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Presentation of School intervention. A critical responsive to a proposed intervention to increase pupils wellbeing and pupil voice and participation 



Brief Context of School (Scenario) 

Our school’s motto is “learning as one” and we endeavor be an inclusive, vibrant and ambitious institute Pembroke dock primary (2018).
The school intends to serve the **** area of the town of Anonymous.  The area consists of a very large local authority council estate, and small number of private houses Monkton Priory (2018). A large majority of pupils come from the local area, which is considered seriously socially and economically disadvantaged Monkton Priory (2018). Of the families that are not qualified for free school meals nearly all of the parents have low paid jobs 
Currently, there are 241 pupils, including nursery children on roll Monkton Priory (2018). No pupil has English as an additional language and no pupil has Welsh as a first language Monkton Priory (2018). Over a three-year average more than half the pupils are entitled to free school meals. 48% of children have some area of additional needs. When they arrive the school, many students have very poor communication, personal and social skills, our intention to recognize early and offer intervention to support these youngsters to ensure they can catch up with their peer group Monkton Priory (2018).

 With the support full of the Local authority, the school is running several Welsh Government (WG) initiatives Monkton Priory (2018). 
The Flying Start initiative for 0 – 3 year olds has resulted in school placements within a playgroup facility for 2- to 3-year- olds, this has supported our programme for early intervention Monkton Priory (2018).

As a school we want to be a Centre hub for the community and be an integrate part of the community spirt.  As a school we wont to promote children’s “pupil Voice” and participation and all round wellbeing. 


Our Vision

Learning as one. For school development plan see Appendix 1

Mission Statement:

To provide an intelligent, ethical, physical, social and holistical education that encounters individual and society's needs and adequately prepares that individual to take his/her place and play a full part in society Monkton Priory (2018).

Aims and Objectives

A set of general aims to act as a basis for specific aims and objectives in Curriculum/Policy documents.

· For pupil voice and participation at the heart of learning and school life. Pembroke dock primary (2018)
· To include families and the community in the work of the school Pembroke dock primary (2018). 
· To deliver an inclusive, caring and joyful environment in which pupils feel protected, secure, valued and valued Pembroke dock primary (2018).  
· For all children to strive to become assessment capable Visible Learners with a positive, healthy growth mind-set where they take responsibility for their learning and steps to success Pembroke dock primary (2018).
· To inspire children to dream big and aim high, encourage great aspirations and a good attitude Pembroke dock primary (2018).
· To develop a school with a strong Welsh ethos where pupils are proud to use the Welsh language Pembroke dock primary (2018).
· To encourage and strive for 100% attendance Pembroke dock primary (2018)
· To deliver a Curriculum through a variety of approaches, ensuring it is broad, balanced and relevant to the children's needs Pembroke dock primary (2018). The work areas will be differentiated and show progression and centre around the four purposes Pembroke dock primary (2018).




Intervention 
The propsed intervention will to make full use of school grounds, there is large outside area to the school, apart from the school playing fields and playground. There is a large wate land full of over grown florna, and 2 hectors of wooland area, which is not being used. 
The purpose of the intervention is too engage the pupils with outdoor educatioon, foloowing the last estyn report in 2016 it was recommended that we as a school improve the use of the outdoor classroom, and as anouthe rmain traget is to continuly improve pupil wellbeing. Since there has been a big push on outdoor education over the last number of years (Ofsted,2008), the government has been activlity pomoting learning ouside the classrrom (Ofsted,2008). 
Apart of making the children feel involed and impowered will be to let them have a big say in what happens to the oudoor classroom and what they want to get from it, the aim is to develop a whole school approach. 
This intervention will: 
· Allow all children to have an active part in planning,
· Run an eco club and gardening club
· Have own forest school project 
· Children create and maintain garden  
· The use of outddor learning to help improve Health and wellbeing of all
· Introduce Healthy School scheme and outdoor school programme 

