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Choose an intervention that support the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
[bookmark: _Int_0t53ZL5b]Interventions also known as focused teaching groups address gaps in children’s progress or attainment and allow for teachers to combat the barriers to a child’s education (Hawthorne, 2021) and should provide students with the skills that are essential for their development (Charman et al., 2013). Hawthorne implies the idea that interventions are based solely on education and therefore interventions do not have an impact on a child’s development outside of education while Charman et al., challenges that idea and suggests that interventions focus on the whole child and their holistic development. Using both sources it could be concluded that interventions are used to support a child’s holistic development and their progress in education. Emotional literacy support assistant or ELSA intervention is used to provide young people with support for their emotional needs. By acknowledging that pupils learn best when they are happier it's important to but measures in place to meet their emotional needs to make this possible (twinkl.co.uk, 2021). An ELSA intervention is provided by trained members of staff who take students out of class usually into a room full of ELSA resources and tools to fully address the needs of the student. Charles is a young person looked after who is nine years old. Charles went into care at 3 years old when his parents were investigated by social workers and were declared unfit to take care of a child. Over the past 6 years Charles has been moved from home to home and been placed in a range of foster houses throughout the country. Charles was left alone for a long periods of time before the age of 3 and therefore has been unable to create meaningful attachment bonds with a single adult during infancy and since the age of 3 has not had a stable adult throughout his childhood. Charles shows disappointment when he gets things wrong and prefers to work alone, he has been referred to the ELSA programme due to his emotional disruption and it has also been suggested that he is introduced to Lego therapy to develop his social skills. This is due to the fact by this stage in his development Charles should be enjoying spending time with friends and enjoy learning (4-Year-Olds -- Ages and Stages, n.d.).  During ELSA support students are provided with the support and resources in which they need to develop in their development. The aim of this intervention is to help Charles progress in his emotional development. 
[bookmark: _Int_inRr3sly][bookmark: _Int_Y1IUCALu]From birth to the age of 12 years old we go through 5 stages in our emotional development, these stages are suggested by Erik Erikson in his psychosexual theory of development, and it is important that a child gets nurtured in order to be able to complete them. From birth to 18 months children are in the trust verses mistrust stage of development. During this stage they seek reassurance from parental figures in order to feel secure once this stage is complete usually at the age of 18 months to 3 years an individual can move onto the autonomy versus shame stage of development. During this stage children begin to grow their confidence and become more independent. Once this stage is completed successfully with the levels of support needed children can progress onto the initiative versus guilt stage of development which is usually experienced from the ages of 3 to 5. During this stage children will explore their interpersonal skills and be confident leading others as well as gain decision making skills. From the ages of 5 to 12 children go through industry verses inferiority during this stage children will begin to learn to read and write while teachers and friendship groups become increasingly important. (McLeod, 2018) and (Ph.D., 1982). Erikson’s theory of psychosocial development shows clear stages and gives a range of information of where children should be at each age and the steps needed to achieve competence in those stages. Educational professionals can use these suggested stages to gain an idea of where students are in their development and how to support them best, teachers may observe that a range of children have delays in their development and therefore may choose to implement more play or group work into their lessons to aid whole class development. Failing that teachers may take smaller groups and work on the skills needed for emotional development this could be done as talking about characters emotions in books or asking children how they would feel if the events in a book happened to them. Charles is a child brought up in the social care system he was moved into a foster house before joining the educational setting in January after his ninth birthday. When Charles was in school, he showed a range of signs that suggested that he should be referred to emotional support intervention. He showed a range of signs that signalled to emotional delay including being unable to make decisions and was unable to understand feeling two emotions at once, when Charles had an incident during school hours, he would only be able to communicate one feeling to the teacher or support staff by saying sad or angry before going silent. This concerned teachers is he had not yet been able to understand the concept of feeling two emotions at the same time which a child is expected to explore during the ages from 6 to 8 (Crowley, 2014). At the age of nine Charles should be able to express a range of emotions clearly such as being sad and angry, happy and excited with reasons. With Charles unable to express emotions in such a way teachers felt the need to look into an intervention to support his emotional needs. Due to delays in in Charles’ development he is currently experiencing initiative versus guilt stage of his development which puts him around 4 to 5 years the behind where he is expected to be at his age. Erikson’s theory of emotional development suggests that for Charles to further develop he must become confident leading others and explore the ideas of initiative and guilt including the question “Am I good or bad?”