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	Proofread your work carefully to avoid written inaccuracies.
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Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical). This should include: 1. A written reflection (3,500 words
2. A one page profile of the pupil and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies. (1,500 words) 






1. A written reflection (3,500 words) 

This assignment is a critical reflection of strategies which could be used to support a child whose progress is being affected by specific barriers during a transition period. The child’s name has been changed to keep confidentiality in line with the BERA Guidelines, protecting the participates rights and maintaining anonymity (BERA, 2018, pg.21). 

Alys-Rose Tardy is a 10-year-old girl who is transitioning from a small village primary school to a secondary school at the end of this school year. She lives at home in a lone-parent family with her mother. Her mother and father are divorced; her father works away and does not visit often. Further information can be found on Alys-Rose’s one page profile in part 2 of this assignment. Alys-Rose is on the ALN register at school for social, emotional and behaviour difficulties for her diagnosis of attention deficit hyperactivity disorder (ADHD). This diagnosis has led her to have significant problems with attention, impulsiveness and excessive activity and displays a variation of in symptoms (Barkley, 2018, pg.3). The impact of ADHD can affect social and academic development because of the brain’s executive functioning impairment which has difficulty controlling turn taking, avoidance with distraction, social response, and emotions (Gill, 2021). Therefore, this additional learning need (ALN) may make the transition more challenging for Alys-Rose compared to other children and it is crucial that the support given from the school is beneficial and directly targets her individual needs.

To support Alys-Rose in her transition it is important that stakeholders understand her barrier of ADHD and just how significant the transition is.  Alys-Rose will work closely with staff who have been trained to support children with attention deficit hyperactivity disorder (ADHD) and the support given will focus on her individual social and emotional needs highlighted in her one-page profile and support plan (located in part 2). This person-centred support plan will cover her third term of primary school and be passed on to the secondary school to continue if necessary. She will participate in traditional transition days, classroom transition activities, and meetings with her teacher, the additional learning needs coordinator (ALNCo) and her mother about support and self- management strategies used within schools.

Alys-Rose grew up without her father being home much due her parents divorced and her father working away. This could have caused an adverse childhood experience (ACE). An adverse childhood experience (ACE) is a traumatic event that occurs before a child reaches eighteen years of age and includes all types of abuse and neglect (Child Welfare Information Gateway, 2020). Welsh Government (2023) state that ACEs can negatively impact a child’s cognitive, social, emotional, and physical development as well as lead to long term health harm and anti-social behaviour. It has been reported that 47% of adults in Wales have suffered at least one adverse childhood experience (ACE) (Welsh Government, 2023). 

Adverse childhood experiences can affect behaviour. It has been proven that growing up in a stressful environment can cause social issues playing and engaging appropriately and emotional issues which are linked to increased cortisol levels (MacNeil et al, 2022). Smyth et al (1998) suggest that the increase of cortisol levels can make it difficult for children to relax after stressful periods and can often result in negative behaviours (Abercrombie et al, 2011). This would explain why Alys-Rose finds difficult to behave appropriately and calm after break and lunch times in Primary School.  Kagen and Neuman (1998) states that the transition of coming back to class after a break are called horizonal transitions; these transitions happen often, almost as part of routine (Petriwskyj, 2005). To support Alys-Rose during these smaller transitions the teacher plans activities to relax the children before starting to teach the lesson planned. This allows everyone, including Alys-Rose to calm down so that they can receive the most out of the lesson. If Alys-Rose needs more time to calm down or feels overwhelmed during the lesson, she has been given a card to use when she feels as though she needs to remove herself from the room.

It is the school’s role to support children is to put the needs and rights of the learner are paramount in everything the establishment does, ensuring that all leaners benefit and are offered the best possible experience of schooling in Wales (Welsh Government, 2022).  The school ethos holds a holistic approach as a strategy for teaching and learning. A holistic approach to teaching and learning means to provide support looking at the whole child, considering their physical, emotional, social, and spiritual needs rather than just a specific need (Miller, 2021). The holistic approach is beneficial to all children, especially Alys- Rose because it has many positive aspects for example, it develops well-rounded adults, encourages life-long learning, it is motivating, and it created cohesive communities (Drew, 2023). Steiner (1919) supports the holistic approach through his development of Steiner- Waldorf schools. These schools are based on the idea of imaginative, aesthetic, and holistic approaches (Hargraves, 2020). Steiner (1919) suggested that educators have a vital role in role modelling and scaffolding a child’s natural urge to explore; this natural inclination to explore the physical and social environment needs to offer limits, structure, and protection, as well as the possible to take risks and challenges (Care for Kids, 2021). Therefore, Steiner provides structured activities in his institutions, both children led, and teacher led with the opportunity for every child to focus on developing socially, emotionally, and physically (Pound, 2006, pg. 27-28). 

