
1700425	
	

	 1	

Student	Self	Evaluation	Form	
This	section	repeats	in	brief	the	common	assessment	criteria	detailed	on	previous	pages.	The	extent	to	which	these	
are	demonstrated	by	you	determines	your	mark.	Using	 these	criteria,	 tick	 the	box	 that	best	 indicates	 the	 level	of	
achievement	you	feel	you	have	achieved	with	regard	to	each	of	them.		
Common	

Assessment	

Criteria	Applied	

REFER	 D	 C	 B	 A	

Outright	fail	 Unsatisfactory	 Satisfactory	 Good	 Very	good	 Excellent	

1.	Subject	

Knowledge	and	

Understanding	

(which	includes	

using	research-

informed	literature	

and	knowledge	and	

understanding	of	

the	subject)	

	 	 	

	
	
	
	
	

√	

	 	

2.	Intellectual	

Skills	(Analysis)	

	 √	 	 	 	

3.	Pedagogic	
and	
Professional	
Applications	
(Practical	

Application	and	

Deployment)	

	 	 	

	
	
	

√	

	 	

4.	Key	

Transferable	

Skills	

	 	 	

	

√	

	 	

	

PLEASE	COMMENT	ON	AREAS	IN	WHICH	YOU	

FEEL	THAT	YOU	HAVE	PERFORMED	WELL	

PLEASE	COMMENT	ON	AREAS	YOU	FEEL	THAT	

YOU	NEED	TO	DEVELOP	

I	think	that	my	literature	review	was	good.	 I	struggled	with	the	different	style	of	writing	for	

this	essay	and	I	think	in	the	future	I	need	to	focus	

more	on	the	analytical	side	of	things.	
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The	Enquiring	Teacher	

	

‘How	can	we	support	and	improve	

children’s	identification	of	the	

next	steps	in	their	learning	

through	the	use	of	AfL	strategies?’	
	

	

	

	

	

	

Word	count:	6471	
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Aim,	focus	and	purpose	of	the	research	

	

The	issue	that	interested	me	was	assessment	for	learning	strategies	and	how	they	are	used	in	schools.	There	

are	a	variety	of	strategies	available	and	it	was	interesting	to	see	how	they	were	used	in	a	school	setting	and	

how	the	pupils	responded	to	them	and	whether	or	not	they	had	an	impact	on	learning.	I	was	aware	that	

there	were	several	strategies	used	within	my	research	school	and	they	differed	from	the	Foundation	Phase	

up	to	KS2.	Throughout	the	school	there	is	an	emphasis	on	assessment	for	learning	and	getting	it	done	and	

making	sure	that	pupils	are	doing	it.	However,	in	Foundation	Phase	I	noticed	that	pupils	would	get	confused	

as	 to	 what	 they	 were	 filling	 in	 and	 would	 often	 ask	 what	 something	 meant.	 This	 struck	 me	 as	 a	 very	

interesting	topic;	do	the	pupils	even	know	what	they	are	doing	and	why	they	are	doing	it?	Are	there	other	

strategies	that	pupils	would	prefer	to	use,	do	pupils	find	different	strategies	easier,	harder,	useful	or	not	

useful?	

	

Research	context	

	

The	school	in	which	I	am	conducting	my	research	is	based	in	South	Wales	and	has	471	pupils,	21.5%	of	those	

are	receiving	Free	School	Meals.	26.9%	of	pupils	come	under	the	category	of	School	Action,	12.5%	of	those	

come	under	School	Action	Plus	and	1.7%	of	the	pupil	cohort	is	statemented.	In	the	school	4%	of	pupils	have	

English	as	an	additional	language.	8.2%	of	the	pupils	in	the	school	are	from	an	ethnic	background.	The	class	

in	which	I	will	be	conducting	my	research	is	a	Year	2	class	with	32	pupils.	The	pupils	have	a	range	of	abilities	

and	skill	levels.	The	classroom	is	open	plan,	with	no	doors.	The	pupils	work	in	ability	groups,	which	results	in	

the	class	being	split	 into	three;	the	high	ability,	the	medium	ability	and	the	low	ability.	The	pupils	stay	in	

these	groups	for	all	tasks,	either	the	focused	task	with	the	teacher,	an	activity	with	the	LSA	or	when	doing	

continuous	provision	independently.	

I	discussed	the	layout	of	the	class	and	its	structure	with	my	partner	in	order	to	allow	my	partner	to	have	a	

basic	understanding	of	the	school	and	classroom.	This	also	enabled	us	to	plan	our	research	activity	and	what	

we	would	be	looking	at	and	focussing	on.	

Together	our	research	question	is;	‘How	can	we	support	and	improve	children’s	identification	of	the	next	

steps	in	their	learning	through	the	use	of	Assessment	for	Learning	strategies?’.	

For	my	class	this	means,	looking	at	what	assessment	for	learning	(AfL)	strategies	are	already	in	place	and	

reflecting	on	how	the	pupils	use	them	and	what	impact	they	have	on	their	work	and	learning.	It	also	assists	

me	in	considering	what	other	AfL	strategies	could	be	used	in	a	classroom	setting	and	how	to	effectively	use	

them	during	my	research	task.	
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Short	overview	of	relevant	literature	

	

The	Cambridge	Assessment	International	Education	(2014)	defines	Assessment	for	Learning	as	a	method	of	

teaching	that	creates	feedback	that	will	help	pupils	work	and	influence	their	educational	performance.	It	is	

also	a	way	of	getting	pupils	to	become	involved	in	their	education	and	the	way	in	the	which	they	learn.	Black	

et	al	(1998)	stated	that	with	good	formative	assessment	practice	in	place	in	schools,	pupils	will	make	great	

strides	in	improving	their	learning	and	their	attainment	levels	will	increase	significantly.	An	important	point	

made	by	Black	et	al	(1998)	is	that	AfL	is	a	necessary	part	of	education	in	the	classroom	as	tests	and	grading	

make	the	classroom	a	competitive	environment	that	compares	pupils	rather	than	sees	them	as	individuals,	

where	AfL	is	individualised	and	allows	each	pupil	to	gain	feedback	and	support,	that	is	for	them	and	not	the	

class	as	a	whole.	

The	report	by	the	Sutton	Trust,	What	Makes	Great	Teaching,	Coe	et	al	(2014)	states	that	things	that	make	a	

great	teacher	include	not	only	content	knowledge,	but	the	way	in	which	it	is	taught,	for	example,	questioning	

and	the	use	of	AfL.	Another	component	that	affects	student	outcomes	is	a	teacher’s	beliefs,	why	they	choose	

to	use	certain	practices	and	what	they	want	to	get	out	of	them.	Teachers	need	a	broad	bank	of	questioning	

strategies	which	are	open	ended	to	allow	pupils	the	opportunity	to	think	about	and	improve	their	answers.	

Estyn	(2017)	place	a	high	value	on	pupil	responses	during	an	inspection,	the	Supplementary	guide:	listening	

to	learners	on	inspection,	is	a	good	place	for	teachers	to	start	if	they	are	unsure	of	how	to	begin	introducing	

questioning	in	the	classroom	as	an	effective	AfL	technique.	

The	Sutton	Trust	are	currently	conducting	a	research	project	based	on	using	formative	assessment	in	the	

classroom	to	make	decisions	by	the	minute,	hour	and	day	about	the	next	steps	for	pupils	learning.	However,	

this	project	is	being	carried	out	in	secondary	schools	and	not	in	primary	schools	so	the	results	will	not	have	

a	primary	focus,	but	if	the	results	turn	out	favourably	when	the	report	is	published	in	the	summer	2018	then	

perhaps	more	AfL	practices	will	be	used	in	primary	schools.	

Briggs	et	al	(2009)	conveys	that	in	order	for	AfL	to	be	successful	then	pupils	need	to	be	made	aware	of	what	

the	lesson	objective	is	and	what	the	teacher	expects	out	of	the	work	that	will	be	produced	in	the	lesson;	

success	criteria.	If	pupils	know	and	are	aware	of	the	lesson	objective	then	when	they	are	self-assessing	they	

will	know	if	they	have	achieved	the	lesson	objective.	However,	Briggs	et	al	(2009)	also	says	that	pupils	in	the	

foundation	phase	will	know	if	they	have	achieved	the	lesson	objective	and	will	be	able	to	say	what	they	like,	

but	will	 not	be	able	 to	 say	why.	 In	KS2,	pupils	will	 have	a	deeper	understanding	when	 it	 comes	 to	 self-

assessment	and	be	able	to	justify	their	opinions.	Conversely,	Briggs	et	al	(2009)	also	states	that	most	forms	

of	self-assessment	are	rather	heavily	influenced	by	what	a	teacher	says,	marks	given	and	if	the	answers	are	

correct.	
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Even	in	Donaldson	Successful	Futures	(2015),	it	talks	about	ambitious	and	capable	learners,	that	not	only	

have	high	standards,	but	set	them	themselves.	Using	AfL,	 it	 is	possible	for	 learners	to	set	their	own	next	

steps	and	decide	what	they	need	to	do	to	move	their	learning	forward.	Donaldson	(2015)	also	states	that	

teachers	need	to	be	clear	on	why	they	are	using	assessment	and	be	prepared	to	plan	for	what	they	will	get	

out	of	it.	It	is	vitally	important	that	pupils	are	involved	in	their	assessment	so	they	can	take	a	role	in	their	

learning,	with	the	promotion	of	self-assessment	and	peer	assessment.	

