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	[bookmark: cysill]Targed/Target 1
 Read even more relevant and peer reviewed books and journal articles as well as websites when researching. 
	I have engaged thoroughly with extended literature, which was not included within the reading list, including some of my readings into my work. 
	Page 4. 

	Targed/Target 2
Greater inclusion of appropriate learning theory.
	I feel I have included this throughout my assignment. 
	Throughout the assignment. 

	Targed/Target 3
Revise sentence structures and word selection to aid academic phrasing. 
	I have worked on this throughout my assignment, ensuring that my sentences are clear and paragraphs are clearly displayed. 
	Page 3. 








Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise. 

The analysis of this abstract is based upon the interventions which can be put into place to support pupils with their progression and individual needs regarding their holistic development. Holistic development refers to the child’s development in all areas, usually occurring through the medium of play as children learn during formative years, (Tanja Mcilroy, 2023). Montessori viewed the holistic approach to education, as emphasizing on freedom, independence, and care for child’s development. When considering pupil progression within education it is crucial to ensure a successful curriculum, supported by effective teaching and learning is used, thus enabling learners to make meaningful progress, (Gov. Wales 2019). Hwb.gov.Wales, discloses that progression is a learning process of developing over time. The Curriculum for Wales 12 pedagogical principles is paramount to pupil progression, however they should be selected to support the progression and differentiated to meet the learners needs. Pupil progression is a crucial aspect when considering the learning and needs of everyone it is central to the Curriculum for Wales enabling each learner to make progress at the appropriate pace whilst also offering challenges and being supported throughout their education.  When considering learners needs there may be a time where interventions also need to be implemented, this can be crucial in aiding pupil progression.  
Throughout this analysis I will be focused upon one child named Jenson, as seen in Appendix 1, considering the needs and support in which is needed when focusing on well-being and emotional behaviour. Jenson is eight years old and has recently lost his father, currently living with mum, finding it very difficult to regulate his feelings. It is assumed that separation anxiety has affected him detrimentally as he is now more comfortable to be alone than in the company of others. After a discussion with mum, it was acknowledged that further support would be needed to help decrease his agitation and support his behavioural development. This analysis will be in-depth research of the psychology behind ‘ELSA’ (Emotional Literacy Support Assistant). ELSA allows opportunity to be a setting-based programme designed to provide one to one support for children who need additional support with their emotional literacy skills. Maslow’s (1970) hierarchy of needs is looked at during the training of this programme to help ELSA assistants better understand children’s behaviour and how to provide efficient support (Burton, 2008). ELSA is a targeted intervention lasting around six to eight weeks, Jenson’s’ ELSA sessions are all in the school within the well-being office, during school hours with the same two staff members to enable him to build on trust and have a clear routine. Throughout this abstract I will continue to discuss the ELSA intervention in depth to allow an insight of how it can help Jenson with his needs and any barriers he may or may not surmount. 


Integrating ELSA into a school setting allows children partaking to thrive in all aspects of their lives, regarding Jenson the purpose of ELSA is to guide him into disclosing his emotions to prevent further common health issues later in life. As stated, Jenson lost his father and is battling with emotional detachment. When considering grief and loss it is crucial to recognise that the attachment system is enabled this allows us to regain a sense of security and cope with adversity. Cohen & Katz, 2015 completed research in which discussed people who have ‘insecure styles (dismissing avoidant, preoccupied / anxious, fearful or disorganised) will encounter more grief and less post traumatic growth.’ John Bowlby (1969) believed that attachments were an all or nothing process, the attachment behavioural system is continuous throughout an individual’s lifespan, gaining comfort from both physical and mental representations of significant others. Bowlby’s’ theory related to four attachment styles, secure, preoccupied, dismissive and fearful. In relation to this research, it is deemed that Jenson is liable to conceal his negative feelings and turn them into physical symptoms including headaches (Wayment & Vierthales, 2002). However, with time and a focus on emotional support from Mum, Jenson could adapt to the loss of his father and develop new attachments, Bowlby referred to this as “attachment reorganization”, because of being unable to form new attachments children typically develop problems later.  In contrast Lai et al., 2015; Maccallum & Bryant, 2018 considered that those with preoccupied styles (overly concerned with the uncertainty of a relationship) are more likely to experience persistent grief as they almost never suppress their emotions. Regarding Jenson, it has been acknowledged that he is confident to be by himself during activities and will often prefer to be alone rather than with mum or peers. In alignment with his emotional detachment, children who are in a similar position to Jenson are more liable to develop symptoms of depression, (PTSD) Post- Traumatic Stress Disorder of (CG) Complicated Grief. (Boelen P.A., & van den Bout J). Parenting for Brian, (2023) also concurs, however included the conclusion that children may also develop more phobias later in life. 