Benefits of Outdoor education 
· In a study of the benefits of Forest Schools, participants were shown to “benefit in many ways including self-confidence and self-esteem, team work, motivation, skills and knowledge, and pride in, and understanding of, their surrounding environment” (O’Brien and Murray, 2003).
· Significantly, “an adult’s attitude to the environment and time spent outdoors in green space is strongly influenced by their experience as a child” (Bird, 2007).
· “Children increase their physical activity levels when outdoors and are attracted to nature… All children with ADHD [Attention Deficit Hyperactivity Disorder] may benefit from more time in contact with nature…” (Bird, 2007)
· “Experience of the outdoors and wild adventure space has the potential to confer a wide range of benefits on young people… Development of a positive self-image, confidence in one’s abilities and experience of dealing with uncertainty can be important in helping young people face the wider world and develop enhanced social skills.” (Ward Thompson et al, 2006)
· Reasearh shows that oudoor education and use of the outdoor classroom has massive benefits on the pupils and helps with a number of things such as improving wellbeing, developing confidence, language litracy and communication skills. 

Limitations of outdoor education are outweighed by the advantages of forest school there are however Pupils are expected to attend forest school be it rain or shine so the weather conditions are always an issue to contend with, this makes them a lot more exposed than in a class room environment which means they are more likely to get injured(Clairepit,2015). Hygiene is another factor which concerns most, as children are in the mud all day, and could potentially be putting their hands in their mouths even though they’re not clean(Clairepit,2015).













Script 
· (slide 1) Here at Anonymous CP School- We promote healthy Lifestyle
· healthy lifestyle 

· (slide 2) What do we have in common? – School, community and what is the best for the education and wellbeing of the students. 
· (slide 3) As you are all aware we aim to move forward as a school with a continuous plan for the children to be centre of their learning.
· Following our recent Estyn inspection, as team within the school the school development plan, as you can see, we have four immediate priorities- 
1. The Health and wellbeing of the pupils 
2. For pupils to be Independent and creative learners 
3. To continue improving standards in Welsh 
4. Improve the opportunities for outdoor learning

· My proposal is to put an intervention in place to improve all these priorities through improving our outdoor classroom and areas. 
· (slide 4) as a whole school project it is our aim to promote pupil voice and participation.  Since Professor Graham Donaldson conducted and made his report successful futures in 2015, and with the new curriculum on the horizon in Wales we want our pupils to be-

· ambitious, capable learners, ready to learn throughout their lives
· enterprising, creative contributors, ready to play a full part in life and work
· ethical, informed citizens of Wales and the world
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society (Donaldson,2015).

· (slide 5) Why use the outdoor classroom 
· this intervention is intended to help our pupils 
· Building a relationship with a trusted adult.
· Social and emotional development.
· Accessing and understanding feelings.
· Building resilience.
· Reintegration with peers and social groups.
· Building coping strategies for behaviour and learning.
· Life skills development.
· Respite from school and home environments.
· Time and space in nature.
· Improved mental health.

· “Overall, studies of adventure learning interventions consistently show positive benefits on academic learning, and wider outcomes such as self-confidence. On average, pupils who participate in adventure learning interventions appear to make approximately three months’ additional progress over the course of a year” (Education Endowment foundation,2018).  (On slide) 

·  As a school we want to close the attainment gap. Educational attainment gaps between children during primary school years are frequently evidenced in Department for Education reports (https://www.gov.uk/government/publications), this shows the differences between high and low achievers. 

· As a school we want to close that gap

· (slide 6) “The immediate outcomes of contact with nearby nature include enjoyment, relaxation and lowered stress levels. The longer-term, indirect impacts also include increased levels of satisfaction with home and work life, and with life in general” (Freidli and Parsonage 2009);

· In a study of the benefits of Forest Schools, participants were shown to “benefit in many ways including self-confidence and self-esteem, team work, motivation, skills and knowledge, and pride in, and understanding of, their surrounding environment” (O’Brien and Murray, 2003).
· The better use of outdoor education will help with attainment, well-being of the pupils and there will be more opportunities for child lead participation and pupil voice. 
· Forest School has been shown to be associated with an increased self-esteem (O’Brien, 2009). The importance of self-esteem is highlighted by Maslow who placed self-esteem high up in his hierarchy of human needs (Figure 2), which need to be met in order for people to be motivated towards self-actualisation (Maslow, 1943). Figure 2: Maslow’s Hierarchy of need
· [image: mage result for maslowâ��s hierarchy of needs]



· Slide 7- Who will be involved? 