Another supporter of the holistic approach is the Montessori method of learning.  This method is adamant that educators should work with the nature of the child and exemplifies the importance of experiential learning involving child led activities with minimal adult interaction (Aubrey and Riley, 2022, pg. 37). The Montessori theory is suggestive that children learn at their own pace and learning individually or in small selective groups is more beneficial that working as a whole group (Pound, 2006, pg. 30). This would complement Alys- Rose in the classroom because experiential learning implies being active, and not having to participate in teacher-led activities all day. 

An Estyn (2019) case study demonstrated effective practise using experiential leaning. Ewloe Green Primary School used believe that ‘making learning come alive’ engages all learners through practical means and has had a positive impact on opportunity and participation rates. They conclude that this holistic approach centralises pupil voice so that children are in control of their own learning. However, when implementing the holistic approach into a teaching and learning environment it is important to recognise the limitations that may occur in practise. Some include the underemphasis of academic learning, it can be time consuming and potentially expensive, it may differ and be a misfit to the school curricula, and parents may not agree with it because it (Drew, 2023). Some parents prefer the use of traditional teaching which is demonstrated in a passive learning environment where you would expect learners to quietly sit and absorb knowledge whilst writing notes, usually without engaging with the information (Broadbent, 2021).

Alys-Rose’s barrier effecting her transition from Primary School to Secondary School is attention deficit hyperactivity disorder (ADHD). It is important that stakeholders do not use the label of attention deficit hyperactivity disorder (ADHD) to define Alys- Rose. Children often conform to the expectations that adults have about them and differ their views of themselves based on these expectations, referring to themselves as inadequate, ineffective, useless or a troublemaker (Rogers, 2015, pg.209). These labels can force the child to create a self-fulfilling prophecy. A self-fulfilling prophecy occurs when originally concocted social beliefs lead a person to act in a particular way that objectively confirm the false beliefs (Baltes and Smelser, 2001, pg. 13830-13833). This is supported by Good and Brophy (1978) hypothesised that teachers who had formed differential expectations of children led children to alter their behaviour which continued to influence the student’s self-concept, achievement motivation, level of aspiration, classroom conduct and their interaction with the teacher. Overtime this would lead to differences in pupil’s success (Littleton et al, 2011, pg. 130). 

Rosenthal and Jacobson (1968) and Schrank (1996) discovered the ‘Rosenthal effect’. Their classic experiment included deceiving teachers that their genius pupils had been tested by new methodology and were the best of the best, striving for success; these pupils were randomly allocated and in fact their initial results would not suggest that these pupils were the top of the class. Throughout the year the teacher had high expectations for these students. Towards the end of the academic year, it showed that these pupils’ IQ points had increased, showing that if teachers expect enhanced performance from children, then children will demonstrate that enhancement (Chang, 2011). 

This links closely to the self- esteem theory. Mruk (1999) sums this theory up as an individual’s dependence upon two types of judgement: the extent of a person’s feeling of worthiness or respect from others, and competent to face challenges which may lie ahead (Jindal- Snape, 2010). These judgements combine to create a self-image of how a child thinks of themselves. Self-image is important because the view we have on ourselves affects how we interact with others and the world around us; for example, a positive self-image can boost a person’s physical, mental, social, emotional, and spiritual well-being (Cleveland Clinic, 2020). A strategy that can be used to increase Alys- Rose’s self-esteem is constant positive reinforcement from stakeholders. These comments will allow her to thrive in confidence and complete tasks to a much higher quality in a shorter amount of time (Tripp, 2023).  