Emotional literacy is made up of the ‘ability to understand your emotions, the capability to listen to others and empathise with their emotions and the ability to express emotions productively’, Claude Steiner (1997).
Sharp (2001) had a similar description for emotional literacy, however he also considered the effectiveness of one’s personal emotions as well as appropriately responding to those of others.  This idea is closely related to that of emotional intelligence, which was first expressed by Mayer and Salovey (1990) as the acknowledgement of their own feelings and those of others, to use these as a basis for decision making.  Matthews (2006) argued against ‘emotional intelligence’ and contested for a developed definition of ‘emotional literacy’ as according to him it is a social process which takes place within a social setting, but it is never really achieved and must be seen in conjunction with others as it is a continual process, thus linking to equality and social justice. Emotional development is a huge component in consideration to childhood and the developmental needs, Maslow’s Hierarchy of Needs is the foundation based upon the emotional literacy in schools.

ELSA training considers the importance of emotional literacy within school settings. It is detrimental to children for them to feel safe and have a sense of belonging as this will implement a positive self-perception and help individuals achieve their goals, Maslow’s Hierarchy of Needs identified that each individual needs to meet basic theories of motivation, ensuring that the focus is primarily on what motivated people not the process in which they are motivated (Maslow, 1970). In association with the hierarchy Jenson is meeting the first strand of the pyramid, as physiologically he has the basic elements needed by humans to survive, he also meets the second strand ‘safety’ as he has somewhere safe to live and is protected from danger, however the third strand in the triangle is where Jenson is hindered. This model claims that once physiological and safety needs are met their search of social affiliation takes place, this includes family and belonging. Jenson is seen as being at a disadvantage here as although his mum and family are very loving he is struggling to come to terms with the loss of his father. Due to the loss of his father, he has established that he prefers to be alone rather than with his peers, essentially singling himself out and putting those relationships at risk, the limbic cortex (the emotional brain) is responsible for the processing of emotions, when an individual is grieving it must be considered whether this part of the brain is working to it’s full potential as there are a number of different emotions being felt during this difficult time. Dr Daniel Siegel discussed the importance of acknowledging children’s feelings and labelling the emotional to allow the child to gain recognition into why they are feeling this way. To allow the top half of the brain to develop it needs to be encouraged that we engage rather than enrage children, indicating that we allow them to come up with their own solutions offering support when needed.

In turn Maslow’s hierarchy of need contributes to the capacity for self-actualisation, meaning to enjoy and achieve. When considering Jenson’s Holistic development ELSA is deemed to be a great intervention as it will allow Jenson to become more confident when wanting to interact with his peers and enable him to have a wider self-awareness facilitating him to manage his emotions in a systematic way. It is implied that the ELSA intervention is positively received by teachers, parents, and children (Burton, 2008). However, there is a lack of peer-reviewed studies according to Pickering et al. (2019).  Thus, resulting in conflicting results and difficulties with research, it was suggested that the conflicting results may attribute to the inconsistencies within the intensity and duration of the ELSA programme, as the intervention is designed to be flexible and tailored to meet the needs of individuals. 
Current research indicated that children find ELSA difficult at the start as they do not know what to expect and that the ELSA’s themselves can find the end of the intervention challenging as they believe they are abandoning their student when they need coninutous support (Ball, 2014 and Begley, 2015).  Burton (2008) emphasised the importance of the relationship that ‘ELSAs develop with the children they support; it was found that the training and supervision received were seen as empowering and helped them to support vulnerable children (p.45).  Ball (2014, p.201) found that ELSAs perceive their relationships with different children developed at different rates, with most, overtime becoming closer and more trusting. In 2005, the Department for Education and Skills studied how a child’s emotional and social ability and well-being could most effectively be developed. The findings included the need to prioritise the work on emotional and social well-being and the benefits of taking a holistic approach which centred on a whole-school policy (Weare & Gray, 2002). During ELSA training a basic overview is given to ensure that the attention is drawn to the understanding that children have a limited emotional terminology, consequently the programme also includes Bandura’s (1977), Social Learning theory, drawing attention to the impact of social relationships on emotional development and emphasises the concept that emotional literacy is modelled more than it is taught.  Borba’s research Esteem Builders is also looked at within the programme, providing a broader understanding of what constitutes to self-esteem, introducing security, selfhood, and association the three main building blocks that allow children to develop a personal goal and a sense of proficiency (1989). Carnwell & Baker (2007) and Kelly et al (2005), found that pupils receiving ELSA support have highlighted the importance of sharing their feelings. Controversially, Kassem (2002) argued that teachers needed to take the emotional needs of pupils into consideration when presenting their teaching, rather than focusing on the ELSAs being available within the school setting, meaning that children had the support and emotional needs were considered within the class. Thus, enabling children to use their coping mechanisms throughout daily activities, making their well-being a priority.

