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Part (i)

I decided that my scheme of work should follow the pattern it did in light of what Kirschner et al (2013, p.175), have talked about focusing on what learners have in common when thinking about the content that you teach them and how you teach it. In their article, it is highlighted that teaching what learners have in common “helps to identify differences that really matter in education and to design instructional methods that are practically feasible,” (2013, p.175). The idea that finding a common thread in pupils is what helps them to learn best fitted in with the class I had to teach. They all needed to increase their use of literary devices to gain a Level 8 which is why I based my scheme of work on teaching them how to incorporate literary devices into their work.

My scheme of work was planned specifically on accessing the level 8 plus writing strand of the National Curriculum. I wanted a set of lessons which would add to an existing assessment so that the learners could see what it was that they needed to ass to their own work in order to move up to the next level. In the lesson that I taught for my micro teach, on pathetic fallacy, I factored in that I would get the learners to take what they had learned and use it to add to their existing creative writing piece. I did this because Allison and Tharby (2015, p.150)) discuss the importance of the “layered writing” approach. They highlight the importance of thought, reflection and redrafting in formulating higher quality work. They suggest that producing and reproducing work helps them to self-analyse and critically mark their own work. This is the reason that I wanted a set of lessons that would give them the vital ingredients to a level 8 piece of work which they had formulated themselves from what they had learnt. 

For my settler task, I wanted to introduce the technique pathetic fallacy to the learners as a concept that was thought about and coined for a reason. I felt this would help them understand the technique and therefore help them use it more effectively. As this was a completely new topic to them, I wanted to take a more direct teaching approach at first. I did this because of what Kirschner, Sweller and Clark highlight about the importance of learners who are new to a topic being given direct instruction (2013, p.175). They say that it is important when beginning a new topic to fully explain the concepts and procedures required for learning a particular discipline. Kirschner et al highlight that the aim of teaching is to alter long-term memory. They imply that through direct instruction, the underlying principles of a task should be taught by the teacher who “teach a body of knowledge,” (2013, p.178). They suggest that it is this directed style of teaching that will help learners to maintain what they have learnt in their long-term memories. I felt that doing a comprehension starter which required locating and retrieving information already written for them would help the learners to rationalise the technique and then be able to use it with ease. 

Brown et al, (2014, p.5)) discuss the idea of elaboration for learners. They believe that the activation of prior knowledge is key to grasping new concepts. In ‘Make it Stick’ it says “The more you can explain about the way your new learning relates to your prior knowledge, the stronger your grasp of the new learning will be”. Brown, Roediger and McDaniel also suggest that by relating things back to what you know or experiences you have had or have, that you can go on learning without getting tired of it – “Learning is stronger when it matters, when the abstract is made concrete and personal,” (2014, p.11). This influenced my decision to use images of the weather in my lesson to get the learners to think about what mood or atmosphere a writer might be trying to mirror when they use that weather. I wanted to get the learners to think about the feelings that certain weathers evoke, based on popular sayings, feelings and culture to help them think about how pathetic fallacy can be utilised in their writing. 

Daniel Willingham’s ‘What will Improve a Student’s Memory?’ discusses how things can be better committed to memory (2009, p.91). He says advice should focus on ways to help learners think about meaning. This idea made me think about higher-order questioning and influenced my choice to use it as a strategy to get the learners to think about the task they are doing, in particular during the image task I gave them. Willingham says that memories are formed as the residue of thought, which links to the ‘Make it Stick’ article in that they can work in tandem. They suggest that you remember things better if they mean something to you which is enhanced when asked to think critically. Hattie also discusses how to avoid forgetting things that have been committed to memory and the importance of strong cues to retrieve information from your memory and keep it there. The argument that some memories are inaccessible mostly due to missing or ambiguous cues is another reason that I made one of my tasks one which is easily relatable to everyday behaviours and norms. 

I wanted my learners to gain an understanding of the technique pathetic fallacy before they began to use it themselves. I decided to do this by showing them film clips which used explicit pathetic fallacy in them to reflect the mood of the characters and to ask them to comment of the effect of using this technique. I did this because Daniel Willingham (2009, p.91) promotes the encouraging of pupils asking ‘why’ at the end of a task they have completed, or as he discussed, at the end of each paragraph they read. I also took inspiration from Doug Lemov (1967), who promotes making learning accessible in the sense that you should find ways for the content of your lesson to engage the children without trailing off-task. This influenced my choice to include film because it gives such a clear example of the use of the technique whilst also being a bit of fun. When answering the ‘effect’ section of the task they are effectively asking why the director would use pathetic fallacy at that point in the film and enabling them to understand that literary techniques are utilised in the popular culture that they immerse themselves in. This would give them a better understanding and a stronger stance from which to employ the technique in their own writing.

