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Recent years have brought a growing social and public commitment to the promotion of
children’s rights and children’s well-being around the world, and these have become important
goals of all those striving to improve children’s lives. In spite of the intimate ideological
connection between the concepts of children’s rights and children’s well-being, they have
evolved separately both theoretically and empirically. In the current article, we present a study
exploring the empirical association between these 2 concepts based on data from the Interna-
tional Survey on Children’s Well-Being. This unique survey explores children’s own perspec-
tives on their well-being (subjective well-being), their perceptions and knowledge of their rights,
and their reports on their right to participation. It includes data from more than 54,000 children
aged 8–12 from 16 countries around the world. Our results showed clear cross-national
differences between children’s knowledge and perceptions of their rights and their reports on
participation. Also, children’s participation in different contexts in their lives showed an
association with their subjective well-being; a weaker association was found between children’s
knowledge and perceptions of their rights. These results indicate that children’s right to
participation and, to some degree, their knowledge and thinking about their rights is an indicator
of their well-being.

Literature Overview

R ecent years have shown a growing social and public
commitment to promote children’s well-being and chil-
dren’s rights. These two different concepts are intimately

connected and promoting both is an important goal both for society
and for those striving to improve children’s lives. The inevitable
connection between the two concepts and the commitment to both
is best seen in the U.N. Convention on the Rights of the Child
(CRC; Ruck, Peterson-Badali, & Helwig, 2014). Well-being is
considered a guiding principle of the CRC (Earls & Carlson,
2002), and the CRC rights are implicitly understood as creating
opportunities for well-being (Ben-Arieh & Frønes, 2011).

The commitment to children’s well-being and children’s rights
and the intercorrelation between them is also evident in empirical
research. Some argue that the study of children’s well-being and
children’s rights differ methodologically. The study of children’s
well-being has a strong academic heritage with quantitative meth-

ods predominating In contrast, the study of children’s rights does
not have this heritage of quantitative measurement, but rather one
of philosophical and legal histories (Tisdall, 2015). Nevertheless,
recent years have shown that these two fields share the same trend
in measurements. In the last decades, substantial efforts to measure
children’s own perspective on their rights and their well-being has
emerged. Over the years, the idea of children’s rights has greatly
influenced the field of children’s well-being. Traditionally, much
research on children’s well-being relied on adult perspectives
(Ben-Arieh, 2008; Casas, 2011). Influenced by the idea that chil-
dren’s has a right to express their voice, this has changed in the last
few decades and growing recognition has been given to the sub-
jective view point of children about their lives and well-being
(Ben-Arieh, 2012).

This study explores the relations between children’s subjec-
tive perspectives on their well-being and their rights. It is based
on data from the International Survey on Children’s Well-Being
(ISCWeB), which includes data from more than 54,000 children
aged 8 to 12 from 16 countries around the world. ISCWeB fills
a substantial gap in our knowledge on children’s own views of
their lives and well-being. It also includes measures on what
children think and feel about their rights. This unique survey
allows us to compare children’s subjective well-being (SWB)
and children’s rights in nations and cultural contexts.

Children’s Rights

The notion of children as individuals possessing specific rights
is relatively recent. Up to the 19th century children were viewed as
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the personal property of parents, who were given unlimited power
and control over them (Ruck & Horn, 2008). By the end of the
19th century children had gradually obtained some basic rights
because of the technological and socioeconomic changes at the
time, which caused children’s well-being to become the focus of
social reforms. However, these rights were concentrated at first on
protection and provision (nurturance rights). Only recently have
children’s rights been extended to rights of participation and
self-determination, based on the assertion that children are legal
persons entitled to many of the same rights as adults (Peterson-
Badali & Ruck, 2008). Today, both rights to nurturance and
self-determination are considered important for establishing chil-
dren’s psychological health and well-being (Cherney, 2010; Hel-
wig & McNeil, 2011; Ruck, Tenenbaum, & Willenberg, 2011).

The increased international awareness of children’s rights is
reflected in the CRC, which outlines children’s political, civil,
social, and economic rights. It recognizes children as individuals
worthy of citizenship and attempts to increase the commitment of
all nations to children’s rights (Ruck et al., 2014). The CRC has
been ratified by almost every member country of the United
Nations (Ruck & Horn, 2008). Since its publication, consideration
of children’s rights has become essential for any discussion of
children’s well-being and notions of child well-being have become
almost synonymous with children’s rights. Today, the CRC is a
common, acceptable framework for understanding and discussing
children’s status and well-being in various formulations and insti-
tutions (Bradshaw, Hoelscher, & Richardson, 2006; Khadka,
2013).

Children’s Right to Participation

One of the innovative principles of the CRC and children’s
rights discourse is children’s rights to self-determination and par-
ticipation. These rights refer to types of personal attributes and
freedoms that give children some measure of control or choice
over areas of their own lives (Ruck & Horn, 2008). Children’s
right to participation is best expressed in Article 12 in the CRC,
which asserts a child’s “right to express an opinion, and to have
that opinion taken into account, in any matter or procedure affect-
ing the child, in accordance with his or her age and maturity”. This
includes children’s right to be listened to by adults, children’s right
to express their views and their right that those views will be taken
into account in decisions that affect them. Influenced by this right,
children are now seen as having the right to participate and to be
actively involved in decision-making processes that affect their
lives (Alderson, 2008; Ruck & Horn, 2008; Soffer & Ben-Arieh,
2014).

Children’s participation is important not just because of norma-
tive and moral reasons, but it also enhances children’s well-being.
Recognizing the right of the child to express views and to partic-
ipate in various activities, according to her or his evolving capac-
ities is beneficial for the child, for the family, for the community,
the school, the state and for democracy (Lansdown, 2011; Lans-
down, Jimerson, & Shahroozi, 2014; Percy-Smith & Thomas,
2010). There is a growing body of evidence that routinely taking
children’s views and experiences into account within the family, at
school and in other settings helps develop their self-esteem, sense
of personal efficacy or self-worth, cognitive abilities, social skills,

and respect for others (Kirby & Bryson, 2002; Kränzl-Nagl &
Zartler, 2010; Lansdown et al., 2014; Thomas, 2007).

What Do Children Know and Think About
Their Rights?

The global acceptance of children’s rights, particularly the right
to participation, calls for a thorough investigation of what children
themselves think about the concept of rights (Helwig & Turiel,
2002; Khoury-Kassabri & Ben-Arieh, 2009). If children’s rights
are to serve their intended function—to protect children from harm
and promote their development and well-being—it is essential to
examine how children and adolescents understand and think about
their rights (Peterson-Badali & Ruck, 2011). This is also needed to
determine how young people feel they are treated or should be
treated by society (Ruck et al., 2014). Children knowing about
their rights increases the likelihood that children will assert and
advocate for rights in various contexts (Peterson-Badali & Ruck,
2008). Ruck et al. (2014) further explain that children’s concep-
tions of their rights may speak to pertinent aspects of their sub-
jective and psychological well-being. They argue that when chil-
dren’s views are made central and children are asked for their
opinions on rights, they may also implicitly be providing useful
information on their perspectives on well-being.

Nevertheless, only recently have researchers begun to examine
this issue (Peterson-Badali & Ruck, 2008), as up till only a few
decades ago only adult thinking about the concept of children’s
rights was evaluated. Today there is a wide recognition of the
importance of examining children’s own beliefs or knowledge and
how they view rights in their own lives.

Initial work on children’s conceptions of their rights from
the1980s was based on the global stage model, according to which
maturity and development are the important factors in children’s
understanding and thinking about their rights. The global stage
model maintains that how children think about their rights is the
same across all contexts and in different types of situations
(Melton, 1980, 1983; Ruck & Horn, 2008). Critiques of the global
model led to a domain-specific model, which asserts that children’s
attitudes and how they think about their rights are influenced by
the context in which the rights are exercised (see Day, Peterson-
Badali, & Ruck, 2006; Helwig, 1995a, 1995b, 1997, 2006; Neff &
Helwig, 2002; Peterson-Badali, Morine, Ruck, & Slonim, 2004;
Ruck, Abramovitch, & Keating, 1998; Ruck, Keating, Abramov-
itch, & Koegl, 1998; Ruck, Peterson-Badali, & Day, 2002; Ruck et
al., 2011; Smetana, 2006;). Hence, this model claims that how
children think about rights reflects how they experience and un-
derstand rights in their own lives (Ruck, Abramovitch, et al., 1998;
Ruck, Keating, et al., 1998).

Researchers have recently begun to consider the influence of
cultural values, traditions, and norms on children’s conceptions of
rights and thus created the cultural model. This model assumes that
children’s knowledge and understanding of their rights may be
constrained by their experience of, or exposure to, rights in the
particular social, economic, political, and cultural context in which
they live (Ruck et al., 2014). Several comparative studies have
suggested that the prevailing culture affects attitudes toward chil-
dren’s rights (Khoury-Kassabri & Ben-Arieh, 2008) and reported
the existence of nationality, ethnic, or religious differences in
children’s attitudes toward children’s rights (Cherney & Perry,
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1996; Cherney & Shing, 2008; Khoury-Kassabri & Ben-Arieh,
2008; Melton & Limber, 1992; Limber, Kask, Heidmets, Kauf-
man, & Melton, 1999). A comparison of the views of American
and Norwegian children, for example, found that Norwegian chil-
dren were more likely to support children’s nurturance rights,
while American children placed greater emphasis on self-
determination rights (Melton & Limber, 1992). Or for example,
U.S. and Swiss children showed greater support for self-
determination rights than Chinese-Malaysian children (Cherney &
Shing, 2008). Similar trends were reported in studies among Jew-
ish and Arab children in Israel, with Jewish adolescents being
more supportive of children’s rights than their Arab peers
(Khoury-Kassabri & Ben-Arieh, 2008; Khoury-Kassabri, Haj-
Yahia, & Ben-Arieh, 2006).

Such findings fit the assumption that traditional societies are
slower to recognize and support children’s rights (Ben-Arieh &
Khoury-Kassabri, 2008; Ben-Arieh, Khoury-Kassabri, & Haj-
Yahia, 2006; Bohrnstedt, Freedman, & Smith, 1981; Helwig,
2006; Khoury-Kassabri & Ben-Arieh, 2008, 2009; Peterson-
Badali, Ruck, & Ridley, 2003). Children’s rights are generally
considered a Western concept, especially concepts like children’s
right to self-determination (e.g., autonomy, personal freedom).
These individualistic concepts are likely to be more important in
Western, individualistic cultures (Ruck & Horn, 2008). Studies
have found that even young children in Western societies possess
concepts of rights and civil liberties and prefer democratic social
organization in a variety of social contexts. According to those
studies, these concepts develop only later in life among children in
non-Western settings (Helwig & Turiel, 2002).

Although there is a growing body of knowledge on children’s
approaches to and perceptions of their rights, there is a clear need
to further study the effect of culture, religion, and ethnicity on
children’s understanding of their rights. Studies among non-
Western and non-Christian cultures and among less-mainstream
Christian congregations are especially important (Khoury-
Kassabri & Ben-Arieh, 2008).

