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Part 1 – Personal Development Plan
	Goal 
	Improvement and Development Goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?
	Achievements
(3 monthly review)

	Long Term Goal

	Learn our school Core Connect programmes weekly signs.



	By learning the weekly signs, my Makaton signing will improve so I can offer the Total Communication Approach even more than I currently do.
	I will learn a new Makaton sign every week and embed this into daily practice when communicating with the children. Learning a sign weekly breaks down this goal into achievable steps, and it is more likely to be remembered as it is one sign per week.
	I would like to meet this target in July as this programme ends.
	Using more Makaton signs to follow our schools Total Communication Approach and to better my sign language as any form of communication is essential within my school. By completing this programme, I will be able to offer more elements of learning to our pupils.
	 

	Medium Term Goal
	To start completing the medium-term planning with the other HLTA in my setting now that it is our second year of leading.




	When I feel confident completing the medium-term planning with no support needed from senior management. Also including cross curricular responsibilities to ensure all areas of learning are covered.
	I will complete my part of the planning as me and the other colleague are doing half of the areas of learning each and then swapping areas, so we get to plan for the 6 areas, and we do not get used to the same 3. I will take my time and plan carefully to suit every child’s individual needs alongside considering differentiation for all activities. 
	I will review this in 3 months (January) and make any changes I discover along the way and carry on the medium term planning all year.
	This will help me feel confident and also become a better practitioner academically. 
	

	 Short Term Goal
	Work with a child who displays challenging behaviour to communicate his needs and wants to minimise his behaviours and regulate his emotions.




