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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base. 
Introduction
I have been looking at the School Development Plan, specifically how it has been developed and who oversees developing the plan within the school. I have also taken interest in where the inspiration for the SDP points is taken from, so that I can gain an understanding of how the school interacts with external agencies in formulating their plan. I have chosen to specifically focus on the introduction of the Accelerated Reader program within my placement school, this is specifically mentioned as a key part of the school’s development plan in order to raise the literacy ages of pupils and to close the attainment gap between pupils. The school that I am focusing on has 35% pupils who are entitled to free school meals and is involved in the Raising the Attainment of Disadvantaged Youngsters project. The school’s literacy points score in 2019 was 34.5 compared to 39.0 as the national average, therefore it is extremely important to the school to help encourage pupils to increase their literacy skills. Data also shows a significant gap between free school meal pupils and non-free school meal pupils in accordance to their literacy scores with the average for FSM pupils being 31.0 and the average for non-FSM being 36.1. (My Local School) This is a further element that needs to be addressed in order to allow for pupils to achieve irrespective of their background. 

Literature Review
The development and implementation of the SDP is a key feature in how a school is able to nurture the development of the education that the pupil’s receive. Under the introduction of the Curriculum for Wales, there is an emphasis on how the pupils are making progress and if that progress contributes to the four purposes as laid out by the curriculum (Hwb Cymru, 2022). In order for school’s to ensure that they are meeting this need, they are expected to evaluate their actions, hold themselves accountable and be transparent in their actions to achieve their goals. The SPD should allow for schools to identify how they plan to achieve national priorities these include raising the standards of education in relation to literacy and numeracy, and also reducing the impact of poverty on educational attainment. (Department of Education, 2014). The idea of the SDP is that it is a live document that should be regularly checked and reflected upon to allow for the school to ensure that they are meeting the targets that they set themselves and to provide evidence on how they are meeting these targets. The SDP should be unique to the school and what is best for their pupils, it should not be a copy of another school, what works well in one school may not be what is best for another. The plan is typically set over a period of time, for example it may stretch a five year period to cover an incoming class of year 7 pupils until they leave in year 11. The plan should focus on “both short and long-term priorities and actions that will raise standards and improve outcomes for all learners regardless of their background” (Department of Education, 2014). This feature of the plan is key to the aspect of my placement school’s SDP which I have chosen to focus on for this essay. It is important for school’s to ensure that all staff are held responsible for the impact and outcome of the vision behind the SPD. One school that has implemented this strategy is St Mary’s R.C. Primary School, previously they found that while staff were aware of the SDP, they had very little involvement in its creation and therefore were limited in how they involved themselves with the on-going evaluation of the SDP’s points. It was decided that they wanted the SDP to become a whole school concern and allowing staff to have greater ownership over the vision and how this would impact their professional development. The school broke down their priorities and allowed staff to join specific SDP teams, which allowed for their aspects to be uniquely tailored to allow for the best outcome for pupils learning. By allowing the whole staff to work collaboratively on the SDP, the school have been able to assure that the staff all share a vision for what the outcome of the SDP should be for the pupils, and also allows for staff to feel supported in the implementation of the SDP as they have a clear understanding of what is guiding the plan (Estyn, 2020). 
	The aspect of my school’s development plan that I have chosen to focus on for this essay, is the Accelerated Reader Program. This is being used by the school to raise literacy levels of all pupils, and also to bridge the gap that exists between lower and higher attainment pupils in terms of their reading age. Raising the literacy levels of pupils, particularly lower attainment pupils is vital in allowing for the pupils to achieve their best. This has been included within the SDP due to it being one of the national priorities for the Welsh Government, it is also a priority for the school as they have found that since the COVID-19 Pandemic pupils literacy ability has been significantly impacted. Research has identified many reasons why secondary schools seem to see issues with literacy skills. One such research piece suggests that it could be because of the move from primary to secondary schools. “Few secondary teachers were aware of what and how children had learnt in their primary schools.” (Lewis and Wray, 2000, p.8) while this research is older it is important to note that this can still be seen in schools across Wales. Within my discussions regarding the SDP, I have discovered that the initial placement of the pupils within a band for Accelerated Reader is not based off their reading ability from primary school but rather their initial scoring on a test that matches them with an Accelerated Reader level. This highlights that the pupils are not given the opportunity to extend on their literacy skills taken from primary school, but rather their ability to sit a test in their initial days in a new stressful environment for them (Galton, 1999). Bridging the gap between low and high attainment pupils is vital in order to see improvements by using programs such as Accelerated Reader. Poverty is often linked to poor performance in education, the background of a pupil is often linked to expectations to what results they will achieve (Ellis and Rowe, 2020). It is important that the SDP recognises the challenges that the school faces in regards to encouraging lower attainment pupils to achieve, other aspects of the SDP are also closely linked to this idea and therefore allow for programs like Accelerated Reader to be supported in other aspects of the SDP vision. 