Children’s Subjective Well-Being (SWB)

The flowering of the children’s rights movement in the 1990s,
evident in the publication of the CRC, has influenced how the
international research community addresses the concept of chil-
dren’s well-being. Traditionally much research on children’s lives
relied on adult perspectives. Only in the last few decades has there
been growing recognition of the importance of subjective indica-
tors when exploring children’s lives (Ben-Arieh, 2012; Casas,
2011), as well as a growing interest in studying SWB of children
around the globe (Lee & Yoo, 2015). The notion of children’s
rights, especially children’s right to a voice, emphasized the need
for collecting children’s subjective views for measuring their well-
being and experiences (Ben-Arieh & Frønes, 2011).

SWB refers to how people evaluate their lives and includes
people’s emotional reactions to events, their moods, and the judg-
ments they form about their life satisfaction (Diener, Oishi, &
Lucas, 2003). There are two types of SWB measures: comprehen-
sive unidimensional measures of the person’s global life satisfac-
tion (context-free) and multidimensional measures involving spe-
cific life domains (domain-specific; Seligson, Huebner, & Valois,
2003). With regard to children SWB this means to study how

children evaluate their life as a whole and with regard to particular
domains of life.

SWB is commonly divided into three components: Cognitive
SWB, which is concerned with people’s evaluations of their lives
generally or of particular domains (life satisfaction); affective
SWB, which relates to people’s moods and feelings (positive and
negative affect); and psychological SWB, which focuses on the
extent to which people feel their basic psychological needs are
met, their sense of flourishing, and how positive they feel about the
future.

In the last two decades, the study of children’s SWB has greatly
developed (Ben-Arieh, Casas, Frønes, & Korbin, 2014; Ben-Arieh
& Frønes, 2007). A number of studies in the last 20 years have
collected data on multiple domains of children’s SWB, mostly
using samples at the national level (Ben-Arieh & Shimoni, 2014;
Casas, Bello, González, & Aligué, 2013; Lee et al., 2013). These
showed that children’s SWB does not exhibit a normal Gaussian
distribution; rather, most children and adolescents view their over-
all lives positively (Casas et al., 2012; Gilman & Huebner, 2003).
Furthermore, it was consistently found that general levels of SWB
in children are stable across time and place (Casas, Figuer,
González, & Malo, 2007; Cummins, 2014), this tendency being
explained by the theory of homeostasis (Cummins, 2003, 2005).
Nonetheless, considerable variance in children’s SWB is also
evident, occurring across different social, cultural and personal
aspects.

Two groups of variables are correlated with children’s SWB.
The first are microlevel variables, factors that influence the indi-
vidual child, like demographic or personal variables or the child’s
close environment, like the family and school. The second group,
macrolevel factors are cultural factors such as cultural context,
ethnic background, religion, and so forth.

Macrolevel: Cultural Factors

Only a few studies have examined children’s SWB across
countries and cultural contexts. The relatively scant discussion
about cultural differences in children’s SWB (Casas & Rees, 2015)
is partly because of the lack of largescale surveys involving
children. Most studies of children’s SWB have been carried out
within certain countries and/or in a single country (Dex & Hol-
lingworth, 2012; Rees & Dinisman, 2015). Yet, Ben-Arieh et al.
(2014) emphasize the importance of employing a cross-cultural
perspective when evaluating children’s SWB because (a) childcare
practices vary widely around the world; (b) there is limited em-
pirical evidence on the outcomes of most cultural practices, hin-
dering understanding of their impact on children’s well-being in
particular cultural contexts; (c) the available evidence relevant to
the causes and consequences of children’s well-being is largely
limited to Western cultures (Henrich, Heine, & Norenzayan,
2010), which contain only10% of the world’s child population; and
(d) differences in children’s experiences are evident in different
cultural contexts.

In one of the few cross-national comparisons of children’s SWB
(of which the current study is the second wave), Rees and Dinis-
man (2015) found considerable variations between countries in
children satisfaction and evaluations of specific aspects of their
lives. Children in Romania, Israel, Spain, and Brazil had the
highest mean satisfaction scores with life as a whole, while chil-
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dren in South Korea and Uganda had the lowest (for the full
reports of the survey, see Rees, Andresen, & Bradshaw, 2016;
Rees & Main, 2015). Bradshaw and Richardson (2009) compared
SWB of children in 27 countries of the European Union, Norway,
and Iceland. The Netherlands, Austria, Greece, and Spain showed
the highest SWB, while Hungary, Poland, Lithuania, and Malta
showed the lowest. In the Health Behavior in School-Aged Chil-
dren study in 42 countries in Europe and North America, cross-
national variations in the proportion of children with high life
satisfaction from below 70% to well over 90% among children
aged 11, 13, and 15 years old. For example, Albania, Greece, and
the Netherlands showed among the highest levels of life satisfac-
tion for 11 years old, while children in this age group from
Belgium and the Czech Republic reported the lowest levels of life
satisfaction (Inchley et al., 2016).

Despite this growth in studies of children’s SWB, there is still a
significant shortage of cross-national survey data and the existing
data are mainly limited to Western cultures (Ben-Arieh et al.,
2014). The outstanding exception is the newly published ISCWeB
study, on which this article is based and which is the first inter-
national comparative data-set on children’s SWB across the full
range of relevant aspects of their lives.

Microlevel Factors

A series of studies have highlighted the importance of family,
school, and community for children’s SWB. Data from the first
wave of ISCWeB showed that family, school, and community
lives all significantly affect children’s SWB, even after controlling
for country-specific cultural and contextual factors (Lee & Yoo,
2015). It was found that the nature of children’s relationships with
their immediate surroundings, such as frequency of family activ-
ities, frequency of peer activities, and neighborhood safety are
most consistently related to the levels of children’s SWB across
nations (see also Ash & Huebner, 2001; Coulton & Korbin, 2007;
Dew & Huebner, 1994; Gilman & Huebner, 2003; Huebner, Suldo,
Smith, & McKnight, 2004; Lee & Yoo, 2015; McDonell, 2007).

Here, we address a “new” factor at the individual level that may
affect children’s SWB—participation and autonomy. Ryff and
Keyes (1995) argue that one central component of psychological
well-being is a sense of self-determination or autonomy (along
with self-acceptance, personal growth, purpose in life, positive
relations with others, and environmental mastery). Furthermore,
Ryan and Deci (2001) suggest that self-determination theory may
give one account of psychological well-being. According to this
approach psychological well-being results largely from satisfac-
tion of the basic psychological needs for autonomy, competence,
and relatedness (Reis, Sheldon, Gable, Roscoe, & Ryan, 2000;
Ruck et al., 2014).

Another useful theory for the well-being of children is the
capability approach of Amartya Kumar Sen (1999), in which
freedom to act and choose becomes a central issue. Alkire (2002,
2005) suggested that greater social participation brings more em-
powerment, and empowerment increases the capacity of agency,
resulting in greater SWB. Freedom of choice is, by this definition,
an essential element of well-being (Ben-Arieh & Frønes, 2011).

Although the theoretical connection between children’s partic-
ipation and children’s SWB is grounded, only few studies have
considered the relationship between them (González et al., 2015).

Studies mainly on adult samples revealed that daily experiences of
autonomy, competence, and relatedness each contributed unique
variance to the prediction of happiness and vitality (Reis et al.,
2000; Sheldon, Ryan, & Reis, 1996). This pattern has been sup-
ported by cross-cultural research, suggesting that one’s relative
autonomy overcomes social differences such as collectivism or
individualism or gender differences (e.g., Chirkov & Ryan, 2001;
Hayamizu, 1997; Vallerand, 1997). Nonetheless, almost no studies
have examined the connection between children’s autonomy and
participation and their SWB.

One of the few studies examining the connection between
children’s autonomy and participation and their SWB found chil-
dren’s SWB is correlated to participation in family decision-
making and having a voice in school (Rees, Bradshaw, Goswami,
& Keung, 2010). Lee and Yoo (2015) also found that children
from South Korea have the lowest level of SWB because they have
a lower level of “self” and “freedom to choose.”

Summary

The above review illustrates the ideological, theoretical and
empirical connection between the notion of children’s rights and
children’s SWB. We argue for the importance of examining chil-
dren’s own thinking and perceptions of their rights, as these can be
used as an indicator for how children perceive their SWB. We also
highlighted the significance of the right to participation and its
contribution to children’s SWB.

The Study Goals
This study explores whether children’s perceptions of their

rights and their reports on participation in different contexts in
their lives are associated with their SWB. The study has two main
goals: first, to examine the differences in children’s perceptions of
their rights and their reports on their participation in their lives
across different nations, age groups and gender; second, to exam-
ine the relationship between children’s perceptions of their rights,
their reports on participation and their SWB.

Method

Data Source and Sample

The current study is based on the second wave of the ISCWeB,
a worldwide survey of children’s SWB. The study gathered data
from over 54,000 children aged 8, 10, and 12 years from 16
countries (Colombia, England, Germany, Estonia, Malta, Nor-
way, Poland, South Africa, Spain, Ethiopia, Romina, Algeria,
Israel, Turkey, Israel, and Nepal; for more information, see
www.iscweb.org).

The representative samples of children in the relevant age
groups were surveyed through schools, with each country using its
own sampling strategy. To ensure the quality of the sample,
initially each national research team proposed a sampling strategy
based on their knowledge of the country and of the practical issues
involved in the survey. These were then reviewed by a panel of
researchers with expertise in sampling. A range of stratification
variables were used in different countries, depending on the spe-
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cific context, including economic prosperity, type of school (e.g.,
private/public), and population density (e.g., urban/rural; Rees &
Main, 2015). More details on the sampling strategy in each country
are given in the national reports available on the project website
(isciweb.org). For practical reasons in seven countries—Algeria,
Colombia, Germany, South Africa, Spain, Poland and Turkey—
the sample included only part of the country, a province or a
specific county. The distribution by country of the 54,691 children
in the sample is shown in Table 1. The sample consisted of
approximately half boys (49.7%) and half girls (50.3%). Of the
children, 35.1% were in sixth grade, 32.9% were in fourth grade,
and 32.0% were in second grade. The mean age was 10.1 years
(range 6–14 years).

Weighting

The final sample was weighted, taking into account the sam-
pling strategy employed in each country. Final weightings were
discussed and agreed between the central data coordinator and
each national research team. The weighting coefficients were
calculated so that the final weighted sample size was identical to
the unweighted sample size. All findings in this report use
weighted data. Each country was weighted equally when pooled
findings were presented for the whole sample (to control for
differences in achieved sample size among countries).

Research Tools

ISCWeB was based on asking children directly for an assess-
ment of their own well-being. That is, the survey is based solely on
children’s own evaluations, perceptions and aspirations. The sur-
vey questionnaire contained around 100 items (there were some
small differences in content in different countries) covering a wide
range of aspects of children’s lives organized under the following
broad headings: basic characteristics (age, gender, country of
birth), living situation, home and family relationships, money and
economic circumstances, friends and other relationships, local
area, school, time use, self, overall SWB, and children’s rights. In

each country, the questionnaires were in the children’s language
(in some countries, more than one language was used).

Measures

Four main groups of measures were used here for the purpose of
the current article: (a) children’s knowledge and perceptions of the
notion of children’s rights, (b) children’s participation in different
contexts, (c) overall life satisfaction, and (d) satisfaction with
different life domains.

