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Traffic Light System
RED =
No Talking
YELLOW =
Low Level Talking
GREEN =
High levels of Talking

Diagnosis 

To get a diagnosis of ADHD there are several specialists a child could be referred to for a formal assessment, such as a child psychiatrist, a learning disability specialist, occupational therapist or social worker with expertise in ADHD, as well as a paediatration (NHS, 2021).
There is no test for ADHD however, an accourate diagnosis can me made after assessments done. In the assessment, the professional will look at ruling out any other potential reasons for the child’s symptoms, and have a few interviews with the child, their parents/ guardians, teachers and anyone else significant in their lives (NHS, 2021).
A child has to have 6 or more symptoms of inattentiveness or hyperactivity and impulsiveness. The NHS (2021) describe inattentiveness symptoms has; short attention and distracted easily, unable to stay on task, always changing activity or task, making careless mistakes, seeming forgetful, unable to listen to or carry out instructions, and struggle with organisation. Symptoms of hyperactivity and impulsiveness are; being fidgety and not able to sit still, extreme physical movement and talking, interrupting in conversations, not able to wait for their turn, not thinking of their actions, difficulty concentrating on tasks and little or no sense of danger.
In addition to having at least 6 symptoms the NHS (2021) explaina that the child must also have been presenting these symptoms frequently for at least 6 months. Began displaying their symptoms before the age of 12. Experiencing their symptoms in at least 2 separate setting like at home and school, this is to rule out that the behaviour isn’t just a reaction to a particular teacher or their parents/ guardians. Their symptoms make their lives significantly more harder on a social, academic or occupational level. Finally, their symptoms are not due to a developmental disorder, difficult phase, or a different condition. 
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Classroom Currency
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The idea of Classroom Currency is that children earn the money for their achievements. The amount they earn can vary depending on what it is they have accomplished. The better they are, the more they earn.  
(Monopoly Money – PAPERZIP, no date)

[image: ]Ways that children can earn money: completing the task, following instructions, being a kind friend, good behaviour, being helpful, polite, respectful and good listening. However, this list is not exhaustive, it may be a nice activity to involve your class in choosing what they    think should be added to the positive list. 
[image: ]If children have displayed negative behaviour, they incur a fine, which results in them losing some of their classroom currency. How much they are required to pay back is determined by the severity of their undesirable behaviour. 
[image: ]
At the end of the week, children are then able to purchase something with their classroom currency. The rewards could also be determined by discussing it with the class. For example, extra golden time or first choice at outdoor equipment.
When using this approach, you must remember that each child is an individual and that their achievements must be judged on their own abilities, rather than looking at the class as a whole. 	

[image: ][image: ](Living with ADHD, no date)