· The main people that will be involved in this intervention will be the pupils, they need to have a big say in how we make better use of the outdoor area, the pupils are the ones that will be running the eco clubs and gardening groups.

· the Learning Outside the Classroom manifesto (Department for Education and Skills, 2006) supported use of more diverse learning sites, including the outdoors. As you may be aware Outdoor learning was made compulsory for Early Years Foundation Stage pupils in 2007 and is now provided through free flow between indoors and outdoors areas. And to coincide with “successful Futures” (Donaldson, 2015), this philosophy needs to be a whole school approach and not just in the foundation phase. 

· Myself, and teachers and other staff members will need to assist when needed with clubs and groups and with implementing the use of the outdoor classroom into planning.

· Governors and parents will be an integral part of this process with fundraising and being a part of the school community. 

· Slide 8- What are we wanting from our outdoor space. 

· TARGETS- To offer a rich, broad and balanced curriculum which promotes the personal development of pupils, developing creativity and a healthy lifestyle

· To promote the personal development and well-being of pupils through work in school with individuals, families and outside agencies 


· We need to Develop the use of the outside space i.e. have a functioning kitchen garden which the children have ownership of and they can reap the awards and wildlife garden to provide rich and inspiring learning opportunities
·  Also we want to Support individuals and families through mentoring, counselling and Family Support Worker services were they can learn the skills to have veg gardens at home and have a realisation of how important it is to eat healthier and make better lifestyle choices. 
· Slide 8- How are spaces outside the classroom used as an inspiration for learning, and what kinds of spaces are used?
· Green spaces- “Haver til Maver, this translates to “Gardens to Tummies (Howard,2015). This will teach the children the skills necessary to grow, prepare and cook, and to eat organic vegetables and fruits through a hands on approach, this allows the children to have ownership of learning, they will work as a team, be able to master many new skills and their confidence will grow.
· Blue spaces- the children can design, construct and maintain their own school pond area.
· Grey spaces- man- made areas for educational purposes, perhaps like an open classroom that is sheltered. 

· Slide 9-  How are we going to achieve this. 

· We will encourage the Staff to share existing good practice including use of school resources.

·   Sharing knowledge of quality on line resources. 

· Outdoor learning to be embedded into planning. 

· School to engage with parents and members of our wider community who have skills that can support us in enhancing outdoor learning.
· Teaching staff will take part in courses with the woodland trust and forest schools wales. 
· This will be a project for the pupils of the school and the community, we will have working weekends where parents and family and friends can help prepare the grounds. 
· Curriculum for Excellence Through Outdoor Learning Document. 
·  School based CPD using expertise of staff. 
· CPD opportunities as available. 
· On line resources. • Sharing of best practice. 
·  RSPB Bird Watch Project. 
· Community support and areas of expertise. 
·  Purchase of resources (as required as funding/sponsorship allows). 


· SLIDE 10-  When will this happen?

· Staff have already started training courses and this will be a continues process.

· The intention is to begin to implement outdoor learning with immediate effect, and the children will have an active role in planning and tacking ownership in their learning.  