The	Assessment	Reform	Group	(2009)	says	that	the	entire	point	of	AfL	is	that	pupils	need	to	engage	with	it	

and	 to	do	 that,	 the	AfL	strategies	used	need	to	be	selected	with	 the	knowledge	 that	pupils	will	want	 to	

complete	them,	find	them	enjoyable,	nice	to	look	at	even	fun.	It	is	only	when	pupils	are	taking	part	in	AfL	

can	 the	 true	 strengths	 and	weaknesses	 be	 seen	 in	 pupils	 work	 and	 understanding.	 This	 will	 result	 in	 a	

divergence	from	the	lesson	plan,	which	the	Assessment	Reform	Group	(2009)	argues	is	not	a	bad	thing	as	it	

allows	a	lesson	to	develop	naturally	and	in	a	way	that	pupils	will	understand	as	the	learning	process	will	be	

developed	step	by	step	in	accordance	with	pupil	understanding.	Hattie	(2011)	also	argued	that	a	teacher	

needs	to	be	able	to	adapt	the	lesson	based	on	the	needs	of	the	learner	and	the	current	situation	which	is	

based	off	AfL	strategies	being	used	in	the	classroom.	Hattie	(2011)	says	that	if	a	strategy	is	not	working	and	

pupils	are	not	learning	then	the	teacher	needs	to	adapt	and	change	to	something	that	will	work.	

Kollar	and	Fischer	(2010)	make	a	point	of	saying	that	AfL	is	a	good	strategy	to	have	in	the	classroom	but	

there	is	an	important	factor	that	needs	to	be	remembered	and	that	is	an	emotional	one.	A	class	will	not	be	

forthcoming	if	they	are	afraid	of	what	their	peers	will	think	of	them.	There	needs	to	be	a	positive	attitude	in	

the	classroom	and	a	motivational	one,	pupils	need	to	support	each	other	and	get	support	from	teaching	staff	

in	return.	These	points	were	also	listed	on	the	Assessment	Reform	Group	(2002)	in	the	ten	principles	for	

assessment	for	learning	as	being	essential	in	a	classroom	in	order	to	have	successful	and	effective	AfL.	Hattie	

(2011)	also	condones	a	good	classroom	environment	and	peer	relations	as	being	an	important	aspect	of	a	

successful	class	through	the	use	of	AfL.	

There	is	not	much	literature	to	be	found	on	the	negative	aspects	of	AfL,	but,	Florez	et	al	(2013)	did	list	that	

teachers	described	negative	aspects	as	more	to	do	with	things	like	lack	of	time,	an	AfL	strategy	being	used	

before	it	has	been	taught	properly	to	a	class	and	various	other	outside	influences.	As	a	whole	Florez	et	al	

(2013)	 found	 that	 the	 response	 to	 AfL	 strategies	 was	 rather	 positive	 and	 the	 outcomes	 gained	 were	

favourable	and	that	the	possible	educational	leaps	by	pupils	made	AfL	potentially	worth	the	time,	training	

and	teaching.	

	

Explanation	of	your	lesson	study	design	
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The	methodology	used	to	conduct	this	research	was	based	on	a	form	of	action	research	that	was	first	brought	

into	schools	by	Pete	Dudley,	called	Lesson	Study.	Lesson	study	according	 to	 the	Lesson	Study	Handbook	

(2014)	involves	a	lesson	being	taught	and	an	observation	taking	place,	with	the	data	collected	from	a	focus	

group	of	pupils	which	will	then	be	used	to	refine	the	lesson	and	how	to	improve	pupils	learning.	According	

to	Brosnan	(2017)	on	behalf	of	the	Teacher	Development	Trust	when	lesson	study	is	conducted	correctly	

then	there	is	the	possibility	of	the	experience	transforming	the	why	in	which	a	teacher	teaches	but	it	also	

improves	 the	ability	of	pupils	 to	 learn.	However,	Brosnan	 (2017)	also	warned	of	 the	negative	aspects	of	

lesson	study	if	conducted	incorrectly.	It	can	cause	demotivation	in	teachers,	it	will	not	make	a	difference	to	

the	outcomes	pupils	achieve	and	it	will	also	add	to	the	teacher’s	workload.	The	data	that	was	collected	during	

the	research	was	qualitative	as	it	enabled	more	detail	to	be	collected	in	regard	to	what,	how	and	why.	The	

methods	of	qualitative	data	used	in	this	research	include;	focus	group	work,	observation	and	interviews.	The	

non-participant	 observation	 allowed	 for	 the	 observer	 to	 see	what	was	 happening	 and	 perhaps	 observe	

things	the	teacher	may	not	have	noticed.	The	fact	that	the	observer	was	an	outsider	allowed	for	an	open-

minded	approach	to	the	observation.	

In	order	to	conduct	the	lesson	study,	myself	and	my	partner	chose	a	topic	that	was	both	interesting,	often	

used	in	schools,	but	used	differently	and	differentiated	greatly	on	how	it	was	used.	The	area	of	focus	was	

AfL.	In	order	to	find	out	how	much	pupils	understood	about	AfL	and	why	they	were	using	it	and	how	we	

could	support	pupils	with	the	next	steps	in	their	learning.	Our	next	step	was	to	create	a	lesson	in	which	AfL	

strategies	could	be	used	seamlessly,	in	a	manner	that	was	unobtrusive	to	pupils.	The	lesson	that	was	decided	

upon	was	a	literacy	lesson;	the	first	lesson	plan	can	be	found	in	appendix	1.	The	first	lesson	was	taught	in	

one	of	the	schools	and	by	the	person	that	pupils	were	familiar	with	and	the	partner	observed	the	lesson,	

making	notes	throughout.	After	the	lesson,	an	informal	interview	was	conducted	with	a	focus	group	of	pupils	

and	their	responses	were	noted	(Appendix2).	The	same	interview	questions	were	asked	by	the	observing	

partner;	with	another	member	of	staff	present,	the	aim	of	this	was	to	hopefully	negate	what	Jones	(1992)	

calls	the	Hawthorne	Effect.	This	is	when	participant’s	behaviour	can	be	effected	simply	because	they	know	

they	are	taking	part	in	research.	Another	aim	of	conducting	the	interview	twice	was	that	if	pupils	did	not	

want	to	make	a	negative	comment	to	the	teacher	they	were	familiar	with	they	may	make	one	to	the	observer	

who	they	are	unfamiliar	with	and	not	feel	the	need	to	be	as	reserved.	Once	all	data	was	collected	and	lesson	

completed	myself	and	my	partner	went	over	the	lesson,	the	notes	and	the	data	collected	in	order	to	refine	

the	lesson	and	improve	it	in	any	way	possible	for	it	to	be	taught	again	in	the	second	school.	In	order	to	reflect	

on	the	lesson	effectively,	an	Assisted	Reflective	Conclusions	model	(ARC)	was	completed.	According	to	York-

Barr	et	al	(2006)	reflective	practice	allows	a	teacher	to	physically	see	the	links	between	the	thinking	element,	
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the	action	element	and	 then	what	pupils	are	 learning.	 It	 is	only	 through	pausing	 to	 reflect	will	 students	

learning	be	enhanced.	

