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POP Essay
To gain an insight into the working structure and concepts of a primary classroom I observed a Key stage 2 year 4 class in Swansea. The purpose of the observation was also to witness a learning event or a sequence of events and processes that displayed how a variety of well researched and documented teaching theories, strategies and aspects of the national curriculum are implemented in the primary setting. The observation was permitted by the University of Wales Trinity Saint David and the partnership school. The information about the school, it’s pupils and staff will remain anonymous and confidential as per accordance of the revised ‘British Educational Research Association Guidelines’ document (fourth edition, 2018). 
The school itself is a pioneer school in  Health and Wellbeing that has arisen from the new curriculum based off the research findings and recommendations of the ‘Successful Futures’ report from Professor Graham Donaldson (2015). It also seeks to fully promote and encompass the four purposes from the aforementioned report within the learning environment and to the pupils of the school. These purposes are displayed in the following figure.
1. Ambitious, capable learners who are ready to learn throughout their lives.
2. Enterprising, creative contributors who are ready to play a full part in life and work.
3. Ethical, informed citizens who are ready to be citizens of Wales and the world.
4. Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society.
Figure 1. The four purposes of the Donaldson report (2015) for the Welsh national curriculum.
So what does make a good teacher and an influential education? What is the purpose of education at the primary level? Is there a significance of contribution from the aspects of the learner? ******* 
Schulman – 
Marzano –
McKinsey report
Hattie –
Grigg - 
It’s key to understand the importance of education, pedagogy and the impact it has on learners for future development and society. Throughout the last centuries education has developed around various core beliefs that encompass numerous aspects of learning and teaching styles. These ideologies are Behaviourism, constructivism, social constructivism and the humanistic approach. 

Within a year 3, KS2 classroom of 30, I observed a Literacy session taking place. The bases of the lesson was ‘story planning and writing’ which is a fundamental part of the literacy and numeracy framework. ** insert reference***. A question was immediately proposed to the classroom which was as follows. 
“What does a good story need and how do you write a good story?” The class was then told to think about the question individually for 1 minute before discussing the idea in their groups of 5 for 5 minutes. Once a collection of ideas had been shared the group provided feedback with the teacher and expressed their views on the best characteristics and format. These ideas were reviewed, discussed and recorded before the teacher offered her own feedback and viewpoints on the structure of a good story and modelled what a she felt a good story needed. After an exchange of dialogue between educator and class, a task was set. 
Pupils were given the theme ‘another world’ to build a story from. The children were to interact freely around the classroom with each other, suggesting and recording ideas for their peers’ stories and plans openly. This activity continued for roughly 20 minutes before everyone felt they had a strong bases for a story plan. Nobody was to proceed to the formal layout of their plan until the whole class achieved a foundation for planning. 
The main focus of this piece will be both constructivism and social constructivism for their concepts of cognition and social interaction. These theories are embedded with the ethos of learning through environmental experiences, scaffolding and metacognition to promote cognitive development, social understanding, critical thinking skills and reconstructive ability. 
One of the main and original founders of this school of psychology was Piaget. Piaget believed that a child’s knowledge and understanding of the world was a construct of their environment and perception of experiences; these experiences contribute to cognitive development through the development of schemas (a combination of categories of knowledge and the processes of obtaining knowledge). He also believed that a child’s mind constantly constructs and reconstructs from external context, adapting and making sense of new information. His idea of the learning was process categorised into four stages;
The sensorimotor stage (birth to 2 years old)– infant acquires their knowledge through interaction and manipulation of their environment uses their senses. 
The preoperational stage (2-7) – Children show an emergence of language and representation of cognition although view the world egotistically and narrowly.
The concrete stage (7-11) – Children alternate between concrete ideas and an attitude of acceptance of alternative ideas. Logical reasoning is far more adept but can be prohibited by the potential for egocentrism, all be it, less likely at this stage. 
The formal stage (11/12 +)– child develops ability to make deductions about hypotheses, think critically and develop a sense of reasoning for abstract ideas. 
