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                     Leadership and Management for systems of quality

What is quality and why is it important?
Quality has a variety of meanings that change and vary throughout the early years. According to Ishimine and Tayler, (2014) Evaluating the quality of early childhood education and care (ECEC) services on a global scale is becoming increasingly important. To date, research indicates that 'high-quality' programs improve and sustain children's achievements and long-term outcomes over time (Ishimine and Tayler, 2014). Stated by Dahlberg, Moss and Pence, (2013), Quality in early childhood settings is a relative concept rather than an objective reality. Quality definitions reflect the beliefs and values, needs and agendas, influence and empowerment of numerous early childhood settings. Quality is also a valid concept, with definitions constantly evolving. Also stated by Dahlberg, Moss and Pence, (2013), Quality is commonly recognised as a service attribute for young children that ensures a productive, behavioural outcomes, most commonly developmental or simple learning targets. This implies that quality is met through a variety of services aimed at providing for children in their early years this is stated by Rose and Rogers, (2012). According to Canning, (2011), Time, resources, meaningful play opportunities, knowledgeable staff, and inclusive practise are all provided in high-quality settings.
Guldberg (2010), states new evidence and case analysis will be used to identify the requirements for creating inclusive learning environments for Early years children on the ALN potential such as autism spectrum. It provides enough evidence to establish best approach for practitioners to adapt quality strategies to the unique needs of each child, collaborate with families and colleagues, create supportive environments and be guided by quality developmental approach to teaching and learning (Guldberg 2010). Practitioners must be familiar with the autism spectrum and how it affects children. It is also critical to conduct a thorough assessment of each individual child. Finally, it is essential that early year’s children receive direct instruction in language, communication and skills, peer learning and social understanding (Goldberg 2010).
Schewick (2015) distinguishes among an antitrust framework and the wider theoretical framework with which mostly calls for network neutrality regulation are focused and helps explain why an antitrust framework does not obtain all situations of blocking or discrimination that network neutrality advocates are concerned about.
As a result, Schewick (2015) provides the first comprehensive examination of the relationship among both networks neutrality and new network-level services known as Quality of Service.
Moving on Olsen, Thompson and Hudson (2011), stated as early year's children develop their physical, psychological, social, and intellectual abilities, early years settings strive to provide high-quality care and education. Practitioners ensure children's safety and security both indoors and outdoors in order to provide them with positive, developmentally appropriate learning opportunities. The outdoor learning environment is a key component of early year's children's overall care and education. Outdoor spaces can enhance curriculum, especially when practitioners appropriately oversee children who are involved in free play.
However, according to Hood (2013), The concentration is on the implementation of a negotiated progressive skills matrix, centring on continuous and improved provision and on producing higher-quality relationships between adults and children in the child-based activity which to occurred. Early Years Children are supported to plan their own use of the provision, occasionally initiating the activity and negotiating the amount of time they spend in that area (Hood, 2013). This first phase is designed to inform a more thorough assessment of the new pedagogy over the coming years. While previous research has concentrated on the nature of child-initiated interaction and more structured play in the Early Years Foundation Stage phase, this study addresses the complicated topic of progression to age seven and can provide both underlying theoretical pedagogy and then an account of a non-hierarchical approach involving which is also stated by Hood, (2013).
The Welsh Government (2020) and Care Inspectorate Wales (2015) measures quality success by combining a high-quality environment with high-quality practitioners, which leads to high quality experiences for children, as established and inspected.
Basford and Hodson, (2011), stated that it is important for Quality early years settings to provide a safe, secure, and encouraging environment for the children, while also guaranteeing comfort and quality of care on all levels. According to Tickell, (2011), The Early Years Quality Improvement Support Programme (EQUISP) emphasises the importance of all practitioners making it a priority to communicate with parents on a regular basis. As a result, practitioners must pay close attention to parents' thoughts, questions, and suggestions. Therefore, the Welsh Government, (2015), recognize that in order to improve quality in early childhood education and care, four specific aspects must be considered: the work force, the children’s experiences, leadership and the learning environment. According to Iles, (Date unknown), The environment is emphasised as a central component within the combined aspect of framework, which includes elements such as suitability, quality of resources provided and Safety so therefore Hanney, (2000) stated to promote a child's holistic development and emotional well-being, focus on highly trained staff who are responsive and affectionate, a safe and comforting environment, correct ratios and monitoring, and developmentally appropriate educational material. With help from Welsh Government, (2017), research indicates the importance of providing high quality provision in the early years, this will examine the efficacy and benefits of quality assurance techniques used to enhance quality above statutory requirements.
Critically evaluate 2 quality assurance tools!!