Case Study – Joe
Joe is a 7-year-old male student who lives with his parents. Both parents have completed post-graduate education. There is an extended family history of Attention Deficit/Hyperactivity Disorder (ADHD), mental health concerns as well as academic excellence. Joe is an intelligent and caring young boy who presents with significant potential to excel academically. In his spare time, Joe enjoys spending time with his friends, and participating in physical activities such as swimming, running and skating. He also enjoys participating in social events and is often invited to play dates and birthday parties. Joe enjoys being in nature and taking part in outdoor activities, as he finds it extremely calming and allows him to let off steam.
It is noteworthy that he did not know his address or home phone number, could not print his surname, and recognized only a few pre-primer words. While Joe interacts well with peers his own age, his parents note that he can be easily led and influenced by others. They also report that Joe gets upset when he does not receive recognition or feels that he has been ignored. His teacher notes that he sometimes acts 'socially immature', and that he often demonstrates attention-seeking behaviour. Joe describes difficulties with focusing and sitting still in class. He recognizes that he is able to 'hyper focus' on some activities of interest, however he often has difficulty sustaining his attention at school. His parents and teacher indicate that Jack is restless, and often requires reminders to help him stay on task. He is described as "constantly running around" and presenting with difficulties listening and following instructions. Joe's teacher indicates that he often blurts out answers and interrupts other students in the classroom. Jack recognizes this tendency in himself but says that he 'can't stop' in spite of his best intentions. Joe has always had challenges falling asleep, and sometimes finds that he wakes up in the middle of the night. When he wakes up, he finds that he has a difficult time getting back to sleep -sometimes staying awake for as long as an hour and a half. His mother reports difficulties at home with following routines and remembering instructions. His parents describe emotional reactivity as well as confrontational behaviours demonstrated both at home and at school. His teacher notes that Joe is very defiant towards listening to instructions, but generally interacts well with his peers. He is easily frustrated and emotionally impulsive-Joe has had several incidents of hitting, crying outbursts, and inappropriate behaviour. Behavioural concerns with aggression, lying, arguments, and disruptive behaviour were noted in pre-school program at age 4.
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Case Study - Thomas
Thomas, an 8 year old boy in a year four class had been recently diagnosed with ADHD. He lived with a foster family and has been newly relocated after being in danger of harm from an abusive parent. He has an older brother Eddie, (ten) who also has ADHD and is in foster care with him. 
After relocating, Thomas initially struggled to make friends, but he has since made some solid friendships, especially since joining the local football team and spending time on his scooter at a nearby skate park. Thomas’ favourite activities are video-gaming, cooking and sport, specifically football or rugby, and he admits that these often make him feel more relaxed. 
In school, Thomas was awaiting one to one support so was being supported by the classroom Learning support assistant (LSA). Although he was popular in his class, he was often distracting for his fellow pupils, when asked to listen to instruction, he would start tapping or making noises, sometimes throwing things from his tray at other pupils. Thomas required constant prompting to stay on task or to listen and when the class were asked to perform a task, Thomas would shout out or interrupt the teacher, unless it was something of interest. If Thomas thought the task was going to be too difficult, he would occasionally become aggressive out of frustration. The main issue with school work, was that Thomas very rarely completed any task fully. 
When assessing the class, Thomas scored lower than average, however in the months he had been in the new school, his academic ability had increased. This was perhaps due to the small group sessions arranged by the special educational needs lead which Thomas took part in twice a day, focussing on maths and literacy. Although in the core subjects, Thomas avoided participation, he was usually the first one ready when taking part in physical education (P.E) and aften picked first for team sports which boosted his confidence and positive behaviour. 
The teaching staff had adjusted their classroom management to ensure Thomas was included and could remain in the classroom as much as possible. However, his behaviour meant that he was sometimes removed from the classroom and taken to the ‘Calm Room’ in order to take a moment to himself. This removal was never delivered as a punishment, but rather as a space where Thomas could breathe and refocus, this was especially relevant where Thomas became hyperfocussed on a topic and need to shift his attention to something else.Thomas stated that he hated not being able to switch off and this is a place where he feels he can take some time. 
If time in the ‘Calm Room’ does not have the desired effect, Thomas is allowed out into the yard to kick the football about, although this means the teacher is left without an LSA to support the rest of the class. 
	Lesson objective	

	Keep control of the ball when static and while on the move

	Resources	

	30 size 4 footballs, cones

	Key teaching points	

	· Focus on the type of skill being used
· Breakdown skill into simple parts
· Experiment with new skill with a partner

	Warm up 	

	With a ball, each child moves around the area with the ball playing ‘body parts’.
Whatever body part is called by the teaching staff, the children have to touch the ball with.
When finished, place the ball on their designated cone and run back to the teacher for the main instructions. 

	Main	

	Children to have collect their ball from their cone.
Dribble around the area maintaining control of the ball.
Children to use the inside, outside and sole of their foot.

When all children are comfortable doing this introduce mastery skills.
Toe taps – children stand statically and alternate tapping the ball with both feet. How many taps can you do in 20 seconds?
Side taps – static control – use inside of the foot and tap from one foot to the other.
Sole drags – statics control – drag the ball using the sole of your foot to the other foot.

Children to move around the area and on the command of the teaching staff, children the attempt that skill.

Children to then practise only using their weaker foot to move with the ball (children who find this activity more complex, can use their dominant foot).
Only use outside of foot to move with the ball.
Only use inside of the foot to move with the ball.
What is the purpose of using a skill?
When should you use it?

	Differentiation 	

	Below age related
Education staff support
Bigger space to move around the area with the ball and less people.
	Above age related:
Ball not allowed to stop rolling when dribbling with the ball.
Expectation of more touches when performing the static skills

	Plenary	

	Children to perform their skills to the class.
How do we know they have control of the ball?
Why do we use inside, outside and sole of the foot?
Why don’t we let the ball get too far away from us?


