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Chapter One: Introduction 
 

The aim of this research project is to understand how outdoor learning can be used to impact 

children’s wellbeing and resilience for learners in Foundation Phase setting, aged three to 

seven. Before addressing this research project, the writer will undertake to investigate present 

research and a reflect on how outdoor learning is taught across Foundation Phase.  

The objective of this project is to examine research to develop the writer’s knowledge and 

understanding of teaching in a Foundation Phase setting and to progress professional practice 

in teaching effective outdoor education. Outdoor learning has been chosen as a topic, as it is 

starting to become more of a demand in educational settings. The Welsh Government (2015) 

clarifies that the skills in Foundation Phase should be learnt through experimental learning 

activities that should be taught indoors and outdoors. This is evidence how essential outdoor 

learning is, especially for children in Foundation Phase.  

To formulate hypotheses for the research project, the writer needs to understand where outdoor 

learning stands within the Foundation Phase curriculum as outdoor education has declined over 

recent years. Additionally, wellbeing could be promoted and supported in outdoor learning 

through children appreciating different learning environments. It could be speculated that the 

children will be enthusiastic in new, learning environments, even when being challenged in 

different tasks to develop rich skills and resilience outdoors, therefore develop better behaviour 

to learning.  The hypotheses are determined from observations across different professional 

teaching experiences.  

The research methods chosen to explore the question will include observations, a questionnaire 

and teacher and children interviews. Investigating both primary and secondary research should 

provide appropriate findings in order to determine the benefits of outdoor learning and its 

impact on Foundation Phase children’s outdoor learning, wellbeing and resilience. This will 

allow the writer to gain an insight on advantages and disadvantages on outdoor education.  

The purpose of this research project is to understand if outdoor learning is vital to teach to 

Foundation Phase children. The outdoor environment provides children with beneficial skills 

such as social, emotional and physical skills; that can be learnt through first-hand experiences. 

It is essential for children to have positive experiences to discover outdoors which will impact 

on their education, wellbeing and independence. Outdoor learning experiences allows children 
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to learn about new experiences that may not be able to be taught inside of a classroom. See 

appendix one for classroom, outdoor education displays. Therefore, it is significant for children 

to learn outdoors for them to make sense of the world in which they live.   

On reflection, it may seem that outdoor learning could develop children’s understanding of 

healthy lifestyles which could impact children’s wellbeing and resilience. This may be 

interesting to discover benefits of outdoor learning and to realize its effect on children’s 

development of skills in different areas of learning in the Foundation Phase Welsh curriculum 

(Welsh Government, 2015). 
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Chapter Two: Literature Review  

Outdoor Learning 

According to Neill (2002), “Outdoor learning is an experiential education phenomenon which 

engages people in adventurous activities for enhancement of the wellbeing of individuals, 

communities, and the environment.” It is a known common tradition that most primary schools 

make productive use of the outdoors as a learning environment. Outdoor learning become 

popular in the late nineteenth century as outdoor learning and teaching added rich value to 

educational settings, especially for young children. Known theories of learning, which date 

back to ancient Greek Period, understood the crucial role of nature and outdoor play in 

children’s development for their future lives. Comenius in the sixteenth century (Pound, 2008) 

established ‘Pansophism,’ meaning, ‘all-knowing,’ explaining the importance of learning 

through play and senses.  

Donaldson’s (2015) new, recent proposal for the developing Welsh curriculum explains 

professionals should teach six Areas of Learning and Experience, from children aged three to 

sixteen. All six of the Areas of Learning and Experience can play an active role in outdoor 

learning to renew education and produce generations of healthy and happy children. The Areas 

of Learning and Experience suggest that skills should develop across all the areas through 

cross-curricular teaching. Cross-curricular teaching (Barnes, 2011) is many themes taught from 

one subject, these themes could use the outdoors as a classroom or a learning resource, to 

improve children’s own performance and connect learning for children. Favourably, 

Hargreaves et al (1988) believed that outdoor learning should not be seen as another subject or 

area to teach but should be used as an approach to teach personal growth and development, 

which can be applied to every Area of Learning and Experience for an excellent education 

experience.  