The	lesson	began	with	the	teacher	explaining	that	all	the	pupils	were	police	officers	and	their	job	was	to	

investigate	who	pushed	Humpty	Dumpty	off	the	bridge.	The	classroom	had	several	clues	placed	around	it	

for	pupils	to	interact	with.	The	pupils	were	also	given	four	suspects	and	the	poems	that	they	were	from,	i.e.	

the	queen	of	hearts.	This	helped	the	pupils	to	identify	which	clues	related	to	which	suspect.	Once	the	pupils	

felt	comfortable	with	the	clues,	poems	and	suspects,	they	were	informed	that	they	needed	to	write	a	police	

report	about	who	they	thought	pushed	Humpty	off	the	wall	and	why.	This	led	to	the	pupils	being	told	what	

the	lesson	objective	was;	it	was	on	large	sheet	of	paper	on	the	wall	throughout	the	lesson.	Pupils	were	asked	

what	they	thought	needed	to	be	included	as	part	of	the	success	criteria	for	the	lesson,	this	too	was	then	

placed	on	a	large	piece	of	paper	on	the	wall	for	pupils	to	refer	back	to	constantly.	Before	pupils	went	to	

complete	their	police	reports	they	were	asked	to	show	on	their	thumbs	whether	they	understood	what	they	

needed	to	do,	thumbs-up,	if	they	did	not	understand	what	they	needed	to	do,	thumbs-down.	Or	they	were	

slightly	unsure	about	 something,	 thumbs	 in	 the	middle.	All	 pupils	 participated	and	with	only	 two	pupils	

unsure	the	teacher	was	able	to	go	over	the	points	that	needed	to	be	clarified	and	then	the	pupils	could	

proceed	with	their	work.		

Throughout	 the	 lesson	 the	 teacher	 was	 constantly	 communicating	 with	 pupils,	 ensuring	 that	 they	 had	

feedback	and	were	getting	the	assistance	they	needed	when	they	needed	it.	Halfway	through	the	lesson	the	

teacher	gave	out	two	post-it	notes	to	each	pupil.	The	teacher	explained	to	the	pupils	that	before	the	end	of	

the	lesson	they	needed	to	write	one	thing	on	each	note,	it	was	then	to	be	placed	on	a	large	display,	one	note	

would	go	into	the	box;	what	I	want	to	learn	next,	the	other	note	could	be	put	in	any	one	of	the	other	three	

boxes;	what	I	have	learnt,	what	I	found	easy,	what	I	found	difficult	(Appendix3).	

At	the	end	of	the	lesson	pupils	were	handed	an	exit	ticket,	they	had	to	fill	in	the	two	questions,	what	they	

did	well	in	the	lesson	and	what	they	need	to	do	next	time	to	move	their	learning	forward.	The	use	of	exit	

tickets	is	a	good	use	of	feedback,	which	the	Education	Endowment	Foundation	(2018)	says	is	beneficial	to	

pupils	learning	and	helps	both	the	pupil	and	the	teacher	redirect	and	refocus	lessons	and	goals.	It	is	also	low	

cost	and	has	a	high	return	of	eight	months	gained.	

After	the	lesson	three	pupils	from	the	focus	group	were	asked	several	questions	in	an	informal	interview	and	

their	responses	were	noted	(Appendix2).	Wilson	and	Fox	(2013)	advocate	having	trust	before	an	interview	

takes	place,	this	was	one	of	the	reasons	why	the	interviews	were	conducted	by	a	familiar	person	and	in	a	

familiar	setting	 to	pupils.	The	second	round	of	 interviews	were	conducted	by	 the	observer	with	another	

member	of	staff	present	to	allow	pupils	to	feel	at	ease.	The	second	round	of	interviews	was	conducted	to	

see	if	pupils	would	change	their	opinions	or	reveal	more	insights	into	their	thoughts	and	feelings	during	the	
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lesson	that	they	may	not	have	wanted	to	tell	the	teacher.	Once	the	lesson	and	interviews	were	completed,	

it	allowed	for	an	ARC	to	be	filled	in	(Appendix4),	this	showed	areas	that	could	possibly	be	revised	for	the	

second	lesson.	The	lesson	plan	was	then	refined	slightly	and	the	task	was	altered	to	meet	the	needs	of	the	

learners.	It	was	agreed	that	one	of	the	AfL	strategies	(Appendix3)	needed	more	explanation	for	pupils	to	

complete	it.	The	use	of	exit	tickets	also	needed	to	be	addressed	in	the	fact	that	pupils	were	not	referring	

back	to	the	success	criteria	when	completing	them,	this	was	a	topic	that	would	be	brought	up	in	the	second	

lesson.		

The	second	 lesson	was	conducted	 in	the	second	school	and	again	taught	by	the	teacher	the	pupils	were	

familiar	with,	the	aspects	that	had	been	altered	from	the	first	lesson	were	put	into	practise	in	the	second.	

The	 results	were	more	 favourable	 in	 regard	 to	 the	post-it	note	AfL	 strategy	and	pupils	 spent	more	 time	

thinking	carefully	before	filling	them	in	and	where	to	place	them.	However,	when	it	came	to	completing	the	

exit	 tickets,	pupils	were	once	again	disregarding	the	success	criteria	even	when	the	teacher	suggested	 it	

several	times.	

Again,	an	ARC	was	completed	(Appendix5)	in	order	to	help	with	reflection	and	it	was	clear	that	once	again	

pupils	were	not	thinking	of	their	feedforward	into	the	next	lesson.	If	the	pupils	were	unable	to	complete	the	

exit	tickets	a	second	time	one	must	consider	the	effectiveness	of	the	success	criteria	and	how	they	were	

explained	to	the	pupils.	

	

Ethical	considerations	

	

In	order	to	complete	this	research	project,	I	read	BERA,	Ethical	Guidelines	for	Educational	Research	(2011).	

British	Educational	Research	Association	(2011)	‘Ethical	Guidelines	for	Educational	Research’	and	Education	

Workforce	Council	 (2016)	 ‘Code	of	Professional	Conduct	and	Practice	 for	Registrants	with	 the	Education	

Workforce	Council’.	As	a	result	of	these	guidelines	I	made	sure	to	take	the	following	steps	to	ensure	there	

were	no	risk	to	participants.	

I	 ensured	 that	 all	 children	 were	 treated	 equally	 and	 no	 child	 was	 treated	 differently	 if	 they	 wished	 to	

withdraw	from	the	research.	All	pupils	were	made	aware	of	the	fact	that	they	were	able	to	withdraw	at	any	

time.	I	was	aware	that	that	if	the	observation	or	focus	group	task	caused	any	sort	of	emotional	distress	then	

pupils	were	told	that	they	could	leave	and	withdraw	from	the	research	at	any	time.	The	pupils	were	not	put	

in	any	situation	where	there	was	a	risk	of	physical	harm	that	was	any	different	to	any	other	school	day.	

I	obtained	parental	 consent	 from	pupil’s	parents	 through	a	 letter;	an	example	of	which	can	be	 found	 in	

Appendix6,	which	was	sent	to	parents	before	the	research	took	place	and	the	letters	were	returned	with	full	

consent	in	order	for	pupils	to	take	part	in	the	research.	I	also	gained	assent	form	the	children	involved	in	the	
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research	(Appendix7).	Pupils	were	told	what	it	was	that	was	going	to	happen,	they	will	all	read	the	same	

statement	of	explanation	and	if	they	agreed	to	take	part	they	needed	to	draw	a	smiley	face	next	to	a	letter;	

which	was	for	anonymity	purposes	and	if	they	did	not	wish	to	take	part	they	needed	to	draw	a	sad	face	next	

to	their	letter.	

Myself	and	my	observing	partner	complied	with	all	the	legal	requirements	in	regard	to	working	with	children.	

This	also	included	the	schools	safeguarding	policy	which	both	parties	had	read	and	were	familiar	with	before	

the	research	was	carried	out.		

In	order	to	reduce	diverting	from	the	norm	of	the	pupil’s	day	and	to	help	keep	the	pupils	at	ease	at	all	times,	

as	well	as	reduce	the	impact	of	intrusion,	I	had	chosen	research	methods	that	were	subtle	and	were	often	

used	in	the	school	and	yet	were	able	to	achieve	qualitative	data	in	regard	to	the	research.	

At	no	time	were	incentives	offered	to	pupils	to	influence	data	and	pupils	did	not	feel	pressured	to	take	part	

or	continue	to	take	part.	

The	interview	with	the	focus	group	was	carried	out	just	outside	of	the	classroom,	which	had	no	doors.	The	

area	that	was	used	was	a	corridor	that	was	always	in	use	for	various	other	group	tasks	so	there	was	constant	

presence	of	staff	and	other	pupils.	

All	data	was	stored	in	compliance	with	the	legal	requirements.	All	data	that	was	used	in	research	was	saved	

to	cloud	storage	and	password	protected.	At	no	time	will	names	be	used,	anonymity	will	remain	intact	for	

both	the	schools	and	pupils.	

