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Introduction
What is transition? 
Transitions in early years from when a baby is born until they reach five years of age are a necessary part of each child’s journey (Gunning, 2018).
                              [image: ]    
(The Education People, 2020) 
Transitions can be any form of change, this can be defined as not just movement from one area to another within a setting, it can also be a new child attending the setting, or an individual visiting, for example a new parent attending with their child for a settling in session. Some children will attend a number of different settings throughout the day or week, this can be to playgroup, nursery or another carer, and these are called ‘horizontal’ transitions (Allingham, 2012).
When children attend multiple settings it is paramount that there is effective communication between professionals, and everyone needs to be committed to ensuring that this happens (Trodd, 2013).
Therefore, it is important that for any transitions to be successful, as practitioners, parents and individuals who have a role in any child’s life we effectively communicate with each other, this will therefore have a positive impact on a child’s development ensuring smooth, successful transitions in the future and into adulthood (Conkbayir, Pascal, 2014).
Children will experience many transitions as life is more chaotic than it was in previous times. Transition will inevitably involve change and the ability to adjust to it successfully. Children can experience a number of transitions during the early years; from home to childminder to nursery setting and then finally onto full time education. As adults we need to understand what that can mean for a young child, so we must be mindful not to take it for granted, we need to understand what is involved for the child for the transition to be successful ( Early Years Matters, 2020).
Allingham, (2012) supports this by suggesting that as adults we may take transitions in our stride, so as we are essentially the children’s teachers at this crucial stage, therefore we need to appreciate the significance these transitions may have on a child and be able to offer our guidance and support to ensure a successful transition.
‘A fundamental goal of a school-start transition is to help young children feel suitable in school, that is, to have a feeling of well-being and belonging’ (Brostrom, 2002).
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(Education Clip Art, 2020)




The role of the Practitioner

When a child starts at any early years setting it can be an exciting experience but can also be stressful at the same time for everyone involved. It can bring many challenges especially if this is the first time the child has been left in a childcare setting. As practitioners it is our responsibility to ensure the transition is managed successfully and delicately as this can be an anxious and emotional time for all the family. (Croner-I, 2019).

Positive Relationships
As childcare practitioners we can ease the transition process somewhat by pre-emptive preparation, ensuring that information is shared and reciprocal visiting between parents and practitioners. Ensuring parents have the opportunity to access relevant information with regards to the settings transition and settling in policies and procedures (Smooth Transitions in the Early Years: A Good Practice Guide, 2017).
It is important that the transition is seen as a journey which happens slowly and not as a single event. Thinking positively will help children adapt to their new surroundings, talking about the transition in a positive and exciting way, allowing the children to express their feelings and getting them excited about the existing situation and how much they have to look forward to. Using story and circle time is a good opportunity to discover transitions. It is vital that as a practitioner you build up secure and trusting relationship with the child and parents, when these are in place the child will feel more confident in the new environment and therefore enjoy the experience that you offer and allow them to reach their full potential (Pacey,2016).
The environment should include opportunities to play outdoors and also encourage children to be confident, improve their self-esteem, have respect for other individuals within the setting, and to develop a sense of what is acceptable behaviour. Practitioners should also build positive relationships with parents, this will then in turn give them an understanding of the child’s individual needs and home life (Care Inspectorate Wales, 2016).

Secure Attachments
Gerhardt (2004) suggests that forming positive relationships that are secure and enduring are important aspects of child development, not just in terms of emotional and social development but also in the physical development of the brain. Schaffer (2004) supports this by suggesting that early, loving attachments to another person are an important influence on a child’s ability to form relationships later on. Secure attachments between a child and an adult is vital for an effective, smooth transition (Pacey, 2016). Bowlby (1969) states that children who form secure attachments are likely to;
‘Approach the world with confidence and, when faced with potentially alarming situations, is likely to tackle them effectively, or to seek help’
According to Bowlby (1969), when children can form secure attachments with adults they become approachable, and possibly model themselves as a loving person. Furthermore, Mary Ainsworth (1973, cited in Keenan et al, no date, p.260) suggests that infants will use the caregiver as a ‘secure base’ from which they can safely explore their environments, therefore using the caregiver as a vantage point if they are feeling vulnerable or distressed. Care Inspectorate Wales (2016) National Minimum Standards 8.6 recognises the child’s needs for a secure attachment and states that:
[image: ] ‘Babies and very young children are able to develop an attachment to a consistent carer or small number of regular carers’
(Gregory, 2020)

The Needs of the Child

As childcare practitioners it is important that every child in our care are treated as individuals, the environment should be secure, safe and loving, an extension of their own home. To enable a smooth transition into the setting practitioners need to be mindful that children will come with a degree of understanding of their own families’ culture, so as professionals it is our role to build on this. Children perform better when routines are in place, this will enable them to become independent learners. However, practitioners must make their own choices and be allowed to follow their own interests. The environment should be well maintained and offer resources that are in good condition, these must be age appropriate to the stage of development of each child. By providing purposeful activities to enable the child to gain first hand experiences with regards to communicating with their peers, this will give them the experience of how to show their feelings and also give them a better understanding of the social rules that are expected of them when they are in your care (Smidt, 2002). 