SSTEW
What are the Scales of Sustained Shared Thinking and Emotional Well-being according to Hoare, (No Date), SSTEW scales are based on ECERS-R and ECERS-E/ITERS-R. SSTEW focus more on adult and children interaction. They concentrate on the teaching methods within the Early Years setting, the adult's role in supporting learning and development. Hoare, (No Date), also states SSTEW considers high-quality interactions with and between children. Some staff and settings may not be prepared for all the subscales, especially relating to critical thinking, assessment for teaching, and continuing to support and expands communicative skills. 
Stated by Siraj, Kingston, and Melhuish, (2015), The SSTEW Scale is intended to take into account some of the intentional and relational pedagogical strategies that are strongly associated with children's development. It considers strategies that helps children aged 2 to 5 years old develop skills in sustained shared thinking and emotional well-being, as well as strong relationships and aspects of self-regulation (Siraj, Kingston, and Melhuish, 2015).
However, stated by Siraj and Taggart, (2014), the most effective settings in the Effective Pre-School, Primary, and Secondary Education (EPPSE) study, were those that encouraged sustained shared thinking in order to enhance thinking and social skills, and social development and perceived cognitive as complementary. The same study also emphasized the significance of child-initiated interactions in which adults ask open-ended questions and act as role models in order to improve problem - solving abilities and higher order thinking ability stated by Siraj and Taggart, (2014). 
Therefore, stated by Bradbury and Roberts-Holmes (2017), To close the gap between economic inequalities, the SSTEW scale can then be used to promote improvements and increase quality within settings. Staff must be observed interacting with and knowing individual children, as well as supporting children's curiosity and questioning, in an attempt for settings to score highly on the SSTEW scale. Also according to Melhuish, Howard, Siraj and et al, (2016) Early Year’s Children also should be observed getting involved in developmentally appropriate activities, such as risk taking and conversations with practitioners, that support children's individual needs through a variety of learning techniques.
Moving on Brown (2014), stated Sustained, shared thinking emphasizes the value of making time for open-ended and explorative conversations. For practitioners, this means not only participating in children's play, but also seizing opportunities to widen and significantly improve children's thinking.
However, according to Kuss (2013), Children can be highly motivated when using a holistic approach because they can start exploring ideas in their own way and at their own pace. Allowing children to learn in a creative manner and naturally reinforces curiosity, which may support their approach to much more formal schooling when they reach Key Stage 1.

Parent Feedback
Why is it important to collaborate with parents and parental figures in a childcare setting? When it comes to obtaining positive or negative feedback from parents and parental figures stated by Ward (2013), is essential because both are important in monitoring and evaluating the provision. Listening to what parents and parental figures have to say is an important part of running a successful childcare.
Also, according to Douglass (2011), a relationship with parents and parental figures is essential because it meets the children's needs. Parental and parental figures involvement with children from a young age has been linked to improved outcomes for children. A collaboration enables early childhood practitioners to adjust their services to the precise needs of children in their care. Therefore, stated by Spreeuwenberg (2022), Parental involvement in early year's sittings can help to extend a children's classroom experiences to real-world activities in the home.  A parent or parental figures who comprehends what their children are working on at a setting has a better understanding of their children’s competency and what areas they need to continue developing confidence and ability (Spreeuwenberg,2022).
Spreeuwenberg (2022), also stated that figuring out how to actively engage parents and parental figures into their children's learning is among one of the most tough tasks for early year's practitioner . You can improve your children's development ability by establishing effective channels of communication between your children's early years setting and parents and parental figures, as well as making a concerted effort to engage effectively as an important ally in their children's education.
However, stated by Nursery Resources (2017), Over 70% of children’s lives are spent with their family and not in a setting. As a result, the home life must be identified as an essential learning environment in the children's lives. The Early Years Foundation Stage (EYFS) aims to provide a relationship that works among both practitioners and parents in order to highlight the importance of communication with parents in the EYFS. It asserts that professionals should form relationships with parents and keep them updated with their children's progress. Professionals then can relay the finds they discover and embrace and involve them in assisting their children's development at home (Nursery Resources, 2017).
According to Professional Practice as a Childcare Worker (2019), Feedback will be given to practitioners from a variety of sources, including children. In order to improve quality practice within the setting, it is critical to listen to any feedback provided. It is beneficial to document this feedback for future reference, giving careful thought and attention to what has been said. Routine questionnaires may be distributed by settings to allow parents/guardians to feedback remarks and voice their opinions on key details.
Also stated by Professional Practice as a Childcare Worker (2019), children could be best suited to provide quality feedback. They will demonstrate whether or not the planned activities were successful by their emotions and what they say. The children’s behavior will also indicate the achievement of any activities that the practitioner has planned. Children enjoy talking, and if the practitioner communicates effectively with children, they are more open to approach the practitioner to engage in conversation.
The following are quality key skills that practitioners should consider and use as grounds for feedback: engaging with children, listening to children, communicating with children, communicating with other individuals/parents, keeping a record, encouraging and praising children, and strategic planning (Professional Practice as a Childcare Worker, 2019).
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