Children’s Knowledge and Perceptions of
Their Rights

Children were asked to relate to three statements about chil-
dren’s rights: “I know what rights children have,” “I know about
the Children’s Rights Convention,” “I think in my country, adults
generally respect children’s rights.” They were asked to mark each
item on a 3-point scale: no, not sure, and yes.

Children’s Participation

Five items in the questionnaire referred to different aspects of
children’s participation. Two referred to participation in the fam-
ily: “My parents listen to me and take what I say into account” and
“My parents (or the people who look after me) treat me fairly.”
Two items were about school: “My teachers listen to me and take
what I say into account” and “My teachers treat me fairly.” One
item referred to participation in the community: “The town council
asks children and young people their opinions about things that are
important to them” (this item was only presented to the 12-year-
olds). Children were asked to mark how much they agreed with the
various items on a 5-point scale from 0 (strongly disagree) to 4
(very much agree).

Overall Life Satisfaction

The questionnaires contained versions of previously tested psy-
chometric scales of overall SWB. Here we used three such scales.

Overall Life Satisfaction (OLS). The OLS measure asks
children how satisfied they are with their life as a whole using a
single-item measure. An 11-point scale was used with the 10- and
12-year-olds, from 0 (not at all satisfied) to 10 (totally satisfied).
Children aged 8 years were asked how happy they were with their
life as a whole and were presented with a 5-point emoticon scale,
ranging from a very unhappy face to a very happy face. The OLS
is the most widely used measure of SWB (Rees et al., 2013;
Tomyn & Cummins, 2011).

Huebner’s Student Life Satisfaction Scale (SLSS).
The SLSS was developed by Scott Huebner in the United States
(Huebner, 1991). The scale used here consisted of five items
designed to refer to overall (not domain-specific) life satisfaction
to which respondents were asked to mark their level of satisfaction
on an 11-point scale from 0 (not at all satisfied) to 10 (totally
satisfied) for the 10- and 12-year-olds and a 5-point scale for the

Table 1. Number of Children by Country (N � 54,691)

Country Number of children

Algeria 3,676
Colombia 2,816
England 3,298
Estonia 3,118
Ethiopia 2,877
Germany 3,009
Israel 2,800
Malta 2,584
Nepal 2,953
Norway 2,864
Poland 3,157
Romania 4,104
South Africa 3,188
South Korea 7,467
Spain 3,756
Turkey 3,024
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8-year-olds. Children in this age group were asked how happy they
were with the different items and were presented with a 5-point
emoticon scale ranging from a very unhappy face to a very happy
face. The items were “My life is going well,” “My life is just
right,” “I have a good life,” “I have what I want in life,” “The
things in my life are excellent.” The scale has been shown to have
good reliability and validity in general samples of youth in the
United States (see Huebner & Hills, 2013, for a recent summary)
and has also been used in a number of other countries (Marques,
Lopez, & Pais-Ribeiro, 2011; Park & Huebner, 2005). Cronbach’s
alpha in the current sample for the 10- and 12-year-olds was 0.90
and 0.87 for the 8-year-olds.

The Brief Multidimensional Student Life Satisfac-
tion Scale (BMLSS). The BMLSS, developed by Seligson et
al. (2003), contains single-item measures of five key domains in
children’s lives—family, friends, school, self, and living environ-
ment. The scale has been tested and validated in the United States
with children and young people aged 8 to 18 (Huebner et al., 2006)
as well as in some other countries. The items used here were
satisfaction with “your family life,” “your friends,” “your school
experience,” “your own body,” and “the area you live in, in
general.” Respondents aged 10 to12 were asked to mark their level
of satisfaction on an 11-point scale from 0 (not at all satisfied) to
10 (totally satisfied). The 8-year-olds were asked how happy they
were with the various items and were presented with a 5-point
emoticon scale ranging from a very unhappy face to a very happy
face. Cronbach’s alpha in the current sample for the 10- and12-
year-olds was 0.69 and 0.67 for the 8-year-olds.

To produce one rank for each of these scales, the scales of the
8-year-olds were converted into 10-point scales. All ranks were
then transformed to 0–100 scales.

Satisfaction With Life Domains

In the current article, we used children satisfaction and happi-
ness with four life domains—family, school, the area they live, and
their satisfaction with their level of participation. Children aged 10
and 12 were asked to mark their level of satisfaction on 11-point
scales, from not at all satisfied (0) to totally satisfied (10). The
8-year-olds were asked to mark how happy they felt with the same
statements on a 5-point emoticon scale with faces ranging from
very unhappy to very happy. To allow comparison among the
different age groups the 5-point scales of the 8-year-olds were
converted into 10-point scales. The items in each domain were all
summed up to give a total mark, which was transformed into
0–100 scales.

Satisfaction with family. Children were asked to how
satisfied (10- and 12-year-olds) or happy (8-year-olds) with four
statements about their family life: “the house or flat where you
live,” “the people who live with you,” “all the other people in your
family,” “your family life.”

Satisfaction with school. Children were asked how sat-
isfied (10- and 12-year-olds) or happy (8-year-olds) using four
items about their lives at school: “your school marks,” “your
school experience,” “your life as a student,” and “things you have
learned.”

Satisfaction with the area you live in. Children were
asked how satisfied (10- and 12-year-olds) or happy (8-year-olds)
with “the area where they live, in general.”

Satisfaction with participation. Children were asked
how satisfied they were with the freedom they have in their lives
and with being listened to (the 8-year-olds were asked how happy
they were with these statements).

Analysis

Analyses were conducted on three levels. The first was a sta-
tistical description of the rights and participation variables. Vari-
ation of the different variables was examined with regard to
country of origin, age and gender. Various statistical tests deter-
mined if the variations were significant. Second, correlations using
Pearson tests examined the relationship between children’s knowl-
edge and perceptions of their rights, their reports on their participation
and their satisfactions with their lives. Third, linear regressions ex-
amined the contribution of the independent variables - country, chil-
dren’s participation and children’s concepts of their rights - to chil-
dren’s SWB. Finally, hierarchical linear modeling (HLM) was used.
HLM is a complex form of ordinary least squares regression used to
analyzed variance in the outcome variables when the predictor vari-
ables are at varying hierarchical levels (Woltman et al., 2012). Here
groups of children were clustered together in an organized fashion by
country.

Results

Knowledge and Perceptions of
Children’s Rights

More than half the children (52%) reported knowing about
children’s rights. Also, more than of half the children (52%)
thought that adults in their country respect children’s rights. A
third of the children (37%) knew about the CRC.

There was clear variation by country (Figures 1–3), the highest
percentages of positive answers to the item “I know what rights
children have” coming from Colombia, Poland, and Norway, while
the lowest came from England. Norway and Colombia showed the
highest percentages of children answering positively to “I know
about the Children’s Rights Convention,” while Germany showed
the lowest percentage. Norway presented the highest percentages
(83%) of children answering positively to “I think in my country
adults in general respect children’s rights,” the lowest were evident
in South Korea, in which only 34.9% of the children answered yes
to this item.

Age Differences

Children’s answers to these items are presented by age groups in
Table 2. Lower percentages of the 8-year-olds reported knowing
what rights children have and about the Children’s Rights Con-
vention than for the 10- and 12-year-olds. The opposite direction
was found for the statement “I think in my country adults respect
children’s rights”—the younger the children, the more they agreed
with this item. These differences were statistically significant
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using the Gamma test, although the effect size was small: “I know
what rights children have” (� � �0.95, p � .0001), “I know about
the children’s rights convention” (� � �0.169, p � .0001), “I
think in my country adults respect children’s rights” (� � 0.108,
p � .0001).

Gender

No meaningful differences were found between boys’ and girls’
answers to the children’s rights items. Although gamma tests did
show significant differences, the effects sizes were extremely
small.

Children’s Participation

Table 3 presents the means and means ranks of children’s
answers to the five items about the extent they are listened to by

adults and treated fairly in the family, school, and in the commu-
nity. These are presented by country, with the countries divided
into three groups: top third (dark gray), middle third (light gray),
and bottom third (very light gray). Norway ranked in the top five
countries in all five items, Algeria ranked in the top five countries
in four of the five items, and Colombia and Malta ranked in the top
five countries in three of the five items. Colombia ranked the
highest in the two items of participation in the family, Algeria
ranked first in both items of participation in school, and Malta
ranked the highest for participation in the local area. The countries
that ranked the lowest in participation in the family were Ethiopia,
South Korea, Nepal, and South Africa. The countries ranking
lowest in regard to participation in school were Estonia, South
Africa, Germany, and England.

Calculating an overall score for the two items for participation
in the family and for participation at school gave two new scores.
These and the item on participation in the community were then
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44.1%
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48.2%
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50.6%
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70.9%
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Figure 1. Children’s answers to the question, “I know what rights children have” by country.

17.4%
22.6%

25.1%
26.1%
27.2%

28.5%
30.5%

35.6%
38.6%
39.2%

45.6%
47.1%

48.9%
50.1%

62.7%
70.5%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Germany
Malta

S Africa
S Korea
England
Ethiopia

Nepal
Algeria

Spain
Israel

Estonia
Romania

Poland
Turkey

Colombia
Norway

No Not sure Yes

 

 

 

Figure 2. Children’s answers to the question “I know about the Children’s Rights Convention” by country.
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transformed into 0–100 scales. Figures 4–6 present their z scores
(the original z scores were multiplied by 100; 0 is the average
score).

Differences by Age and Gender

Age. A Pearson test examined the correlation between age
and children’s reports on how much they are listened to and treated
fairly. Very low to no correlation (from 0.016 to 0.136) was found
for all items of participation in the family and in the school,
indicating that there are no differences among different age groups.

Gender. Independent-samples t tests compared the five
items of children’s participation between boys and girls. A signif-
icant differences in the scores for the five items was found, but the
effect size was very small (between �0.002 and �0.1), indicating
no meaningful differences between boys’ and girls’ reports on
participation in family, school and the community.

Satisfaction, Participation, and Knowledge of
Children’s Rights

Children’s satisfaction from their participation.
Children were asked how satisfied they were with their freedom in
their lives and with being listened to (8-year-olds were asked how

happy they were with these statements). Each item was trans-
formed into a 0–100 scale. The answers were categorized into
three values from low to high satisfaction (score 100 out of 100).
More children from Colombia, Romania, and Turkey scored the
highest level of satisfaction in both items (see Figure 7).

Participation and satisfaction. The associations be-
tween the five items of children’s participation and children’s
satisfaction with the family, school, the local area, their freedom,
and with being listened to were examined with Pearson correlation
tests. Two scales of children’s overall life satisfaction were exam-
ined. The results are presented in Table 4.

Significant positive correlations were found among all the items.
The more the children reported that their parents listened to them
and treated them fairly, the more they were satisfied with their
family life (r � .306 and r � .315) and with their life generally.
The more the children reported that their teachers listened to them
and treated them fairly, the more they were satisfied with their
school life (r � .401 and r � .404) and with life generally. A very
small correlation was found between children’s being heard in the
community context and their satisfaction with the area they live in
(r � .159) and with their life satisfaction.

