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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Read a wider range of research informed literature – use Education Source (library website) to help with this
	This assignment has been primarily sourced from Education Source. I would have liked to include more books as well, but this was not possible with the library closed. 

	Targed/Target 2
	Be specific and detailed in making links and in what you say.
	I have been careful to make sure that I have been unambiguous throughout. 

	Targed/Target 3
	Use commas and semi-colons to support clearer sentence structures and avoid the use of informal language. 
	I have kept to strictly formal language throughout and have carefully proof-read before submitting. 



Component 2: How a school develops one aspect of its SDP.
A report that critically reflects on the actions impact and evidence base. 

This report is based upon evidence gathered within the test phase of bridging 3 and will focus on a single action point from the school’s strategic targets. This report will reflect on the implementation of the action point and how it addresses the specific target. The target that this report will focus on is priority three of the 2018/2019 School Improvement Plan (SIP) 

For ethical reasons the school in question will be from hereon after referred to as The School to preserve its anonymity. No reference shall be given to any information that could be used to identify the school, as such references to The School’s Estyn report, and its published school improvement plan, have been omitted as they contain the schools name and address. 

The school is a large, two and half form entry, primary school with in-excess of 500 pupils and it has lower than the national average of pupils entitled to receive free school meals. According to the schools most recent Estyn report it ranked as good, with good prospects for improvement. The Estyn report indicates that the school has effective links between self-evaluation and improvement and such it should be possible to see effective evidenced links between the action point and the schools progress towards its targets. 

For school improvement to be effective, and long lasting, it needs to be embedded deeply within the whole process of schooling. As Rudduck and Flutter (2004) tell us, school improvement cannot simply be about raising a school’s academic profile. It must instead be aimed to review structures and relationships between pupils and teachers. As such, it must move the school from a ‘learning organization to a learning community’ (Rudduck and Flutter, 2004, p141).  

The School’s SIP identified that stakeholder voice could be further divided into; pupil voice, staff voice, governor voice and community voice and, as such, actions were taken to improve the contribution of these voices in the day to day running of the school. According to ESTYN (2016) ‘‘pupil voice’ benefits pupils and helps schools to improve’ and is considered an essential part of a successful school. As such, from 2005, all maintained schools in Wales are required to have a school council. The United Nations Convention on the Rights of the Child (UNCRC, 1989, Article 12 paragraph 2) states that ‘the child shall in-particular be provided the opportunity to be heard in any judicial and administrative proceeding affecting the child.’ Due to this the use of a school council, or other pupil voice group, within a school can be considered as part of a child’s basic rights. 

Wells (2019) mentions that although many schools are incorporating student feedback into their planning and decision making, because teachers are choosing the questions to ask, rather than pupils, the direction of improvement is developed for, rather than with, students. A system following the structure that Wells (2019) describes keeps pupils within an inequitable relationship with their teacher and as such, although it can meet the legal requirements for pupil voice as outlined by Welsh Government, does not truly follow the intentions behind the UNCRC. Wells’ argument is that a truly collaborative relationship between teachers and pupils allows a school to turn shared visions into reality and that this will improve the school, leading to a ‘better, more interesting and relevant education’ (Wells, 2019).

The School has identified that stakeholder improvement does not just involve pupil voice. There are several other groups, within the school, that need to have an effective voice for the school to improve. Another important stakeholder group within a school is the staff of that school. According to the Welsh Government (2019) teaching staff in Wales need to be ‘high quality, research-engaged, attractive, well supported, outward looking, creators and well led.’ These criteria indicate the need for teaching staff to be valued both within, and outside, of the profession. It also shows a need for teaching staff that work together and continually improve their knowledge through continuing professional development. As such, the Welsh Government have shown that high quality, and continually improving teaching staff, are a vital part of improving the performance of a school. 

The Curriculum for Wales (2020) requires schools to develop their own curriculums and moves away from a more traditional government prescribed, and top down delivered, curriculum. This has given more autonomy to teachers within Wales and has led to opportunities for more teacher led professional development. According to Macias (2017) a bottom up structure, such as The Curriculum for Wales (2020) allows for, leads to greater engagement with professional development and develops stronger communities amongst staff. It can also be argued that modelling improved engagement and professional dialogue, sets a good example to the pupils and would theoretically allow for similar improvements within pupil voice groups as well. 

Another area that The School’s SIP indicated that it could improve stakeholder voice was through the use of community voice. According to the OECD (2006) the international trend has been of increasing parental input within the running of schools. They report that 75% of parents would welcome greater opportunities for involvement in their school. Contrary to this, the OECD (2006) also mention that a significant obstacle that schools face is a lack of parental engagement with a school.  The Curriculum for Wales Guidance (2020) indicates that a school’s individual curriculum should include ‘experience to stimulate interest in different careers and work’ (Welsh Government, 2020, p.43) This section of the guidance can be most effectively met through good links with the community that allow the opportunities to be organised. Throughout the guidance document the Welsh Government emphasises the importance of a broad and balanced curriculum where all aspects are taught cross curricula. Engaging well with community will give the opportunity for rich and varied learning experiences to be arranged. 

As previously mentioned, The School developed their action point by reviewing the recommendations given in their Estyn report and choosing as one of their priorities to develop an area where Estyn reported them to be ‘good’. As such, the action point developed was to refine self-evaluation and school improvement including stakeholder voice. There would be specific measurable outcomes that would be used to measure progress. These were that, pupils, parents, staff, governors, and the community would have a greater input into school evaluation. These in turn would lead to measurable improvement visible in the data sets and to the development of a variety of activities that benefit learners. The rate, and level, of improvement here would have been assessed by the gathering of both quantitive data, such as the number of pupil voice groups, and qualitative data, such as pupil and staff opinions, on the effectiveness of pupil voice groups. 