In	order	to	conduct	a	fair	and	unbiased	interview,	I	made	sure	that	my	questions	did	not	influence	pupil’s	

answers	in	either	a	positive	or	negative	way	or	showed	preference	for	any	particular	answers.	I	made	sure	

that	the	questions	did	not	pose	the	risk	of	changing	a	pupil’s	viewpoint.	Therefore,	I	asked	questions	that	

were	open	and	allow	pupils	to	respond	however	they	wished.	

For	this	research	project	to	be	carried	out	correctly	an	ethics	form	was	submitted	(Appendix8).	

	

Lesson	study	1	and	analysis	

	

The	pupils	that	took	part	in	the	focus	task	achieved	the	lesson	goals	in	regard	to	the	lesson	objective	that	

was	set,	which	was;	to	refine	and	use	a	storyline	within	imaginative	writing.	Pupils	were	learning	how	to	

develop	stories	that	they	already	knew	and	change	them,	using	skills	that	they	were	already	familiar	with;	

extending	sentence,	story	mapping,	using	adjectives.	Pupils	engaged	in	the	lesson	as	they	found	it	enjoyable,	

being	police	officers	and	trying	to	figure	out	what	the	clues	meant	and	who	was	responsible	for	pushing	

humpty	dumpy	off	the	bridge.	The	pupils	liked	the	fact	that	there	was	an	interactive	element	to	the	lesson	

and	they	were	not	just	given	the	clues	on	a	piece	of	paper,	they	were	able	to	move	around	the	room	and	



1700425	
	

	 10	

examine	 them.	 Pupils	 were	 clearly	 thinking	 during	 the	 lesson	 as	 they	 had	 to	 connect	 clues	 to	 possible	

suspects	that	they	were	given	and	also	think	what	the	suspects	motives	could	have	been	for	pushing	humpty	

dumpty	off	the	bridge.	Through	the	use	of	questioning	pupils	were	able	to	expand	on	their	thinking	and	

explore	different	avenues	of	ideas.	

The	lesson	could	be	improved	by	having	a	more	structured	written	element.	If	instead	of	simply	writing	a	

report	on	what	they	thought	had	happened	to	Humpty	Dumpty,	it	may	have	been	better	to	have	questions	

which	would	help	to	develop	and	structure	the	report.	For	example,	who	was	the	suspect,	what	do	they	like,	

what	clues	link	to	the	suspect,	who	was	the	witness,	what	did	the	witness	see.	These	questions	may	have	

allowed	pupils	to	develop	their	ideas	further	by	having	a	structure	to	follow.	The	second	lesson	study	lesson	

worksheet	can	be	found	in	Appendix9.		

The	lesson	could	also	be	improved	by	spending	more	time	going	over	what	pupils	need	to	do	for	the	various	

AfL	strategies	and	how	they	complete	them.	

The	first	 lesson	study	 lesson	showed	that	pupils	were	eager	to	take	part	and	willing	to	complete	the	AfL	

strategies.	However,	it	also	showed	that	pupils	did	not	know	why	they	were	completing	the	AfL	strategies	

and	the	purpose	of	them	for	both	themselves	and	the	teacher,	this	is	shown	in	Appendix10,	which	shows	

the	exit	tickets	of	the	focus	pupils.	

	

Lesson	study	2	and	analysis	

	

The	pupils	that	took	part	in	the	focus	task	achieved	the	lesson	goals	in	regard	to	the	lesson	objective	that	

was	set,	which	was;	to	refine	and	use	a	storyline	within	imaginative	writing.	Pupils	were	learning	how	to	

develop	stories	that	they	already	knew	and	change	them,	using	skills	that	they	were	already	familiar	with;	

extending	sentence,	story	mapping,	using	adjectives.	Pupils	engaged	in	the	lesson	as	they	found	it	enjoyable,	

being	police	officers	and	trying	to	figure	out	what	the	clues	meant	and	who	was	responsible	for	pushing	

Humpty	Dumpy	off	the	bridge.	Once	again,	the	pupils	liked	the	fact	that	there	was	an	interactive	element	to	

the	lesson	and	they	were	not	just	given	the	clues	on	a	piece	of	paper,	they	were	able	to	move	around	the	

room	and	examine	 them.	Pupils	were	clearly	 thinking	during	 the	 lesson	as	 they	had	 to	connect	 clues	 to	

possible	suspects	that	they	were	given	and	also	think	what	the	suspects	motives	could	have	been	for	pushing	

Humpty	Dumpty	off	the	bridge.	Through	the	use	of	questioning	pupils	were	able	to	expand	on	their	thinking	

and	explore	different	avenues	of	ideas.	

The	lesson	could	be	improved	by	perhaps	focusing	on	only	one	written	AfL	strategy,	like	an	exit	ticket	and	

not	the	post-it	notes,	continuously	using	verbal	feedback	and	thumbs-up	and	thumbs-down.	With	the	use	

of	verbal	feedback,	 it	 is	 just	an	informal	chat	with	the	teacher,	which	pupils	do	not	even	realise	they	are	
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doing.	Thumbs-up	and	thumbs-down	is	a	quick	way	of	pinpointing	pupils	who	need	additional	support	or	

just	to	recap	a	point	which	would	allow	them	to	continue	with	their	work.	By	only	using	one	written	AfL	

strategy	it	does	not	put	the	added	pressure	on	pupils	to	write,	which	pupils	will	be	thinking	has	to	be	a	full	

sentence,	spelt	correctly	and	written	neatly.	By	only	using	exit	tickets,	pupils	only	need	to	write	two	short	

sentences	 based	 on	what	 the	 questions	 are	 asking	 them.	 They	 could	 even	 draw	 their	 response	 if	 they	

wanted.	

The	lesson	would	be	better	if	it	was	set	across	a	few	lessons	rather	than	in	one	short	block,	it	would	give	

pupils	a	chance	to	develop	their	ideas	and	further	those	ideas.	By	extending	the	amount	of	time	which	the	

lesson	could	be	completed	in	it	would	also	allow	pupils	time	to	interact	more	with	each	other	and	share	

ideas	and	present	their	findings	to	the	class.	This	would	in	turn	allow	for	a	group	discussion	and	perhaps	

even	an	eventual	agreed	upon	end	result.	However,	as	the	lesson	was	so	short,	it	did	not	allow	for	much	

interaction	between	pupils	apart	from	when	it	was	guided	by	the	teacher	during	the	discussion	of	the	clues.	

The	second	lesson	study	showed	that	pupils	can	use	AfL	strategies,	but	they	do	not	know	why	they	are	using	

them	and	what	they	can	actually	get	out	of	them.	This	is	seen	through	the	exit	tickets	in	Appendix11	for	the	

second	group	of	focus	pupils.	

In	regard	to	evidence	collection	it	may	be	beneficial	to	look	at	other	methods	in	order	to	ensure	that	as	much	

information	is	captured	as	possible.	Perhaps	audio	recording	the	interviews	instead	of	just	taking	notes	as	

pupils	spoke,	would	allow	for	more	information	to	be	available	to	study.	However,	there	are	different	ethical	

and	storage	safety	issues	that	would	need	to	be	addressed	if	this	was	used.	

	

Discussion	of	research	findings	in	relation	to	related	literature	and	research	

	

The	 findings	 that	 resulted	 from	 the	 research	 conducted	 showed	 that	 questioning	was	 a	 key	 part	 of	 AfL	

strategy,	it	was	a	way	of	getting	pupils	to	think	and	broaden	their	ideas.	This	is	in	agreement	with	what	Coe	

et	al	(2014)	said,	it	can	be	seen	in	the	responses	that	pupils	gave	when	writing	their	reports	(Appendix12).	

The	thumbs-up	and	thumbs-down	strategy	was	very	effective	as	it	allowed	me	as	the	teacher	to	deal	with	

issues	that	were	preventing	pupils	from	working	at	the	time	and	deal	with	them	instantly,	which	is	what	the	

Sutton	Trust	are	currently	investigating.	

The	findings	from	my	research	agree	with	Briggs	et	al	(2009),	the	pupils	were	able	to	self-assess;	using	exit	

tickets,	so	far	as	saying	what	they	did	well	in,	however,	they	were	not	able	to	say	what	they	needed	to	work	

on	next	or	why	they	did	not	do	something	well.	This	is	not	in	conjunction	with	what	Briggs	et	al	(2009)	also	

said	about	pupils	knowing	if	they	have	achieved	the	lesson	objective,	as	during	the	lesson	the	pupils	were	

told	what	the	lesson	objective	was	and	what	the	success	criteria	were,	both	were	enlarged	and	on	the	wall	
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for	pupils	to	refer	to	at	all	times,	which	they	were	constantly	reminded	about	during	the	time	they	were	

working,	and	yet	when	it	came	to	completing	exit	tickets	the	pupils	were	unsure	about	what	to	write	as	they	

did	not	know	if	they	had	done	well	in	the	written	portion	of	the	lesson	and	they	were	unsure	about	what	

they	 could	 do	 to	 make	 their	 work	 better	 next	 time.	 Both	 schools	 involved	 in	 this	 research	 use	 lesson	

objectives	and	success	criteria	daily	and	pupils	know	what	they	are,	but	the	research	has	highlighted	the	fact	

that	the	pupils	do	not	seem	to	know	the	purpose	of	them	and	what	they	can	lead	to	for	the	pupils.	