The importance of teaching Outdoor Learning 

Higgins (2009) arguably raised the question of why professionals ask other professionals, ‘why 

do you want to teach outdoors?’ Higgins believed professionals should be asking the question 

of, ‘why do you want to teach indoors?’ Beames at el (2011) enlightens clear benefits of 

learning outdoors including knowledge preservation, enjoyment, physical development and 

improved behaviour management. According to National College for School Leadership 



ECAD6003 1600554 

8 | P a g e  
 

(2012), in the last ten years, numerous primary schools have established and actively embedded 

the outdoors as a consistent resource for teaching. Robinson (2016) highlights the importance 

of outdoor learning and play (Moyles, 2006) in education to allow children to grow into 

content, imaginative individuals through the, ‘Dirt is Good’ campaign (Unilever, 2019), see 

appendix two. This seems to relate with the Welsh Foundation Phase curriculum skills.  

Outdoor learning includes fieldwork and outdoor visits, outdoor adventure education and 

school grounds or community projects (Ofsted, 2004). These three aspects support children to 

develop numerous skills including leadership. Outdoor education can provide children with 

opportunities that are different from opportunities provided to them inside a classroom, as the 

outdoors can empower children to achieve direct, active learning experiences that are inspiring 

and motivating. Outdoor learning spaces and environments can be high-quality learning 

experiences which prove to be rich learning resources for children, especially in Foundation 

Phase. This may be difficult to achieve within a classroom setting (Education Scotland, 2009) 

as children may struggle with learning if a classroom environment is too restrictive, which may 

lead to aggressive behaviour (Grigg, 2015). Abbey (2012) proposes that the outdoors will 

increase fascination, concentration and develop better connection with children’s senses, which 

is vital for young children’s development. The outdoors provides different types of learning 

such as experimental, that delivers children with deeper connections with nature, understanding 

of how to overcome adversity and increases resilience (Ardroy, 2019).  

Outdoor Learning in Foundation Phase 

Outdoor learning should be essential to teach in Foundation Phase (FP) as outdoor education 

and play allows children to develop high-order thinking, problem-solving and logical-

reasoning skills, while engaging them to reflect on their own learning through being creative 

(Walsh and Gardner, 2005). Practitioners should motivate and encourage young children to 

achieve their full potential (DfES, 2005) through outdoor play (Bruce, 2012) and provision, 

which enables them to fully understand themselves and the world around them, helping them 

to realise their full potential. In FP, professionals should be creating environments where 

children undertake activities, for young children to explore the world through first-hand 

experiences. Palaiologou (2010) concludes that FP is where children learn through play to 

enjoy and achieve new skills. FP teachers should enable environments such as the outdoors, to 

extend children’s learning and development through support, effective observations, planning 

and assessments. 
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DfE (2012) introduced the, ‘Unique Child.’ to allow FP children to relate to effective learning 

where they can learn all areas of learning through active play and exploring. Outdoor learning 

can be involved deeply within this process, see appendix three. Bruner (1960) believes a child 

is drawn to natural environments, through excitement with natural materials, this demonstrates 

a sense of wellbeing. Elemental play allows children to be environmental aware, therefore 

children will be content for longer when playing with natural resources (Woods, 2017). Piaget 

(1976) would explain that if children are not giving opportunities to explore their own thoughts 

through play, inquiries and confidence become under-developed.  

Kirsty Williams (Welsh Government, 2017) states in the, “National Mission,” that she wants 

all children to be healthy and confident learners, who are equipped with skills and knowledge 

that are needed for now and the future. Outdoor learning provides FP children with some of 

these vital life-skills, such as leadership and promoting wellbeing, which are needed for 

children’s futures to be successful. Practitioners who are open-minded and permit children 

freedom to experience the outdoors habitually will create healthy and confident learners. This 

is highlighted in Donaldson’s developing curriculum (2015) as one of the four main purposes 

is, “Healthy and Confident Individuals.” Outdoor education can be taught as a part of this 

purpose, as outdoor learning is needed for children to have successful futures through the 

development of various significant skills and milestones. 

According to the BBC (2019) young children who explore and spend more time outside 

develop better language skills, are healthier and have fewer behavioural problems. UNCRC 

(1990) stresses that children have the right to lead cultural and artistic lives for them to develop 

personal talents and to promote respect for cultural individualities. This involves outdoor 

education for children to explore different localities and cultures, while exploring their own 

identity. This links to the, “knowledge and understanding of the world” (Welsh Government, 

2015) area of learning. Outdoor education can provide FP children with better creative and 

imagination skills while enjoying their time learning, which may be holistically interlinked. 

Consequently, outdoor education can develop curiosity (Thomson, 2010) and make sense for 

young children who may have additional learning needs or learning difficulties. The Welsh 

Government (2014) explain how valuable outdoor learning is within education, through 

connecting children to the natural world and securing enjoyment (Chapman, 1995). They also 

explained that outdoor learning has long-term benefits on children’s wellbeing and health.  

