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	Please engage with original sources rather than citing works through other authors ('as cited in...'). 
 

	I have used original sources for all references. 
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Introduction
The School Development Plan (SDP), as outlined by The Welsh Government (2014), serves as a strategic guide for each school. It entails a process of self-evaluation and analysis of contextual data to establish short- and long-term targets aimed at improving learner outcomes (The Welsh Government, 2014). Estyn, the education inspectorate for Wales, is committed to elevating standards within the education system, with a specific emphasis on the quality of education and teaching. Aligned with the Learning and Skills Act 2000 and the Education Act 2005, Estyn plays a pivotal role in ensuring that educational institutions in Wales meet high standards (EstynHMI,2021).
This project therefore provides a critical view on one action point within the placement school’s SDP. As well as an insight into how the target is implemented within the education system through evidence-based framework. The focus is on critically assessing how the placement school is advancing Bloom's (1956) Higher Order Thinking framework, emphasizing the creation of meaningful and comprehensive plans to address cognitive complexity (Stayanchi, 2018).
The development plan is derived from an English-medium, mixed-gender primary school located in South Wales, known as 'School X,' with a pupil roll of 418 distributed across sixteen single-year classes. 75 of these students have a diagnosed form of ALN (Estyn, 2018). This reference to 'School X' ensures the confidentiality of the institution throughout this assignment (BERA, 2019).
Upon reflecting on Estyn reports and staying responsive to evolving national priorities, this aligns seamlessly with my assignment's emphasis on enhancing the knowledge and understanding of Additional Learning Needs (ALN) for all staff members. 

Literature Review 

School Improvement plan 
Welsh Government (2022) set an overarching goal of a school development plan is to enhance the school environment, providing optimal learning experiences and outcomes for all students, irrespective of their backgrounds or circumstances. The aim is to consistently achieve high standards and aspirations for every individual within the school, within the Curriculum for Wales, a fundamental aspect entails contributing to the four purposes outlined in the curriculum. 
While the SDP is set to create accountability and improvements for a school community, Leithwood (2012) raises concerns regarding the potential inflexibility of the SDP, suggesting that excessive rigidity could impede schools from promptly adapting to emerging educational needs or unforeseen circumstances.
The Welsh Government emphasizes the pivotal role of school leadership in enhancing student learning. A critical aspect is affording school leaders discretion in establishing strategic direction, optimizing their capacity to formulate school plans and objectives, and employing data to monitor progress and enhance instructional practices (OECD, 2018).
Pont et al (2008) express their perspective on school SDPs, asserting that these plans contribute to a culture of continual improvement by promoting reflection, adaptation, and ongoing development. This aligns with the principles of the New Curriculum for Wales, emphasizing its open-ended and adjustable focus. 
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(Welsh Government, 2014).

As depicted in Figure 1, the initiation of a School Development Plan (SDP) emanates from the articulation of a visionary perspective, outlining the school's aspirations. A robust emphasis on self-evaluation emerges as a pivotal component, aimed at advancing both professional learning and learner outcomes within the framework of school improvement. This integration underscores a strategic approach, where the establishment and realization of a shared vision serve as the cornerstone for fostering continuous development and educational excellence (Welsh Government, 2014). In the strategic planning phase, it is crucial to engage all partners and stakeholders, including school staff, students, parents/carers, and any other contributors to the school's advancement. Harris (2013) delves into the concept of distributed leadership involvement. He underscores the crucial role of a collaborative leadership approach in contributing to the overall quality of provision. In tandem, Ball (2006) observes that this extensive involvement may require significant resources, demanding considerable time and effort to incorporate diverse perspectives. However, he cautions that such an approach could potentially divert resources from fundamental educational practices.
In an Estyn report, the emphasis is placed on schools exploring ways to leverage their existing strengths when identifying strategies. The report also advocates for collaboration among schools to facilitate shared learning and the exchange of best practices (EstynHMI 2021a). This underscores the ongoing debate among education specialists.
Contrastingly, evidence from sources supports an evidence-based approach within a School Development Plan (SDP). Earl and Fullan (2003) assert that such an approach strengthens decision-making by anchoring strategies in empirical data, fostering well-informed and effective choices.  Connecting this with Vygotsky’s sociocultural theory, which underscores the role of social interaction in cognitive development, supports the notion that collaborative learning environments within an SDP can cultivate higher order thinking skills (Kozulin, A., 2004).