Children’s rights and satisfaction. Figures 8–10
present the mean scores of children’s satisfaction on the OLS,
SLSS, and BMSLSS scales as reflected by their answers to the

Table 2. Knowledge and Perceptions of Children’s Rights by Age Group

Age

“I know what rights children
have”

“I know about the Children’s
Rights Convention”

“I think in my country adults
respect children’s rights”

No Not sure Yes No Not sure Yes No Not sure Yes

12 8.4% 33.1% 58.5% 24.1% 33.7% 42.2% 14.9% 36.6% 48.4%
10 10.2% 32.6% 57.3% 26.6% 33.7% 39.6% 11.7% 32.5% 55.8%
8 22.5% 31.8% 45.7% 40.2% 27.9% 31.9% 14.7% 26.1% 59.2%

34.9%
43.3%

46.3%
46.6%
47.6%

50.9%
52.3%

54.0%
54.0%
55.1%
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59.2%

66.4%
83.0%
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Figure 3. Children’s answers to the question “I think in my country adults in general respect children’s rights”
by country.
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three items on children’s rights. For all three items the mean scores
in all satisfaction scales were higher in the category “yes” than in
“not sure” and “no.” This indicates that the greater children’s
knowledge on the concept of children’s rights and the more they
agree that adults in their countries respect children’s rights, the
more they are satisfied with their lives.

A one-way multivariate analysis of variance tested the differ-
ences between the three levels of knowledge of children’s rights
(no, not sure, yes) with respect to children’s satisfaction scores.
One test was conducted for each of the three rights items: (a) “I
know what rights children have”—there was a significant multi-

variate main effect for the level of knowledge, F(6, 103,428) �
338.493, p � .0001; Wilk’s � � 0.962, but with low partial eta
�p

2 � .019, implying that only 2% of the variance in the chil-
dren’s SWB was accounted for by the level of knowledge.
Given the smallness of the effect size, no univariate main
effects were examined. (b) “I know about the CRC”—there was
a significant multivariate main effect for the level of knowl-
edge, F(6, 102,798) � 208.831, p � .0001; Wilk’s � � 0.976,
but with low �p

2 � .012, implying that only 1% of the variance
in the children’s SWB was accounted for by the level of
knowledge. Because of the small size of the effect, no univar-

Table 3. Children’s Participation in the Family, School, and Local Areas, Means and Mean
Ranks, by Country

Country

“My parents
listen to me”

“My parents
treat me
fairly”

“My teachers
listen to me”

“My teachers
treat me
fairly”

“The town
council asks
children their

opinion”a

M Mrank M Mrank M Mrank M Mrank M Mrank

Algeria 3.36 4 3.53 5 3.43 1 3.45 1 1.04 13
Colombia 3.46 1 3.66 1 3.03 9 3.40 2 1.78 8
England 3.23 9 3.45 8 3.05 14 3.06 15 — —
Estonia 3.09 11 3.43 9 2.91 16 3.14 12 1.65 9
Ethiopia 2.69 16 3.22 12 3.27 4 3.26 8 1.36 12
Germany 3.29 6 3.31 11 3.04 15 2.94 16 1.41 11
Israel 3.38 3 3.45 7 3.06 12 3.12 11 1.76 7
Malta 3.23 7 3.38 10 3.34 3 3.36 4 2.46 1
Nepal 2.96 15 3.16 14 3.14 11 3.35 7 1.84 4
Norway 3.41 2 3.53 4 3.27 5 3.32 5 2.44 2
Poland 3.39 5 3.55 3 3.11 10 3.22 9 — —
Romania 3.19 10 3.61 2 3.06 8 3.40 3 1.86 6
South Africa 2.97 14 3.00 15 3.10 7 2.96 14 1.91 5
South Korea 3.11 12 3.15 16 3.14 13 3.16 13 1.51 10
Spain 3.27 8 3.51 6 3.21 6 3.28 6 2.23 3
Turkey 2.95 13 2.94 13 3.31 2 3.05 10 — —

Note. Items rank between 0 to 4. — indicates that the item was not used in these countries.
a Was asked only among 12-year-olds.
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Figure 4. Children’s participation in the family by country (z scores
multiplied by 100).

-30.00 -20.00 -10.00 0.00 10.00 20.00 30.00

Estonia

Germany

England

S Africa

Israel

Poland

Turkey

S Korea

Romania

Colombia

Spain

Nepal

Norway

Malta

Ethiopia

Algeria

Figure 5. Children’s participation in school by country (z scores multi-
plied by 100).
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iate main effects were examined. (c) “I think in my country
adults in general respect children’s rights”—there was a signif-
icant multivariate main effect for the level of agreement on this
item, F(6, 102,110) � 734.745, p � .0001; Wilk’s � � 0.919,
but with low �p

2 � .041, implying that only 4% of the variance
in the children’s SWB was accounted for by the level of
agreement with the item. As the effect size was small, no
univariate main effects were examined.

Regressions

Multivariable linear regression and HLM regression examined
how well children’s participation and knowledge of their rights
predicted their life satisfaction. Because results from both regres-
sions were similar for OLS, SLSS, and BMSLSS scales of chil-

dren’s overall SWB, only the SLSS scale was used in further
calculations.

A multiple linear regression. A multiple linear regres-
sion was calculated to predict children’s satisfaction with their
lives based on the four items on children’s participation in the
family and in school (entered in Step 1) and based on the three
items on their knowledge and perceptions of children’s rights
(entered in Step 2). The seven predictors explained 24% of the
variance in children’s satisfaction (see Table 5). The participation
items accounted for about 20% of the variance in children’s
satisfaction, and the rights items added approximately 4% variance
above and beyond the variance accounted for by the participation
items.

In the second step the same multiple linear regressions were run
separately for each country (see Table 6). The predictors explained
different proportions of the variance in children’s satisfaction in
the different countries. While in South Korea and Poland the
predictors explained 34% of the variance in children’s satisfaction,
in South Africa, Nepal, and Romania they predicted only 10% to
12% of the variance.

Hierarchical linear modeling regression. Based on
the assumption that children are nested within each country, we
used HLM regression. Multilevel models provided a means for
accounting for variation across countries and the HLMs enabled us
to examine the level of country influence versus the individual
level influence, children’s perceptions of their rights and children’s
participation versus the nation level.

Model 1 was the unconditional model, modeling only the means
of children’s SWB by country. Models 2 and 3 included individual
level variables (see Table 7). Variance within country was much
larger than variance between countries. The intracorrelation coef-
ficient (0.03) represented the proportion of the variance in out-
comes between countries. The low intracorrelation coefficient
indicated that only 3% of the variance of children’s SWB can be
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Figure 7. Percentages of children scoring the highest level of satisfaction (100 out of 100) by country.

 

 

 

 

 

 

 

 

 

 
-60.00 -40.00 -20.00 0.00 20.00 40.00 60.00

Norway

Germany

S Korea

Israel

Poland

Spain

Estonia

Romania

Malta

Algeria

S Africa

Colombia

England

Nepal

Ethiopia

Turkey

Figure 6. Children’s participation in the community by country (z scores
multiplied by 100).
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attributed to differences among countries and is at the country
level, the remaining 97% derives from the individual level.

All individual-level variables were similarly found to be signif-
icantly related to children’s SWB. The participation variables
explained 11% of the variance in children’s SWB and the rights
variables 5%. The models show that the more children reported
that they are listened to and treated fairly by their parents and
teachers, the more their SWB grew. The strongest variable among
the children’s rights items was that referring to the children’s
perceptions of how much adults in their countries respect chil-
dren’s rights.

Discussion
Children’s own views and reports were used to determine the

correlation of their knowledge and perceptions of their rights and
their perceptions of their participation in different contexts with
their SWB. These two essential concepts in children’s lives have a
strong ideological connection but they have been treated as sepa-
rate ideas in the theoretical and empirical field. This is the first
study to analyze the linkage between these two concepts. Also, for

the first time, our study’s broad cross-national perspective in-
cluded children from less Western and non-Christian cultures from
16 countries.

Our study yields three main findings: First, there were clear
cross-national differences among children’s knowledge and per-
ceptions of their rights and among their reports on participation in
their lives. Second, there were age differences in children’s think-
ing on their rights but not with regard to their participation. No
gender differences were found for these variables. Third, chil-
dren’s knowledge and perceptions of their rights were associated
with children’s participation in different contexts in their lives and
with children’s SWB.

Cross-National Differences

Our results highlight some cross-national variations in chil-
dren’s knowledge and thinking about their rights. Children from
Colombia, Poland, Norway, and Turkey showed the greatest
knowledge of children’s rights; higher percentages reported that
they knew what rights children have and that they knew about the
CRC. Children from England, South Africa, and South Korea

Table 4. Correlation Matrix of Children’s Participation and Children’s Satisfaction

Participation and satisfaction
variables 1 2 3 4 5 6 7 8 9 10 11 12

1. Parents listen to 1
2. Parents treated fairly .501�� 1
3. Teachers listen to .269�� .211�� 1
4. Teachers treat fairly .236�� .290�� .573�� 1
5. Town council� .118�� .100�� .159�� .145�� 1
6. School satisfaction .247�� .242�� .401�� .404�� .164�� 1
7. Family satisfaction .306�� .315�� .206�� .208�� .124�� .366�� 1
8. Area satisfaction .203�� .199�� .205�� .209� .159�� .379�� .335�� 1
9. Satisfaction with freedom .252�� .242�� .217�� .211�� .149�� .402�� .336�� .316�� 1

10. Satisfaction with being listen to .330�� .287�� .290�� .279�� .134�� .432�� .386�� .325�� .441�� 1
11. Overall life satisfaction .244�� .258�� .326�� .239�� .126�� .446�� .362�� .349�� .429�� .475�� 1
12. Student Life Satisfaction Scale .323�� .329�� .293�� .297�� .163�� .448�� .426�� .386�� .472�� .478�� .567�� 1

a Only 12-year-olds were asked.
�� Correlations are significant at level .01.
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Figure 8. “I know what rights children have.”
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Figure 9. “I know about the Children’s Rights Convention.”

T
hi

s
do

cu
m

en
t

is
co

py
ri

gh
te

d
by

th
e

A
m

er
ic

an
Ps

yc
ho

lo
gi

ca
l

A
ss

oc
ia

tio
n

or
on

e
of

its
al

lie
d

pu
bl

is
he

rs
.

T
hi

s
ar

tic
le

is
in

te
nd

ed
so

le
ly

fo
r

th
e

pe
rs

on
al

us
e

of
th

e
in

di
vi

du
al

us
er

an
d

is
no

t
to

be
di

ss
em

in
at

ed
br

oa
dl

y.

266 KOSHER AND BEN-ARIEH



showed the lowest level of knowledge about what rights children
have, and children from Germany, Malta, and South Africa
showed the poorest knowledge of the CRC. Children’s percep-
tion of their rights showed similar patterns. Norwegian and
Turkish children presented the highest level of agreement with
the item “I think in my country, adults in general respect
children’s rights”; children from South Korea and South Africa
showed the lowest level. Almost the same countries appear at
the top for all these items and also at the bottom. Therefore, it
can be argued that children’s thinking and perceptions of their
rights appear to be formed in a specific cultural, national, and
political environment.