The strategy of using positive reinforcement with Alys-Rose could influence positive behaviour onto peers. This is shown in Bandura’s Social Cognitive Theory of Human Behaviour, demonstrating that behaviour is learnt through modelling, observing and imitating behaviour. The Bobo Doll experiment concluded that learning the behaviour is a direct result of conditioning and reinforcement (Mcleod, 2023). This idea of positive reinforcement is supported by Pavlov (1897) and Skinner (1948) who believed that behaviour is shaped efficiently through positive reinforcement and proved their opinion through their experiments of conditioning animals (Akpan, 2020, pg. 71-84). Therefore, if Alys-Rose is receiving positive reinforcement it will impact her behaviour to want to continue to gain these comments, and when other children see Alys-Rose being praised, they will want the same attention and follow the same actions to gain the reward. However, we must consider that the theorists mentioned could be viewed as outdated because of the change in education and society since their time.

A transition in education can be described as a potentially challenging change that a child may experience when progressing through developmental stages (Blackburn and Newman, 2002). The term transition touches upon a variety of things such as relationships, teaching style, environment, space, time, context for learning, and learning itself, which come together to make intense and accelerated demands on pupils (Jindal-Snape, 2010, pg.33). The move from Primary School to Secondary School is a large transition that can make a significant impact on a child’s life. Kagen and Neuman (1998) states that transitions of this level are called vertical transitions; these transitions tend to only happen once or very rarely in a person’s life and if experiences are stressful or traumatic can cause various issues (Petriwskyj, 2005). These changes in school environments create new experiences that children utilise when constructing their identities (Symonds, 2015, pg.7). 

Both Goffman (1959) and Mead (1934) believe that our ‘selves’ are the combination of roles that we adopt or are socialised into; Tajfel (1981) similarly argues that the social identity theory means the sense of our identity is largely dependent on our social group (Littleton et al, 2011, pg. 169). Therefore, it is crucial that stakeholders are supporting children through these transitions appropriately to ensure the change is not over challenging or at risk of decreasing the pupil’s self-esteem and self-efficacy. 

Many young people make this transition successfully, but for some it involves adaption and adjustment over a longer period. Some children find the change fulfilling and yearn for this opportunity to ‘move up’ within the education system and society, however it is important to note that for some it is stressful and causes anxiety for parents and carers as well as children with the adaption of changing systems, rules, and expectations (Jindal-Snape, 2010, pg.3). Negative effects are evident in the transitions of Key Stages 2 and Key Stages 3; shifts in philosophy or approach at transition points can hinder progression and there was evidence that this could contribute to disengagement as young people progress through school (DONALDSON, 201, pg. 52). This is evident through the Mentally Healthy Schools conclusions that two in five pupils fail to reach expected academic progress after transitioning to secondary school Ponnappah, 2020).

A strategy used across the country to conquer the obstacle of unsuccessful transitions is the events of transition days placed throughout the school year. These act as induction days and allow children to find their way around the school, meet the teachers and meet some of their future peers from other primary schools (Evangelou, 2008). During these days, Alys-Rose may struggle with stress causing her to find it difficult to socialise appropriately. To prevent this she will be followed by the ALNCo of her primary school to ensure she feels comfortable around her new peers, socialises with them in the correct manner and is familiar with the staff who she will be working with in the following school year. 

Effects of both the barrier and transition can play a major role in Alys- Rose’s social and emotional development. Therefore, for progression to be achieved, it is essential that a stakeholders understand and practise their roles effectively. One of their roles is to ensure that this self-image is not deteriorated through the lack of support they feel they are getting. One strategy which can be used to ensure this is the professional use of student and teacher relationships. These can be formed simply by a teacher showing interest in a child’s well-being and showing a nature of care. Wellbeing is paramount in the classroom and without happy and safe children it is difficult to optimise learning (Endeavour Education, 2023). Children’s mental health and well-being is key focus of the government policy; children who feel secure and happy in their environment are more likely to have better outcomes (Blandford and Knowles, 2016, pg.297). Ethically we should want more from educational efforts than academic achievement and we will not succeed unless children are cared for and taught to care for others (Smith, 2020.) A teacher can check the wellbeing of students by creating healthy professional relationships maintaining the 3 C’s: communication, compromise, and commitment (ACI, 2018).

It is a teacher’s role to understanding the learner, their needs and background experience to give them the most beneficial support (Bromley, 2023). Relational pedagogies draw upon interactions, relationships, interconnections, and communication and are suggestive that building these relationships enhance a children’s learning and development (The Education Hub, 2022). Geirs (2022) led a social experiment to see if teachers should prioritise students’ growth I academics and social skills. Her observations concluded that if a teacher shows builds common knowledge and interest in a student’s likes and dislikes, that child’s classroom engagement would increase (Thompson, 2022, pg. 7-8).