Developing an action point
The school’s SDP is developed through numerous strategies and ideas that are used to shape the way the plan is implemented through the time scale decided. The school whose development plan I have used, are currently experiencing a high number of pupils who have a reading age significantly lower than their chronological age, this gap is most prominent between pupils who are identified as being pupils who are part of the RADY project and those who are not. This makes closing the attainment gap between these groups of pupils a priority for the school. This priority is also a key part of the Welsh Government’s plans to reform education in Wales. Wales PISA results have identified Wales as the lowest performing country within the United Kingdom, therefore attempts have been made by the Welsh Government to further improve the attainment gaps which exist between pupils from poorer backgrounds compared to those from richer backgrounds. As part of this approach, they have granted powers to both local authorities and the Government itself to intervene with schools that are identified as being a ‘a cause for concern’. My placement school is identified as such, as part of this they work with an external agency within the Local Authority to develop their SPD and their ideas on how is best to achieve those goals. The improvement partner is Central South, and a representative meets every term with the Senior Leadership Team within the school to discuss the implementation of the SPD and also to identify how progress is being made within the SPD. The use of an external partner allows for the school to be thoroughly monitored on how they implement the SPD, and the improvements that it is making to the pupil’s achievements within the school. 
	The school use the SPD as a way of monitoring the progress of the school and the pupils against the aspects of the plan. The aspect that I have chosen to look at is monitored with the use of qualitive data. The Accelerated Reader programme requires pupils to sit a test at the end of each book they read, this monitors their understanding of the book and the information that they have retained. The programme also allows for pupils to move towards more difficult books as they progress through the stages of the program. At the end of each term, the pupils sit a STAR Reading test, this allows the program to calculate if the pupil’s literacy age is increasing. This is further qualitive data that the SDP team can review to monitor if the program is helping to achieve the goal of raising pupils’ literacy ages. At the end of the year the pupils sit National Reading Tests which give a reading age to each pupil, the idea is that the pupils who have engaged and seen improvement in the Accelerated Reading Programme will see increases in their reading ages. In order to implement the Accelerated Reader Programme, the school allocates funding to the AR programme with use of the Pupil Development Grant, this funding is used to purchase new books for the library and to employ a librarian to oversee the use of the programme and testing. The PDG is a grant given to schools to provide assistance to pupils from low-income families, and to improve outcomes for pupils entitled to free school meals and those who are classed as looked after children. The grant is able to be used on the AR programme as it is identified as a tool to aid the improvement of lower attainment pupils reading ages, which within the school is a mass overlap with those who are eFSM and LAC pupils. The use of the funding allows the school to invest heavily in closing the attainment gaps between the pupils within the school community. However, the use of the AR tests is not the only way that the school monitors the impact that the programme is having on the pupil’s literacy capabilities. Throughout all subject areas, teachers are expected to provide opportunities for the pupils to further their literacy skills within lessons. This allows for SLT to monitor the pupil’s literacy capabilities via termly observations, and book checks, therefore providing them with the ability to see if pupils can transfer the literacy skills that they are gaining from the AR program to their day-to-day lessons. The aim of the AR project is to bring 80% of year 7 and 8 pupils within six months of their chronological reading age by the end of the academic year. 

Reflection and evaluation
Reflection upon the progress that the SPD is making is vital to see how the long-term goals can be achieved. The Accelerated Reader program is showing signs that the goals set out to be achieved are attainable. However, for the AR to be fully effective, the programs that have been introduced to support the program must be sustained and regularly checked. Due to staffing issues, I have seen many of the AR partnerships cancelled, this indicates that while the school is keen to recognise the need for literacy interventions the day-to-day running means that it is not always able to fully give the program the time it needs to work. This will be evaluated upon during the termly meetings in which the SPD is reviewed and evaluated. I do believe that targeting the pupils who most need literacy intervention that AR provides, should be prioritised irrespective of the staffing levels within the school. Pupils should be fully encouraged to engage with their reading books as supplied by the AR program, even if this means having to find time for the pupils to be able to take tests and switch out their books outside of their dedicated time. The theory previously discussed regarding how the transition period between primary and secondary school impacts the attainment of pupils. If a pupil is finding the transition period difficult, they may struggle to perform their best on an Accelerated Reader test and therefore be placed at a level which does not reflect their actual ability, whereas perhaps if the program was used to match with the level of ability that their primary school deems their literacy level to be, the program could be used more accurately and allow pupils greater independence with their literacy skills. Closing the attainment gap is linked closely to the idea of raising literacy levels. However, it is also important that the school does not confuse being from a disadvantaged background automatically links a pupil to have a lower attainment level. Pupils must have time to prove themselves in terms of their attainment, rather than it being assumed. This will further allow for the school to bridge the gap between pupils as it allows for them to self-evaluate their approach to attainment.

Conclusion
Throughout this assignment I have reviewed an aspect of my placement school’s development plan and sought to show how the school address both their plan and my chosen aspect of the plan. I have gained an understanding of the importance of the SDP and how it should impact upon my teaching within my lessons. The document is not just something that should be considered by SLT, but that also every teacher should be striving to help the school to reach the goals set out by the vision within the SDP. This experience of reviewing the SDP has allowed me to broaden my view on how my lessons should fit into the school environment, it is not just simply about what the pupils are doing in the lesson but how the skills used can be transferred to help them across the school and throughout all their lessons. In terms of my professional development, I believe that by having this knowledge of the SDP process I will be able to understand how different schools work to meet the national priorities and how they outline their individual school priorities. 
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