Our findings fit earlier studies finding national, ethnic and
religious differences in children’s attitudes toward the concept
of children’s rights (e.g., Cherney & Perry, 1996; Cherney &
Shing, 2008; Khoury-Kassabri & Ben-Arieh, 2008; Limber et
al., 1999; Melton & Limber, 1992; Peens, 1997). Thus, our
findings reinforce the cultural model of children’s thinking
about their rights, according to children’s knowledge and per-
ceptions of their rights are constrained by their experience of, or
exposure to, rights in the particular social, economic, political,
and cultural context in which they live (Ruck et al., 2014). Our
results have extended this model by examining children from 16
different countries, including children from non-Christian and
non-Western cultures.

Our findings also support previous reports that children’s right
to participation varies across cultures (Ben-Arieh & Attar-
Schwartz, 2013; Helwig, 2006; Neff & Helwig, 2002). A greater
percentage of children from Norway, Algeria, Colombia, and
Malta reported that they were listened to by adults, that their
opinion were taken into account and that they were treated fairly.
The smallest percentages of children reporting on participation
were from Ethiopia, Nepal, South Africa, and South Korea. These
results indicate that the amounts of participation and autonomy
which children enjoy vary across different cultural contexts. Al-
though these findings are consistent with finding of previous
studies that the implementation of the right to participation
varies with cultural and national context, our results do not
follow the same direction of differences observed in other

studies, which found differences between traditional cultures
and Western cultures in children’s thinking about their rights
and in their participation rights. It has been argued that chil-
dren’s rights are a particularly individualistic concept and,
therefore, more likely to be important to children from Western
(individualistic) cultures, while traditional societies are slower
to recognize and support children’s rights (e.g., Ben-Arieh &
Khoury-Kassabri, 2008; Ben-Arieh et al., 2006; Bohrnstedt et
al., 1981; Cherney & Shing, 2008; Helwig, 2006; Khoury-
Kassabri & Ben-Arieh, 2008, 2009; Peterson-Badali et al.,
2003).

Our findings differ from this assumption in two ways: First, the
countries in which children demonstrated the highest level of
knowledge of children’s rights or reported the highest level of
participation were not necessarily Western countries (Colombia,
Turkey, and Algeria). Similarly, countries in which children re-
ported the lowest knowledge of rights or participation were not
necessarily those with traditional cultures (England, Germany, and
South Africa). Second, the countries in which children demon-
strated the highest knowledge of children’s rights and participation
or the lowest were neither Western or traditional. Thus, according
to our study a rough differentiation between traditional and West-
ern cultures is not sufficient to explain the differences in children’s
thinking and their reports about their rights. Nevertheless, it
should be noted that our sample included more Western coun-
tries than countries with traditional culture. Also, it should be
noted that the types of questions asked in the survey may not
have allowed for the emergence of a full understanding of
possible subtle differences in rights’ perceptions across cul-
tures. Our results therefore call for further investigation of the
factors contributing to the cultural differences in children’s
knowledge and thinking about their rights and in their oppor-
tunities to exercise their participation.

In spite of the cross-cultural differences, only half the children
in the sample knew about children’s rights, only one third knew
about the CRC, and only half thought that adults in their country
respect children’s rights. If children’s rights are to serve their
intended function—to protect children from harm and promote

Table 5. Multiple Linear Regression Predicting Children’s
Subjective Well-Being (Student Life Satisfaction Scale)

Independent variables

Model 1 Model 2

B � B �

Listened to by parents 3.118�� .173 2.844�� .158
Treated fairly by parents 3.599�� .190 3.368�� .178
Listened to by teachers 2.468�� .133 2.158�� .116
Treated fairly by teachers 2.408�� .132 2.162�� .119
Know rights (yes)a 2.482�� .062
Know Convention on the Rights

of the Child (yes)a 1.779�� .043
Adults respect rights (yes)a 5.236�� .131
F(df) 2,954.309 2,007.163
df 4,45,741 7,45,736
R2 .205 .235
	R2 change — .030

a reference category “no.”
�� p � .0001.
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Figure 10. “I think in my country adults in general respect children’s
rights.”
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their development and well-being—it is essential that children
understand and support their rights (Peterson-Badali & Ruck,
2011). Our findings imply that half of the children in the 16 countries
are therefore at risk for not fulfilling their rights. Further examination
is need to determine why children are not familiar with the concept of
children’s rights and why they feel that adults in their country do not
respect children’s rights. Such research can help inform and design
structures and procedures for implementing children’s rights by poli-
cymakers and advocators for children’s rights.

Gender and Age Differences

Age differences were observed for all items of children’s rights.
Children aged 10 and 12 expressed a higher knowledge of chil-

dren’s rights and the CRC than 8-year-olds, while more 8-year-
olds thought that adults respect children’s rights. These results are
consistent with previous studies which found that younger children
possess poorer understanding of the concept of children’s rights
than older children. Studies have found that young children (6–8
years old) do not know or have difficulty indicating what a right is.
Only at the age of 12 years do children understand that a right is
an entitlement rather than a privilege and are aware of situations in
which their rights are not respected by adults (Peterson-Badali &
Ruck, 2008; Ruck, Abramovitch, et al., 1998; Taylor, Smith, &
Nairn, 2001). This can explain why more 8-year-olds than older
children thought that adults in their country respect children’s
rights. We can assume that younger children see rights as privilege
given to them by adult, while older children are already aware of

Table 6. Multiple Linear Regression Predicting Children’s Subjective Well-Being (Student Life Satisfaction Scale) by Country

Country R2

Parents Teachers
Know
rights

Know Convention
on the Rights of

the Child
Adult respect

rightsListen to Treated fairly Listen to Treated fairly

Overall .235�� 2.844�� 3.368�� 2.158�� 2.162�� 2.482�� 1.779�� 5.236��

South Korea .345 4.329�� 3.929�� 3.131�� 3.173�� 4.409�� –1.173� 4.873��

Poland .344 4.066�� 5.224�� 1.468� 2.704�� 3.790�� –.229 5.195��

England .296 3.450�� 6.032�� 2.008�� 2.226�� 1.124 1.041 5.600��

Estonia .272 2.577�� 4.589�� 1.684�� 2.386�� 3.186�� 1.578� 4.539��

Israel .267 3.610�� 3.348�� 1.186� 2.762�� 2.427� .315 5.327��

Germany .258 4.311�� 3.944�� 3.009�� 1.065� 1.525� –.050 5.157�

Algeria .236 2.053�� 4.435��� 2.533�� 2.542�� 2.992�� 3.442�� 5.753��

Spain .233 3.498�� 3.564�� 2.062�� 1.409�� 1.561� –.503 4.598��

Malta .225 3.896�� 2.388�� 2.405�� 2.691�� 2.456� 1.122 2.720��

Ethiopia .223 .741� 4.241�� 2.302�� 1.892�� 5.468�� 4.781�� 4.282��

Norway .208 3.041�� 3.565�� 1.237� 2.349�� 2.205� –.013 5.324��

Turkey .198 1.735� .718�� 4.408�� 1.816�� 2.633�� 1.266 7.123��

Colombia .185 2.638�� 3.123�� 1.711�� 1.675�� 2.020� 3.247�� 1.484�

Romania .121 .758� 3.306�� .499� 1.946�� 1.379� 1.566� 1.904��

South Africa .115 2.600�� 1.168�� 2.093�� 1.157�� –.008 3.629�� 5.620��

Nepal .100 .702 1.017� 2.203�� 2.509�� .099 2.246�� 5.141��

� p � 0.05. �� p � 0.01.

Table 7. Hierarchical Linear Model

Model 1 Model 2 Model 3

Fixed effect B SE B SE B SE

Intercept 84.29�� .94 48.06�� .87 42.943�� .81
Individual-level variables:

Listened to by parents 2.99�� .09 2.78�� .09
Treated fairly by parents 3.38�� .09 3.13�� .09
Listened to by teachers 2.60�� .09 2.25�� .09
Treated fairly by teachers 2.36�� .09 2.15�� .09
Know rights 1.75�� .13
Know Convention on the Rights of the Child .70�� .11
Adults respect rights 3.71�� .12

Variance components
Within country 401.54 (96.6%) 304.74 (96.8%) 293.18 (97.2%)
Between countries 13.92 (3.4%) 10.21 (3.2%) 8.34 (2.8%)

Total 415.46 314.95 301.52
Log likelihood 476,755.80 420,877.99 399,017.81
Pseudo-R2 .12 .05

�� p � 0.01.
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situations in which their rights are being provoked by adults and,
therefore, tend more to report that adult in their country do not
respect children’s rights.

No significant differences were found among different age
groups with regard to children’s participation. This is somewhat
surprising as, based on the principle of the evolving capacities of
the child, one could assume that older children be given a greater
degree of participation. The CRC recognizes that children are
gradually becoming more competent and independent and thus are
capable of utilizing more rights and responsibilities (Daiute, 2008;
Ruck & Horn, 2008). Our findings raise the question why there are
no differences in participation among children of different age
groups.

Alternatively, the items used to evaluate children’s partici-
pation may not have grasped the full range of children’s par-
ticipation, as children were only asked if they were listened to
and if their views were taken into account. They were not asked
if they take part in decision-making processes in their lives.
While there are no differences in the low level of participation
among different age groups, there may be differences within
high levels of participation. Further studies should examine age
differences based on the evaluation of the full range of chil-
dren’s participation.

No meaningful differences were found between boys’ and
girls’ answers to the items on children’s rights or children’s
participation. There is mixed evidence on gender differences in
attitudes to children’s rights (Ruck et al., 2014). Some studies
found stronger support for nurturance rights in girls than boys
(Covell & Howe, 1995; Day et al., 2006; Hart, Pavlovic, &
Zeidner, 2001; Peterson-Badali et al., 2004; Rogers & Wrights-
man, 1978) or that girls generally support children’s rights more
than boys (Khoury-Kassabri & Ben-Arieh, 2009), while others
report no differences (Ruck, Abramovitch, et al., 1998; Ruck et
al., 2002). An Israeli study found gender differences in chil-
dren’s reports on their participation, with girls reporting higher
levels of participation in the family and at school (Ben-Arieh &
Attar-Schwartz, 2013).

The Relationship Between Children’s Rights
and Participation and Children’s SWB

The results here support our initial assumption that children’s
own thinking and reports about their rights are associated with
their SWB. First, the more children reported on participation, the
more they were satisfied with different life domains and their life
as a whole. Also, the more children reported that their parents
listened to them and treated them fairly, the more they were
satisfied with their family life and with their life overall. Further-
more, the more children reported that their teachers listened to
them and treated them fairly, the more they were satisfied with
their school life and with their life overall. A very small
correlation was found between children’s opportunities for be-
ing heard in the community context and their satisfactions with
the area they live in and with their overall life. Also, the more
children reported they had opportunities to participate, the more
they were satisfied with the freedom in their lives and with
being listened to.

We could confirm that the degree of children’s autonomy and
participation, especially in the family and in the school, is

important for their satisfaction with their life. This association
between participation and well-being has been examined only
in one recent study on children’s understanding of their well-
being, which found that participation in family decision-making
and having a voice in school are both linked to greater well-
being (Rees et al., 2010). Therefore, being treated with fairness
and respect and being listened to are important considerations
for how children conceptualize their overall well-being (Gos-
wami, 2012; Rees et al., 2010).