. Play is needed in this stage to allow children to explore these ideas, parents and teachers play a key role in the implementation of situations where play comes naturally. The revised Welsh curriculum which came into play in many schools in 2022 is based on the Welsh governments statement “we strongly believe in the importance of play in children’s lives and the benefits it gives to their health, happiness and well-being” (government, 2014) this allowed the ministers of education in Wales to create a play-based curriculum. While play is mainly used in the foundation phase in many schools the use of choice and play can be used throughout the school in a range of subject areas. However, Charles has also been withdrawn from all social activities such as group work and joining in during play at break and directed play tasks Vygotsky suggests that with limited valuable social interaction children will not develop at the rate as their peers (Colette Gray and Sean Macblain , 2015). Maslow (2012) supports this in Maslow’s hierarchy of needs he suggests that children learn from their peers and the people around them from the moment they are born. Without consistent and healthy interaction with family and friends in stable social environments children are likely to be delayed in emotional literacy as they are unable to learn facial expressions and emotions from adults around them. Maslow (2012) also suggests that due to the fact that Charles is a young person looked after he has been faced with a range of unfamiliar situations such as moving from home to home and being confronted with new faces these events will prompt the danger or terror reaction (Maslow 2012) this can affect the brain development of a child when faced in high fear and anxiety situations it can cause brain damage to the hippocampus making it hard to regulate emotions, due to the anomalies that a constant state of fear causes it interrupts the way we read non-verbal cues and inhibits us from acting in a way seen as socially acceptable due to children losing the capabilities to reflect before acting (minnesota, 2016) this can lead to a range of mental health issues including anxiety and complex post-traumatic stress disorder (NSPCC, 2023). Therefore, educational instutions must priotitse students that show symptoms of feeling high stress on a regualr basis and refer them to an intervention such as Emotial literacy support assistant that can support children and create a low fear and anxiety envrionment for the child / children during the intervention and possibly working with the teacher to create a safe space in the classroom to ensure consistancy throughout the school. This would be important to Charles as his life has been inconsistant with moving from home to home.
Progression in education is movement towards knowledge and understanding. For students to progress in education they must be able to grasp content knowledge and show understanding of the subject knowledge they are given (Twinkl, 2023). Understanding of content knowledge can be shown and measured in a range of ways. One of the most common is summative assessment such as tests and quizzes at the end of a subject. However, the new curriculum is starting to focus on formative assessment during which teachers monitor students and their progress. The Welsh government (2021) believes that “Assessment should always focus on moving learning forward by understanding the learning which has already taken place and using this to ensure that each learner is challenged and supported appropriately, according to their individual learning needs.” this suggests that formative assessment is the most effective use of assessment for progression. Supporting a student appropriately requires a teacher to know their students where they are with their progression and where the need to go next. This can be done during the lesson or planned for by differentiation. In the 2021 Welsh curriculum is the emphasis placed on learners’ progression to close the attainment gap and raise the teaching standard to one in which the nation can be proud of. One way in which the Welsh government are aiming to encourage progression is as shown by the principles of progression and progression's steps that have been implemented in each area of learning experiences. Principles of progression can be found within each area of learning experiences in the new curriculum and in the designing your curriculum page on the Welsh government Hwb website. There are 5 principles of progression ion which underpin progress across the curriculum.  “Increasing effectiveness” focuses on the outcomes of progression when students’ progress in this area they should seek appropriate support and be able to ask appropriate questions. “Deepening understanding of the ideas and disciplines within the ideas” describes the progression from cross curricular / holistic lessons to skill-based lessons and how the 4 four purposes contextualise with the statements of what matters. “Refinement and growing sophistication in the use and application of skills” is the refinement of holistic skills including fine / gross motor skills. Over a period of time pupils should progress in this area and become sophisticated in these areas. The fifth principle of progression is “Making connections and transferring learning into new connections” this principle states that students should be able to make their own connections to other areas of learning and their own experiences (Government, 2022).  