There many classroom strategies a teacher can use to build relationships with Alys- Rose in the classroom, one example is regular check ins in the mornings and after lunch because it is important that the children know that their teacher cares about their well-being. Bryk and Schneider (2002) suggest that if children believe that their teacher cares about them it provides a relationship base on aspects of trust, autonomy, support, respect, and vision (NWS Department of Education, 2022, pg.1). The use of communication has a major impact on relationships between teachers and students. Effective communication requires more than just an exchange of information and when successful can foster understanding, strengthen relationships, improve, and build, creating an emotional attachment (Okafor, 2020). The joint work of Bowlby and Ainsworth (1991) introduced attachment proposing that children are born with an innate drive to form attachments with stakeholders, and children who maintained proximity to an attachment figure were more likely to receive a feeling of comfort and protection (Cherry, 2023).

Another example of a classroom strategy which can be to build the relationship between Alys- Rose and her teacher is the use of a ‘things I want my teacher to know’ box. This strategy allows children to come to you and although it may be aimed at vulnerable children like Alys- Rose, it is inclusive to all pupils in the class.  Arshad et al (2019, pg. 224) describes an inclusive classroom as a place where all (pupils, teachers, parents, community, visitors) are accepted anda place where there is a duty of care for each other within an ethos of respect; this follows the social justice practise. Ainscow and Booth (2002, pg 7-8) use the ‘three dimensions of the index’ when referring to inclusion in education; these three dimensions consist of producing inclusive policies, evolving inclusive practises, and creating inclusive cultures. A feeling of belonging has an impact on achievement (Mentally Healthy Schools, 2023) and for that reason, the practise of inclusion is a must within the classroom, so teachers are provided with a checklist to ensure that they are inclusive of all children within lessons (Inclusion Expert, 2023). 

Alys- Rose would benefit from activities such as creating a one-page profile (this can be found in part 2) and a goals list which can be given to future secondary school teachers on transition days. These activities allow the Alys-Rose to let the teachers know what she wants them to know about her and begin to form new relationships. The activity of creating a One Page Profile exemplifies personalised learning because it shows a representation of Alys-Rose’s voice within practise. Pupil voice is demonstrated in this activity and embedded within the Welsh curriculum, providing the drive behind the school’s curriculum planning. Pupil voice gears the whole school topics/themes, allowing students to decide what they learn and how they will learn it. This is demonstrated through inquiry-based learning which underpins the pedagogy of Curriculum for Wales (Welsh Government, 2023). Pupil voice follows UNCRC as it gives children the right to have a voice and that voice to be valued which is stated in Article 12 (UNICEF, 2023).

The school follow United Nations Convention on the Rights of the Child (UNCRC) is an international agreement which protects those under the age of 18 and was rectified in the United Kingdom in 1991 (UNICEF, 2023). In 2001, Wales was the first country to appoint a Children’s Commissioner. The role of a Children’s Commissioner is to be an independent champion for every child and ensures that every child learns about and knows their rights, speaks up for children by looking at laws and deciding if they work or ned changing, and offers a free helpline service for children to discuss their rights (Children’s Commissioner for Wales, 2023).

Children’s Rights are embedded into the Welsh Curriculum through the four purposes. For example, ambitious, capable learners aims to prepare children to be ready to learn throughout their lives, this links to Articles 28,29 and 31; enterprising, creative contributors aims to ensure children are ready to play a full part in life and work; this links to Article 5; ethical, informed citizens of Wales and the world encourages children to be citizens of Wales and the world; this links to Article 14, and healthy, confident individuals pushes children to lead fulfilling lives as valued members of society links to Article 24 (UNICEF, 2023). 

The Rights of Children and Young Persons (Wales) Measure law was established in 2011 and therefore meant that it was pivotal that Welsh Ministers had ‘due regard’ by paying proper consideration to the UNCRC when decision making (Welsh Government, 2021, pg.1). Later, the Additional Learning Needs and Educational Tribunal (Wales) Act (2018) stated that relevant bodies must consider the rights of children when providing the services (Provision Map, 2019). 