Outdoor Learning and Wellbeing.  
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Wellbeing is now a major aspect that is included in most primary schools as every child 

wellbeing is important. Wellbeing is included because if children are not happy in school, then 

they will not achieve their full potential (Welsh Government, 2017). The Telegraph (2019) 

have stated that four out of five teachers have seen a rise of pupil mental health issues over the 

last two years. The Telegraph article concludes that physical education, which can be taught 

outdoors, can close these mental health issues for children to grow up healthy and happy.  

Allowing children freedom in education, whether that be outdoors, will raise attainment and 

wellbeing levels. Estyn (2011) reported that outdoor learning in Welsh schools was not 

promoted enough or not at all within FP settings. Estyn urged the importance of outdoor 

learning to raise standards, especially with children under the age of five.  The purpose of 

Estyn’s report (2011) was to provide evidence that outdoor learning increases engagement, 

health, fitness and wellbeing. If could be assumed that teachers need to be reassured that they 

will be supported to teach outdoor education. This could imply that teachers lack knowledge 

and experience for teaching children outdoors. This may result in lack of outdoor learning 

through pressure of safety issues also (Tickell, 2011). Safety outdoors is becoming more of a 

concern when planning outdoor activities (Gilbertson et al, 2006). 

This could be speculated that increasing pressure and expectations on teachers, especially 

national testing children in Year Two, may spend less time outdoors significantly. On 

reflection, Louv (2009) explored the potential effects of children missing out on outdoor 

education, he proposed that children will result in nature deficit disorder, which can be 

damaging on children’s development. Louv suggested that experience in nature may reduce 

symptoms such as ADHD and can improve children’s resistance to depression. Although, 

Waite (2009) quotes that children in higher Key Stages spend less time outdoors due to other 

pressures in education. 

The Guardian (2016) specified that three-quarters of UK children are spending less time 

outdoors than prison inmates due to the rise of technology and parent fears of the outdoors 

According to Joyce (2012), the school playground is sometimes the only place where children 

play outside, due to parental fears. Unilever (2019) also propose that due to technology, lack 

of time, space and poverty, children have less opportunities to play outside. This could link to 

the rise of obesity in young children in Wales as NHS (2014) stated that over a quarter of five-

year olds in Wales have an unhealthy body mass index. The BBC (2019) expressed that there 

is a direct correlation between obesity and lack of time spent outside as children do not have 
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the freedom to go outside due to weather or parental links, rather than having healthy lifestyles 

in the outdoor environment. This contradicts Donaldson’s four main purposes of healthy and 

confident individuals, as not allowing freedom for children to explore outdoors can lead to low 

wellbeing levels and lack of needed life skills.  

Young children need to be educated how to be healthy and fit in the outdoors for them to carry 

on being healthy throughout their future lives (Welsh Government, 2016). Gray (2012) believes 

that children who exercise outdoors often tend to be better at multi-tasking and performing 

difficult mental tasks. Parents should be onboard with this concept to make sure children’s 

home routine imitates healthy lifestyles such as regular exercise outside. The outdoor 

environment allows children to be healthy through adventurous play that will keep them active 

and fit, this will raise wellbeing levels. Collins and Foley (2008) believe the Early Years 

curriculum has a strong focus on children’s wellbeing through physical aspects such as, health 

care, access to the outdoors and emotional aspects for instance, making friendships.  

Physical development in Early Years curriculum can be fostered through outdoor play through 

balancing, building dens, crawling through tunnels (O’Hara, 2008). Children need to 

understand that they are secure and safe in outdoor environments in order to raise their 

confidence in outdoor environments. This will provide a basis for active living and can spark 

life-long outdoor interest (Doherty and Brennan, 2008). Exploring natural surroundings, such 

as woodlands or beaches, will develop children’s enthusiasm and intelligence. If children have 

low wellbeing levels due to not visiting outdoors often, young children may be depressed which 

will influence them to stay indoors. This will lead to life-long negative effects, providing 

children with unhealthy futures. Therefore, outdoors should be included frequently to raise 

wellbeing levels (Robertson, 2014). School-based outdoor and adventurous activities can 

develop children’s self-awareness and confidence as well as developing trust and 

communication (Pickup and Price, 2010).  

Outdoor Learning and Resilience.  

Children need to understand that challenges and mistakes are natural and should not be feared. 