All interventions have their positives and limitations, regarding ELSA it has been paramount for the class teacher to consider the needs of Jenson, this meant a lot of background research was needed to ensure that his needs were being met. A deeper study was conducted into ELSA by Jessica Dodds and Rachel Blake (2015) underpinning the effectiveness, Burton (2018) discovered a huge increase in the number of schools participating in ELSA training, demonstrating the benefits of the programme. Throughout the study ELSAs were questioned and asked to give honest feedback about what they had learned, most discussing that they felt they had been supported to help aid disadvantaged children, despite the lack of schools in which were examined, the probability of the programme being successful is extremely high. However, some of the limitations can be a miss-communication issue, it is crucial to ensure that all professionals are on the same page and have the same understanding that the ELSA intervention is not a reward, it is a means to help with self-regulation, thus the importance of day-to-day behaviour management not being included within the ELSA sessions, another limitation is that each ELSA session does need a plan in place, although this can be time consuming it is crucial to ensure that targets are being met and the need for ELSA has a reasoning behind it. 

To discuss Jenson’s emotional needs a plan has been set up using an IEP (Individual Education Plan). An IEP is a toolkit in which can be used to set targets and consider strategies in which will be useful to help individual children learn.   
“Creating IEPs is meant to be useful for teaching pupils with disabilities, preventing learning and behavioural problems, and supporting gifted pupils” (Ninkov, 2020; Popp et al., 2017; Xu &Kuti, 2021.
As a standardized document IEPs contain four core elements, all of which build from one another. For the purpose of this analysis the IEP has been included (Appendix 2) an overview of this will be discussed throughout to allow an understanding of Jenson and his targets.  Individual education plans are usually put into place once confirmation has been made between the parents and teachers together, the IEP should not be implemented until the individual needs and targets have been decided and agreed upon together. The main goal of the IEP is to set long-term and short-term measurable goals in which can be achieved, providing details about what the child will do. In relation to theory Piaget’s cognitive theory is based on scaffolding the knowledge that children already have and helping them to take in new information to make sense of their world. Within education teachers should be supporting children  
“To make sense of their physical world and their community through opportunities to explore, observe and find out about people, places, technology and the environment.” (DfE, 2017).
In relation to this, using the IEP and daily learning allows opportunities for open-ended questions to be used, thus allowing children to build on their own ideas and grow as an individual. Appendix 2 shows Jenson’s target as being focused on what coping mechanisms may work for him, to build and understanding of how he can help himself and who can help him. A crucial element of an IEP is to consider if the school needs ongoing support from organisations outside of the setting, in addition to what can be arranged within the school, for example a counsellor, in order to provide ELSA training teachers and LSA’s need to ensure that they have had the correct training in order to maintain a positive intervention to help the children with their relationship building. Jenson’s mum has ensured that the teacher is aware of his needs and discussed the importance of ensuring that his emotions are discussed in order to enhance his emotional well-being and behavioural issues. It is crucial that communication is preceding between sessions to ensure that everyone involved has gained the same knowledge of the skills and improvements that have been made, this will then lead to Jenson being able to continue to work with his targets at home with mum. 

Through the period of the six weeks, an intervention will take place once each week, these sessions will have two professionals available to ensure that a trusting relationship is built with both adults to prevent an occurrence where Jenson could have a new member of staff with him, due to illnesses or other requirements that may occur during this time it is important to establish that one adult may not always be present. Corner- l (2012) discussed the importance of children learning and growing where they feel safe and secure, allowing them to gain the courage to explore new things and overcome any obstacles that they may encounter. It is known that children learn best through observation, their knowledge is based on what they have seen, hence the importance of ensuring that a positive role model is shown consistently. On the contrary, although it is deemed important to be a positive role model for children, adults must also be aware that they too struggle with difficulties and need to find ways to cope. This is why it is important for children to see adults discussing their emotions and how they are working to resolve their challenges. By doing this, children can be exposed to various strategies to help them cope with their own struggles, so that they may develop resilience and grow into empowered adults. Furthermore, when children learn to recognize and respond to their emotions in healthy ways, they become better equipped to handle their emotions in the future.