When	pupils	were	using	 the	 thumbs-up	and	thumbs-down	AfL	strategy,	 the	pupils	understood	why	they	

were	doing	it	and	what	their	answer	would	be,	it	also	allowed	several	issues	to	be	dealt	with	straight	away,	

which	is	what	Donaldson	(2015)	talk	about	in	Success	Futures.	However,	when	it	came	to	self-assessment	

another	aspect	Donaldson	(2015)	says	is	important,	pupils	floundered	and	could	not	complete	the	exit	tickets	

and	the	post-it	notes	without	significant	support.	

The	points	made	by	the	Assessment	Reform	Group	(2009)	are	clear	when	it	comes	to	my	findings	as,	the	

pupils	did	want	to	complete	the	exit	tickets	as	they	were	fun	items	that	looked	like	real	cinema	tickets,	the	

pupils	wanted	to	do	the	thumbs-up	and	thumbs-down	because	it	was	somewhat	fun,	pupils	even	wanted	to	

do	 the	post-it	 notes	because	 they	 found	 it	 enjoyable	 to	 stick	 things	on	 the	wall.	However,	 I	 think	 some	

aspects	of	the	AfL	may	have	distracted	pupils	too	much,	the	fact	that	they	were	completing	a	lesson	that	

involved	a	 lot	of	writing	meant	pupils	did	not	want	 to	write	more	 things,	 so	 the	post-it	 notes	were	not	

completed	 to	 the	best	 of	 pupil’s	 ability	 or	 given	much	 thought.	On	 the	other	 hand,	 the	 thumbs-up	 and	

thumbs-down	was	easy	 to	complete	and	not	difficult	 to	understand,	with	an	 instant	 reaction	 from	both	

pupils	and	teacher	in	response.	

Kollar	and	Fischer	(2010),	the	Assessment	Reform	Group	(2002)	and	Hattie	(2011)	all	made	a	point	about	a	

positive	classroom	atmosphere.	During	the	research	pupils	were	happy,	enjoying	and	having	fun,	they	were	

also	working	in	groups	that	they	were	familiar	with	and	in	an	environment,	they	were	familiar	and	safe	in	

with	 a	member	 of	 staff	 they	 knew.	 This	 clearly	 had	 an	 effect	 as	 pupils	when	 doing	 the	 thumbs-up	 and	

thumbs-down	strategy	did	actually	have	their	thumbs	in	the	middle	or	down,	which	they	would	not	have	

done	 if	 they	did	not	 feel	comfortable	with	their	peers.	 It	also	allowed	verbal	 feedback	to	be	honest	and	

questioning	to	flow	naturally	during	the	lesson,	which	is	important	according	to	Estyn	(2017).		

The	argument	by	Florez	et	al	 (2013)	was	accurate	 in	 this	 case,	using	an	AfL	 strategy	before	pupils	were	

completely	competent	in	its	usage;	the	post-it	notes,	meant	that	not	only	was	it	not	completed	in	the	way	

that	was	planned,	it	meant	that	it	was	time	taken	out	of	the	lesson	that	the	pupils	could	have	been	doing	

something	else.		

For	the	most	part,	the	findings	in	the	research	are	consistent	with	the	literature	review.	It	is	clear,	that	there	

needs	to	be	consistency	in	the	use	of	AfL	strategy	within	a	school.	There	were	very	different	approaches	to	
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AfL	in	the	two	schools	involved	in	this	research,	the	second	school	was	very	focused	on	formative	assessment	

and	used	it	constantly	and	yet	their	responses	were	the	nearly	the	same	as	the	first	school	in	the	fact	that	it	

did	not	support	the	pupils	learning	development	as	pupils	were	not	aware	of	how	or	why	they	were	using	

AfL	and	what	the	purpose	of	it	was.	This	can	be	seen	in	the	responses	to	the	exit	tickets	(Appendix10,	11).	

	

Conclusion	

	

In	conclusion,	it	would	seem	that	there	are	many	areas	of	my	research	lessons	that	could	be	altered	and	

changed	in	some	way	in	order	to	perhaps	improve	the	findings	and	results.	

The	method	that	was	used	to	collect	data	when	interviewing	the	focus	group	was	simply	hand-written	notes.	

There	are	limitations	to	this	method	of	data	collection	as	the	person	who	is	writing	may	miss	something	that	

is	being	said,	if	the	person	is	not	writing	fast	enough	then	valuable	information	could	be	missed.	There	is	

also	a	stiltedness	to	the	interview	as	the	people	who	are	being	interviewed	tend	to	pause	and	watch	the	

person	writing	to	see	 if	 they	have	caught	up	with	what	has	been	said.	Added	to	that	 is	the	fact	that	the	

interviewees	are	aware	of	the	person	writing	and	may	not	be	as	forth	coming	with	answers	as	they	are	aware	

of	what	they	are	saying	is	being	written	down.	

The	strength	of	this	method	of	data	collection	is	that	it	can	be	done	quickly,	there	are	no	issues	with	storage	

of	the	information	online	or	if	it	is	stored	on	a	computer.	

Coe	(2009)	stated	that	observation	was	based	on	the	judgements	of	one	person’s	opinions	and	beliefs,	the	

results	could	change	 if	 the	research	was	conducted	again	and	someone	else	was	observing.	However,	to	

reduce	the	risk	in	regard	to	observation	there	was	a	note	recording	sheet	used	with	specific	areas	to	look	at	

(Appendix13).	

The	 data	 collection	 that	 was	 gained	 from	 the	 exit	 tickets	 was	 useful	 as	 it	 showed	 how	 much	 pupils	

understood	about	the	next	steps	in	their	learning	and	what	they	needed	to	do	to	move	their	learning	forward	

or	not	in	most	of	the	cases.	However,	it	may	be	necessary	to	alter	the	exit	tickets	for	future	use	and	make	

them	more	friendly,	approachable	and	interesting	for	those	in	the	foundation	phase	whilst	the	ones	that	

were	used	in	this	research	project	may	be	more	suitable	to	KS2	pupils.	Foundation	Phase	pupils	could	record	

their	answers	using	different	ICT	equipment.	

However,	the	downside	of	any	type	of	formative	assessment	is	that	the	things	that	get	in	the	way	of	further	

learning	are	a	threat	to	the	very	validity	of	the	AfL	according	to	Stobart	(2006).	These	may	include	the	social	

environment	inside	and	outside	of	the	classroom,	the	types	of	feedback	given	to	pupils	and	from	pupils	to	

teachers	and	even	the	political	atmosphere	in	a	school	and	outside	of	it.	
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A	crucial	element	that	needs	to	be	addressed	is	not	only	consistency,	in	classes,	year	groups,	phases,	schools	

and	 regions	 in	 the	use	of	AfL	 as	put	 forth	by	Weeden	et	 al	 (2002)	 through	 the	use	of	methods	 such	as	

portfolios.	Also,	most	importantly	pupils	need	to	be	made	aware	and	understand	why	AfL	is	being	used	by	

teachers	and	pupils.	

	

Recommendations	

	

The	recommendations	I	would	make	going	forward	are	to	ensure	that	pupils	are	aware	of	why	they	are	using	

assessment	for	learning	strategies	and	that	the	teacher	goes	over	each	strategy	that	a	class	will	use	to	ensure	

pupils	know	how	to	use	it	and	what	is	expected	of	them	because	they	are	completing	the	strategy.	

I	would	suggest	that	the	AfL	strategies	that	are	used	are	ones	that	are	used	repeatedly	so	pupils	see	them	

as	part	of	the	routine.	This	will	mean	that	pupils	are	used	to	using	them	and	that	it	is	an	expected	part	of	the	

lesson.	

I	think	that	after	each	term	a	teacher	should	work	with	a	class	and	go	over	the	strategies	that	they	have	been	

using	and	discuss	if	they	have	found	them	useful	or	not,	and	what	they	like	and	what	they	want	to	change.	I	

would	 suggest	 this	because	 if	pupils	do	not	 like	 something	 they	will	not	be	as	honest	and	open	 in	 their	

responses.	