An Estyn report claimed that the principles of progression “should help to promote a collective understanding of progress across areas of learning”.  By introducing a framework for progression and they key elements in which education should focus on the government have been able to create a standard for teaching in Wales. This can prevent teachers from focusing on different aims in a range of schools and create a baseline for assessment. “However, in a few cases, terms are ambiguous and would benefit from simplification or exemplification clarification for each Area of learning and experience would improve this area of the curriculum” (Estyn, 2021). Estyn believe that by simplifying or clarifying the principles of progression teachers and students will be able to understand what the next steps for progression and how it is best to get them there. Progression steps are comprised of 5 steps which are used by educators with that work children from the ages of three to eighteen. The steps are designed to work in three-year blocks which children will work towards achieving over the course of their education. The progression steps were designed with the idea that students progress through areas of learning at different paces therefore the steps are not set by age while all children should progress through these steps not all children will at the same time and therefore assessing where students are in their learning is essential in education. In an educational setting a teacher should assess where students are in each area of learning in order to set students work that is at the correct level while also giving them room to progress in the area of learning  (Government, 2021). Progression steps can be tied into a range of the 12 pedagogical principles. By “using assessment for learning to accelerate progress” (Morgan, 2020) teachers can create a rich learning environment for children that support their needs and enable progression for all students at a range of progression steps. For the progression steps to be effective they “need to encapsulate important aspects of learning” to account for the pace that their students’ progress within areas of learning. (Parliment, 2021). The 4 purposes are the starting point of the curriculum and aim to create aspiration within the schools to create ambitious capable learners who are ready to learn throughout their life; enterprising, creative contributors who are ready to play a full part in life and work; ethical informed citizens who are ready to be citizens of Wales and the world as well as healthy confident individuals who are ready to lead fulfilling lives who are valued members of society.  Schools should seek to develop a strong vision of learning and teaching which considers the ‘why’ and ‘how’ as well as the ‘what’. This vision will recognise the integral role of the learning environment in supporting effective learning (Government, 2021). Many schools create characters for the four purposes to aid students in remembering them and be able to create conversation about who they are and what they represent. The 4 purposes should be allowing students to set their own goals and make decisions about their work to promote confidence in students. They create cross curricular disciplines and create opportunities to make connections cross the areas of learning experiences. 
[bookmark: _Int_zu6VVZg1][bookmark: _Int_q2GgMo35][bookmark: _Int_oiYoiqGT][bookmark: _Int_seK5AJxY] ELSA was created in Southampton by an educational psychologist, Sheila Burton. ELSA was designed to support social and emotional development that students have delayed development within. ELSA offer an on-going professional supervision to help maintain the development that ELSA intervention promoted, ELSA sessions are designed to build the capacity that schools have to support emotional development with the resources they already have, by using resources that the school already have it enables schools to have a cost effective intervention that helps a number of children, 64% of schools trained in ELSA said that the intervention was extremely effective. A school in Cardiff said “I can’t tell you how great it has been to have a solid framework and rationale for continuing to support some of our vulnerable pupil” (Network, 2013) therefore, having an ELSA intervention for vulnerable and young person’s look after children is proven to be effective in increasing emotional development 94% of children in Cardiff of children “said they felt ‘happy’ when going to work with their ELSA. The rest felt ‘OK” (Network, 2013) during the course of ELSA interventions 2.7% of Looked After Children and a further 0.9% of the children of adopted children have received ELSA intervention with successful outcomes. To develop Charles’ emotional development the team around the student have decided to encourage emotional literacy within the whole school by allowing “children to be open about how they experienced lessons and other aspects of school life” (Faulton, 2003) as well as refer him to an emotional literacy support assistant intervention (ELSA). Emotional literacy “is to be able to handle emotions in a way that improves your personal power and improves the quality of life around you” (Claude Steiner and Paul Perry, 1999). Emotional literacy also “helps us precisely identify and communicate our feelings. Naming them helps us identify our unmet needs; communicating them helps us identify those people who voluntarily assist us in meeting our needs” (Hein, 2012). Charles has a range of unmet emotional needs in which ELSA intervention aims to meet by playing “name the emotion” and by reading a range of books that describe emotions and events which may cause emotions. ELSAs should ask Charles a range of questions to provoke the thought process of emotions and begin to introduce what two emotions at once may feel and look like within characters in books and within games. (Network, 2017).  