Challenges outdoors allows independence to grow and build flexibility for children due to 

space, freedom and fresh air to develop their interests (Bilton, 2010). The outdoors allows 

children to express themselves and become resilient (McBer, 2000). Resilience is now an 

important skill to develop as Donaldson’s (2015) desires children to be resilient for them to 

develop growth mindsets for their future lives. Forest schools (Pound, 2008) help raise 
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wellbeing levels, build resilience and self-esteem through effective provision. Forest schools 

are integral part of early childhood education in Denmark and now is growing in the UK by 

connecting nature to the curriculum. Forest schools enable children to enjoy the freedom of 

outdoors as well as developing parent’s knowledge of outdoor education. Rickinson et al 

(2004) claims there is significant evidence that outdoor projects with community involvement 

can develop positive relationships with parents and the wider community.  

Adventurous activities develop children’s personalities through understanding their own 

strengths and weaknesses which reinforces resilience and peer-support for others. Physical 

challenging activities will help build resilience as it is relevant to life’s perspective (Bailey et 

al, in press). Children who lack in confidence, become more confident and stop depending on 

adults which they would normally rely on in a classroom setting. This allows children to be 

more relaxed while learning, and children can express self-assurance (Laevers and Heylen, 

2003). Forest school activities permit children to understand that outdoor learning is engaging 

and safe while developing resilience through understanding safe boundaries (Huizinga, 2000), 

while allowing children to work towards personalised targets from all the areas of learning in 

the curriculum such as: knowledge and understanding of the world, mathematics, physical 

development and language development. Forest schools control children with challenging 

behavioural issues or any additional needs by improving their concentration and developing 

speech about their social, cognitive and emotional needs (Grigg, 2015). On reflection, this is 

evidence that outdoor learning can control behaviour problems. 

In summary of the literature review, there is profusion of research to imply that outdoor 

learning is fundamental for all children to explore and to develop important skills that can be 

embedded for future lives. The following chapter will be discussing the chosen methods used 

to collect primary research to assist the writer to answer the research proposal.  
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Chapter Three: Methodology  

Within both aspects of this research project, it was crucial for contributors to understand and 

know that all data collected, would be kept confidential due to the data protection act 

(GOV.UK, 2018). In following the ethical procedures (appendix four), the contributors were 

shown consideration throughout the entire project. The contributors were also told that the data 

collected for personal professional teaching development, would be no longer needed after the 

research project is finished, therefore the information collected will be destroyed by April 2019. 

The interviews and questionnaires remained confidential due to data protection. Contributors 

were only asked for the year group they were currently teaching, to ensure the best research 

was conducted from the correct key stages. Upon reflection, the questionnaire and interviews 

should have referred and followed the British Education Research Association (BERA) 

guidelines. BERA highlight in their guidelines the importance of allowing contributors to 

withdraw at any given time, due to their interviewee’s rights. The contributors were told this 

before any research was collected from the interviews. BERA (2011) also establish educational 

researchers can develop knowledge and understanding in different educational areas from 

various, different perspectives. 

Prior to the primary research collected through interviews and questionnaires, an application 

of ethical agreement was completed by the writer to request approval before researching further 

for this research project. After this approval was received, further consent was asked from the 

former electives school to provide the writer with permission to collect research from school 

A through signing a confidential form, see appendix five. Johnson and Christensen (2014) state 

that ethical guidelines should be followed to certify that contributors give informed consent 

before any research can be composed.  

To accumulate the appropriate data for this research project, the writer used three methods for 

the research to be valuable and meaningful. Firstly, paper questionnaires (appendix six) were 

distributed to a School A, where electives took place and then further questionnaires were given 

to other teachers who work in Foundation Phase settings from various primary schools, to allow 

a wider range of responses and more scope for understanding on outdoor learning. The 

contributors were given a week to complete the questionnaires, which they clarified was 

enough time. There were both open and closed questions on the questionnaire (Saris and 

Gallhofer, 2014) as this technique of questioning generated responses that were more concise 
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and allowed comparisons to be made from different school settings. There were mostly open 

questions used on the questionnaire, to collect evidence that was more detailed through 

prompting teachers to provide this research project with deeper and up-to-date insight of their 

views and opinions. The research project gained unexpected and important answers from using 

this method (Farrell, 2016). However, the writer is aware that open-ended questions do not 

provide higher responses and easy to collect data, like closed questions provide. Nevertheless, 

open ended questions allow the writer to collect richer, qualitative insights rather than statistical 

insights (King and Horrocks, 2010).  