The School’s current policy on self-evaluation reflects both the ideas described in the earlier literature review and the SIP action point on improving stakeholder voice. It states that self-evaluation must include all of the schools’ stakeholders and lists these as, ‘all staff, children, parents/carers, governors, the local authority and where appropriate and possible the community. The school has adopted a whole school approach to self-evaluation as can be seen through the use of self and peer assessment of children’s work as well as the use of regular book looks that allow the school to ensure that teaching is of a consistently high standard throughout the school. This shows the use of peer assessment as a self-evaluation tool in both pupils and teaching staff. Topping (2017) reports that studies have shown that this type of evaluation shows gains in meta-cognition and transferable skills, something that according to the Welsh Government will lead to higher quality teaching staff and as such school improvement. 

The School said that it would improve stakeholder voice through pupil voice groups, governor voice, involving all staff in in monitoring and reviewing and collecting parental opinions. 

Reviewing stakeholder voice shows that several pupil voice groups have been set up which are actively engaged in the day to day running of the school. These groups include the statutory school council, eco club, and digital heroes amongst other groups. Steady progress towards improving the effectiveness of these pupil voice groups has also been visible. Each class has elected representatives to each group and each group hold regular assemblies where they discuss with the student body the work that they are doing in the school community. Later this progressed to a weekly briefing over the school’s intercom by the pupil voice groups being broadcast across the school. 

In addition to the pupil voice groups, that pupils can be elected to, The School also uses the formula of EPIC (Everybody Planning in Class) to ensure that all pupils are able to have an input into the curriculum. Donaldson (2015) said that ‘children should be healthy confident individuals’ and being involved in planning their lessons helps them to achieve this. This formula is followed with all pupils from reception up to Year 6. The pupils are given the topic, asked what they already know about it and then what they want to find out about it. The teacher then uses this session to plan activities that will allow the pupils to explore the topic and develop relevant learning outcomes through the choices the pupils have made. 

With regards to other stakeholder groups emphasis has been placed on ensuring that staff work together as an effective and cohesive team. All staff work in phase groups crossing two-year groups, except for reception, and plan their lessons together. This allows for stronger team building and a sense of worth and responsibility for all staff. As Macias (2017) mentioned, this method of working has shown a high level of staff engagement with planning and allows for the creation of broad and varied activities for pupils to be developed.
  
It is not only with the planning of lessons that the strive to improve staff involvement can be seen. During two separate INSET days all staff were witnessed to be involved with the decision-making process of the school. During the first of these two INSET days new vision and mission statements were developed and all staff, from teaching assistants to senior leadership, were asked to personally input into what they felt needed to be changed and to collectively write the replacement statements. This showed the bottom up decision-making process that Macias (2017) recommends but also showed a strong and effective senior leadership team who were able to gather ideas from all staff and work to combine them to effective and meaningful documents. 

The second of these two INSET days was used for the development of The School’s new curriculum, in line with requirements of the National Curriculum for Wales (2020). Staff were split into phase groups and tasked with reviewing the what matters statements for each learning area to see where they could combine them with other learning areas. This was done in order to allow for the learning areas to be taught across the curriculum. All staff were then required to come together to discuss their work and how to progress through the year groups. It should be noted that all teaching staff were involved in this process but unlike the first INSET day teaching assistants were not involved here as it was beyond their area of expertise. 

As the OECD (2006) mentioned the involvement of parents within a school’s day to day running can help to improve said school’s outcomes. The OECD (2006) also mentioned that all maintained schools within the UK have parents as a part of the school’s governing body and that this governing body is heavily involved in a school’s decision-making process. In this respect The School is no different. The governors of The School are involved in reviewing all the school’s self-evaluation activities and are involved in decisions relating to The School’s finances. The Governors are also included on interview panels and as part of the selection process for hiring staff. However, all the above mentioned are standard procedure in UK maintained schools and do not really show any progress towards the action point outlined. On the contrary, attitudes towards the governors are somewhat negative and staff tend to view governor involvement as ‘a necessary evil’ rather than something that could truly be helpful in improving the school. 

Communications with parents outside of the governors however is once again shown to be an area of strength. The School’s parent teacher association (PTA) are heavily involved in the day to day running of the school, the chairperson of which can regularly be seen in the school building. The PTA runs activities such as the Christmas fair, has arranged links with outside organisations allowing for rich experiences for pupils that may not otherwise have been possible. However, like with the governors some members do look on the PTA’s involvement negatively, but this attitude is not prevailing. The school also has good contact with parents and parents are kept appraised of their child’s progress and activities and behaviour, both positive and negative, on a regular basis. This is done through a variety of methods including through platforms such as Class Dojo and Twitter. 

[bookmark: _GoBack]In conclusion, The School chose to develop this action point from an area where ESTYN considered that there were ‘good prospects for improvement’. Efforts to improve stakeholder voice can be seen throughout the day to day activities of the school and in most cases highly effectively. The School works together as a highly effective team to develop strategies to improve the school and listens to input from all stakeholders in the school. Emphasis has been placed on developing a strong community where pupils, and staff, feel that their opinions are listened to and are valued. On the other hand there are areas were stakeholder voice is still considered somewhat of an imposition and as such although clear progress has been made it is clear that there is still room for further improvement and that the action point cannot yet be considered to be fully achieved. 
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