	By working with this child daily and having the correct resources and materials to help with his communication, I will offer him motivating objects to engage him and he will communicate his wants and needs with less behaviours occurring.
	When working with motivating objects, there will be the object, the visual and speech slowly moving away from the object of reference and using the visuals to exchange with lots of praise and guidance both verbally and physically.
	Review this target weekly and implement changes if needed when observing him. I hope that his communication develops by November when he moves to the new school on the new site. By observing him daily and reviewing the progress weekly, this target will be achieved when he can exchange visuals and hand lead to places he wants to go by staying calm and not having so many times of dysregulation.
	I would have built a trusting strong relationship with this pupil, and I hope to help him communicate his needs to minimise his behaviours and periods of dysregulation. 
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Part 3 – Written Essay
Staff working within the Early Years Sector spend majority of their working hours engaging with the children and their relatives. (Wilson, 2025). This statement expresses deep meaning on professional practice within the whole education sector but most importantly in Early Years as this is key when building positive professional relationships. Being professional is when a staff member has good values, meaning they are approachable, they recognise children’s cues, they get down on the children’s level, they are respectful and have good mannerisms but among all of this you have to be a professional practitioner and willing to build strong healthy and appropriate relationships with not only the children but their parents too. Being mindful of your actions is another key element within professional practice, including inside and outside of the workplace, becoming aware of your surroundings, and looking at things in a way a parent would. Being a professional within practice is adhering to the settings policies and making sure all of the procedures are being followed to a correct standard.
   Within all settings, effective communication is essential and is within staff's roles and responsibilities as a professional practitioner. This implies staff should have effective communication between the parents, colleagues and the children and knowing how to be respectful to all individuals and knowing how to talk correctly to the correct people and using a sense of professional judgment. Having explicit communication assures that no information is missed and that the child is at the centre of all learning and every action following Article 3 in the UNCRC. (Children’s Commissioner for Wales, 2019). Children’s learning should be ‘scaffolded’ meaning the children’s family and practitioners should work together to ensure the child is learning in the most effective way which should be tailored to the child’s individual needs for them to thrive and access all of the provisions they need in order to flourish. (Upham, Carney and Klapper, 2014). Relationships with the children are just as important as the relationships with the parents. Building a relationship with children stems from your values as a practitioner, this could be getting down to the child’s level and simply playing with the children and showing an interest in what they are playing with. Vygotsky believes that if a child accesses support from a practitioner one day, the next day that child will be able to complete that skill independently. (Dolya, 2010). This goes to show how important learning through play and building relationships through play is within Early Years, as modelling when playing enhances a child’s skills and development. 
   When in childcare practices, there are so many policies and procedures you have to adhere to when a professional. These are implemented into all settings within several ways to ensure everyone within the setting is safe and is being treated fairly to safeguard not only the children but also the practitioners. Having knowledge and understanding is crucial within Early Years as there are many key milestones and developmental targets practitioners need to observe and take action as well as confronting and dealing with any problems that occur. Simply knowing and understanding children who are in Early Years is a big factor due to them having so many big emotions at their age. As Hallet states practitioners who work with children are expected to have expertise within childcare settings. (Hallet, 2013). Safeguarding is a massive factor within education which is constantly developing over the years, each setting will have their own safeguarding policy and trained safeguarding officers. It is vital that all staff know the safeguarding policy, the trained safeguarding officers and what to do within a safeguarding situation. All safeguarding policies are being updated constantly to ensure staff in practice know how to keep the children and their environment safe within their care as more cases occur worldwide. As McMahon and Dyer stated, all staff in Early Years have the responsibility to ensure every child is protected within the setting (McMahon and Dyer, 2018) and also for practitioners to always be aware that if they know something is wrong to report it straight away by following the settings safeguarding policy as this could be a start of recognising a child’s vulnerability and other possible concerns. As we move forward with safeguarding, there is a useful app for practioners to use that can improve safeguarding further as it develops year by year. (Wales, S.C, 2019)
   Within the Curriculum for Wales, there is a national multi-agency practice framework for children’s services. In this section, one of the purposes of multi-agency work is “making progress through a problem-solving approach” Welsh Government (2025). There are multiple professionals who are involved in all children’s development. They work alongside the practitioners within the child’s setting to work together using their different expertise to unpick any potential issues that arise together as a team. The multi-agencies also ensure the child as an individual is at the midpoint of all the evaluations to ensure the child’s future has many opportunities (Read and Walker, 2014) Parents also have contact or knowledge that various professionals are working with the child to ensure they are thriving in the best way possible for the individual.  A professional practitioner would always ensure that inclusion is a priority within every setting due to the increased number of children entering these settings with possible Additional Learning Needs (ALN). Working effectively with multi agencies and their specialities can help identify and file substantial information to help that child get the right placement they need in the future but also work with what is in front of them at that time by implementing play and learning through a sensory approach. (GOV.WALES, 2026). By working on communication with all children implements inclusion even further when practitioners use and introduce the the total communication approach. This is where all areas of communication are used, verbal communication, visuals - communication using Widget Symbols and signing using makaton signs. This can be more difficult due to practitioners needing training on Makaton and it comes down to funding when settings need to use the Widget software when following the total communication approach but this will be beneficial for the future as there as so many children with possible ALN needs coming through the system and it is only fair staff can give these children as much as they possibly can. This does not only help the children, it also allows staff to develop professionally and to become even stronger practitioners.
   Inside an Early Years Environment, there are various observations that unfold, from watching a child play, watching a child complete a skill, watching children resolve conflict and problem solve, assessing the child to baseline the individual. The Early Years Foundation Stage encourages a ‘play-based approach’ whilst practitioners simultaneously observe children and assess them against the Early Years Learning Goals (Brock, 2015). Observation has been enhanced massively over the years, practitioners ponder ensuring that all actions of the child has been evaluated so staff can reflect and assess how to advance the children’s education further (Read and Walker, 2014). By reflecting as practitioners, it enhances thinking to then put planning cycles in place that include all children’s targets and differentiation to allow children to progress in ways that meet the needs of all children which also allows staff to think ahead. Thinking proactively is ensuring as a practitioner, you are in control and you are being autonomic meaning you take action before problems arise. This develops practitioners' confidence when acting quickly to avoid failure. 
   The United Nations Conventions on the Rights of the Child (UNCRC) is an act that campaigns 54 articles for children’s rights and are highly emphasised within all children’s education and care settings for children up until the age of 18. The guiding principles are vital when comprehending how to fulfil the UNCRC. These ought to be used beside each of the articles. (Children’s Rights Wales, no date) As a professional practitioner, including the principles and articles from the UNCRC are embedded into everyday practice is a crucial part of being a professional and working with children. This is because all children have the right to learn, stay safe, to be treated equally and with respect and be within a healthy and happy space to be encouraged to develop and form strong relationships with practitioners. This comes naturally to practitioners due to the values they have when working with children and their families. 
   When being a practitioner in childcare, you are not just a staff member, you are a safe place, a nurse, a friend, dinner staff, a cheerleader, a detective, and most of all a comfort blanket. There are so many things these children rely on you for, and this is why the job is so rewarding. You must be the right person to work within this sector - patient, confident, an effective communicator, respectful, adapting, empathetic and competent. A professional practitioner takes a special person to build bonds with the parents and multi-agencies ensuring the children are at the forefront of every decision, every child is treated the same with respect and is also taken into consideration when observations turn into reflection, reflection turns into planning and differentiating the needs of all as well as including all of the children’s rights. 
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What is reflection? What is reflective practice?

Reflection is looking back at different circumstances and querying your actions Becoming an effective reflective practitioner is wanting to better the way things
and thinking about what went well, what didn’t go so well, how can things change are delivered to children, to learn and improve the ways different circumstances
for the future (Hayes et al. 2025) are approached to meet the needs of all learners.