It was also found that the higher the children’s knowledge of the
concept of children’s rights, awareness of their rights and the more
they agreed that adults in their countries respect children’s rights,
the more satisfied they were with their lives. Also children who
lived in nations in which children’s rights are respected appeared
more satisfied.

Thus, we have confirmed our assumption that the concepts of
children’s rights and SWB are intimately connected. These
results are, to the best of our knowledge, the first demonstration
of the correlation between these two variables. Our findings
indicate that children’s rights and SWB should be studied
together and that children’s rights can be best conceptualized as
determinants of children’s SWB (see also, Moore, Murphey,
Bandy, & Lawner, 2014).

Comparing regressions between countries showed that the pre-
dictors—children’s perceptions and knowledge of their rights and
children’s participation—explained different proportions of the
variance in children’s satisfaction in the various countries. For
example, in South Korea and Poland, the predictors explained 34%
of the variance in children’s satisfaction, but in South Africa,
Nepal, and Romania, it predicted only 10–12% of the variance.
Children’s perceptions and knowledge of their rights and their
participation appear of different importance to their well-being
across nations and cultures.

HLM showed that only about 3% of the variance in children’s
SWB could be attributed to differences across countries, while the
remaining variance was attributed to the individual level (the items
of children’s rights and participation). Previous studies also
showed that children’s immediate surroundings are of greater
importance for their well-being than macrolevel factors, which are
not significant predictors of children’s SWB (Lee & Yoo, 2015);
instead, children’s relationships with their immediate surroundings
are most consistently related to the levels of their SWB across the
nations. Our findings have added children’s participation to the
factors at the individual level.

When considering and interpreting our findings, some limita-
tions of the study should be considered. First, the items used to
evaluate children’s participation referred only to children’s feel-
ings of being listened to and having their views considered. They
did not include children’s reports on their participation in decision-
making processes which are relevant to their lives. Also, the item
on children’s participation in the community was directed only to
12-year-olds and limited to children’s participation through the
local authority. Second, as noted in the method section, the scale
used with the 8-year-olds differed from those used with the 10- and
12-year-olds. However, all results were calculated to a similar
scale ranging from 0 to 100. This should be borne in mind while
interpreting the results. Third, comparing the level of satisfaction
between nations and cultural contexts is a great challenge in any
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cross-national study on children’s SWB. Therefore, all the cross
national comparisons in our study should be examined with cau-
tion. In spite of these limitations, we believe that this study
provides a broad picture of children’s perception of their rights and
well-being.

Keywords: children’s rights; children’s right to participation;
children’s self-determination rights; children’s well-being; subjective
well-being

References
Alderson, P. (2008). Young children’s rights: Exploring beliefs, principles

and practice. London, United Kingdom: Jessica Kingsley Publishers.
Alkire, S. (2002). Valuing freedoms. Oxford, United Kingdom: Oxford

University Press. http://dx.doi.org/10.1093/0199245797.001.0001
Alkire, S. (2005). Subjective quantitative studies of agency. Social Indi-

cators Research, 74, 217–260. http://dx.doi.org/10.1007/s11205-005-
6525-0

Ash, C., & Huebner, E. S. (2001). Environmental events and life satisfac-
tion reports of adolescents. School Psychology International, 22, 20–36.
http://dx.doi.org/10.1177/0143034301223008

Ben-Arieh, A. (2008). The child indicators movement: Past, present and
future. Child Indicators Journal, 1, 3–16.

Ben-Arieh, A. (2012). How do we measure and monitor the “state of our
children”? Revisiting the topic in honor of Sheila B. Kamerman. Chil-
dren and Youth Services Review, 34, 569–575. http://dx.doi.org/10.1016/
j.childyouth.2011.10.008

Ben-Arieh, A., & Attar-Schwartz, S. (2013). An ecological approach to
children’s rights and participation: Interrelationships and correlates of
rights in different ecological systems. Interrelationships and Correlates
of Rights in Different Ecological Systems, 83, 94–106. http://dx.doi.org/
10.1111/ajop.12003

Ben-Arieh, A., Casas, F., Frønes, I., & Korbin, J. E. (2014). Multifaceted
concept of child well-being. In A. Ben-Arieh, F. Casas, I. Frønes, & J. E.
Korbin (Eds.), Handbook of child well-being (pp. 1–27). Dordrecht, the
Netherlands: Springer. http://dx.doi.org/10.1007/978-90-481-9063-
8_134

Ben-Arieh, A., & Frønes, I. (2007). Indicators of children’s well-being:
What should be measured and why? Social Indicators Research, 84,
249–250. http://dx.doi.org/10.1007/s11205-007-9183-6

Ben-Arieh, A., & Frønes, I. (2011). Taxonomy for child well-being indi-
cators: A framework for the analysis of the well-being of children.
Childhood, 18, 460–476. http://dx.doi.org/10.1177/0907568211398159

Ben-Arieh, A., & Khoury-Kassabri, M. (2008). Attitudes toward and
understanding of children’s rights among middle school students in
Jerusalem: The role of family values and patterns, nationality, and
religion. American Journal of Orthopsychiatry, 78, 359–368. http://dx
.doi.org/10.1037/a0014183

Ben-Arieh, A., Khoury-Kassabri, M., & Haj-Yahia, M. M. (2006). Gen-
erational, ethnic, and national differences in attitudes toward the rights
of children in Israel and Palestine. American Journal of Orthopsychia-
try, 76, 381–388. http://dx.doi.org/10.1037/0002-9432.76.3.381

Ben-Arieh, A., & Shimoni, E. (2014). Subjective well-being and perceptions
of safety among Jewish and Arab children in Israel. Children and Youth
Services Review, 44, 100–107. http://dx.doi.org/10.1016/j.childyouth
.2014.05.017

Bohrnstedt, G. W., Freedman, H. E., & Smith, T. (1981). Adult perspec-
tives on children’s autonomy. Public Opinion Quarterly, 45, 443–462.
http://dx.doi.org/10.1086/268680

Bradshaw, J., Hoelscher, P., & Richardson, D. (2006). Comparing child
well-being in OECD countries: Concepts and methods. Florence, Italy:
UNICEF.

Bradshaw, J., & Richardson, D. (2009). An index of child well-being in
Europe. Child Indicators Research, 2, 319–351. http://dx.doi.org/10
.1007/s12187-009-9037-7

Casas, F. (2011). Subjective social indicators and child and adolescent
well-being. Child Indicators Research, 4, 555–575. http://dx.doi.org/10
.1007/s12187-010-9093-z

Casas, F., Bello, A., González, M., & Aligué, M. (2013). Children’s
subjective well-being measured using a composite index: What impacts
Spanish first-year secondary education students’ subjective well-being.
Child Indicators Research, 6, 433– 460. http://dx.doi.org/10.1007/
s12187-013-9182-x

Casas, F., Figuer, C., González, M., & Malo, S. (2007). The values
adolescents aspire to, their well-being and the values parents aspire to
for their children. Social Indicators Research, 84, 271–290. http://dx.doi
.org/10.1007/s11205-007-9141-3

Casas, F., & Rees, G. (2015). Measures of children’s subjective well-
being: Analysis of the potential for cross-national comparisons. Child
Indicators Research, 8, 49–69. http://dx.doi.org/10.1007/s12187-014-
9293-z

Casas, F., Sarriera, J. C., Abs, D., Coenders, G., Alfaro, J., Saforcada, E.,
& Tonon, G. (2012). Subjective indicators of personal well-being among
adolescents. Performance and results for different scales in Latin-
language speaking countries: A contribution to the international debate.
Child Indicators Research, 5, 1–28. http://dx.doi.org/10.1007/s12187-
011-9119-1

Cherney, I. (2010). Mothers’, fathers’ and their children’s perceptions and
reasoning about nurturance and self-determination rights. International
Journal of Children’s Rights, 18, 79–99. http://dx.doi.org/10.1163/
092755609X12482670820520

Cherney, I. D., & Perry, N. (1996). Children’s attitudes toward their rights:
An international perspective. In E. Verhellen (Ed.), Monitoring chil-
dren’s rights (pp. 241–250). Dordrecht, the Netherlands: Martinus Ni-
jhoff.

Cherney, I. D., & Shing, Y. L. (2008). Children’s nurturance and self-
determination rights: A cross-cultural perspective. Journal of Social Is-
sues, 64, 835–856. http://dx.doi.org/10.1111/j.1540-4560.2008.00591.x

Chirkov, V. I., & Ryan, R. M. (2001). Parent and teacher autonomy support
in Russia and U.S. adolescents: Common effects on well-being and
academic motivation. Journal of Cross-Cultural Psychology, 32, 618–
635. http://dx.doi.org/10.1177/0022022101032005006

Coulton, C. J., & Korbin, J. E. (2007). Indicators of child well-being
through a neighborhood lens. Social Indicators Research, 84, 349–361.
http://dx.doi.org/10.1007/s11205-007-9119-1

Covell, K., & Howe, R. B. (1995). Variations in support for children’s
rights among Canadian youth. International Journal of Children’s
Rights, 3, 189–196. http://dx.doi.org/10.1163/157181895X00023

Cummins, R. A. (2003). Normative life satisfaction: Measurement issues
and a homeostatic model. Social Indicators Research, 64, 1–17. http://
dx.doi.org/10.1023/A:1024790530822

Cummins, R. A. (2005). Personal wellbeing index—school children (PWI-
SC): Manual. Retrieved from www.deakin.edu.au/research/acol/
instruments/wellbeing_index.htm

Cummins, R. A. (2014). Understanding the well-being of children and
adolescents through homeostatic theory. In A. Ben-Arieh, F. Casas, I.
Frønes, & J. E. Korbin (Eds.), Handbook of child well-being (pp.
635–661). Dordrecht, the Netherlands: Springer. http://dx.doi.org/10
.1007/978-90-481-9063-8_152

Daiute, C. (2008). The rights of children, the rights of nations. Journal of
Social Issues, 64, 701–724. http://dx.doi.org/10.1111/j.1540-4560.2008
.00585.x

Day, D. M., Peterson-Badali, M., & Ruck, M. D. (2006). The relationship
between maternal attitudes and young people’s attitudes toward chil-
dren’s rights. Journal of Adolescence, 29, 193–207. http://dx.doi.org/10
.1016/j.adolescence.2005.05.002

T
hi

s
do

cu
m

en
t

is
co

py
ri

gh
te

d
by

th
e

A
m

er
ic

an
Ps

yc
ho

lo
gi

ca
l

A
ss

oc
ia

tio
n

or
on

e
of

its
al

lie
d

pu
bl

is
he

rs
.

T
hi

s
ar

tic
le

is
in

te
nd

ed
so

le
ly

fo
r

th
e

pe
rs

on
al

us
e

of
th

e
in

di
vi

du
al

us
er

an
d

is
no

t
to

be
di

ss
em

in
at

ed
br

oa
dl

y.

