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Introductions
Koestler’s (1964, cited in Willison, 2010:176p) definition of creativity is the ‘ability to make connections between previously unconnected ideas’. This definition focuses on a person’s ability to draw on past experiences and knowledge and be able to apply it to different situation. According to the NACCCE (1999: 30) creativity can be defined as an ‘Imaginative activity fashioned to produce outcomes that are both original and of value’. If the NACCCE definition is what a child’s idea needs to be creative, then this definition is the process behind the idea. Dust (1999 cited in Willison, 2010:176p) suggests that there are four phases of creativity. 

[bookmark: _GoBack]For me to create a successful mental attitude I would use Costa’s (2008) ‘16 Habits of Mind’ which are linked to people with successful mind sets. These dispositions would be at the heart of my lesson and I would ensure that pupils develop one or more disposition in each lesson or activity.  

I want to create an environment where pupils are able to see a problem and not immediately give up, but to show resilience by first not immediately knowing the solution but responding positively to the challenge by seeking out the solution. This is what Costa wants to develop through his Habits of Mind. However, Costa and Kallick (2008) suggest that these dispositions have to be developed over a long period of time. Furthermore, if these dispositions are employed at home, they become internalised and reinforced. 

The benefits of creating the ‘Habits of Mind’ learning environment is that pupils become problem solvers, thoughtful decision makers, creative thinkers and develop the skills they need to overcome challenges in day to day life. However, Throne (2007) suggests that creating the correct environment can be a challenge, as other teachers might not fully understand the process of innovation and creativity. Therefore, I recommend that we should train teachers in how the 16 dispositions can create the right learning environment and to instil in teachers a self-proclaimed prophecy where all children can be creative in their own way.

The forest environment is where I want to immerse the pupils by letting them use their own creativity to accomplish challenges and to take risks. Sandseter (2009) has carried out research into the benefits and need to provide children with the opportunity to play in risky environments outdoors. This is why I wanted them first to have the 16 habits of mind internalised, so they have the freedom to be creative and the tools they will need to be successful.  

I wanted to create a day with different activities to show the different areas of creativity such as: collaboration, imagination, inquisitive, persistence and discipline. These areas are taken from the work of Lucas Et al (2013) who created a tool that can be used to assess pupil’s creativity. I would put a ‘Bear Grylls Survival Day’ on where the pupils would need to use the 16 habits of mind to get through the challenges. There will be a number of tasks for them to complete. During the past term, I would have given the key pieces of knowledge they would need to overcome the tasks set, so they can apply the knowledge they have obtained in a different context.

Humberstone and Stan (2011) carried out research into schools in Scandinavian countries which utilise outdoor learning. They have long seen the importance the environment has on the physical, emotional and intellectual development of a child. Also, Waite, Davis, and Brown (2006) suggest that increasing the availability and accessibility a child has to outdoor experiences would provide them with greater creativity and encourage life-long learning. 

Following Dust’s (1999) four phases of creativity, I will hopefully see the pupils process of thinking and applying this theory to practice. Firstly, when they come to the challenge they would start to investigate it and start to create ideas. I would give the team a couple of minutes to investigate the challenge this would be the Preparation phase of the creative process. Next, I would ask them to go for a little walk to generate ideas, this is called Divergent thinking (Guildford, 1967). This is the period of incubation, as pupils subconsciously start thinking about the problem when separated from it. Research by Oppezzo and Schwartz (2014) found that walking can boost creative thinking and idea generating, it’s the act of walking and not just the environment that they walk in that provide the creative boost. However, Oppezzo (2014) suggested that this strategy only applies to the divergent thinking of creating multiple ideas but not to the convergent thinking of the focusing of the ideas. Therefore, I suggest using this approach for pupils to generate ideas, but not as a strategy to focus the ideas. At the end of the incubation phase they will hopefully have revelations in possible solutions to the problem. This leads on to the last phase Verification, where pupils communicate possible solutions and as a team use trial and error to find the correct solution. This is supported by Malaguzzi (1993) who argues that a pupil’s creative experience can become more effective when they exchange with their peers, compare ideas and resolve conflict. 

My role during the ‘Bear Grylls Survival day’ is as a coach, a facilitator of learning and a supporter of the pupil’s creativity. This is supported by Throne (2007) who agrees that teachers should help coach pupils when facing challenges and provide some support when needed. However, I will have to ensure that I am careful with my interaction with the pupils because Malaguzzi (1993) suggests that adults can potentially interfere with pupil’s creativity by giving their own opinion and thereby not giving pupils the opportunity to seek a possible solution themselves. Therefore, I will make sure that I limit my interactions with the pupils and choose carefully what I say.

To conclude, these are just a handful of strategies and approaches I can use in my practice to cultivate creativity in the pupils within the classroom and beyond. 
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