Specific target 
Fullan (2007) highlights the dynamics of educational change, asserting that over the past sixty years, policymakers have often directed changes in schools lacking a true understanding of the needs or dynamics within the classroom. The source also underscores the divergence in government approaches, with some advocating for increased standards and evaluation, while others argue that school autonomy is the solution. The persistent demand for innovation has led many schools to adopt reforms without the necessary capacity. Elmore (2004) raises concerns about the education system facing challenges in meeting expectations under resource constraints, echoing the prevalent sentiment of "Do more with less." Reeves (2009) complements this by emphasizing the need to consider the impact on students and ensure that changes align with their best interests when leading change within schools. 
UNESCO (2013) highlights the significance of inclusive education as a continual endeavour to provide quality education for everyone, acknowledging diversity and the varying needs, abilities, characteristics, and learning expectations of students and communities. The goal is to eliminate all forms of discrimination. In December 2017, the National Assembly for Wales successfully implemented the ALN Education Tribunal (Wales) Act 2018 in January 2018. This Act introduced a new legal framework to support children and young people with Additional Learning Needs (ALN) (Estyn, 2022).
Donaldson (2015) underscores in the 'Successful Futures' report the importance of personalized learning experiences that are specifically tailored to individual needs. This is particularly pertinent for children with ALN who may derive significant benefits from customized approaches to the curriculum, accommodating their unique learning requirements. Turnbull, et al. (2015), emphasizes the significance of equipping staff with knowledge through training to ensure the school adheres to legal and ethical responsibilities regarding the education and rights of students with ALN. The Welsh Government has established that every school is mandated to have an Additional Learning Needs Coordinator (ALNCo) who, at a strategic level, guarantees that learners with ALN have their educational needs addressed. Furthermore, the Welsh Government facilitates school-based provision and supplements it with targeted services from external professionals (Welsh Government, 2021). This collaborative approach ensures that all professions stay updated on ALN support and training, promoting a holistic and integrated system. A close link with Bronfenbrenner’s Ecological system theory (as shown in figure 2) as Bronfenbrenner (1979) explains comprehensive understanding and collaboration among all stakeholders within the educational influence, including school staff, parents, and community services. Policies aligned with this theory, particularly within the Mesosystem, advocate for inclusive practices through effective communication and collaboration. This ensures a holistic approach to meeting the diverse needs of learners. 
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Developing an action point

Self-evaluation
Recognizing the significance of self-evaluation and school improvement processes, Estyn emphasizes their paramount importance in all educational systems. According to EstynHMI (2021), these processes are fundamental to achieving exceptional outcomes in specific aspects of individual schools. By actively engaging with questioning and evaluation mechanisms, educational institutions can identify strengths and areas for development, fostering continuous improvement.
In a most recent Estyn report recognised the school’s strategic direction, focusing on a shared vision communicated across the entire school community. There is a heavy responsibility within schools at this current time, under the ALN Act and wider ALN Transformation Programme, necessitating the review and replacement of existing plans for ALN children with a shift toward Individual Development Plans (IDPs) (Welsh Government, 2020). 
Conversations with the ALNCo of School X featured that addressing ALN is an ongoing process, recognizing the need for continual improvement to adapt to the increasing number of ALN children within the school. The statutory obligation of ALN ensures its consistent presence within a SDP, with adjustments made to the actions within the priority (Head teacher at school X, 2023). In some cases, recognising of areas of improvement within yourself is difficult to recognise as Brookhart (2013) discusses the challenges of subjectivity and bias highlighting their relevance to potential drawbacks in the evaluation and prioritization process.

Data analysis
Identification of actions for School X's SDP involves a comprehensive analysis of qualitative and/or quantitative data. Area of Learning Experience (AoLE) leads take charge of assessing strengths and weaknesses within their respective domains through whole-school engagement and communication (AoLE lead at School X, 2023).
In the ALN specific priority, the ALNCo conducts classroom support for ALN children by evaluating the role of their class teacher, teaching assistant and peers. The ALNCo highlights the significance of obtaining qualitative feedback through monitoring progress rather than statistical figures. Denzin & Lincoln, (2018) state that qualitative data captures experiences, emotions, and perspectives in order to provide a holistic view of feedback. 

Quantitative data can sometimes lack in depth context in comparison to qualitative data, which therefore limits understanding of underlying factors that may be occurring (Creswell, 2017). This is not as suitable with an action such as training ALN staff as they need to be the centre of the provision and their results will show in their everyday work in supporting the children, rather than statistical knowledge. School X utilizes statistical data, including reading scores and national test results, to assess pupil progress and the effectiveness of staff support (ALNCo at School X, 2023).

Stakeholders 
Within a school’s SDP, stakeholders are anyone who is affected by or influencing how a service is delivered (SP Energy Networks, 2020). Stakeholders include staff within the school, Governors, parents, as well as outside professions such as speech and language therapists, occupational therapists etc (ALNCo at School X, 2023). The engagement of all stakeholders, especially teachers in the SDP begins with a comprehensive, whole-school approach to establish priorities and actions. While senior management takes the lead in creating the written SDP, the collaborative process involves relaying it to both Governors and staff. This ensures that the entire school community remains satisfied with the plan before its public publication (Senior leadership at school X, 2023). Fullan (2001) states that having a heavy involvement from stakeholders can sometimes affect the role within the school’s staff and they can sometimes resist changes due to impact on certain roles due to no seeing the full impact in change that is needed within the school.