The lapbook is a great resource in which will be used during the ELSA intervention to help support Jenson, ELSA Support have allowed access to the resource to help with loss and bereavement. The resource can be used for an educational purpose whilst always allowing time for creativity and craft, used over a period of sessions rather than just one. The activity itself leads to a vast amount of child-led learning, following the child’s lead is crucial as it will allow them to speak when they are ready too, also leading their own learning comes with a sense of responsibility. Dewey discussed,
“Give pupils something to do, not something to learn; and the doing is of such a nature as to demand thinking; learning naturally results.”
In doing this it allows Jenson to think for himself, and we allow space for failure to encourage new learning. When considering child-led learning progression can be considered. 

Progression in the Curriculum for Wales (2022), (CfW), includes the four purposes, progression steps, what matters statements and the descriptors for learning. Whilst research on Progression steps is wide ranging and widely accepted amongst educational settings, they are a means for use as a reference point for the pace of progression in which the individual child is making, however this is confounded as they are not a band in which are seen as where the child must be at according to their age, as research has shown that each child progresses at different rates dependant on their beliefs, well-being, and other factors. The progression of the individual is at the heart of the new Welsh Curriculum, (Robin Banerjeer). Children are inquisitive, and for learning to be pleasurable it should be relevant, meaningful, and enjoyable (Prof Lord Robert Winston). The curriculum is progressive, meeting the needs of individuals, putting play at the centre of it all (Foundation Phase Framework, 2015). An appropriate curriculum needs to be in place to ensure children are becoming confident learnings (G, Donaldson, 2015). Thus, settings following the 12 Pedagogical Principles (Impact School, 2022). Progression is central to the Welsh curriculum, which ensures that pupils can move from lower to higher levels of understanding and knowledge. This is made possible by the continuity of learning, as concepts and ideas are taught in a sequence that builds on previous knowledge. This ensures that pupils are well-prepared for the next level and can progress with greater ease and confidence. Additionally, pedagogical approaches such as scaffolding, and differentiation are employed to ensure that pupils are supported in their learning journey. Therefore, a well-designed curriculum will enable schools to have lessons aimed towards teacher improvement (Burgess1993, p.138). When considering progression, it is detrimental to think about a child’s operation and higher order skills, including their emotional capacity. Meadows discusses that when some emotional states are experienced, they influence a wide range of behaviours. 
“Perception emotional expression, cognitive processing and social relations.” (Meadows, 2006: p.438). 
Progression steps are set out as a series of achievement outcomes, a wide range of expectations of learning over two to three-year periods, there are three main roles for assessment, including supporting individual learners on an ongoing basis, daily. Identifying, capturing, and reflecting on learners progress overtime and understanding group progress to reflect on own teaching practice. Ensuring that communication and engagement with parents is happening, is crucial and is seen as a two-way process, this should be done to inform parents of how they can support learning within the school environment and outside. Jenson’s IEP links to communication as each target set has been discussed and approved by all parties involved to ensure that his needs are being met. 
Each Area of Learning and Experience (AoLE) includes progression steps, this allows learning and progression to work alongside one another (CfW). The Health and Well-being Area of Learning and Experience (AoLE) is essential for pupils’ growth and development, as it encourages the development of an individual’s resilience, empathy, and decision-making abilities. Progressive steps within this AoLE allow learning and progression to work in tandem, ultimately leading to the attainment of an ambitious, competent, and responsible citizen. Through developing these skills, pupils will be able to better understand and manage their emotions, form positive relationships with others, and become active and engaged members of their communities. In addition, holistic health and well-being approaches will equip individuals with the necessary skills to make informed decisions about their own well-being and that of others.
Jenson is currently struggling to self-regulate his own feelings in a healthy way, so the use of the ELSA intervention is to enable Jenson to develop strategies and see the benefits of communicating his emotions to promote positive mental health and emotional well-being. The six-week intervention has been established to provide Jenson with a range of support and activities tailored to his individual needs. Throughout this time, reviews will be implemented to ensure any necessary changes are made to support Jenson’s needs. As an ELSA, it is important to listen to Jenson and approach tasks as and when he is ready, as this will be key in gaining his trust and providing him with the appropriate level of support. Thorough support will be provided during the intervention period, with a focus on creating a safe and positive environment for Jenson to interact in.

