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Evaluate how children's physical literacy can be developed by adventurous affordances. 

Development is the change of an individual's competence throughout their life, requiring adjustment and compensation to maintain proficiency (Gallahue, Goodway and Ozmun, 2021). Physical literacy can be important in the process of development and needs to be understood, but as a concept, is not without challenges; only by adopting appropriate strategies can its benefits be truly obtained (Durden-Myers, Green and Whitehead, 2018). Affordances through adventure can provide development opportunities (Gibson, 1979. Cited in Beames, Mackie and Atencio, 2019), which can include the concept of physical literacy. This essay will discuss the impact of adventurous affordances on the physical literacy of children.  

According to Whitehead (2010), physical literacy is an individual's motivation, understanding and confidence to be able to sustain healthy physical activity levels throughout their life, empowering their ability to undertake everyday tasks with ease using the knowledge that physical activity is a rewarding experience. Physical literacy levels can be affected by social and cultural components, however, a positive attitude towards physical activity is shown to boost quality of life as well as assist in the retainment of independence across a lifespan (Whitehead, 2010). 

The growth of physical literacy involves having meaningful experiences that result in children enjoying physical activity as they grow up (Sport Wales, 2024). Positive, meaningful experiences through being physically active construct an intrinsic motivation within young people to covet sports and exercise throughout their lives, allowing them to develop into adulthood with the necessary skills to maintain a healthy lifestyle (Sport Wales, 2024). With children spending 70% of their time sedentary in school, it is important that physical affordances are offered to young people to boost physical activity (Brusseau, Fairclough and Lubans, 2020). 

Gibson (2015) suggests that affordances are facilitations from the environment or physical objects that can impact an individual, in a positive effect or negatively. Affordances are unique to a person based on the diverse perceptions of each individual; what may provide for one person, may detrimentally impact another (Gibson, 2015). In an adventure context, affordances refer to the opportunity for exposure to new places or engaging in new activities (Beames, Mackie and Atencio, 2019). Affordances in adventurous conditions allow for meaningful interaction with the environment, these experiences distinguish on an individual level depending on emotional, physical, and intellectual factors as well as according to the activity being undertaken (Gibson, 1979. Cited in Beames, Mackie and Atencio, 2019). This shows that affordances are not inherently positive or negative and can be affected by a multitude of variables, therefore, adventurous affordances seemingly offer opportunities for an individual to interact with the environment, but the result is affected by their perception and abilities. 