Successful Futures (Donaldson, 2015, pg. 24) states that support in Wales for UNCRC formed the principles of the Welsh Curriculum design. For example, Human Rights content is rich in the Humanities Area of Learning; it requires all children to develop an understanding of the UNCRC and human rights of all people (Welsh Government, 2022). Another example is shown in the Health and Well-being Area of learning which requires all children to develop an understanding of their own rights, apply this knowledge to personal relationships, and stand up for the rights of others (Welsh Government, 2022). This links back to the idea of student- teacher relationships being built and by Alys-Rose understanding her rights and the aim of care and support which the school she currently attends the secondary school fulfils, she could really progress. This is supported by a study from Pentrehafod School (Children Commissioner Wales, 2018) suggests that attendance increased after children were taught about their rights and shown how these rights are supported by the school because it improved their school experience knowing that stakeholders in school were on their side.

The teachers’ role is to centralise the needs of learners and prioritise them within their planning; this is supported by the Professional Standards of Teaching and Leadership (2019, pg. 8) where it states that a teacher should exhibit expectations and commitment to the achievement of each student individually. It has been mentioned that children with an ALN are more likely to feel isolated and vulnerable if they don’t experience a smooth transition (Mentally Healthy Schools, 2023). When Alys-Rose struggles with her ADHD, she tends to fidget and become frustrated causing behaviour problems due to being embarrassed of her lack of knowledge, however her intent is to mask the fact that she cannot do what others can (Bubrick and Howard, 2023). Teachers can use the strategy of direct teaching to ensure that Alys-Rose is give explicit, guided instructions to complete tasks (Renard, 2023). This strategy reinforces the importance of an inclusive teaching environment as it is beneficial for all children, but specifically meets the needs of Alys-Rose. Alongside this, having a visual timetable on display for the class would also support Alys-Rose stay focused as she will know what is coming next and not have to think about it when completing an activity. Visual aids such as timetables are useful for keeping students with ADHD engaged, because it provides a clear and concise way of tracking responsibilities without becoming overwhelmed (Kaczegowicz, 2023). 

Another strategy which could be considered to increase Alys- Rose’s development would be parental involvement. Alys- Rose’s mum communicates with the class teacher through a learning journal daily and has fortnightly meetings with the additional learning needs coordinator (ALNCo), class teacher, and Alys- Rose to reflect on support and self-management strategies being used to improve social and emotional development. These meetings are beneficial for Alys- Rose because her mum gains an understanding of her difficulties and can continue to provide support at home. Although dated, Dewey supported this ongoing support from all stakeholders in his statement “the demand for effort is a demand for continuity in the face of difficulties” (Garforth, 1966. Pg.169). The importance of a positive partnership between the school and parents is extremely beneficial to a child’s progression, especially Alys- rose who has a strong mother- daughter bond. The key to an effective partnership is to allow the parent to communicate their viewpoints and experiences, as well as directly instructing them on how to support their child (Atkin et al, 1988, pg.125). Estyn (2020) support this with an up-to-date view that good practise involves keeping parents informed about their child’s progress and the use of ‘home schoolbooks’ highlight achievements. These books also give parents regular advice on how to support their child further, clearly identifying the next steps for learning. 

To conclude this assignment, I think that enforcing the use of person-centred planning throughout the transition would be the most beneficial support for Alys- Rose. Welsh Government (2017) states that agencies supporting the child with attention deficit hyperactivity disorder (ADHD) work together to produce a support plan (this can be found in part 2) so that transitions can run smoothly from 0-25 and continuity will be much better. Therefore, the secondary school using the support plan given by the primary school, providing a holistic learning environment, and using the strategies which have been successful previously would be the key to continuous progression. Personally, I believe that the COVID19 pandemic has made an impact on Alys-Rose’s social skills due to the limitation of practise available during this time. Children with ADHD have had it extra difficult throughout the pandemic due to lack of opportunities they had to regulate thoughts, bodies, emotional and understand social cues during lockdown (Gill, 2021). As an educator I think it is important to research barriers and transitions that children face and understand the effects that they can cause on development so that support can be given, and children can achieve progression. It is the aim of an educator to act as a professional learner and commits to continuous engagement in career long development, collaboration, and innovation (Welsh Government, 2019, pg.8).























2. A one page profile of the pupil and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies. (1,500 words) 

























One page profileBackground:
My name is Alys- Rose Tardy. I am 10 years old, and I am in year 6. My parents are divorced. I live with my mum, and my dad works away so I don’t have a strong relationship with him. I don’t have any siblings or pets.