I	may	also	suggest	that	a	teacher	use	a	range	of	AfL	strategies	not	just	a	written	version.	Using	strategies	

such	as;	verbal	feedback,	thumbs-up	and	thumbs-down,	using	post-it	notes	are	useful	as	it	gives	pupils	the	

opportunity	to	take	part	without	the	added	pressure	of	making	sure	that	their	spelling	is	correct	and	that	

their	 handwriting	 is	 as	 neat	 as	 possible	 and	 also	 there	 is	 the	 fact	 that	 they	 do	 not	 need	 to	write	 long	

sentences,	these	are	things	which	many	pupils	would	see	as	a	positive.	

In	my	opinion,	 there	should	be	continuity	between	the	foundation	phase	and	KS2	 in	what	strategies	are	

used.	It	is	understandable	that	KS2	pupils	will	not	want	the	same	things	as	younger	pupils,	however,	there	

needs	to	be	continuity	and	progression	in	order	for	AfL	strategies	to	have	the	best	effect	and	also	for	them	

to	be	used	correctly.	In	addition,	there	should	not	be	too	many	different	strategies	used	in	each	year	group	

as	this	would	confuse	pupils	and	perhaps	have	less	impact	on	their	learning.	

I	would	also	put	forward	a	suggestion	that	teachers	spend	some	time	training	how	to	use	AfL	strategies	so	

that	all	teachers	are	using	them	not	only	correctly	but	in	the	same	way	as	this	too	would	help	with	the	issue	

of	continuity.	I	may	even	take	it	a	step	further	and	say	that	school	policy	state	that	during	each	lesson	and	

after	it	AfL	strategies	are	used,	in	order	to	ensure	that	all	teachers	are	using	the	strategies	and	pupils	get	the	

same	experience.	
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In	order	for	me	to	move	forward	I	would	need	to	know	what	strategies	a	school	already	has	in	place	and	

research	other	strategies	that	perhaps	cluster	schools	use,	and	those	used	regionally.	This	would	help	with	

the	idea	of	sharing	good	practice	and	allow	for	schools	to	be	able	to	track	the	use	of	AfL	through	cluster	

schools	and	as	a	 region	 in	order	 to	 see	how	 the	effects	differ	and	also	how	 they	work	or	don’t	work	 in	

different	schools,	in	order	to	give	pupils,	the	most	beneficial	learning	experience	possible.	

If	I	was	to	do	the	lesson	study	research	again	I	would	change	the	AfL	strategies	I	used,	in	order	to	see	how	

pupils,	react	and	interact	with	other	strategies.	I	would	also	use	more	of	the	strategies	already	in	place	in	a	

school	and	see	how	the	 focus	group	 interview	responses	differ	 if	any	 to	 those	strategies.	 It	may	also	be	

enlightening	to	have	the	teacher	ask	the	interview	questions	of	a	separate	focus	group	to	see	how	pupil’s	

answers	differ	and	if	they	do	depending	on	the	person	asking	the	questions.	
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Appendix	
Appendix	1	
	
This	is	the	lesson	plan	that	was	created	for	the	first	lesson	observation.	

Name of Trainee:	 	
Session 
ref:	  Date:	 27/3/18	 Class:	 Year	2	 Cynllun Ffocws y 

Cyfnod Sylfaen 
 

2d 
	

	 	 	 	 	 	
Targed(au)	Hyfforddi	
Personol	 	

Number of 
learners:	 32	 Age:	

6	-	7	

	

Learning 
objectives/intentions:  

To	refine	and	use	
storyline	within	
imaginative	
writing.	

Success 
Criteria 

To	be	able	to	discuss	what	happened.	
To	interpret	information.	To	use	capital	
letters	and	full	stops.	To	use	adjectives.	
To	use	tidy	writing.		To	present	
information	to	the	group.	

Meeting 
learners’ 
needs:	

There	will	be	differentiated	
work	depending	on	the	
ability	group.	
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Introduction/plenary tasks Main activities Resources/  
Key Vocabulary 

Assessment for Learning 
(strategies and opportunities) 

 
Introduction The lesson will start with 
the pupils being introduced to the 
crime scene. Humpty Dumpty will 
have fallen off the wall. Pupils will be 
asked who has been killed first of all. 
The clues will be presented to them 
and a witness statement read – using 
the Telegame app. Pupils will be asked 
what they think happened and you 
could use think, pair, share. 

Trainee focused task (purpose, 
outline of trainee’s role and 
children’s learning):  The main 
activity will be for pupils to 
write their own summation of 
what happened to Humpty 
Dumpty. 
The groups will be differentiated 
depending on ability; 

• The SP will need to 
create a detailed 
summary of what 
happened to Humpty 
Dumpty. They will 
need to use 
adjectives, capital 
letters, full stops and 
speech marks. 

• The WK will need to 
create a detailed 
summary of what 
happened to Humpty 
Dumpty. They will 
need to use 
adjectives, capital 
letters and full stops. 

• The SS will need to 
create a summary 
with key points and 
use capital letters and 
full stops. 

 
By the end of the lesson all 
pupils will need to have created 
a summary of what they think 
happened to Humpty Dumpty. 
 

Crime scene 
Clues 
Police reporting form 
Pencils 
Rubbers 
Exit tickets 
White board – Telegame app 
 
 
Crime scene 
Murderer 
Murder 
Suspect 
Clues 
Investigate 
Exit tickets 
Report 
 

During the introduction of the 
lesson there will be opportunities 
for pupils to volunteer opinion. 
Pupils will need to report back 
what they have found out and 
why. 
Pupils will need to fill in an exit 
ticket. 

Additional adult tasks (purpose, 
outline of additional adults’ role 
and children’s learning): The 
teacher/LSA will be working 
with a group at a time doing 
 
The other group will be on CP 
challenges (see CP weekly plan). 
 

Plenary The group will come 
together at the end of the lesson 
they will need to identify who 
they think the murder is and why 
they think so. Then once everyone 
has given their opinions, the 
suspect will be revealed. 

Independent learning 
opportunities: Pupils will have 
the opportunity to work 
independently on the CP 
challenges and depending on 
which group each pupil is in 
then there will be opportunities 
to do more extensive 
independent learning on the 
main task. 

Curriculum coverage (range and skills) 
Activities in the indoor and outdoor learning environment. 
Different resources such as those in print and interactive forms. 
Activities that allow them to become independent learners. 
Activities that allow them to solve problems and discuss outcomes. 
Become independent thinkers and learners. 
Value the learning success and achievements of themselves and other people. 
Take responsibilities for their own actions. 
Develop an understanding of what is fair and unfair and be willing to compromise. 
Develop an understanding of the behavioural expectations of the setting/school and understand that rules are essential in an ordered community. 
Form relationships and feel confident to play and work cooperatively. 
Respond to ideas and questions enthusiastically, sensitively, creatively and intuitively. 
Ask for assistance when needed. 
Experience a language-rich environment that immerses them in the spoken and written word. 
Practice, develop and refine skills within all aspects of provision, including continuous provision and through all areas of learning. 
Experience a mathematically-rich environment that allows them to explore and develop mathematical concepts and language. 
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Access and share a variety of non-fiction text, stories and traditional tales from Wales and around the world including those written by significant authors. 
Mark make or write in a range of generes. 
Communicate in a range of context for a variety of purposes and audiences. 
Literacy (LNF)  
Express opinions, giving reasons and provide appropriate answers to 
questions. Speak clearly to a range of audiences. Listen to others with 
concentration, understanding the main points and asking for clarification if 
needed. Show understanding of what they have head by asking relevant 
questions to find out specific information. Contribute to discussion, 
keeping a focus on the topic and taking turns to speak. Apply the following 
reading strategies with increasing independence to a range of familiar and 
unfamiliar texts: phonic strategies, recognition of high frequency words, 
context clues, graphic and syntactic clues, self-correction, including re-
reading and reading ahead. Read aloud with attention to punctuation, 
including full stops, questions, exclamation and speech marks, varying 
intonation, voice and pace. Recall and retell narratives and information 
from texts with some details. Express views about information and details 
in a text. Follow and build upon a form modelled by the teacher. 
Understand and use language appropriate to writing. Use simple subject-
related words appropriately. Form upper and lower-case letters accurately 
and with consistent size. Use capital letters, full stops and questions marks 
accurately, and sometimes use exclamation marks. Spell high frequency 
words correctly. 

Numeracy (LNF) 
Transfer mathematical skills to play and classroom activities.  Identify steps to 
complete the task or reach a solution. Select appropriate equipment and resources. 
Use knowledge and practical experience to inform estimations. Use every day and 
mathematical language to talk about their own ideas and choices. Present work 
orally, pictorially and in written form, and use a variety of ways to represent 
collected data. Use checking strategies to decide if answers are reasonable. Count 
sets of objects by grouping in 2s, 5s or 10s. read and write numbers to 100. 

