Interviews allow participants to give in-detail responses to questions in order to provide qualitative data to the researcher. They also allow the researcher with the flexibility to ask open ended questions and to ask reasons why or to expand on answers given, providing them with an opportunity to go into detail on specific responses and recommendations on how to improve growing futures. However, interview responses can often include bias from responders. The interviewer may inadvertently lead the participant to respond in a specific way based on their own beliefs towards the project, leading to questioning the validity of replies provided. Interviews may also be time consuming to complete and due to parents and carers working, it could possibly be hard to complete (Alsaawi, A. 2014). 
As well as the use of interviews, growing futures could be improved by collecting quantitative data through the use of questionnaires. These are a cost-effective method of measuring the impact of growing futures that can often be and efficient way of data collection due to the structure and standardization. When completing a questionnaire, every participant is asked the same set of questions in the same sequence, which helps minimize interviewer influence and improved the reliability of results. However, there can be a lack of depth and reasoning to responses, particularly to closed ended questions, responders may find it difficult to provide reasons behind their responses (Lindemann, N. 2023). A recent case study titled “Surveys and questionnaires: An evaluative case study” discusses the advantages and disadvantages of the use of questionnaires when gaining quantitative data responses (Siraj-Blatchford, J. and Siraj-Blatchford, I. 2020). 
Being ethical when collecting data is important because it ensures the privacy, consent, and fair treatment of participants which in this case are the parents of the children, and the students themselves to generate feedback on the effectiveness of Growing Futures. It helps build trust and protects individuals from harm or misuse of their information. Ethical practices also ensure compliance with laws such as the General Data Protection Regulation (GDPR) and maintain the credibility of the research or responses collected (United Kingdom Government, 2025)

Evaluation  
This project proposal that is intended for schools in deprived areas involves growing fruit and vegetables that the pupils grow with support from staff and the community to take home. The SWOT analysis shown within appendix A highlights the strengths, weaknesses, opportunities, and threats relating to the scheme that discusses both internal and external factors that link to its impact. 
This project offers a wide range of strengths such as providing hands-on learning experiences to children, promoting healthy eating, and encouragement of community engagement. Another advantage of the growing futures scheme is the need to encourage and teach the importance of responsibility and teamworking skills. These are vital skills for children to learn as it supports them to become independent and encourages them to take ownership of tasks, such as taking care of their fruit and vegetable crops. Teamworking skills are equally important as they allow pupils to communicate, compromise with peers, and listen, all of which they will use throughout their lives. Vygotsky’s social learning theory highlights the need for social development throughout the learning process, as children learn more effectively when they engage in tasks with peers (Kurt, S., 2020). Through the implementation of the project, children will have the opportunity to learn through a cross-curricular approach and partner with other members of the community such as shops and farms. 
Although the project has many strengths and benefits to students and the community, it can also be seen to have weaknesses and threats. Some examples of these can include limited funding for equipment, seasonal constraints, and time constraints relating to the school and the community. Due to budget cuts within schools, there is a change in that there will not be enough funding to implement the project, however, a fundraiser can be organized by the school to raise money for this (Department for Education, 2025). Some of the money raised could also be put towards building a greenhouse or garden shed that prevent seasonal constraints. Health and safety concerns may also be raised due to children using gardening tools or having potential allergies to different vegetables or fruits. Staff having adequate first aid training and never leaving children with tools alone with constant supervision can limit this, a risk assessment should also be made so all staff have the same understanding of what to do in situations such as these (Health and Safety Executive (HSE), 2024). 

Conclusion 
In conclusion, the Growing Futures scheme presents a beneficial opportunity to promote healthy eating, community engagement, and the holistic development of children in deprived areas. By involving children in gardening activities, the project not only teaches them about nutrition but also focuses on developing skills such as responsibility, teamwork, and emotional regulation. Despite challenges such as funding and seasonal constraints, the scheme can overcome these through community support and fundraising. Growing Futures has the potential to positively impact children, families, and the wider community, aligning with the values of the Curriculum for Wales and supporting long-term well-being. The project aligns with the QTS Professional Standards (Department for Education, 2011) particularly when creating an inclusive learning environment and promoting individual development for all learners.
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HELPFUL HARMFUL
INTERNAL | Strengths Weaknesses
(within
the Hands on learning experiences Time constraints within the school
school) Allows children to understand where different foods Limited funding for equipment
come from Lack of experience relating to staff and students
Promotes healthy eating Seasonal constraints
Encourages responsibility Time constraints with volunteers and parents/carers
Builds on team working skills work schedules
Encourages community engagement Can require ongoing maintenance and commitment,
Supports environmental education goals which can be challenging during school holidays.
Builds a strong sense of community Staff and pupil attendance
EXTERNAL | Opportunities Threats
(outside
the Partnering with local farms, shops, and garden centres Unpredictable weather conditions that can damage
school) for resources and support crops

Cross-curricular activities relating to science and
technology, health and well-being, and language,
literacy and communication

Promoting mental health and well-being of children
through outdoor learning

Hosting community events, craft fayres, and
fundraisers to raise awareness and funding for
resources

Pesticides or poor soil affecting plant growth and
student morale

Lack of long-term commitments from the school and
communities

Change in leadership teams

Change in priorities

Health and Safety concerns- allergies, use of tools
Budget cuts.

Risk of injury
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