It is important to remember that Piaget considered this learning process as non-quantitative and that the information children receive and possess when they grow older becomes different, allowing them to make cognitive developments. Additions and alterations can be made to preconceptions and schemas regarding external experiences and information (assimilation). Schemas can also be changed and replaced in light of new information (accommodation). Piaget stated that children should seek to find a balance between assimilation and accommodation and labelled this notion, ‘Equilibration.’ 
When considering the learning environment that I witnessed, there are relatable connections that can be made to the characteristics of the theory regarding the children and their dialogue (refer to dialogue 1 of appendices). Taking into account previous knowledge that has been partially explored in early Key Stage 2 provides a base of experience with developing stories and fictitious characters. These ideas would have been developed in the preoperational and early concrete stages of cognitive development, according to Piaget. The age constraints of the theory are open to challenge, however, as certain participants of the exchange possessed the ability to critically think about the implications of particular story characteristics in great detail. For instance, ideas of chronological patterns, how one character’s actions would impact the plot (as well as the additional people in the narrative) and reasons for unorthodox, complex plot twists were all displayed by several participants. If one was to base the understanding of cognitive development in children off Piaget’s four stages, this higher level of critique would indicate a level of cognitive development superior to the expected age bracket in the research. Perhaps one possibility, that would coincide with features of Piaget’s constructivism, would be an early exposure to information about stories that would initiate a reconstruction of perceived ideas regarding narrative quality and features. Additionally, this theory doesn’t take into account the role of peers in the environment  It leaves room for the possibility of additional research into the idea of cognitive development through constructions created from increased possible variables within the experiences of younger learners.
A result of Piaget’s cognitive development theory was the birth and evolution of a challenge to the traditional concept of constructivism and the relationship between development and learning. A challenge was put forward by Lev Vygotsky (1896-1934) who was said to be an admirer of Piaget but also possessed a desire to extend his research into the possibility of a new realm. He proposed the idea that development does not precede learning and that instead challenging learning situations are the foundation of development (Walqui, 2006). He also put forward the notion that language is an essential fragment of this process and that viewing both written and spoken language as a constant possible dialogue rather than monologue or basic transcript displayed how individuals learn from social contexts (language is the main facilitator of thought). This was displayed in an observation of a child within her external monologue debating stages of a process. In relation to the my observation, this could be linked with the process of a child asking themselves out loud, “what does a good story need/require?” and forwarding the notion to peers. 
In addition to this idea, personal dialogue and dialogue between peers are not the only facilitators of thought and learning. In the case of the classroom observation, the exchange of feedback between learners and teacher about story characteristics provided an opportunity to explore a key concept of Vygotsky’s constructivism known as ‘the Zone of Proximal Development’ (1978, Walqui, 2006). The theory prescribes the concept of understanding the relationship between what a learner can do, can’t do and what they can do with the aid or help of an educator/adult (refer to figure 4 of appendices). Exchanging thought provoking concepts with a child in order to understand previous knowledge is paramount to the model because it provides more clarity regarding where in the process a child may be. If previous knowledge doesn’t suffice and modelling of a principle is necessary, for example, the educator has used the ZPD to understand where a child may need assistance in order to develop and learn. Referring back to the aforementioned observation again, this was explored during a process of feedback provided by the teacher when she provided additional ideas about stories that the children had not considered. For instance, plot twists, betrayal, more than once main location, different uses of codes and languages, physical imagery and even breaking the fourth wall. The concepts were advanced  but the additional information not only gave the teacher and understanding of where here learners were but gave them an opportunity to consider new ideas and reconstruct their notion of what should be included in their narratives. 