Secondly, organised interviews were arranged with an excellent forest school trained teacher 

assistant, a group of Year six children from school A to conduct research from children’s point 

of view of outdoor learning (Kothari, 2004). Questionably, it was beneficial for this research 

project to interview children to understand children’s insights about outdoor education. Also, 

interviewing the forest school trained teacher assistant was valuable to recognise what outdoor 

lessons consist of and what effects outdoor learning has on children. The teacher assistant and 

children were asked the interview questions in an informal setting amongst other peers, to 

encourage them to speak without feeling any pressure or intimidation. On the other hand, this 

made some children exaggerate on answers in front of their peers. Interviews were a good and 

valuable method to use as the writer may have needed the teacher assistant or the children to 

elaborate on some questions to extract more precise data. In contrast, using this method, the 

writer understood that the interview answers may have been misheard or misquoted, therefore 

a written transcript was provided to ensure that all contributors were content with their answers 

they gave, and they were correct before using the data in the research project.  

Lastly, classroom and corridor displays (appendix one) were observed, as well as the outdoor 

learning resources such as the playground and other areas around School A, to provide my 

research project with evidence of outdoor learning taking place as well as supporting the 

information collected from the interviewees.  

Limitations of the primary research 

There were some limitations in this research, one being that perhaps the questionnaires should 

have included more closed questions, as well as making the questionnaires electronic instead 

of paper. Therefore, this could have provided participators to email them once completed, 

instead of collecting them. Also, as the questionnaire was mostly open questions, perhaps 
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typing would have been quicker for the participators, meaning there might have been more 

responses.  
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Chapter Four: Results and Discussion 

Throughout this chapter, the writer will aim to analyse and evaluate the results of the findings 

from the primary data. In addition, the writer aimed to produce qualitative data to understand 

true reflections of what teachers understand and think about outdoor learning.  

Note: 1 contributor equates to 16.6% (6 contributors in total), hence, 1÷6x100. 

The questionnaire had twenty questions which comprised of nine key questions which will be 

used to draw upon conclusions and aims for this research project. A mindful effort was made 

to ensure the paper questionnaires were sent out directly to the teachers in School A. 50% of 

the responses were from Foundation Phase (FP) and 50% were from Key Stage Two (KS2) 

teachers. Although, one of the FP questionnaires was from School B. KS2 teachers were 

included in the questionnaires from School A, as most of the questions were opinion based 

therefore, helpful to comprehend the importance of outdoor learning overall from a range of 

opinions. All questionnaire responses can be found in appendix seven.  

Question One 

How often do you teach children outside?  
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As discussed in chapter three, within the questionnaire there was only one closed question that 

allowed the writer to receive quantitative data which was question one. This question allowed 

the writer to see if teachers from FP and KS2 used the outdoors. As you can see from the graph 

above, 67% of teachers said often and 33% of teachers said rarely. After collecting this data, it 

was clear to see that Nursery, Reception, year three, four and six teachers explained they often 

go outside to teach children. The other two responses who give the answer of rarely, was from 

the special need teacher who taught children from year three to year six and a teacher from a 

year one and two class. This shows a diverse use of the outdoors from the two phases. This 

contradicts what Estyn (2011) articulates in chapter two, as most of the teachers from FP do 

teach outdoors often according to the questionnaire results. Therefore, this could show 

improvement made for outdoor learning in the FP. Similarly, this result would argue against 

Waite (2009) as he suggested that children in higher key stages spend less time outdoors due 

to other pressures. Although, every KS2 questionnaire results show that they often go outside 

so, this opposes Waite’s statement.   

Question Two 

Do you see outdoor learning as a seasonal opportunity? If Yes, why? 

(Teachers/parents/students).  

 

This question was a controversial question. Some responses were saying no as the weather does 

not affect opportunities to go outside due to FP classes having sheltered areas, therefore 

children could still go outside even when raining. Although, some of the responses explained 

that the weather does occasionally affect outdoor learning because the children and teaching 

staff do not like to go outside when the weather is not permitted. One of the KS2 teacher stated, 

“I would like to say no, but in reality, we shy away from going outside in cold/wet weather.” 

The teacher from Year one/two class explained, “occasionally, we tend to go outside more 

when the weather is better.” This would correlate with the BBC’s (2019) statement of children 

staying indoors due to weather is correct, which will lead to a future of unhealthy children. 

These responses may show that children do not have regular opportunities to go outside as 

weather in Wales is normally wet. Consequently, these responses do not relate with answers 

from the previous question, which 67% of teachers responded, “often.”  