DCF 
Telegame app – police statement 
of what a witness saw. 

Thinking 
What happened to Humpty 
Dumpty? What is this area 
called? What is a suspect? What 
is a statement? How would we 
write a report? What do we need 
to use when we do writing 
(capitals, full stops, speech 
marks)? What are adjectives? 

ESDGC 
Develop problem solving skills. Caring for 
ourselves and others. 

YCC 
Locally sourced egg. 
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Appendix	2	
	
These	are	the	notes	that	were	taken	during	the	first	focus	group	interview	with	the	target	pupils.	The	first	
notes	are	with	the	teacher	of	the	lesson,	the	second	set	of	notes	are	from	the	observer	conducting	the	
interview.	
	
Lesson	1	Part	1	
Teacher:	What	did	you	think	of	the	lesson?	
Officer	A:	It	was	fun.	
Officer	B:	Yeah,	fun.	
Officer	C:	Fun.	
T:	Anything	else?	
A:	it	was	happy	fun.	
B:	It	made	me	happy.	
T:	What	did	you	like?	
A:	I	liked	trying	to	find	it	out.	
C:	I	liked	that	too.	
T:	what	didn’t	you	like?	
B:	I	didn’t	like	nothing.	I	didn’t	like	the	dog	bone.	They	smelled.	
C:	I	didn’t	like	the	writing	because	you	have	to	write	lots.	
T:	We	did	thumbs	up	and	thumbs	down,	the	post-it	notes,	we	had	the	success	criteria	on	the	board	and	we	
filled	in	exit	tickets.	Which	one	did	you	think	was	the	best	one?	
B:	Exit	tickets.	
T:	Why	did	you	like	the	exit	tickets?	
B:	Because	they	were	like	real	tickets.	
T:	Officer	A	which	one	did	you	think	was	the	best?	
A:	The	first	one.	
T:	The	thumbs-up	and	thumbs-down?	
A:	Yeah	that	one.	
C:	Which	one	was	that?	
T:	At	the	start	of	the	lesson	you	were	asked	if	you	understood	what	you	needed	to	do.	I	said	give	a	thumbs-
up	if	you	understood,	put	them	down	if	you	didn’t	understand	and	if	you	were	unsure	about	something	put	
them	in	the	middle.	
C:	Oh	yeah!	I	liked	the	tickets.	
T:	Which	one	was	the	easiest	to	use?	
C:	the	tickets.	
B:	Yeah,	the	tickets.	
A:	there	was	only	some	things	to	write	on	them.	
C:	you	only	had	to	write	two	things.	
T:	do	you	know	why	you	were	using	the	thumbs	up	and	thumbs	down,	the	post-it	notes,	the	success	criteria	
and	the	exit	tickets?	
A:	To	investigate?	
B:	For	the	teacher	to	see	what	is	written	on	it.	And	what	we	liked.	
T:	Officer	C	do	you	know	what	we	were	using	them?	
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C:	So	the	teachers	can	try	and	find	out.	
T:	Do	you	think	you	know	what	you	need	to	do	next	time	to	get	your	work	even	better?	
A:	Smaller	letters	and	more	adjectives.	
B:	Add	more	adjectives.	
C:	Do	more	listening.	
T:	How	would	you	change	the	lesson	if	it	was	done	again?	
B:	You	should	write	only	a	little	bit	about	it,	about	who	killed	Humpty	Dumpty.	
A:	You	need	to	write	lots	to	find	out	who	it	actually	was.	
C:	I	don’t	know.	
	
Lesson	1	Part	2	
Teacher:	What	did	you	think	of	the	lesson?	
Officer	B:	I	enjoyed.	
T:	What	did	you	enjoy?	
B:	I	enjoyed	the	tickets	
Officer	C:	It	was	all	fun	and	I	liked	trying	to	find	out	
B:	It	was	really	funny	because	there	were	eggs	on	Humpty	Dumpty.	
Officer	A:	It	was	tricky	to	figure	out	the	clues,	but	I	really	liked	doing	it.	
T:	So	you	liked	the	tickets,	what	tickets	were	they?	
A:	Exit	tickets.	
T:	And	what	did	you	have	to	do	with	them?	
B:	Write	what	you	did	well	and	what	you	will	do	next	time.	
T:	What	did	you	not	like?	
B:	I	didn’t	like	the	dog	bones	because	they	stink	
C:	I	found	the	words	tricky,	like	investigation	and	suspect.	
T:	What	would	have	helped	you	with	them?	
C:	My	spelling	book.	
B:	I	didn’t	like	the	clues,	I	didn’t	understand	all	of	them.	
T:	So	out	of	the	exit	tickets,	the	green	grid	with	the	four	sections	you	put	post-it	notes	on	and	your	thumbs-
up	and	thumbs-down,	which	one	did	you	like	best?	Why?	
A:	I	liked	the	second	one	and	the	first	one.	
T:	What	were	they?	
A:	The	thumbs-up	and	thumbs	–down	because	it	helps	you	understand	it	and	the	other	one	so	you	know	
what	you	like	and	what	you	don’t	like.	
T:	the	post-it	note	one?	
A:	Yeah.	
T:	Which	one	did	you	like?	And	why?	
B:	The	tickets.	
T:	Why	did	you	like	that	one	best?	
B:	Cause	they	are	like	tickets,	like	when	you	go	to	the	cinema	and	I	like	going	to	the	cinema.	
T:	So	you	liked	that	it	was	like	a	proper	ticket?	
B:	Yeah.	
T:	Which	one	did	you	like?	
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C:	Ticket	
T:	Why	did	you	like	that	one?	
C:	Because	they	were	like	tickets.	
T:	Which	one	did	you	find	the	easiest	to	use?	
A:	I	know,	it’s	the	tickets	because	you	only	need	two	things.	
B:	Thumbs-up	and	thumbs-down	to.	
C:	Yeah	that’s	easy.	
T:	Can	you	explain	why	you	were	using	them?	
C:	Thumbs	up	and	thumbs	down.	
B:	So	miss	knows	that	we	understand	or	don’t	understand	so	if	we	do	thumbs-down	she	can	ask	what	we	
don’t	get	and	she	can	tell	us.	
T:	Do	you	think	you	know	what	you	need	to	do	to	get	better	next	time?	
B:	No.	
A:	Add	more	adjectives	and	write	more	neatly.	
T:	How	do	you	know	that?	
A:	Because	my	writing	was	a	bit	messy.	
B:	Smaller	writing,	put	more	adjectives.	
C:	Write	more	quick	and	listen	more.	
T:	If	you	could	change	anything	about	that	lesson	what	would	it	be?	
C:	I	could	write	more.	
A:	At	the	end	I	could	change	to	show	who	actually	did	it.	
C:	Write	more,	write	tidily.	
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Appendix	3	
	
This	is	what	the	AfL	strategy	with	the	post-it	notes	looked	like	once	the	pupils	had	completed	it.	
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Appendix	4	
	
This	is	the	ARC	that	was	completed	after	the	first	observation	lesson	and	interview	were	completed.	
	

Model	Beirniad	Wedi	Adfyfyrio	(BWA)	
Assisted	Reflective	Conclusions	(ARC)	Model	

Dyddiad/Date:	
27/3/18	
Digwyddiad	critigol	(Ffocws)/Critical	incident	(focus):		
Not	all	pupils	understood	the	exit	tickets	

Profiad/	Experience	
	
Teimladau/	
Feelings	
Beth	yw	eich	teimladau	ynghylch	y	
profiad?	
“What	are	your	feelings	regarding	
the	experience?”	
	

I	was	excited	to	go	back	into	school	as	I	had	been	in	university	for	a	while.	
The	lesson	was	planned	out	well	and	the	practical	side	of	it	was	fun	and	
child	friendly.	

Cofio	a	Deall/	
Remember	and	
Understand	
Allwch	chi	restru’r	agweddau	ar	y	
profiad	dysgu	a	aeth	yn	dda?	
“Can	you	list	the	aspects	of	the	
learning	experience	that	went	
well?”	
	
Pa	elfennau	o’r	profiad	dysgi	oedd	
yn	siomedig?	
“What	were	the	elements	of	the	
learning	experience	that	were	
disappointing?”	
	

The	practical	and	physical	aspects	of	the	lesson	went	well.	The	pupils	
enjoyed	the	theme	of	the	lesson	and	the	task.	The	clues	were	a	fun	way	of	
introducing	an	investigation	element.	Some	of	the	assessment	for	learning	
strategies	went	well	and	the	pupils	responded	to	them	easily.	
	