(Roan123, 2019)Football Activity

The circuits are set up with different activities, in each section the children will aim to score as many points as possible. This activity is to be used throughout a term with the aim of children increasing the number of points they can score as they progress. This activity can be delivered indoors or outdoors, depending on the space you have and the activities you choose to offer. Circuit Training Currency

The first session is where the worksheets will be handed out and the ‘rules’ given, with reminders offered at the start of every session. Children are to go to each activity in small groups, taking it in turns to record the amount of points the others had scored.  Each person has 1 minute per activity.
This activity can be linked to topic in the classroom and adjusted to suit the needs of the children in the class.
[image: ]Below are examples of activities that can be used. 
[image: ]
(Primary Resources, no date)
Case Study - Nancy
Nancy is a 13-year-old Grade 8 student currently living at home in Toronto with her two parents and older sister. She was referred to Springboard Clinic for an evaluation to further understand her focusing concerns and her current learning profile of strengths and concerns. 
Nancy reports that she enjoys arts and crafts and participating in social media websites such as "Tumblr." At times, she experiences mood fluctuations and irritability; she noted that anger and frustration tend to be connected with her sadness.  Drawing, listening to music, and swimming help her to relax. 
Since first entering school, Nancy has experienced difficulties with school work completion, inattentiveness and distractibility, disorganization, impulsivity and mood fluctuations. Nancy's teachers describe her as a hard-working, cooperative student, but they indicate that homework responsibilities have been an issue. They also note that she is a very reluctant reader, and has consistently scored lower than average on reading comprehension and vocabulary tests. Psychoeducational testing indicated average cognitive abilities. 
Nancy states that she is struggling to meet expectations at home and at school, complete academic work, and communicate effectively with others who do not share her interests. Nancy indicates that she often becomes anxious when she is asked to speak in public, or to spend time with people she does not know. Her parents note that Nancy has difficulties making new friends and taking risks -she "longs to get invited, but won't make the first move." She experiences ongoing sleep difficulties, primarily with settling into routines at night. 
Her parents report increased anxiety around school participation this year. Nancy reports feeling nervous when going to school because of presentations and homework. She describes hating school and experiencing difficulties completing her work on time because "she can never focus." Her parents note concerns with negative body image and self-talk. 
Her older sister has been identified as "gifted" and appears to be highly motivated academically and almost "driven" to excel in all her life domains. (She later was diagnosed with a serious eating disorder). Both her parents are university graduates. Her father is a hard-working financier who stays fit, running marathons. Nancy's mother is currently a full-time homemaker. 
There is an extended family history of alcoholism, marital relationship instability and possible ADHD / LD characteristics.

As we can see from Nancy’s case, individuals with ADHD may often struggle with their social skills and this can result in difficulties making friends due to the isolation and emotional difficulties this can cause (Amanda Morin).  One activity that could be used with pupils who have been diagnosed with ADHD is getting them into a smaller group with others who perhaps have been left behind.  Allowing time to bond with a smaller group might help them develop social skills as well as their confidence.Activity for Case Study

Within this group, you could ask them key things such as how they are currently feeling or get them to discuss what they did over the weekend.   The group would perhaps meet once a week and participate in a variety of different activities that would help develop a number of areas such as social skills and wellbeing (Erica Patino).

[image: ][image: ][image: ]
[image: Try These 5 Great Activities with Your Social Skills Group]


Case Study – Bella

Bella is a 9-year-old girl in year 4. She lives with her two older sisters and her mother. She is the only one in her family with Attention Deficit/Hyperactivity Disorder (ADHD). Bella’s mother can find it difficult to cope with her symptoms as she is constantly wanting to move, she is restless and will climb around in the house. Adding to that, Bella’s siblings get frustrated and upset with her because Bella will interpret them when they are talking, and she is always talking and being noisy meaning that there is never peace and quite at home, which is something both her sisters would like.  
Bella is a highly intelligent girl and portrays significant potential to thrive academically, she has above average mathematic skills. However, Bella struggles to stay on task and finds it difficult to concentrate on her schoolwork, as a result she is starting to fall behind her classmates and is not able to reach her full potential currently. 
Bella loves drawing or anything creative as she has an amazing imagination. She also like being outdoors in the nature and playing with friends. 
Bella can be extremely caring and understanding towards her classmates however when she is being tremendously hyperactive and overly excited, Bella struggles with regulating her emotions. Therefore, Bella will talk over her classmates, not allowing them to have a say and sometimes will push into her classmates and accidentally hurt them. This causes upset and annoyance amongst her classmates and they do not always like to be around Bella because of this, meaning that it is hard for her to make and maintain friendships. 
Due to Bella’s mother finding her difficult, her sisters’ frustrations with her and her classmates being annoyed and upset with her, Bella can feel like no one likes her and feel so alone. This causes a lot of upset for Bella herself especially as she has a caring nature and wants to be friends with everyone. 