I chose to have a structured lesson where I would explain, the learners would do a task and we would feedback as a class. John Hattie’s ideas on feedback are what influenced my ultimate decision to do this. Hattie argues that learners succeed by making errors and that this is fundamental to a person’s progress. He said – “we learn so much from errors and from the feedback that then accrues from going in the wrong direction,” (2012, p.16). This influenced my decision to feedback ideas as a class after every task. This is because Hattie suggests that if feedback is provided in a vacuum then its effectiveness is limited. I wanted to give the learners immediate feedback which I felt would be best done in small doses after each task. It also allows to check for understanding. Hattie suggests that feedback thrives on error and that this can only be done by setting challenging goals. Therefore, I decided to use small tasks to challenge the learners to ultimately use a technique they have never used before in their own work. I would then check the understanding of this by having set feedback with the class directly after the task.

I wanted to allow the learners a chance to work in groups and to share their ideas to create one idea together. I wanted to do this because of Vygotsky’s idea that a learner’s knowledge is gained by interacting in their own environment (Mujis, p.25). Vygotsky holds a social-constructivist view that through communication in language, learners gain knowledge that is far more valuable to them than behaviourist approaches such as being given the answers by people who are deemed more knowledgeable than them. I wanted to give the learners the chance to use what they had learnt to create their own example of pathetic fallacy. I identified, through Vygotsky’s theory, that this would be considered as the Zone of Proximal Development. The learners had not yet used this technique in a task before and this would be the first time so it would be a challenge. However, by putting them in groups, I envisaged that this would help. As well as this, we had done the reverse of the task before hand and so I felt that group communication as well as some lead-up activities would act as slight scaffolding for a new challenge by giving them their own starting point so that they could share in conversation.   


Part (ii)

For my micro teach lesson I taught a group of year nine, level seven learners about the literary technique pathetic fallacy. This was in light of a recent creative writing assessment with the title ‘The Surprise’. I acknowledged that the learners needed to make use of literary techniques more effectively in their creative work to move into the level eight category. I feel that asking the learners to use more literary techniques in their creative writing is a good challenge and appropriate to the ability of the class. In terms of meeting standards, this meets standard 3.1.1. ‘Setting Objectives’. I planned for my class who needed to move into the level eight band for writing based on their attainment grade of level seven in the last assessment. It also meets standard 2.3 ‘Progression between stages’ because my scheme of work was specifically made to meet the standards of level eight in the National Curriculum.

I had a leaner in my class with certain visual difficulties, so I made sure that the work was printed in a larger font for her and that she was sitting at the front of the class. This meets QTS S2.6 ‘Special Educational Needs (SEN)’ because it is differentiating resources for someone with difficulties to make sure that they can still access the learning.

I asked the learners to copy down the date, title and the nod y wers (aims of the lesson) in Welsh from the PowerPoint. I then explained the aims of the lesson to the learners. I felt that clearly displaying my lesson aims was important to my lesson because it could easily have been a lost skill without context given. It also enabled me to return to the lesson objectives throughout the lesson giving it a consistent focus. This is something I will definitely carry on doing. This meets standard 3.3.2.(c) ‘Key stage 3’ because of the relevant use of Curriculum Cymreig. 

I gave the leaners a starter which was a set of three questions and a challenge question. I made sure that the resources were laid out on the table before the learners came in so that they could get on with it straight away. They had to answer the questions by using the information sheet I gave them. It was about where the term ‘pathetic fallacy’ came from and was aimed as a settler task whilst I took the register. It was a comprehension task which then we went through as a class. I felt that this task was slightly too long and heavy for a starter question. It was even slightly ambitious for a level eight class. On reflection, I also felt that my instructions to the learners for the starter task were not clear enough. I assumed they would just get on with the work but I did not explain my expectations to them. In future I would do a similar starter as it was a good bridge to begin to fill gaps in their knowledge but I would offer less information that is more focused for them to retrieve the answers. I would also make sure that the learners are aware it is a comprehension task and that they know all the information they need is going to be on the sheet and that we will be feeding back to the class.

I then explained to the class the dictionary definition of the term ‘pathetic fallacy’ and we talked about when the technique might be used. I explained to them that if they could use this technique and the others that we had covered in the scheme of work then their creative writing stories would be improved significantly. I feel that relating the lesson back to the assessment gave the learners a sound understanding of the meaning of the lesson. I feel it was important for them to understand why they were learning this skill and they were more responsive because of this. 