Question Three 

What do you think outdoor learning is about?  
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Most of the teachers agreed that outdoor learning is an opportunity to develop greater number 

of physical skills and imagination for children, this would relate to the findings from Collins 

and Foley (2008), who state that children develop important life-skills from outdoor learning, 

found in chapter two. Other responses included; outdoor learning provides children with 

opportunities to learn in various environments, where they can gain better experiences to widen 

their understanding of different environmental settings. One of the responses describes, 

“outdoor learning is teaching children to be comfortable and used to being outside.” This can 

relate to Donaldson’s (2015) approach of allowing children to learn in different outdoor settings 

to become healthy and confident individuals. Not one response used the words, “experimental 

learning,” which is how Neill (2002) explains what outdoor education is.  

Question Seven 

What provision areas do you have to support outdoor learning? (FP and KS2).   

 

This question allowed the writer to research and analyse how outdoor provision is used to 

promote outdoor education and to see where outdoor learning stands within the curriculum, 

especially FP. The nursery and reception teachers explained in the questionnaires that they 

have access to outdoor provision area as such as an investigation area, sand and water tray, 

outdoor reading area, construction area, creative area and wheeled toys. These areas allow the 

children to learn through choice outside, also these areas link to the FP curriculum. This is also 

evidence that pupil-voice is taken into consideration through allowing children the freedom to 

choose what they want to do outside, through teacher led activities. This could show that 

children have high wellbeing levels due to freedom of learning outside also (Bilton, 2010). 

Other responses included the community farm is often visited for children to experience the 

different outdoor environments. The playgrounds are also considered to be part of outdoor 

learning provision for KS2 children for example: the trim trail, vegetable patches, peace mala 

garden, firepit and the outdoor tents where all children can go outside to work, if the weather 

is permitted. According to one teacher, the tents are only built when the sun is out, due to the 

tents breaking easily in bad weather conditions. These responses show evidence that the School 

A and B (reception teacher) relate to the Welsh Government (2014) statement which explains 

how valuable outdoor learning is within education, through connecting children to the natural 

world. The schools also show that they secure enjoyment within the outdoor provision to make 

outdoor learning respected and appreciated.  
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Question ten was included as one of the highlighted questions as it can relate to wellbeing and 

resilience, as well as reflecting if outdoor learning changes children’s behaviour through 

outdoor learning. Most of the responses included that children are more enthusiastic to be in a 

changed environment, as well as seeing high participation and enjoyment when the children 

are outside. The special unit teacher explained, “many children arrive lacking confidence or 

frustrated by their speech and language needs and learning difficulties, we have to develop a 

wide-ranging curriculum to meet their needs incorporating everything that motivates them,” 

including the outdoor environment. This response highly relates to what the BBC (2019) state 

about quality time spend outside will develop better language skills, healthier children and 

reduce behavioural problems.  

Question Eleven 

Do children act differently towards outdoor learning? For example: behaviour 

management, confidence, etc.  

 

This question relates closely to question ten. Although, some responses differ from the previous 

question, as some teachers explain that many children have freedom that children generally 

crave, and it allows their enthusiasm and confidence to grow. Another response explained that 

children use the outdoors to play and display affection to being outdoors through showing calm 

and more focused emotions, as outdoors provide sensory engagement. This connects with 

Abbey (2012) findings who explains that connecting children with their senses is essential for 

their development. The year six teacher elucidated that the outdoors can have a positive and 

negative effect, however this point was not elaborated on.  

 

All responses explained the word, “yes.” This was expanded on by most teachers explaining 

that outdoor learning enables children to be active, healthy and improves their physical 

capabilities which promotes children’s wellbeing. This relates closely to what the Telegraph 

(2019) reported that physical education improves wellbeing for children. Another response 

clarified that outdoor learning supports children to relax and build on teamwork skills which is 

Question Ten 

Do you see an increase or decrease in pupil participation? How? 

Question Twelve  

Do you think outdoor learning impacts children’s wellbeing? How?  
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used less in a classroom. One of the responses replied with, “nature is an essential part of 

everyone’s wellbeing. As part of out work on ‘mindfulness’ we encourage children to see, hear 

and feel the things around them.” Another response was that wellbeing is greatly impacted 

through children being outdoors due to children being provided with diverse learning 

environments which has positive effects. This shows that teachers from the schools can all see 

the benefits outdoor learning has on wellbeing. These responses relate to Beames (et al, 2011) 

as stated the outdoors has benefits upon physical development and behaviour.  