Research suggests a multitude of benefits that surround adventurous pursuits. Adventure offers new experiences that build confidence and resilience in young children, taking them beyond their existing boundaries to extend their sense of self and allow them to foster responsibility (Gill, 2010). Children necessitate varying degrees of physical, emotional and mental experiences to contribute towards their development (Mortlock, 2000). Physical activity and outdoor recreation grant enjoyment and satisfaction, leading to positive feelings that stem from efficiently utilising their cognitive and physical abilities (Mortlock, 2000). As a result, participation in adventurous activities affords young people a positive perspective towards physical activity. This perspective has the potential to increase their motivation to take part in regular physical activity and have the knowledge that it will be an enjoyable and satisfying experience. Relating directly to Whitehead’s (2010) definition of physical literacy, this demonstrates adventurous affordances can contribute to the motivation required of young people to be physically literate. 
On the other hand, it is possible for children to have negative experiences through adventurous affordances. Mortlock’s (2000) four stages of adventure introduce different degrees of experiences: play, adventure, frontier adventure and misadventure, each stage refers to different thoughts and feelings of the individual and how challenged they are by an activity. The last stage, misadventure, occurs when an activity is beyond the capabilities of the individual, this can decrease their confidence and lead to them abandoning that activity or adventure altogether (Mortlock, 2000). From the perspective of developing physical literacy, misadventure has detrimental effects; if a child has negative feelings as a result of constantly being beyond their abilities, they may not want to continue with physical activity as they will relate it to suffering. 
In addition to this, if children are only exposed to the ‘play’ stage of adventure, where they are working within their skills and are not challenged, they may associate these experiences with boredom, and this may impair the growth of their future experiences in adventure (Dewey, 1997). There is a growing fear in our society of risk and injury which means activities are typically watered-down by regulations and the mindset that risk is something to be irradicated (Barton, 2007). Adventurous activities are widely recognised for supporting the development of teamwork, leadership, and personal awareness (Barton, 2007), by participating in activities that don’t challenge their cognitive and physical abilities, a child may not maintain the motivation or confidence to continue with appropriate physical activity, associating it with boredom. This demonstrates a fine line between meaningful, positive affordances and affordances that invoke feelings of inadequacy or low confidence. Consequently, it can be argued that without experiencing a positive affordance through adventurous activities, children may not be able to develop their physical literacy through this medium. 
Despite this, Williams, and Wainwright (2016) discuss four key features that affect the contribution of Outdoor Adventure Education towards young children's learning through physical education, these include: the outdoors, experiential learning, challenge by choice and managed risk. The idea of challenge by choice encourages teachers to allow children to support their own experiences in pupil-led activities, while this can put pressure on the ability of educators to provide safe experiences of adventure, it is the authenticity of an activity that allows a child to become resilient, socially capable and independent throughout their life (Williams and Wainwright, 2019) and their physical literacy journey as a result. In addition, spending time indoors, and participating in an unauthentic activity does not allow a child to effectively build the skills necessary for adult life and can restrict a child’s development (Williams and Wainwright, 2016). An indoor lifestyle can deprive a child of a sense of community, self-confidence, and the ability to make judgements of risk (Louv, 2005). The Outward-Bound Trust (2024), an adventurous activity provider, offers programmes that tailor opportunities for young people to experience nature, as this can encourage self-awareness as well as the chance to be physically active. The Trust believes nature can stimulate increased physical activity and provide opportunities for young people to progress their social abilities, ecological knowledge as well as their physical literacy through engaging in cognitively demanding activities (Outward Bound Trust, 2024). This shows a real example of an adventurous affordance that effectively contributes to the physical literacy of the younger generation. Furthermore, with authentic, outdoor experiences, children are given the opportunity to build their confidence and participate in physical activity, this therefore has the potential to aid them in their physical literacy journey. 

On the other hand, physical literacy cannot be developed if those who facilitate it have a weak understanding of the concept (Tristani and Fraser-Thomas, 2017). It is the role of the teacher or instructor to understand the learning needs of their group, as leaders have the potential to progress young people by celebrating success and reinforcing positivity through activities (Owen, Priest, Kotze, 2022). Sutherland and Legge (2016) suggest that there are several barriers to effective Outdoor Adventure Education; lack of time, social factors, student resistance as well as teachers' understanding of how to teach the subject effectively. A feature of pedagogical knowledge surrounding the content is an imperative factor for facilitators to be able to support the learning of young people (Capel and Whitehead, 2013). 
While it is important that a child is motivated to take part in physical activity throughout their life, it is also the motivation of the teacher that aids in the support of their development, an adult needs to use the affordances available to them to be able to develop social, cognitive and practical skills in a child (Tortella et al., 2021). Practitioners arguably could be ineffective at developing the necessary skills in children (Kirk, 2009). Whitehead (2019) discusses the theory of physical literacy and the conceptualisation that it is developed through individual motivation. It could be argued that if a child is not taught the concept effectively by a competent facilitator in adventure, they may not embrace physical literacy. This could be detrimental to their development as they may not fully experience the benefits of physical activity and adventure. 
The outdoors is crucial for exposing children to nature, physical play and imagination, but it is important that play is organised in a way that maximises children's stimulation in this provision (White, 2014). Good quality teaching that is safe but offers challenges, from practitioners that value the outdoors, can invigorate a child's independence, self-organisation and empower them, giving them feelings of happiness and mental well-being (White, 2014). This shows high-quality activities that incorporate all the components of the outdoors, challenge and risk can contribute to a child’s mental development and potentially their motivation to spend time outdoors and be physically active, consequently maturing their physical literacy. 
In summary, this essay has shown an individual’s physical literacy can be affected by a multitude of factors. While Adventurous affordances can have a limited impact due to social and cultural factors, research suggests that adventure has a strong connection to improving physical literacy in children, through deliberate programmes, or from spending time in the outdoors. Physically literate individuals have a positive attitude to physical activity through past experiences (Whitehead, 2010). This is reflected by the idea that Physical literacy is fluid throughout the lifetime of an individual and can be affected by deep, meaningful, and enjoyable experiences (Sport England, no date).
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