· Clearing and preparing the schools grounds will take place in the next few weeks 

· SLIDE 11- Cost-



Training
· Forest School Leader Practitioner Award (Level 3)
· Forest School Leader Training, which is recommended, is accredited by Agored Cymru at level 3 and consists of around 70 taught and 120 independent hours work with units on Establishment and Delivery of a Forest School Programme, Learning & Development and Practical Skills and Woodland Management. These units have been developed by the Forest School Training Network Wales specifically to meet the needs of Forest School leaders in Wales and for the Welsh Curriculum.
The format of the training varies with the provider, from a 5-day intensive, or two days a week over several weeks with two or three Practical days. The trainee will need to complete a portfolio of work including a handbook of policies and procedures. They will plan, lead, and evaluate 6 Forest school sessions and will have a work-based observation assessment of one of the sessions. The work can be completed in about 9 months, although qualification is not awarded until the certificate is received which will take longer.  The trainee should receive certification and be a practising FSL within 18 months of starting.
· The basic Training costs around £850-£900 plus an up-to-date first aid certificate, and any cover / planning time required.
· Improvement to garden £8000, materials and some professional work, initial outlay for tree surgeon but can sell the timbre after to pay for the work. 

Slide 12- What is the intended impact of this Wholes school intervention. 
· “The Wildlife and Learning Garden encourages children’s natural curiosity and desire to explore with their senses. Learning is fun and the children show high levels of motivation and perseverance. Children’s understanding of the seasons, living things and natural materials are increased through the first-hand experiences that the garden provides of the natural world. Children learn to show respect and appreciation for the natural world and how to care for it.” (Estyn, 2011b)
· Significantly, “an adult’s attitude to the environment and time spent outdoors in green space is strongly influenced by their experience as a child” (Bird, 2007).
· Estyn (2011b) Outdoor learning – an evaluation of learning in the outdoors for children under five in the Foundation Phase. Cardiff: Estyn
· Enhanced learning experiences and outcomes for children through effective use of the outdoors. 
· All children will have the opportunity to participate in a range of challenging, progressive and creative outdoor learning experiences. 
·  We will embed outdoor learning in the curriculum so that learning in the outdoor environment becomes a reality for all our children. 

· Slide 13- Evidence of success

· Our school grounds being used to provide a variety of outdoor learning experiences. 

· A wide variety of outdoor learning experiences that challenge the children being provided. 

·  Partnership activities with our wider community. 

·  Increased enjoyment of learning and teaching in the outdoor environment. 

· Staff and pupils evaluate outdoor learning experiences and plan next steps. 

· Feedback from parents and community members. 



 Slide 14 Monitoring 
·  Healthy Schools’ accreditation 
· Pupil voice interviews 
·  Pupil questionnaires
· Planning scrutiny 
· IT assessments 
· Learning walks 
· Lesson observations
Slide 15- Aims and Objectives

· For pupil voice and participation at the heart of learning and school life WINDERMERE PRIMARY SCHOOL, (2018)

· To include families and the community in the work of the school. 
· To deliver an inclusive, caring and joyful environment in which pupils feel protected, secure, valued and valued.  
· For all children to strive to become assessment capable Visible Learners with a positive, healthy growth mind-set where they take responsibility for their learning and steps to success.
· To inspire children to dream big and aim high, encourage great aspirations and a good attitude.
· To develop a school with a strong Welsh ethos where pupils are proud to use the Welsh language.
· To encourage and strive for 100% attendance
· To deliver a Curriculum through a variety of approaches, ensuring it is broad, balanced and relevant to the children's needs. The work areas will be differentiated and show progression and centre around the four purposes.
· We want this school to be the best learning environment for its pupils Thank you for your Time
· [bookmark: _GoBack]WINDERMERE PRIMARY SCHOOL, (2018)

Evaluation 
Implementing the vision will take time and backing of all involved. It is important to involve all those that will have a part in the intervention and how they may be affected and consider their views. 
The outdoor classroom offers a wealth of exciting, stimulating and lots of enriching opportunities for learning and learning through play (Harriman,2010). With any form of outdoor education, the outcomes may vary with different groups and individuals (Jacobsen, 2012), aspects may work for children in different ways this is why variation in learning environments and conditions will have different benefits and limitations (Jacobsen, 2012).  Outdoor education is an environment focused intervention, modifying how the curriculum is educated, moving away from the view that the needs are within-child and may provide wider benefits (O’Brien, 2006). 
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