270 KOSHER AND BEN-ARIEH

http://dx.doi.org/10.1093/0199245797.001.0001
http://dx.doi.org/10.1007/s11205-005-6525-0
http://dx.doi.org/10.1007/s11205-005-6525-0
http://dx.doi.org/10.1177/0143034301223008
http://dx.doi.org/10.1016/j.childyouth.2011.10.008
http://dx.doi.org/10.1016/j.childyouth.2011.10.008
http://dx.doi.org/10.1111/ajop.12003
http://dx.doi.org/10.1111/ajop.12003
http://dx.doi.org/10.1007/978-90-481-9063-8_134
http://dx.doi.org/10.1007/978-90-481-9063-8_134
http://dx.doi.org/10.1007/s11205-007-9183-6
http://dx.doi.org/10.1177/0907568211398159
http://dx.doi.org/10.1037/a0014183
http://dx.doi.org/10.1037/a0014183
http://dx.doi.org/10.1037/0002-9432.76.3.381
http://dx.doi.org/10.1016/j.childyouth.2014.05.017
http://dx.doi.org/10.1016/j.childyouth.2014.05.017
http://dx.doi.org/10.1086/268680
http://dx.doi.org/10.1007/s12187-009-9037-7
http://dx.doi.org/10.1007/s12187-009-9037-7
http://dx.doi.org/10.1007/s12187-010-9093-z
http://dx.doi.org/10.1007/s12187-010-9093-z
http://dx.doi.org/10.1007/s12187-013-9182-x
http://dx.doi.org/10.1007/s12187-013-9182-x
http://dx.doi.org/10.1007/s11205-007-9141-3
http://dx.doi.org/10.1007/s11205-007-9141-3
http://dx.doi.org/10.1007/s12187-014-9293-z
http://dx.doi.org/10.1007/s12187-014-9293-z
http://dx.doi.org/10.1007/s12187-011-9119-1
http://dx.doi.org/10.1007/s12187-011-9119-1
http://dx.doi.org/10.1163/092755609X12482670820520
http://dx.doi.org/10.1163/092755609X12482670820520
http://dx.doi.org/10.1111/j.1540-4560.2008.00591.x
http://dx.doi.org/10.1177/0022022101032005006
http://dx.doi.org/10.1007/s11205-007-9119-1
http://dx.doi.org/10.1163/157181895X00023
http://dx.doi.org/10.1023/A:1024790530822
http://dx.doi.org/10.1023/A:1024790530822
http://www.deakin.edu.au/research/acol/instruments/wellbeing_index.htm
http://www.deakin.edu.au/research/acol/instruments/wellbeing_index.htm
http://dx.doi.org/10.1007/978-90-481-9063-8_152
http://dx.doi.org/10.1007/978-90-481-9063-8_152
http://dx.doi.org/10.1111/j.1540-4560.2008.00585.x
http://dx.doi.org/10.1111/j.1540-4560.2008.00585.x
http://dx.doi.org/10.1016/j.adolescence.2005.05.002
http://dx.doi.org/10.1016/j.adolescence.2005.05.002


Dew, T., & Huebner, E. S. (1994). Adolescents’ perceived quality of life:
An exploratory investigation. Journal of School Psychology, 32, 185–
199. http://dx.doi.org/10.1016/0022-4405(94)90010-8

Dex, S., & Hollingworth, K. (2012). Children’s and young people’s voices
on their wellbeing (Working Paper 16). London, United Kingdom:
Childhood Well-Being Research Centre, Institute of Education. Re-
trieved from https://www.gov.uk/government/uploads/system/uploads/
attachment_data/file/181515/CWRC-00108-2012.pdf

Diener, E., Oishi, S., & Lucas, R. E. (2003). Personality, culture, and
subjective well-being: Emotional and cognitive evaluations of life. An-
nual Review of Psychology, 54, 403–425. http://dx.doi.org/10.1146/
annurev.psych.54.101601.145056

Earls, F., & Carlson, M. (2002). Adolescents as collaborators: In search of
well-being. In M. Tienda & W. J. Wilson (Eds.), Youth in cities: A
cross-national perspective (pp. 58–83). New York, NY: Cambridge
University Press.

Gilman, R., & Huebner, S. (2003). A review of life satisfaction research
with children and adolescents. School Psychology Quarterly, 18, 192–
205. http://dx.doi.org/10.1521/scpq.18.2.192.21858

González, M., Gras, M. E., Malo, S., Navarro, D., Casas, F., & Aligué, M.
(2015). Adolescents’ perspective on their participation in the family
context and its relationship with their subjective well-being. Child
Indicators Research, 8, 93–109. http://dx.doi.org/10.1007/s12187-014-
9281-3

Goswami, H. (2012). Social relationships and children’s subjective well-
being. Social Indicators Research, 107, 575–588. http://dx.doi.org/10
.1007/s11205-011-9864-z

Hart, S. N., Pavlovic, Z., & Zeidner, M. (2001). The ISPA cross-national
children’s rights research project. School Psychology International, 22,
99–129. http://dx.doi.org/10.1177/0143034301222001

Hayamizu, T. (1997). Between intrinsic and extrinsic motivation: Exami-
nation of reasons for academic study based on the theory of internal-
ization. The Japanese Psychological Research, 39, 98–108. http://dx
.doi.org/10.1111/1468-5884.00043

Helwig, C. C. (1995a). Adolescents’ and young adults’ conceptions of civil
liberties: Freedom of speech and religion. Child Development, 66, 152–
166. http://dx.doi.org/10.2307/1131197

Helwig, C. C. (1995b). Social contexts in social cognition: Psychological
harm and civil liberties. In M. Killen & D. Hart (Eds.), Morality in
everyday life: Developmental perspectives (pp. 166–200). Cambridge,
United Kingdom: Cambridge University Press.

Helwig, C. C. (1997). The role of agent and social context in judgments of
freedom of speech and religion. Child Development, 68, 484–495.
http://dx.doi.org/10.2307/1131673

Helwig, C. C. (2006). Rights, civil liberties and democracy across cultures.
In M. Killen & J. G. Smetana (Eds.), Handbook of moral development
(pp. 185–210). Mahwah, NJ: Erlbaum.

Helwig, C. C., & McNeil, J. (2011). The development of conceptions of
personal autonomy, rights and democracy and their relation to psycho-
logical well-being. In V. Chirkov, R. Ryan, & K. Sheldon (Eds.),
Personal autonomy in cultural context: Global perspective on the psy-
chology of agency, freedom and people’s well-being (pp. 241–256).
New York, NY: Springer. http://dx.doi.org/10.1007/978-90-481-9667-
8_11

Helwig, C. C., & Turiel, E. (2002). Civil liberties, autonomy, and democ-
racy: Children’s perspectives. International Journal of Law and Psychi-
atry, 25, 253–270. http://dx.doi.org/10.1016/S0160-2527(02)00105-X

Henrich, J., Heine, S. J., & Norenzayan, A. (2010). The weirdest people in
the world? Behavioral and Brain Sciences, 33, 61–135. http://dx.doi
.org/10.1017/S0140525X0999152

Huebner, E. S. (1991). Correlates of life satisfaction in children. School
Psychology Quarterly, 6, 103–111. http://dx.doi.org/10.1037/h0088805

Huebner, E. S., & Hills, K. J. (2013). Assessment of subjective well-being

in adolescents. In D. H. Saklofske, C. R. Reynolds, & V. L. Schwean
(Eds.), The Oxford Handbook of Child Psychological Assessment (pp.
773–787). New York, NY: Oxford University Press.

Huebner, E. S., Seligson, J. L., Valois, R. F., & Suldo, S. M. (2006). A
review of the Brief Multidimensional Students’ Life Satisfaction Scale.
Social Indicators Research, 79, 477–484.

Huebner, E. S., Suldo, S. M., Smith, L. C., & McKnight, C. G. (2004). Life
satisfaction in children and youth: Empirical foundations and implica-
tions for school psychologists. Psychology in the Schools, 41, 81–93.
http://dx.doi.org/10.1002/pits.10140

Inchley, J., Currie, D., Young, T., Samdal, O., Torsheim, T., Augustson, L.,
. . . Barnekow, V. (2016). Growing up unequal: Gender and socioeco-
nomic differences in young people’s health and well-being. Health
Behaviour in School-aged Children (HBSC) study: International report
from the 2013/2014 survey. Copenhagen, Denamrk: World Health Or-
ganization.

Khadka, S. (2013). Social rights and the United Nations: Child Rights
Convention—Is the CRC a help or hindrance for developing universal
and egalitarian social policies for children’s wellbeing in the “develop-
ing world?” International Journal of Children’s Rights, 21, 616–628.
http://dx.doi.org/10.1163/15718182-55680016

Khoury-Kassabri, M., & Ben-Arieh, A. (2008). Adolescents’ approach
toward children’s rights: Comparison among Christian, Jewish, and
Muslim children in Jerusalem. Journal of Social Issues, 64, 881–901.
http://dx.doi.org/10.1111/j.1540-4560.2008.00593.x

Khoury-Kassabri, M., & Ben-Arieh, A. (2009). School climate and chil-
dren’s views of their rights: A multi-cultural perspective among Jewish
and Arab adolescents. Children and Youth Services Review, 31, 97–103.
http://dx.doi.org/10.1016/j.childyouth.2008.06.002

Khoury-Kassabri, M., Haj-Yahia, M. M., & Ben-Arieh, A. (2006). Ado-
lescents approach toward children’s rights: Comparison between Jewish
and Palestinian children from Israel and the Palestinian Authority.
Children and Youth Services Review, 28, 1060–1073. http://dx.doi.org/
10.1016/j.childyouth.2005.10.011

Kirby, P., & Bryson, S. (2002). Measuring the magic? Evaluating and
researching young people’s participation in public decision making.
London, United Kingdom: Carnegie Young People Initiative.

Kränzl-Nagl, R., & Zartler, U. (2010). Children’s participation in school
and community. European perspective. In B. Percy-Smith & N. Thomas
(Eds.), A handbook of children and young people’s participation: Per-
spective from theory and practice (pp. 164–173). London, England:
Routledge.

Lansdown, G. (2011). GLOBAL: A framework for monitoring and eval-
uating children’s participation. Retrieved from http://resourcecentre
.savethechildren.se/sites/default/files/documents/4733.pdf

Lansdown, G., Jimerson, S. R., & Shahroozi, R. (2014). Children’s rights
and school psychology: Children’s right to participation. Journal of
School Psychology, 52, 3–12. http://dx.doi.org/10.1016/j.jsp.2013.12
.006

Lee, B. J., Kim, S. S., Ahn, J. J., Yoo, J., Yoo, M. S., & Choi, C. Y.
(2013). What does composite well-being index of children tell us about
Korean children’s quality of life? Seoul, South Korea: Save the Children
Korea.

Lee, B. J., & Yoo, M. S. (2015). Family, school and community correlates
of children’s subjective well-being: An international comparative study.
Child Indicators Research, 8, 151–175. http://doi.org/10.1007/s12187-
014-9285-z

Limber, S. P., Kask, V., Heidmets, M., Kaufman, N. H., & Melton, G. B.
(1999). Estonian children’s perceptions of rights: Implications for soci-
eties in transition. International Journal of Children’s Rights, 7, 365–
383. http://dx.doi.org/10.1163/15718189920494444

Marques, S. C., Lopez, S. J., & Pais-Ribeiro, J. L. (2011). “Building hope
for the future”: A program to foster strengths in middle-school students.