The Developing Child
When caring for young babies and children it is important that practitioners are able to build strong, secure attachments. When young children have close, personal relationships with the key carer, this can have a positive effect on the development of the brain. A young child’s world can be experienced in an environment of different relationships, all areas of their development can be affected by these early attachments. It is therefore vital that we recognise when and how to respond to young babies and children when they naturally reach out for interaction, this can be through gestures such as facial expressions and babbling. It is important we respond effectively as this will strengthen the bond between the child and practitioner, therefore ensuring for successful transitions (Developing Child, 2004).


Child Development and Learning
Piaget (1951) states that a child’s capability to learn was influenced by their current stage of development. Therefore educators established their curriculum and teaching to correspond with the child’s intellectual ability. In contrast to Vygotsky (1978) who considered the connection between learning and development to be more complicated. As Bodrova and Leong (2007) Vygotsky claimed that;
‘For certain knowledge or content and for certain ages, one step in learning may mean two steps in development. In other cases, learning and development proceed at a more even pace. However, teaching should always be aimed at the child’s emerging skills, not at the existing ones.’
The difference in viewpoint between the two theorists is that one suggests ‘learning leading development’ and the other ‘development leading learning.’ (Siraj-Blatchford, 2009).

Children’s Rights
As practitioners we need to be aware of the rights of the child, this was introduced by Welsh Government (2004) by committing to using the United Nations Convention on the Rights of the Child (UNCRC, 1989) policies for children and young people. Article 12 states that all children have the right to play and take part in leisure and cultural activities, Article 31 states that children have the right to make decisions in anything that may affect them. By implementing these policies within our settings, and by listening to what children say, we can ensure that we meet their needs and makes transitions successful (Welsh government, 2004).

Foundation Phase
To adhere to Care Inspectorate Wales (2016) child care settings are required to be aware of the principles and ethos of the Foundation Phase (2015), it is required that all practitioners meet the needs of all children within their settings through a developmental, experiential and play-based approach to learning and teaching. By providing first hand experiences, this will allow children to develop an understanding of the world they live in and also of themselves as individuals.
There are seven areas of learning underpin the ethos of The Foundation Phase, these are:
· Social and personal development, cultural diversity and well-being.
· Communication skills, language and literacy.
· Mathematical development.
· Knowledge and understanding of the world
· Physical development 
· Creative development
· Welsh language development.
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(Laura’s Journal, 2013)

Maslow’s Hierarchy of Needs
One should not forget that as professional practitioner’s we must support each child’s individual needs, this will encourage them to reach their full potential. Maslow (1943) published his hierarchy of needs in order to define human motivation. He placed each of these needs in stages, his theory was that one had to be realised before moving onto the following stage. There were five needs that he considered and he designed them into the shape of a pyramid (Maslow’s Hierarchy of Needs, 1943).
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(Source, Google search, 2020).




Partnerships

Increasingly as our lives are getting busier it is inevitable that the early care of babies and young children is shared between a variety of carers, parents and family members (Building Partnerships between Parents and Practitioners, no date).
Working in partnerships with parents and carers is a requirement of Care Inspectorate Wales national Minimum Standards (2015) for all childcare settings in Wales. It is vital that parents are included in all aspects of the transition process into the setting from the beginning. Practitioners need to be flexible in the way they communicate with parents, everyone is an individual so adapting a diverse approach to each parent is important. For example, a parent with an additional need such as a hearing impairment or English may be their second language, so these barriers to communication must be addressed in a sensitive manner. It is important that parents are kept informed on how their child is progressing on a daily basis, especially during the early days of the transition process, this can be achieved through a variety of methods if you are not able to see the parent in person. Sharing a photograph of the child electronically, a simple text message attached can alleviate any anxieties the parent may be experiencing during this time (Pacey, 2016). The sharing of any information electronically requires practitioners to be registered with the Information Commissioners Office (2018). 

Why partnerships are important?
It is important as practitioners to build a valuable relationship with children, their parents and any other significant people in their lives. When there is a strong bond with the child, this will give the practitioner a vision into the child’s home life enabling them to meet the child’s individual needs. Having a strong relationship with parents is paramount, when these partnerships are in place it will have a positive effect on the child enabling them to reach their full potential developmentally. Experiencing these secure attachments in the early years will ensure future transitions are successful (Daly et al, 2009).


Multi-agency working
Some children may have additional needs, so there may be times when multi-agency partnership will be in place. There could be a variety of agencies involved, such as:
· Speech and language therapist.
· Education.
· Health visitor.
· Social worker.
It is vital that all agencies share information, therefore communication is key to achieve the best outcomes for the child (Tassoni et al, 2010). When working with outside agencies it is important to have parental consent and ensure relevant documentation is signed (National Minimum Standards, 2010). 
Multi-agency working is an all-inclusive approach to a child’s education and care, it is also a significant part of the Every Child Matters Framework (2003). There are five outcomes which underpin the Every Child Matters policy:
· Be healthy.
· Be safe.
· Enjoy and achieve.
· Make a positive contribution.
· Achieve economic well-being.