ELSA interventions are delivered by trained teaching assistants that provide personalised support programmes for the emotional and social needs of each child referred into the programme. Elsa assistants are trained to recognise what stage children are in their developments and how is best to address them. ELSA assistants have a code of practice in which they need to communicate with parents to ensure that parents know what support their child is getting within the emotional literacy sessions, parents should be given to the opportunity to contact the ELSA intervention staff. In a placement school parents were able to come into their child’s ELSA session to create a safe space for children to create bonds with their parents. In a Pembrokeshire, Wales primary school the ELSA team have rolled out an ELSA Parents provision (Morris, 2022). The aim of ELSA parents is to allow parents of the children to develop their emotional literacy in order to support their child in the most effective way. Elsa supports a range of vulnerable children with their emotional and social development. An member of staff that is trained in ELSA believes that “allowing a child a cooling off period; getting them to establish a safe base to talk through the problem; breaking a problem down into more manageable sections; learning to always come into the safe room when upset; ‘Walk and Talk’ time; breathing slowly; counting to 100 etc.” (Harris, 2010) gives children control of their emotions and allows them to begin to regulate their emotions in a healthy and positive way. However, an argument against emotional literacy is that ‘there are enough emotions within a classroom without stirring them up even more’ David Fulton (2003) argues that emotional literacy is not about children pouring out emotions constant but allowing them to find a positive way to explore the emotions that they feel and giving them an outlet to express those emotions in a way that develops the existing emotional understanding that they have. However, many ELSAs feel that they are not fully qualified to conduct the intervention “I don’t ask difficult questions as I don’t feel I’m trained to do so, but I make sure I’m always available to talk and we work on presenting issues and encourage the child to think why and how we can change the situation”. “I still feel there are more things I could learn to help him”. (Elaine Bowerman and Lisa Davies, 2018). With the ELSAs not feeling confident that they have the correct training to support the pupils with developmental delays, the ELSA intervention becomes less cost effective due to the fact that students may not be able to succeed with the intervention.
The next steps for Charles’ emotional development would be to complete a term in ELSA interventions and communicate with the class teacher the work he has been completing with his ELSA. The teacher may decide to implement some of the activities into the classroom environment to aid Charles’ development and prevent regression in this area.  After Elsa Charles should begin to feel confident communicating his needs to a range of staff members throughout the school and there for it may become beneficial to Charles to build a set team of staff that are allocated in supporting him during his time in the educational setting. It would be essential that Charles doesn’t only have one allocated member of staff to support him as there may be times where that staff member is unavailable or out of school for the day. Furthering Charles emotional development it would be beneficial to continue to read material and question Charles on the emotions that characters may feel during the book questioning why they may feel this way and what would he do if he was the character (Network, 2013). The ELSA team member should meet with the team around the child and his foster parents to ensure consistency at home and during school hours, having the discussion about what has been done and the next steps will be beneficial to ensure that Charles confidently progresses through the industry verses inferiority stage of development (McLeod, 2018). The ELSA support assistant will inform foster parents with a range of information regarding emotional development and the ways in which are best to assist with his development at home. As a whole school the teachers would ask children how they are feeling on a scale of 1 – 10 during registration and offer student time to talk about why they feel that number. It would be important for teachers not to limit time for students that are in a ‘good’ mood as students need to be aware that all emotions are valid and prevent students from thinking that negative emotions get more attention. Teachers would also begin to implement more play and group work into their lesson plans to ensure that students are reaching the zone of proximal development as a holistic being and learning from peers positive and negative emotions. (Vygotsky & Cole, 1978). 
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