This theory does not only provide relevant progress from Piaget’s work but also lends itself to future development. The process of providing assistance in a collaborative manor has been labelled as scaffolding and explored by several researchers, one of the most prevalent being Bruner (1983: 60). He defines scaffolding as “a process of ‘setting up’ the situation to make the child’s entry easy and successful and then gradually pulling back and handing the role to the child as he becomes skilled enough to manage it.” (seen in Walqui, 2006). Within the context of the observation in the learning environment, this notion belief could possibly be considered to be relevant regarding the children’s previous knowledge of stories, their development of the knowledge and what their knowledge was as the time. As this was a singular observation, it would be difficult to interpret how much (if any) previous knowledge had been aided by an educator and gradually reduced. However, within the current schooling systems and the LNF of the Welsh curriculum, it would possibly be safe to assume that children, even if through the constructivist approach, had been provided with knowledge of what stories generally consist of at a base level. As a result, it may been the case that the teacher was continuing with a process with a combination of the aforementioned constructivist approaches until eventually, she felt the children has enough knowledge to produce a piece of work that was deemed to be to the appropriate standard. 
The combination of these processes could considered to be useful in a developmental model that encompasses the purpose and processes required to implement the predominant principles. The question “ What does a good story need and how do you write a good story” is open to interpretation by the learners. The question is stimulating and thought provoking which is an important feature of classroom dynamics but also draws upon the previous knowledge of story writing that the learners possess. This was no accident and implemented a technique from a firmly conceptualised model of questioning and teaching known as ‘Bloom’s revised taxonomy’ (2001, Armstrong, 2016). 
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Figure 2. A visual representation/model of Bloom’s revised Taxonomy taken from Armstrong 2016.
The model displays how thought provoking, instructional questioning stimulates six cognitive processes employed by learners when interpreting and using information (1-Remember/Recalling, 2- Understand/Interpreting, 3- Apply/Implementing. 4 – Analyze/Differentiating. 5 – Evaluate/Critiquing & 6 – Create/Producing). 
In essence, if an educator is to stimulate a learner is a way that can promote this principle, the likelihood is that metacognition will occur and a greater sense of learning and creativity will develop as learners require a higher order of thinking (Ferguson, 2002, seen in Forehand, 2010)  This is vital in terms of what I witnessed in the observation as the task, by nature, was creative and thought provoking yet required a level of understanding and analytical ability to provide an individual and group idea (stemming from the openly proposed question) . Once the understanding is achieved through questioning, the learners can work their way to the top of the taxonomy to produce creative work. 
In the setting I observed, the level of thinking was stimulated by the question before peers were encouraged to explore each other’s ideas through exploratory talk. Mercer’s notion of exploratory talk (2000) identifies how peers and groups discuss relevant information to consider and compare ideas. The process requires reasoning, listening to peers, a proposition of relevant ideas and a justification for them. This is displayed very well when the children in the classroom are given the freedom to explore different ideas about each other’s stories and the aspects contributing to their end product.  Having the whole class of 30 interact and communicate with each other provides a wider scope of insight and perspective (Brown & Renshaw, 2000, in Van der Linden & Renshaw, 2004, p9). There are possible constraints to the theory in an educational setting. Often, there tends to be a dominant member of a group discussion, a person with multiple ideas and a forceful influence as well as more agreeable and less influential members. This can provide a skewed view on a groups understanding and knowledge about a subject without careful and mindful observation to gain an understanding of the individual knowledge as well as collective. In addition to this, Mercer & Howe (2012, in Van der Linden & Renshaw, 2004, p9) state that “if a teacher decides to try asking more open questions or waiting for extended answers with a class that has had only a very traditional experience of classroom talk, they will probably only hear (at best) a suspicious silence. This could be a solid justification for the use of the ‘think, pair, share’ strategy as it offered children the opportunity to make their own assumptions about what a story required, apply their own use of metacognition and draw on previous constructs before discussing it with peers (The think, pair, share approach was adapted for groups of 5 for the classroom with the exact same principle and idea). 