My weaknesses:
Cognitive:
· Attention/lack of attention determines my behaviour.
· I find it hard to settle down and concentrate.
· I get easily distracted.
· Sometimes I need help making the correct choices.
Social:
· I struggle to know when I should be working or playing.
· I don’t like being told what to do.
· I struggle to know when it is the appropriate time to talk.
· New environment can make me uncomfortable.
Emotional:
· I find it difficult to understand and share how I feel.
· I get frustrated if I don’t understand.
My strengths:
Cognitive:
· I share my ideas.
· I help my friends to learn gymnastics.
Social:
· I love to be involved and participate.
· I am kind and helpful to both adults and my friends.
· I enjoy making and maintaining friendships.
· My relationship with adults is important to me.
· I like spending time with my peers and family.





















How to support me:
· I participate in meetings with the ALNCo, my teacher and my mum to discuss the strategies and give my opinion.
· My school have a support plan for me. 
· My teacher plans work which targets my ability.
· We have time to calm down after exciting and stressful parts of the day, before focusing on a lesson.
· I have a card that I can use to leave class when I feel overwhelmed and disruptive.
· When we have trips out of school, I am followed by the ALNCo who will support me if I become overwhelmed.








Notes for stakeholders:



Support Plan

Strategy 1:
One strategy which will be used to support Alys- Rose is the connection with the Additional Learning Needs Co-ordinator. This strategy will commence for the third term of primary school to prepare Alys-Rose for secondary school. It has been put into place because Alys-Rose has had some difficulty socialising in the classroom and on the playground. The nature of the support involves trailing strategies such as a calming down techniques, making time for hobbies as a reward of positive behaviour, and a time out card which can be used for Alys-Rose to remove herself from a room to prevent negative behaviours. This strategy will involve collaboration of the ALNCO, Alys-Rose, the class teacher, and Alys-Rose’s mother. Review dates happen in fortnightly meetings where all parties will speak about new strategies used, how they are working and what can be further done to support Alys Rose. This allows Alys-Rose to have a voice, state her opinion on what she thinks is helping her and participate in the support which is being given.

Strategy 2:
Another strategy used which links very closely to the previous one is the engagement with parents. This strategy has been suggested because of the strong relationship in which Alys-Rose holds with her mother. Alys-Rose is very attached to her mother (could be because of the lack of relation with her father) and aims to impress all adult members and so including the mother in this support may increase the possibility of it being successful. Another reason of including Alys-Rose’s mother is the aim to improve social and emotional skills overall, not just in the classroom. Therefore Alys-Rose will continue to receive support at home and outside of school to increase her development in these areas. The review date of this strategy is daily. The mother and school use a learning log to communicate about Alys-Rose’s improvements or concerns which are updated daily and then presented in the fortnightly meetings with the ALNCo to show progress.

Strategy 3:
The teacher uses different methods to help Alys-Rose be successful in the classroom. These strategies have been put into place because a concern was raised that Alys-Rose was finding it difficult to pay attention during lessons and not concentrating. The teaching methods include repetition, direct teaching, information processing, change sequence of presented information and a visual timetable. This strategy will involve the teacher having a good relationship with Alys-Rose and using communication to find ways in which she feels supported.  Senior leadership and the ALNCo will also be involved in supporting the teacher to ensure that planning is inclusive to Alys-Rose and is targeting her needs. There will not be an official review date for this strategy as it will be ongoing throughout the term, however some of these methods may be spoken about in staff meetings and meeting with Alys-Rose’s mum at the fortnightly ALNCo meetings.

Strategy 4:
The schools have organised transition days for the children in year 6 to visit their new secondary school. During these visits, Alys-Rose will be accompanied by the ALNCo to introduce her to the staff who will be working with her in the secondary school and allow her to start to gain relationships with them and recognise them before she is there without her familiar primary school teachers; it will also allow the staff to understand Alys-Rose’s needs and begin to plan the support they would like to implement for her. The support from the ALNCo will also ensure Alys-Rose socialises appropriately with new peers. This strategy has been implemented because if the nerves in with Alys-Rose holds going to a new place; sometime this can be shown in behaviour which can lead people to misjudge her. Before going on these visits, Alys-Rose will complete pupil profile, self-evaluations, and my goals sheet to give to the secondary school staff so that they can get to know her. This strategy will involve Alys-Rose, members of the primary school staff and the secondary school staff. This strategy does not have a review date and will happen spread throughout the school year.
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