Despite its exploratory nature, this study offers some insight into the ELSA intervention and the importance of adaptation when considering pupils progression and development. The ELSA intervention has proven to be a valuable tool for helping Jenson to develop his emotional, social, and behavioural skills, while also meeting the expectations of the Welsh curriculum in alignment with the progression steps of which are in use within Wales. By taking an individualized approach to each student, who it is deemed necessary to be in demand of needing intervention, teachers can meet the individual needs of each child. The intervention has been able to provide appropriate support and guidance to help Jenson progress in his education. Additionally, the ELSA intervention has shown promise in helping children develop appropriate social skills and emotional resilience. With careful guidance and support from the interventions, Jenson has been able to take steps towards greater emotional stability and improved peer relationships.  Rogers (1992) discussed that it was important for us to disclose our emotions, finding constructive ways to express these emotions, in ways which were deemed as safe that do not hurt ourselves or those around us. 
“When we can talk about our feelings, they become less overwhelming, less upsetting, and less scary.” (Fred Rogers, 1992).
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Appendices
Appendix 1                                                        
Jenson One page Profile

[image: Little Kid Soccer Boy vector illustration of Little Kid Soccer Boy  cartoon of the cute ten year old boys stock illustrations]Jenson is 8 years old, living mum and no longer sees dad as he has passed away. 
Jenson is a caring considerate child who is consistently willing to help the class teacher to complete tasks, loves to please and offer support.  He has a number of friends within the class and will speak to each individual when completing group tasks, however when outside Jenson much prefers to keep to himself and play as an individual with a select toy. He will willingly give out books and resources at the start of each lesson and loves to play football at the weekend with mum in the park.

Jenson finds it extremely difficult to regulate his own feelings and will not discuss his emotions to anyone. If Jenson is having a particularly off day he will often show signs of anger and frustration, since losing his Dad, Jenson has referred to anyone who becomes poorly will not survive, so within the class a book has been read to help have a clear understanding of what it means to lose somebody. 
At home Mum said Jenson can become overwhelmed very quickly, often isolating himself into his bedroom, he loves going to visit his dads grave and speak to him but then becomes very distressed when leaving. The class teacher has shown concern in regard to Jenson’s behaviour and his emotional state, discussing that his work can often become affected, thus causing him to regress slightly rather than progress. Jenson has been allocated a space with the ELSA co-ordinator to support his needs, allowing 1-1 support with an adult who is familiar to him and consistent in order to keep the same routine, to help gain a trusting relationship enabling Jenson to discuss his emotions and any other issues he may feel of importance. 
Physical Development: 
· Well-developed gross motor skills.
· Loves to play with a football alone, kicking, throwing, rolling etc. 
· Able to hold a writing implement correctly and form letters/ numbers to create full sentences.
Cognitive Development: 
· Can struggle to focus after 10 minutes.
· Able to tell the time.
· Understands rules but sometimes struggles to follow these.
· Can have a conversation with a great understanding of what has been said and can discuss own opinions on subjects which are of interest.

Emotional Development: 
· Understands that others have feelings and can be empathetic towards peers / staff.
· Struggles to communicate his own feelings, unsure of naming his feelings.
· Is distant from others, prefers to be alone. 
· His emotions change quickly and there often is not a trigger. 
Personal and Social Development: 
· Prefers to play alone but will converse with peers during group discussions. 
· Is respectful towards peers and staff unless having an off day, he can become distant and rebellious when in consideration to class expectations. 
· Loves helping others with tasks especially the class teacher. 
























Appendix 2 
INDIVIDUAL EDUCATION PLAN

	Name: Jenson
	Age: 8
	Intervention: ELSA / IDP 

	Learning Goals: 
(What will the students be able to know or do by the end of the session?)

	The lapbook – 
The child will be able to have some tools for coping, having a clear understanding of who is around to support them. 


	Assessment:
(How will you assess whether the student knows or can do what is above?)
	The child will be assessed throughout as they complete this activity, this does not have to be a one session task, this can be spread out over four. Allow the child to talk about themselves and think about their worries. At the end of the session get the child to write down how they feel, this is to see if their feelings are different to when the session first began. 

	Quality Questions:
(What are the quality questions that you will you to assess students understanding?) 
	What does it mean to remember someone? 
Who helps you? (Give example, teacher, friends). 
Who can you ask for help if you are worried? 
Who are you? (All about me task to staple to the front page. 

	Learning activities:
(What activities will the student participate in, to practice reaching the learning goal and to be successful on the session?) 
	Thinking about who there is that can offer help with their worries and questions that may arise. 
Paint a pebble to remind you of your loved one. 
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