 

This question was also a controversial question, as most of the teachers responded that boys 

seem to enjoy outdoor learning more. However, responses did mention that both genders like 

to participate outdoors due to enjoyment of the outdoor provision, although boys in general 

prefer being outside. Despite this, during the children interviews which will be discussed later 

on in this chapter, the boys claimed they preferred the classroom structure whereas the girls 

said they preferred to be outside due to more space to think clearly and creatively (Walsh and 

Gardner, 2005). 

 

This question has similar findings to question twelve, as wellbeing links closely to resilience. 

The responses were similar, although some responses did add that outdoor learning 

encompasses a wide range of learning experiences which is beneficial, due to an increase in 

confidence and children eager to try things. One teacher responded that, “group tasks and 

assigning children roles can contribute positively,” to outdoor learning. These responses all 

show outdoor learning impacts upon children’s resilience, similar findings to forest schools.  

Interviews 

Within School A, interviews from a forest-school certified teacher assistant and a group of year 

six pupils were conducted to gain insight about outdoor learning. To begin, the writer will 

discuss findings from the teacher assistant (TA). It was decided that the writer was going to 

interview the TA as she was forest school trained for four years, therefore this was valuable 

Question Seventeen  

Do you see a pattern through gender engagement in outdoor learning?  

Question Nineteen 

Do you think outdoor learning benefits resilience and self-esteem? 
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research for this project. One of the questions was, does she have any issues teaching outdoors, 

she explained that each phase has their own set of waterproof equipment and clothing, so every 

child has opportunities to experience the outdoors in diverse weather conditions. She explained 

that outdoor provision is not affected by funding as the headteacher is supportive about outdoor 

learning.  

The second question was how often she teaches outside. She explained she takes children 

outside every week through carousel lessons. She stated that children find themselves in the 

outdoors through enjoyment in developing new life-skills. This connects to what Donaldson 

(2015) wants to achieve in the new curriculum. The question was asked how she recorded 

progress made and she responded that pictures are taken for evidence, revisiting different 

outdoor topics to review children’s findings and she tracks in a journal to monitor any progress.  

Another question asked was, if pupil-voice is heard outdoors, in which she answered that pupil-

voice is included deeply in outdoor learning as the children are developing their own outdoor 

area involving the headteacher, they are building the area for better outdoor learning 

experiences that suits their needs. Through other questions, she added that children with special 

educational needs develop better confidence and behave differently when outside also due to 

freedom and choice of learning, which relates closely to Beames (et al, 2011) statement of 

better behaviour. She touched upon how wellbeing and resilience is impacted on from being 

outdoors as girls who normally care about their appearance, stop caring due to enjoyment and 

exploring the outdoors. More of the TA’s interview can be found in appendix eight. 

Student interviews 

Finally, the group of year six children were beneficial for this research proposal, even though 

the research is about FP children, as the writer could gain knowledge about older children’s 

viewpoints of the outdoors to conduct better research. The children were asked fourteen 

questions (appendix nine), although the writer will only discuss three. The children explained 

that they were in the progress of constructing their wildlife area to improve school grounds and 

their learning environment. They added that they wanted more seating areas for them to take 

work outside.  

The first question was, do they enjoy outdoor learning, all the children replied that some do 

enjoy outdoor learning as the fresh air outdoors enabled them to think more clearly and 

creatively, Robinson (2016) would agree with this statement. Few of the children highlighted 

that they go to gardening club every Monday as they appreciate being outdoors. Chapman 
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(1995) would provide evidence that children enjoy the outdoors through connecting to nature. 

One child explained, they did more outdoor learning in FP due to visiting the community farm 

regularly, yet according to the children they have not visited that farm since. This was a crucial 

response as it enabled the writer to assume that the children had more outdoor experiences in 

FP which contradicts with answers from question two, as Waite (2009) did explain children 

have less opportunities outdoors in higher key stages. On reflection, the children may still 

experience other outdoor experiences, other than the farm.  

The second question was would they like more lessons outdoors, all the girls in the group 

explained that they would prefer more creative lessons outdoors such as art lessons, to draw 

up-close natural features which is more realistic for them to see, this sometimes cannot be 

provided in the classroom (Education Scotland, 2009). Although, one boy explained he did not 

want any outdoor lessons as he did not like being outdoors due to his fear of bugs. This 

contradicts question seventeen, as responses explained boys prefer being outside, nevertheless 

this boy detested the outdoors. Perhaps this was due to the child spending less time outdoors, 

which the Guardian (2016) stated could happen.  