I explained to the learners that pathetic fallacy is most easily used in literary writing through the use of the weather. I gave several images of weather to the learners, these included: lightning, a sunset, a rainbow and rain. I asked the learners to come up with a feeling or emotion that could be reflected by that weather. I used random questioning to do this. The learners appeared to be enthusiastic about this and I tried to be invested in their responses as I see their feedback as a priority. I felt that this was a good way to break down a technical literary device and it was easily understood. This links to standard 3.3.1. ‘High expectations’ because it is creating a purposeful learning environment where the learners feel confident enough to contribute ideas and answers.

I then had a slide full of emotions such as relieved, miserable and peaceful and asked the learners to do the reverse of the last task. They had to say what weathers could be representative of those emotions. I used random questioning to do this.
I then asked the learners to get into three groups of four and one group of three. The tables were already set out strategically so that the learners could move into groups easily. I felt that setting up the room this way allowed versatility of tasks. They could easily work in pairs or groups and they are all facing the front when I need their full attention. I felt this worked really well. I asked them all to come up with an example of pathetic fallacy using the weather image of lightning. I asked them to decide what emotion they would be portraying and then come up with a couple of sentences that would be using the lightning to reflect that mood. I offered an achievement point for the most creative idea. This links to standard 2.7 ‘Promoting Good Behaviour’ of the QTS standards because it is engaging with a reward system that promotes a good attitude to the task I have set. I circulated the groups whilst they were doing this. We then fed back each group’s answer. This task became slightly complicated. Whilst the learners appeared to be engaged, I feel it took them a long time to come up with just a couple of sentences. If I could do this lesson again, I would have shown them a few examples of pathetic fallacy from literature as a form of model answer. I think I also could have given them my own example of lightning being used to reflect mood so that they would have a better grasp of the task straight away rather than me explaining the task again in more detail to every group. I would also put a success criteria on the board whilst they were doing the task. This would include things such as number of sentences expected to write and you should write as if it is about a character. I also did not stick to my offer of an achievement point for the most creative idea. I feel that the success criteria and model answer would have helped the learners to envisage what is meant by ‘most creative’.

I created a film task for the learners so that they could see some examples of pathetic fallacy in film. I gave every individual a ‘film, weather, effect’ sheet and they had to watch each clip, comment on what the weather was in that clip and say what the effect of using that weather had on the scene. This meets QTS standard 3.1.3 ‘Using Resources’ because I planned and prepared the resource which was specific enough to enhance the effectiveness of the task. It also took in the learners’ interests because I used a range of clips from different films making it a relatable task rather than reading extracts from novels they have not heard of. I used a clip from Lord of the Rings to show happiness and joy, a clip from Harry Potter to show anger and frustration and a clip from Oliver to show hardship. We went through the ideas as a class which I used random questioning to do. I feel that I used a lot of secondary questions but not enough higher-order questioning was present. If I could do this task again I would have made the learners give answers that explained the effect. In doing so, this would be more appropriate to their level eight ability and it would allow for me to check for a better understanding. This as well as my general use of PowerPoint meets standard 2.5 ‘Using information and communications technology (ICT)’ because I have used hyperlinks to YouTube in my PowerPoint to enhance the learners’ understanding of pathetic fallacy. I feel that I did not make use of higher-ordered questions enough. In future I would take time to think about the lesson in terms of MAT pupils and have an idea of what sort of questions would provoke a more in-depth answer and target them at these identified learners.

I then had an extract on the PowerPoint which had an example of pathetic fallacy in it. I asked the learners to highlight in one colour the feelings or emotions of the character. I then asked them to highlight in another colour, the use of pathetic fallacy to highlight these feelings and emotions. I circulated whilst the learners were doing this task. I then asked the learners for the evidence they picked out using random questioning and then put the answers on the PowerPoint. I feel that I did not spread myself evenly when circulating and spent a long time with a few people. I feel that this was because some people appeared to be struggling more than others but I also felt that this meant I did not get to see everybody. In the future, I would make sure to check that everyone understands the work soundly before going to help a learner in more detail. This could be considered to meet standard 3.2.2. ‘Assessment to support learning’ of QTS standards because it is an example of a success criteria. It helps the learners to identify what a good use of pathetic fallacy looks like which in turn will help them to progress from level seven to level eight. 

I feel that my use of PowerPoint and YouTube was used effectively in my teaching which meets standard 3.3.10 ‘Using ICT’.

On reflection, I feel that my lesson as a whole meets the QTS standard 3.3.3 ‘Delivering effective lessons’ because my lesson was clearly structured into several short but interesting tasks. The learners seemed interested because of the different styles of tasks including working as part of a group. Whilst they did enjoy working in a group, the lesson also promoted working individually.
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