The	elements	of	the	learning	experience	that	were	disappointing	were	the	
fact	that	the	children	were	overly	excited	to	see	me	again	as	I	hadn’t	been	
there	for	a	while.	The	pupils	were	talking	a	lot	and	wanted	to	have	a	
conversation	rather	than	do	the	work.	However,	the	most	disappointing	
element	was	that	some	of	the	pupils	didn’t	understand	clearly	enough	what	
to	do	on	the	exit	tickets.	

Gwerthuso	a	
dadansoddi/	
Evaluate	and	analyse	
Beth	fyddwch	chi’n	cadw’r	un	fath	i	
sicrhau	dysgu	ac	addysgu	effeithiol	
yn	y	dyfodol?	
“What	will	you	keep	the	same	to	
ensure	effective	teaching	and	
learning	in	the	future?”	
	
Beth	oedd	achos	yr	elfen	siomedig	
bwysicaf?	
“What	was	the	cause	of	the	most	
important	disappointing	element?”	
	

I	will	keep	the	theme	of	the	lesson	the	same.	I	will	keep	the	practical	and	
physical	elements	the	same	as	well	as	the	props	and	introduction	of	the	
lesson.	
	
The	most	disappointing	element	was	the	fact	that	not	all	pupils	understood	
what	to	do	on	the	exit	tickets.	The	cause	may	have	been	a	lack	of	
explanation	at	the	start	or	not	detailed	enough	details	on	what	to	do.	Pupils	
not	listening	to	instructions.	The	lack	of	confidence	in	pupils	to	explain	again	
if	they	weren’t	listening	the	first	time.	It	was	a	new	assessment	for	learning	
strategy	and	one	they	were	not	used	to	and	could	have	acted	as	a	barrier	to	
their	learning	because	it	was	new.	It	may	have	also	been	the	fact	that	it	was	
a	written	element	and	they	had	already	done	a	lot	of	writing.	
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Casgliadau	a	chamau	
gweithredu/	
Conclusions	and	actions	
Beth	yw	eich	atebion	posibl	i’r	
materiaon	siomedig	a	nodwyd?	
“What	are	your	possible	solutions	
to	the	disappointing	issues	
identified?”	
	
Beth	ydych	yn	mynd	i’w	wneud	
nesaf?	
“What	will	you	do	next?”	
	

Possible	solutions	to	the	disappointing	issues	are,	continue	to	use	exit	
tickets	until	pupils	become	familiar	with	them	and	know	how	to	use	them	
effectively.	As	a	class,	they	could	decide	which	assessment	for	learning	
strategies	they	liked	the	best	and	which	ones	worked	the	best	for	them.	
	
The	lesson	will	be	taught	again	with	alterations	in	order	to	improve	it.	The	
explanation	of	the	exit	tickets	will	be	more	detailed	and	pupils	who	don’t	
understand	will	be	spoken	to	one-on-one.	

Y	profiad	newydd	/	Transformed	experience	
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Appendix	5	
	
This	is	the	second	ARC	that	was	completed	after	the	second	lesson	observation	and	interviews.	
	

Model	Beirniad	Wedi	Adfyfyrio	(BWA)	
Assisted	Reflective	Conclusions	(ARC)	Model	

Dyddiad/Date:	
28/3/18	
Digwyddiad	critigol	(Ffocws)/Critical	incident	(focus):		
Promoting	students	to	think	of	their	feedforward	

Profiad/	Experience	
	
Teimladau/	
Feelings	
Beth	yw	eich	teimladau	ynghylch	y	
profiad?	
“What	are	your	feelings	regarding	
the	experience?”	
	

The	children	were	engrossed	and	enthusiastic	about	the	lesson.	The	lesson	
was	well	prepared	and	organised.		
	
Unsure	of	how	much	input	to	give	children	regarding	their	feedforward	
because	it	was	for	a	research	lesson.		

Cofio	a	Deall/	
Remember	and	
Understand	
Allwch	chi	restru’r	agweddau	ar	y	
profiad	dysgu	a	aeth	yn	dda?	
“Can	you	list	the	aspects	of	the	
learning	experience	that	went	
well?”	
	
Pa	elfennau	o’r	profiad	dysgi	oedd	
yn	siomedig?	
“What	were	the	elements	of	the	
learning	experience	that	were	
disappointing?”	
	

Hook	-		humpty	falling	off	the	wall	created	a	good	stimulus	to	get	the	
children	thinking	and	using	their	imagination.		
Developing	two	success	criteria	helped	support	the	children	through	the	
task.	One	allowed	them	to	see	the	aims	of	the	lesson,	the	other	supported	
them	when	writing	their	report.		
	
Children	did	not	all	use	the	success	criterions	on	the	exit	tickets	as	their	
feed	forward.		

Gwerthuso	a	
dadansoddi/	
Evaluate	and	analyse	
Beth	fyddwch	chi’n	cadw’r	un	fath	i	
sicrhau	dysgu	ac	addysgu	effeithiol	
yn	y	dyfodol?	
“What	will	you	keep	the	same	to	
ensure	effective	teaching	and	
learning	in	the	future?”	
	
Beth	oedd	achos	yr	elfen	siomedig	
bwysicaf?	
“What	was	the	cause	of	the	most	
important	disappointing	element?”	

Theme,	task,	prompts	and	clues.	The	use	of	the	hook	in	the	introduction,	
getting	the	children	thinking	and	linking	ideas	to	one	another.	The	use	of	
two	success	criteria	to	guide	children	through	the	task	and	the	lesson.		
	
However,	as	a	practitioner	I	feel	I	should	have	reinforced	the	success	
criteria	and	used	it	throughout	the	lesson	more	effectively	in	order	for	the	
children	to	use	it	effectively.		
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Casgliadau	a	chamau	
gweithredu/	
Conclusions	and	actions	
Beth	yw	eich	atebion	posibl	i’r	
materiaon	siomedig	a	nodwyd?	
“What	are	your	possible	solutions	
to	the	disappointing	issues	
identified?”	
	
Beth	ydych	yn	mynd	i’w	wneud	
nesaf?	
“What	will	you	do	next?”	

Reinforce	the	use	of	success	criteria	in	the	next	steps	on	their	exit	tickets.	If	
the	children	used	them	more	frequently	than	they	would	be	aware	of	what	
was	required	when	filling	in	the	exit	tickets.		
	
Continue	to	use	the	assessment	for	learning	strategies	until	pupils	are	
confident	successful	in	using	them	for	their	purpose.		

Y	profiad	newydd	/	Transformed	experience	
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Appendix	6	
	
This	is	an	example	of	the	letter	of	consent	that	was	sent	out	to	all	parents	of	pupils	in	the	class	where	the	
research	was	to	take	place.		
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Appendix	7	
	
This	is	an	example	of	the	assent	form	that	pupils	were	asked	to	fill	in	with	either	a	smiling	face	or	a	sad	face	
in	order	for	them	to	give	their	assent.	
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Appendix	8	
	
This	was	the	ethics	form	that	was	completed	in	order	for	the	research	to	be	carried	out.	
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Appendix	9	
	
This	is	an	example	of	what	the	second	lesson	worksheet	looked	like	after	it	was	altered	to	meet	the	needs	
of	the	learners.	
	

Police Report 

 

 

 

Reporting Inspectors Number:_______________________ 

Date of crime: _____________________________ 

Name of suspect: _____________________________ 

Description of suspect:___________________________ 

______________________________________

______________________________________

_____________________________________ 

______________________________________ 

What crime did they commit? 

______________________________________

______________________________________ 
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______________________________________

______________________________________ 

Motive - Why did they commit the crime?__________________ 

______________________________________

______________________________________

______________________________________ 

What clue did they leave behind?______________________ 

______________________________________

______________________________________

______________________________________

______________________________________ 

Witness - Who saw it happen?_______________________ 

______________________________________

______________________________________

______________________________________

______________________________________ 

What did they see?____________________________ 

______________________________________

______________________________________
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______________________________________

______________________________________ 
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Appendix	10	
	
These	are	the	three	completed	exit	tickets	from	the	observed	pupils	in	the	focus	group,	in	the	first	lesson.	
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Appendix	11	
	
These	are	the	three	completed	exit	tickets	from	the	observed	pupils	in	the	focus	group,	in	the	second	
lesson.	
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Appendix	12	
	
The	reports	the	three	pupils	that	were	observed	in	the	lesson	completed.	
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Appendix	13	
	
These	are	the	sheets	that	were	used	to	record	information	when	observing	the	lessons.	
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