Strategic Planning 
In School X, ALN is a paramount priority within the SDP, the inclusion of specific success criteria is imperative for attainable objectives. The ALN priority in School X comprises six distinct action points, each with defined outcomes. These action points serve as a strategic framework, ensuring cohesive efforts from all staff members, aligning their contributions with the overarching priority of addressing ALN (Head Teacher at School X, 2023).
Examining the specific action point aimed to improve the knowledge and understanding of ALN amongst school staff in School X, it necessitated the implementation of well-defined strategies to ensure its successful execution. Monitoring mechanisms and cost considerations were integral components of this process, as highlighted by the ALN Coordinator (ALNCo at School X, 2023).
The focus outcome of this action point for School X was to ensure children’s needs are met to the highest possible standard. To achieve this, the identified approach involved comprehensive staff training such as IDP training, differentiation instruction training, and other relevant sessions that teachers may find necessary based on their needs in specific areas. This is followed by their active participation in dedicated knowledge-sharing sessions (teacher within School X, 2023). Hallanhan et al, (2015) states that specific ALN training helps teacher adapt their teaching methods to accommodate different styles of learning creates an inclusive and accessible learning environment for children, 

Measuring impact
In order for School X to identify weather their action plan is being improved or declining, they have set up a structured termly review process whereby the ALNCo will review the ANL priority as a whole and then colour code each term as to how successful that action has been implemented within the school (as shown in figure 3). 
Figure 3
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In order for the action to be measured, the ALNCo will take control of monitoring progress within the field and other AoLE leads will monitor their own subject area in order to distribute roles for a more effective outcome (School X’s Senior Leadership, 2023). The ALNCo conducts termly reviews by assessing classes, interventions, and learners' materials. Engaging in discussions with teachers, intervention leads, and the students themselves, the ALNCo gains insights into the support mechanisms in place. This comprehensive approach enables an understanding of the teachers' proficiency in implementing strategies tailored for students with ALN (ALNCo of School X, 2023). According to Fullan (2001), measuring priorities serves as a tool for holding stakeholders accountable during the evaluation process, providing a tangible indication of their commitment to continuous improvement.


Critical Summary 
After a critical analysis of School X’s SDP and focusing on the ALN priority and a specific action point, it is evident that figure 2 aligns with Estyn’s (2021) standards of SDP’s being committed to elevating standards within the education system, with a specific emphasis on the quality of education and teaching. Proving the links with Bronfenbrenner’s ecological systems theory (1979) expressing the importance of collaboration amongst educational influences (stakeholders) in order to collaboratively improve school learning outcomes. 
Focusing on evidence from figure 2, it shows the reality of measuring impact in that not everything needs to be implemented straight away throughout the whole SDP. This strategic focus on all action points overloads educators and staff systematically, ensuring successful and comprehensive implementation which is a realistic sighting of how schools manage the actions. Skaalvik (2017) backs this up when expressing a concern for overloading an SDP contributing to staff burnout and impacting job satisfaction ultimately affecting the learning environment for children. This aligns with Estyn's (2017) emphasis on the quality of education and teaching, as highlighted in School X's inspection report.

From my experience of School X and their approach around the priority of staff being educated with ALN to aid support for children, is that the ALNCo of the school is very much up to date with the knowledge behind their role, however it there are a lot of challenging barriers when it comes to ensuring this knowledge is spread accurately across the school and into the classrooms (Welsh Government, 2023). I think that teaching assistants are mostly involved and enthusiastic around ALN learning, as they have the time within their routine for interventions with children. This observation suggests that teachers may face challenges in adapting their established teaching techniques to accommodate the evolving demands of ALN, potentially encountering difficulties in adjusting long-standing practices. Harries (2012) aligns with this through the discussion of constraints on teacher’s time, often limiting space for professional development and learning initiatives. To overcome this, the appropriate solution would be for teachers to have time out of the classroom to focus of professional development but as Ingersoll & Strong (2011) explain that limited budget results in understaffed schools and therefore increased workloads. A possible strategy for overcoming this could be to foster collaborative learning amongst staff within the schools to share experiences, and successful strategies around ALN in order to create rich learning for all professionals (Leithwood, 2008). 


Conclusion 
The assignment’s purpose was to critically examine the process around a particular priority within an SDP. Having explored professional learning to meet the evolving demands of supporting inclusive practice within a school, this assignment has equipped me with an awareness of the need for reflective practices within my future endeavours. It ensures my readiness to enhance professional development in harmony with standards set by the Welsh Government and Estyn. Furthermore, the assignment has provided substantial insight into the dynamics of the SDP and the underlying planning process. It has significantly enlightened me on the imperative of actively seeking new collaborative opportunities within my school environment, thereby contributing collectively towards shared goals and concerted actions. 
An action for my future practice will be the collaboration amongst all stakeholders to contribute and encourage a whole school approach on all aspects of implementing priorities amongst the school.
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Figure 1: School development planning cycle
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