It's important to understand where activities such as this have developed from. Think, pair, share is a form of sustained-shared thinking (S-ST). The idea of S-ST stems from the principle of dialogic learning and teaching. Wells (1999, in Van der Linden & Renshaw, 2004, p9) believed that education should be orchestrated around the idea of  dialogue between educators and learners so that a classroom can be collaborative for the purpose of constant inquiry (this prescribes to the ideas of the aforementioned social constructivist attitude to the learning environment). Different types of dialogue occur in a classroom environment such as pupil to pupil, pupils as a group, pupil to teacher and the teacher to the collective. One strand of this belief is exploratory talk. Siraj-Blatchford (2002, in Tina Bruce, 2004, p92-100).  states that “the best help adults can give to children is to help them to begin to ask their own questions and to share their investigations and thinking through shared- sustained conversations.” 
This implies that the utilization of activities such as ‘Think, pair, share’ and ‘sustained shared thinking’ allow for opportunities for children to develop their critical thinking skills, analysis skills and metacognition to promote learning and development. 
This notion is supported by McGregor (2007) who states that developing thinking involves “interaction with the learning opportunities and frequent invitations for students to reflect on progress in tasks or challenges that entice them to cogitate.” Fisher (2008) also advocates the theory by stating that “thinking needs a stimulus such as a story, problem or question.”
Various possibilities regarding, locations, time periods, character personalities, problems, solutions and twists were all discussed in depth with the aim of aiding peers to gain the best opportunity for creating a captivating story.
Mercer and Littleton (2007) developed a guideline/model for educational practitioners to follow and promote for the purpose of learning through collaborative activity. 
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Figure 3. A visual representation of Mercer and Littleton’s 2007 guidelines for collaborative teaching and dialogic learning. 







Something to consider is that the constructivist approach to education appears to draw on some immeasurably valuable ideas to aid the learning of children. The concept of allowing children to make constructs of their own environment and develop new understanding seems crucial. Utilizing this and finding a way to develop both cognitive development and social understanding will play a vital part in the teaching of new ideas and the assessment of knowledge that has already been gained. The use of peers, group work and the social setting will provide greater perspective to leaners and myself as an educator regarding different constructs of knowledge and view points as well as promote metacognition amongst pupils and collaboration through tasks. 
It is paramount to understand that this is not the only approach and that other theoretical strands of teaching will feature heavily in different aspects of school life. For example, it may be increasingly difficult to adopt a solely constructivist approach to challenging behaviour which is where an approach like the behaviourist may be useful (learning through association, operant conditioning and  reward and punishment all from external stimuli (Skinner, Pavlov). A child may struggle to be able to reconstruct their idea of good/appropriate behaviour and would therefor require action in the form of negative reinforcement to be able to cognitively associate the behaviour with a negative response. Desirable behaviour can still be modelled however, to attempt to offer a reconstruction of their notions of behaviour. 
Humanistic approaches are also incredibly useful to the classroom and learning environment and heavily linked to the health and well-being section of the four purposes as it student/learner centred. Emotional needs, a sense of self-value/worth and understanding one’s own learning is an integral part of the belief. The humanistic approach also focuses on the learner being actively engaged with their education, putting their faith in their learning environment and feeling fully supported in the process to pursue self-directed and self-regulated learning (the ability to use and develop knowledge, skills and attitudes acquired in one context or another, (Boekaerts, 1999, p 446, Amer, 2006). 
[bookmark: _GoBack]Holt (1964) highlighted how school, at the time, were failing meet the emotional and educational demands of children. He stated that children don’t progress due to fear of failure, confusion around subject content and a lack of engagement. This notion reinforces the importance of engaging, supporting and motivating every child in a classroom setting and to be mindful that certain learners can fall short or lack an ability to learn and become successful if the educational systems of a teacher don’t meet the learning requirements and needs of a child. It is also important to remember that children still require a sense of self-motivation and achievement in this approach and schools should work to facilitate this as best they can. In relation to the learning environment, asking a child openly about what they deem to be the best factors for a story may aid this as long as the feedback isn’t overly correctional as it would start to lean towards different styles of teaching and learning. 
Another key piece of research in the humanistic field was conducted by 
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Appendices
Figure 4. A visual representation of Vygotsky’s Zone of Proximal Development. 	
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