[image: ]Mindfulness Activity

[image: ](Selander, 2019)
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Support Services
 
· ADDISS (The National Attention Deficit Disorder Information and Support Service)
Phone: 020 8952 2800 (office hours)
Email: info@addiss.co.uk
· Hyperactive Children’s Support Group
Phone: 01243 539966 (Mon - Fri 14:30-16:30)
Email: hacsg@hacsg.org.uk

For further information, go to these websites:
· YoungSibs - Https://www.youngsibs.org 

· Youth Wellbeing Directory Https://www.annefreud.org 

· MindEd for Families – https://mindedforfamilies.org 





Training Workshop: ____________                                                                        Date:_____________Feedback Sheet


1. What are the main things you already knew about ADHD?
____________________________________________________________________________________________________________________________________________________________________________________

2. Has this workshop helped you to develop your understanding and knowledge?

YES				NO
 
3. How do you feel about dealing with an individual with ADHD having attended the workshop?
____________________________________________________________________________________________________________________________________________________________________________________ 
4. How likely are you to use the activities shown and discussed in the future?
 
  		 VERY				MODERATELY				 NOT VERY
 
5. If we were going to run this workshop again, what would you suggest we could improve on?
____________________________________________________________________________________________________________________________________________________________________________________
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RAINBOW MEDITATION SCRIPT

- Get comfortable. Close your eyes and relax.
~Take a deep breath in through your nose, and breathe it out slowy through your mouth.
~Now just breathe normally and relax.

~Imagine a big, beautiful rainbow in front of you. See alof s colors. el the colors.

- Imagine the color red i glowing brighter than the rest, and there i red all around you.
~Breathe in the color red. Think to yourself: | am safe. Say to yoursel: 1 eel safe.

- Now, imagine the color orange is glowing brighter, and orange s ll around you.
Breathe in orange. Think to yourself: feel my feelings stiring in my body. Say to yourself:
Heel peaceful.

~Next, imagine the color yellow is glowing and i al around you.
~Breathe in yellow. Think to yourself | am powerful. Say to yourselt | feel confident.

-Now, imagine the color green i glowing brighter, and there i green al around you.
~Breathe in the color green. Think o yourseif: My family and friends love me, and I love
them. Say to yourself: | feelloved.

- Imagine the color ight blue is geting brighter, and ight biue is all around you.
~Breathe in the glowing ight bue. Think to yourself People lsten when | talk,and 1 am a
g00d lstener. Say to yourselt: | feel heard.

~Now imagine the color dark biue also called indigo is getting brghter, and indigo i all around
you.
- Breathe in indigo. Think to yourself:| have a great imagination. Say to yoursel: | see great
things happening for me.

~Now, imagine the color purple s getting brghter, and the color purple i all around you.
~Breathe in purple. Think to yourself.| am wise. Say to yourself. | am smart.

Take one last look at your big,bright, beautiful rainbow, and notice if you see anything (pausel.
feel anything (pause), hear anything (pause) or notice anything else (pause).

- Nowtake a deep breath, and wiggle your toes.
- Take another deep breath, and wiggle your fingers.
Take one last deep breath, and open your eyes when you are ready.
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RAINBOW MEDITATION
DISCUSSION QUESTIONS

Use these questions as inspiration to start a discussion about the
‘meditation experience. You don't have to use al of them, pick and
choose o use your own.

1. What did you first notice about your rainbow?

2. What did it look like? Did it look the same or different than rainbows
you see n the sky? How s0?

3. Did your rainbow give you a certain feeling inside? What was the
feeling?

4. Which color did you notice the most and why?
5. Which color felt the best when it was all around you?
6. Was there a color you couldn't see or feel around you?

7.15 there a color that didn't feel good or a color you didn' like? Do
you know why?

8. How do you feel now after breathing the rainbow? Do you feel
different than before you started? How?
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