They were also asked if they preferred learning outside or inside the classroom. The boys 

responded that they prefer to be inside due to the structure of the classrooms and tables, whereas 

outside they write on clipboards which is distracting to them. On the other hand, girls explained 

they preferred being outside as it assisted them to reflect on their progress more clearly due to 

better engagement outdoors. Bilton (2010) would agree that the outdoors space provides 

freedom to think.  
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Conclusion  
 

The writer aims to finalise all the evidence and information collected to form a conclusion. The 

aim of this project was to identify if outdoor learning impact upon wellbeing and resilience in 

Foundation Phase (FP), highlighting good practice of outdoor learning and education and how 

it provides skills to benefit children aged three to seven. The limitations of this study have been 

discussed within chapter three. 

After reviewing the evidence provided from the questionnaires and interviews, it is evident that 

outdoor learning can be used as a successful learning environment or resource to connect 

children to the world around them. Reflecting upon the initial aims of this project in chapter 

two and four, references have been identified and reviewed from a wide range of literature, to 

imply that outdoor learning does impact upon children’s wellbeing and resilience and 

understanding the importance of connecting children to the outdoor environment (Pound, 

2008). The many aspects of outdoor learning such as outdoor visits, outdoor adventure 

education and school grounds or community projects (Ofsted, 2004), can provide an active 

learning experience for children, to encourage independence, resilience, better behaviour and 

healthier lifestyles. This has been addressed through the FP curriculum to ensure pupils make 

progress and develop these vital skills. The importance of these skills has been highlighted 

within chapter two to ensure children have successful futures (Donaldson, 2015).  

The research project has gathered that practitioners do have challenges when teaching and 

trying to implement outdoor learning, such as fears, safety aspects and weather. However, 

many of these barriers can sometimes be overcome due to sheltered areas, waterproof 

equipment and good outdoor provision to allow children to make sense of the world in which 

they live. The electives report (appendix ten) will show the summary of the research found in 

School A.  

To conclude this research project, following this research project the writer has expanded her 

knowledge and understanding of how valuable outdoor learning is, especially for children in 

the FP setting. This can make the writer a better practitioner within the classroom and outside 

of the classroom, especially in FP classes. Outdoor education is a vital aspect that children 

should experience in educational settings as it has a positive effect and benefits which provide 

children with engaging, enjoyable and exiting lessons that develop multi-skills through playing 
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outdoors (NFER, 2004), shown in appendix eleven. Bringing children closer to nature will 

make them more aware and in awe with their outdoor surroundings to develop happy, resilient 

and independent citizens. 
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Appendices 
 

Appendix One - indoor provision from School A which features outdoor education. 
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Appendix Two – the, “Dirt is Good,” campaign is a movement to start children going outside 

to enjoy the world around them. This is a good campaign for parents to understand it is okay 

for children to get dirty and muddy, as they are children developing important milestones and 

developing their understanding of the world and environments around them.  

 

 

 

 

 

 

 

 

 

 

 

 

Here is a video to understand a part of Persil’s campaign which connects to the Guardian 

(2016) article about children spending less time outdoors than prisoners.  

Youtube link: https://www.youtube.com/watch?v=8Q2WnCkBTw0  

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=8Q2WnCkBTw0


ECAD6003 1600554 

33 | P a g e  
 

Appendix Three – The “Unique Child” is where a young child can play which will prepare 

them to develop friendships and explain what they are thinking, which will lead them to be 

resilient and confident individuals.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Outdoor learning can be apart of this process by allowing children to play outside and 

exploring all the areas of learning. This process will develop the child’s relationships with the 

environment around them.  

 

Other reference for this picture: 

Early Education (2012) Development Matters in the Early Years Foundation Stage, London: 

Early Education.  
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Appendix Four – Ethics Form. 

This has been submitted separately on the other submission link on Moodle, Turnitin. Sorry 

for this inconvenience.  
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Appendix Five – consent form to take evidence from School A, following the Ethics Form 

and BERA guidelines.  
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Appendix Six – blank paper questionnaire to show what the questionnaire looked like and 

what the questions were.  
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Appendix Seven – this is evidence for all the responses the writer received back from the 

questionnaires. These were the responses from School A and one Reception Teacher from 

School B. Six in total.  
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The STF teacher added that the children were working at Foundation Phase level. Therefore, 

suitable for this research project.  
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Appendix Eight – the full interview with the TA and the questions asked.  
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Appendix Nine – the full interview with the year six children and the questions asked.  
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Appendix Ten – Elective report, presentation for teachers in School A to see my findings. 
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Appendix Eleven – outdoor provision from School A, for children to play with and enjoy 

through the freedom of choice.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