Reflection happens to you every day and most of the time you do not even realise When reflecting as a practitioner, it involves learning from past mistakes as well
you are doing it. It is questions you may ask yourself, for example, “what will as individual findings, it is learning from colleagues and their own personal
happen if | touch that?” It is wondering the outcome of things as well as thinking experiences (Read and Walker, 2014).

back to the way you went around something. Maybe, when you go shopping and Hallet (2013) describes that reflective practice ‘pulls you up to another level’
you put all of your shopping into the trolley, pay for the items and then bag them, meaning that progress is made within practitioners through reflection within

you would then think next time if you bag the items as they are being scanned, it practice to become a skilled individual when believing in personal skills and

will save more time. judgement.

Why is reflective practice important to Early Years practice?
Within Early Years, reflective practice is vital as the children are learning every day through observations and daily routines. Observations within practice not only show
what a child can and cannot do, it opens your mind to reflection when observing, thinking of many ways in which you can help each child in their own individual way.
There are many ways in which staff can work with and observe children at the same time: It could be
simply playing with the child,
showing the child how to do something,
staff providing play opportunities by giving the children resources in continuous, enhanced and focus provisions,
staff helping children to problem solve,
staff carrying out objective work to meet targets and goals,
simply observing the children when playing or working,
staff adjusting opportunities and having differentiation to suit the child's individual needs,
staff to communicate with the child alongside listen to the child to build on their skills,
staff to encourage a child to build their confidence and self esteem. (Johnston et al. 2018)
When working with children with many different needs, reflective practice happens all day every day. In Early Years it is taking in all of the children’s actions, for example
if a child has come in crying there will be lots of questions going through a practitioners head thinking of all of the outcomes, has the child had breakfast?, has their
routine changed?, did they get dressed in a different order?, did someone else feed them their breakfast?, did they go a different route on the way to school?
A practitioner is always thinking outside of the box and implementing trial and error to figure out what way works best for each individual child. By communicating your
findings from reflecting on situations with the relevant people such as the children’s parents, the team around the child, the child’s key worker, the hierarchy within a
setting to justify your actions, it will give the child the successful outcome they need as the right people are working together and know the correct ways for that child to

succeed (Brock, 2015)




image2.png
The theory of practice
There are many theories of practice on reflection and reflective practice. These theories aim to guide practitioners into making changes to their practice to develop the
children’s elements of care and learning. Hayes et al. (2025) shows and explains many theorists and their theories such as The reflective pyramid, The Kolb Cycle, Gibbs’
Cycle, Jay and Johnson: three-tier classification, Race’s ripples model, Raelin’s five-stage model.
When looking at Schon'’s theory, practitioners reflect “on” previous practice, when thinking about a certain circumstance they are reflecting “on” their actions which will then
allow practitioners to implement this reflection “in” practice to act instantly to consider the actions that need to be taken. This is a straightforward theory to use within Early
Years settings as staff need to act pro actively. This will then allow practitioners to reflect in more detail where they can use Kolb’s or Gibbs’ reflective model give staff
opportunities to enhance their learning and increase their professional development when reflecting on approaches within the workplace. Reflection allows staff to gain
more self confidence when in practice to deal with the circumstances that arise.
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Compare and contrast
When looking at two of the reflective theories in detail, they are very similar to one an other with the main similarity of allowing practitioners to become confident in making
proactive decisions. Practitioners work in a variety of ways, the same as all children. The theory of practice a practitioner uses is down to them as an individual and also
comes down to the children. When looking at Kolb's reflective cycle, it is action driven which encourages staff to implement all of their learning into their reflection and also the
cycle inspires staff to use hands on learning within practice. On the other hand, staffs emotions and feelings can be overlooked due to the brief overview of the cycle, as well
as this, it is hard to remember the exact scenario due to the busy environments. It could be remembered in a slight different way. The Gibbs'’ reflective cycle will allow
practitioners to enhance their professional development because staff can then reflect in detail allowing them to research, communicate with colleagues and understand
reasonings to adapt to the children's needs. This learning cycle will be particularly useful within Early Years as it allows you to create an action plan to implement this within
the next situation which occurs. However, the negative to this theory within professional development is finding the time to reflect. This is due to Early Years Provisions not
having a lot of spare time so staff would therefore struggle to find time to use these reflective techniques. When looking at the negatives of the two chosen reflective
techniques, it does show reasonable ways these theories may not work as well as other theories due to a brief cycle when looking at figure 1 however it could go the other
way when looking at figure 2, and there could be too many questions which could cause repetition when thinking back.