Benefits of Multi-agency working
All of this points to the conclusion that when all professionals work together successfully and in an all-encompassing way, the needs of the child and their families are respected and supported, therefore ensuring active involvement within the setting, improving communication and building strong partnerships (Meggitt et al, 2011).
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(Source, Google search, 2020)

Interventions

Enabling Environment
Childcare settings should be enabling environments that can provide emotional support through the transition process. Practitioners should identify the significance of parent-practitioner relationships, also how at home and safe their child will feel when attending the setting. Having good communication and a high quality relationship with parents is a key factor to ensure the transition process goes smoothly, this will have a positive impact on the child’s experience and also for future transitions. It is a proven fact that children develop and learn efficiently in supportive surroundings that are loving and caring, which also respond to their individual needs allowing them to reach their full potential developmentally (Pacey, 2016). The practitioner should offer thought-provoking resources which are appropriate to the child’s values and principles, while offering rich learning opportunities through playful teaching and allow them to take risks and explore with the practitioners support (Early Years Matter, 2020).

Transition policy
Care Inspectorate Wales National Minimum Standards (2010) requires all childcare providers to have relevant policies in place. Standard 8.5 states that ‘the settling in process and separation from parents and carers minimises distress and anxiety.’ 
The aim of the settling in policy is to make the transition as calm and successful as possible, ensuring that the information is set out in such a way that it doesn’t come across as a list of events but more of an invite for families to visit the setting. Nutbrown and Page (2008) remind us of this:
“Close attachments and respectful sharing of information as an essential ingredient in the nurturing of a young child to ensure both consistency and constancy”
This means that when writing the settling in policy the aims and philosophy of the setting are made clear. The aims of the policy should include:
· Ensuring there is a two-way process with regards to the way information is shared.
· Keeping an open dialogue between practitioner and parent.
· Making sure there is consistency and continuity to support transition.
· Ensuring everyone is involved in the process, especially the child.
· Ensure that everyone’s feelings and taken into consideration and also respected, and if necessary treated in confidence. 
It is important not to have too many aims and that they are in a language that the parents will understand (Allingham, 2012).

Settling in sessions
The most important transition any child will have to experience will be into an early years setting. This can be the first time they have been left, other than with family members. Therefore it will be a whole new environment, with new children and also new routines and different ways of doing things. Parents will also have mixed emotions about leaving their child, especially if this is their first born. They may have feeling of guilt, so as professionals it is our duty to alleviate any anxieties they may be experiencing. Building a strong relationship is key, so getting to know them and ensuring they are welcomed into the setting is paramount to successful transition.
Getting to know the parents and child should be a gradual process so it is important not to rush things. Start with the parent and child attending together for quite a few sessions, to the parent going to shops for half an hour. Eventually build up to half day sessions until the parent starts to feel more relaxed and comfortable within the setting. When the child is attending on a full time basis it is good practice to send a text message with a photo attached to alleviate any anxieties the parent could be experiencing. 
It is also good practice during the settling in period to find out:
· The child’s likes and dislikes (all about me form).
· Routines, especially if this is a new baby.
· If they have been left in other childcare settings before or used to being left with anyone.
· If they have a favourite toy or comforter.
· If the child has any additional needs, disabilities or development delays.
· If there will be anyone, apart from parents collecting the child (Pacey, 2016).

What conclusions can we draw from this? 
Brofenbrenner (1979) believed that at times of transition having a positive partnership between the setting and home will make the process less stressful. Children who have experienced badly handled transitions and have been traumatised by this will automatically assume all transitions to be the same, whereas children who have had a positive transition experience of being left in childcare settings are more likely to experience successful transitions in the future (Daly et al, 2009).
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(Parent Zone, 2020).
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Outcomes

As professional practitioners within early year’s settings it is important that we maintain good practice skills when supporting any form of transitions a child may be experiencing. These should be carefully planned, while taking into account the needs of the child, while also maintaining a level of respect for the parents as partners with regards to being supportive with the child’s learning and transitions (Welsh Government, 2017).
Building relationships with parents is paramount when working in early year’s settings, when there is mutual respect between everyone, this can lay the foundation for a successful and positive transitional outcome. When parents feel comfortable with the practitioner as their child’s key carer, this will alleviate any anxieties they can be having about leaving their child, also when the child can see the positivity between the significant adults in their lives this can be deeply reassuring for the child. Undoubtedly there will be a degree of separation anxiety experience by the child and the parent alike, but warm, genuine exchanges between the practitioner and family members are deeply reassuring for the child and can significantly ease the process. So, ensuring continuity of care is consistent this will guarantee the best outcomes for everyone involved (Patel, 2020).
Welsh Government (2014) requested that Professor Graham Donaldson reviewed the assessment and curriculum arrangements for Wales. The summary: Successful Futures stated that children should be:
· Healthy, confident individuals.
· Ethical, informed citizens.
· Enterprising, creative contributors.
· Ambitious, capable learners.
As professional practitioners working in early year’s settings it is important that we provide enabling environments to ensure children achieve these outcomes.  
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