T
hi

s
do

cu
m

en
t

is
co

py
ri

gh
te

d
by

th
e

A
m

er
ic

an
Ps

yc
ho

lo
gi

ca
l

A
ss

oc
ia

tio
n

or
on

e
of

its
al

lie
d

pu
bl

is
he

rs
.

T
hi

s
ar

tic
le

is
in

te
nd

ed
so

le
ly

fo
r

th
e

pe
rs

on
al

us
e

of
th

e
in

di
vi

du
al

us
er

an
d

is
no

t
to

be
di

ss
em

in
at

ed
br

oa
dl

y.

271WHAT CHILDREN THINK ABOUT RIGHTS AND WELL-BEING

http://dx.doi.org/10.1016/0022-4405%2894%2990010-8
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/181515/CWRC-00108-2012.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/181515/CWRC-00108-2012.pdf
http://dx.doi.org/10.1146/annurev.psych.54.101601.145056
http://dx.doi.org/10.1146/annurev.psych.54.101601.145056
http://dx.doi.org/10.1521/scpq.18.2.192.21858
http://dx.doi.org/10.1007/s12187-014-9281-3
http://dx.doi.org/10.1007/s12187-014-9281-3
http://dx.doi.org/10.1007/s11205-011-9864-z
http://dx.doi.org/10.1007/s11205-011-9864-z
http://dx.doi.org/10.1177/0143034301222001
http://dx.doi.org/10.1111/1468-5884.00043
http://dx.doi.org/10.1111/1468-5884.00043
http://dx.doi.org/10.2307/1131197
http://dx.doi.org/10.2307/1131673
http://dx.doi.org/10.1007/978-90-481-9667-8_11
http://dx.doi.org/10.1007/978-90-481-9667-8_11
http://dx.doi.org/10.1016/S0160-2527%2802%2900105-X
http://dx.doi.org/10.1017/S0140525X0999152
http://dx.doi.org/10.1017/S0140525X0999152
http://dx.doi.org/10.1037/h0088805
http://dx.doi.org/10.1002/pits.10140
http://dx.doi.org/10.1163/15718182-55680016
http://dx.doi.org/10.1111/j.1540-4560.2008.00593.x
http://dx.doi.org/10.1016/j.childyouth.2008.06.002
http://dx.doi.org/10.1016/j.childyouth.2005.10.011
http://dx.doi.org/10.1016/j.childyouth.2005.10.011
http://resourcecentre.savethechildren.se/sites/default/files/documents/4733.pdf
http://resourcecentre.savethechildren.se/sites/default/files/documents/4733.pdf
http://dx.doi.org/10.1016/j.jsp.2013.12.006
http://dx.doi.org/10.1016/j.jsp.2013.12.006
http://doi.org/10.1007/s12187-014-9285-z
http://doi.org/10.1007/s12187-014-9285-z
http://dx.doi.org/10.1163/15718189920494444


Journal of Happiness Studies, 12, 139–152. http://dx.doi.org/10.1007/
s10902-009-9180-3

McDonell, J. R. (2007). Neighborhood characteristics, parenting, and chil-
dren’s safety. Social Indicators Research, 83, 177–199. http://dx.doi.org/
10.1007/s11205-006-9063-5

Melton, G. B. (1980). Children’s concepts of their rights. Journal of
Clinical Child Psychology, 9, 186 –190. http://dx.doi.org/10.1080/
15374418009532985

Melton, G. B. (1983). Child advocacy. New York, NY: Plenum Press.
http://dx.doi.org/10.1007/978-1-4613-3587-0

Melton, G. B., & Limber, S. (1992). What children’s rights mean to
children: Children’s own view. In M. Freeman, & P. Veerman (Eds.),
The ideologies of children’s rights (pp. 167–187). Dordercht, the Neth-
erlands: Martinus Nijhoff Publishers.

Moore, K. A., Murphey, D., Bandy, T., & Lawner, E. (2014). Indices of
child well-being and developmental contexts. In A. Ben-Arieh, F. Casas,
I. Frønes, & J. E. Korbin (Eds.), Handbook of child well-being: Theo-
ries, methods and policies in global perspective (Vol. 5, pp. 2807–
2822). Dordrecht, the Netherlands: Springer. http://dx.doi.org/10.1007/
978-90-481-9063-8_139

Neff, K. D., & Helwig, C. C. (2002). A constructivist approach to under-
standing the development of reasoning about rights and authority within
cultural contexts. Cognitive Development, 17, 1429–1450. http://dx.doi
.org/10.1016/S0885-2014(02)00126-0

Park, N., & Huebner, E. S. (2005). A cross-cultural study of the levels
and correlates of life satisfaction among adolescents. Journal of Cross-
Cultural Psychology, 36, 444 – 456. http://dx.doi.org/10.1177/
0022022105275961

Peens, B. J. (1997). Children’s perception of their rights. (Unpublished
Doctoral dissertation). Department of Psychology, University of the
Free State.

Percy-Smith, B., & Thomas, N. (2010). A handbook of children young
people’s participation: Perspective from theory and practice. London,
United Kingdom: Routledge.

Peterson-Badali, M., Morine, S. L., Ruck, M. D., & Slonim, N. (2004).
Predictors of maternal and early adolescent attitudes toward children’s
nurturance and self-determination rights. The Journal of Early Adoles-
cence, 24, 159–179. http://dx.doi.org/10.1177/0272431603262667

Peterson-Badali, M., & Ruck, M. D. (2008). Studying children’s perspec-
tives on self-determination and nurturance rights: Issues and challenges.
Journal of Social Issues, 64, 749–769. http://dx.doi.org/10.1111/j.1540-
4560.2008.00587.x

Peterson-Badali, M., & Ruck, M. D. (2011). Rights knowledge, reasoning
and attitudes. In R. J. R. Levesque (Ed.), Encyclopedia of adolescence.
New York, NY: Springer. http://dx.doi.org/10.1007/978-1-4419-1695-
2_172

Peterson-Badali, M., Ruck, M. D., & Ridley, E. (2003). College students’
attitudes towards children’s nurturance and self-determination rights.
Journal of Applied Social Psychology, 30, 730–755. http://dx.doi.org/
10.1111/j.1559-1816.2003.tb01922.x

Rees, G., Andresen, S., & Bradshaw, J. (Eds.). (2016). Children’s views on
their lives and well-being in 16 countries: A report on the Children’s
Worlds survey of children aged eight years old, 2013–15. York, United
Kingdom: Children’s Worlds Project (ISCWeB).

Rees, G., Bradshaw, J., Goswami, H., & Keung, A. (2010). Understanding
Children’s Well-Being: A national survey of young people’s well-being.
London, United Kingdom: The Children’s Society.

Rees, G., & Dinisman, T. (2015). Comparing children’s experiences and
evaluations of their lives in 11 different countries. Child Indicators
Research, 8, 5–31. http://dx.doi.org/10.1007/s12187-014-9291-1

Rees, G., Goswami, H., Pople, L., Bradshaw, J., Keung, A., & Main, G.
(2013). The good childhood report 2013. Retrieved from http://www
.childrenssociety.org.uk/sites/default/files/tcs/good_childhood_report_
2013_final.pdf

Rees, G., & Main, G. (Eds.). (2015). Children’s views on their lives and
well-being in 15 countries: An initial report on the Children’s Worlds
survey, 2013–14. York, United Kingdom: Children’s Worlds Project
(ISCWeB).

Reis, H. T., Sheldon, K. M., Gable, S. L., Roscoe, J., & Ryan, R. M.
(2000). Daily well-being: The role of autonomy, competence, and re-
latedness. Personality and Social Psychology Bulletin, 26, 419–435.
http://dx.doi.org/10.1177/0146167200266002

Rogers, C. M., & Wrightsman, L. S. (1978). Attitudes toward children’s
rights. Journal of Social Issues, 34, 59–68. http://dx.doi.org/10.1111/j
.1540-4560.1978.tb01029.x

Ruck, M. D., Abramovitch, R., & Keating, D. P. (1998). Children’s and
adolescents’ understanding of rights: Balancing nurturance and self-
determination. Child Development, 69, 404–417. http://dx.doi.org/10
.1111/j.1467-8624.1998.tb06198.x

Ruck, M. D., & Horn, S. S. (2008). Charting the landscape of children’s
rights. Journal of Social Issues, 64, 685–699. http://dx.doi.org/10.1111/
j.1540-4560.2008.00584.x

Ruck, M. D., Keating, D. P., Abramovitch, R., & Koegl, C. (1998).
Adolescents’ and children’s knowledge about rights: Some evidence
for how young people view rights in their own lives. Journal of
Adolescence, 21, 275–289. http://dx.doi.org/10.1006/jado.1998.0153

Ruck, M. D., Peterson-Badali, M., & Day, D. M. (2002). Adolescents’ and
parents’ understanding of children’s rights in the home. Journal of
Research on Adolescence, 12, 373–398. http://dx.doi.org/10.1111/1532-
7795.00038

Ruck, M. D., Peterson-Badali, M., & Helwig, C. C. (2014). Children’s
perspectives on nurturance and self-determination rights: Implica-
tions for development and well-being. In A. Ben-Arieh, F. Casas, I.
Frønes, & J. Korbin (Eds.), Handbook of child well-being (pp. 2537–
2559). New York, NY: Springer. http://dx.doi.org/10.1007/978-90-481-
9063-8_186

Ruck, M. D., Tenenbaum, H., & Willenberg, I. (2011). Mixed-race South
African children’s and mothers’ judgments and reasoning about nurtur-
ance and self-determination rights. Social Development, 20, 517–535.
http://dx.doi.org/10.1111/j.1467-9507.2011.00607.x

Ryan, R. M., & Deci, E. L. (2001). On happiness and human potentials: A
review of research on hedonic and eudaimonic well-being. Annual
Review of Psychology, 52, 141–166. http://dx.doi.org/10.1146/annurev
.psych.52.1.141

Ryff, C. D., & Keyes, C. L. (1995). The structure of psychological
well-being revisited. Journal of Personality and Social Psychology, 69,
719–727. http://dx.doi.org/10.1037/0022-3514.69.4.719

Seligson, J. L., Huebner, E. S., & Valois, R. F. (2003). Preliminary
validation of the Brief Multidimensional Students’ Life Satisfaction
Scale (BMSLSS). Social Indicators Research, 61, 121–145. http://dx
.doi.org/10.1023/A:1021326822957

Sen, A. K. (1999). Development as freedom. New York, NY: Random
House.

Sheldon, K. M., Ryan, R. M., & Reis, H. T. (1996). What makes for a good
day? Competence and autonomy in the day and in the person. Person-
ality and Social Psychology Bulletin, 22, 1270–1279.

Smetana, J. G. (2006). Social-cognitive domain theory: Consistencies and
variations in children’s moral and social judgments. In M. Killen & J.
Smetana (Eds.), Handbook of moral development (pp. 119–154). Mah-
wah, NJ: Erlbaum.

Soffer, M., & Ben-Arieh, A. (2014). School-Aged children as sources of
information about their lives. In G. Melton, A. Ben-Arieh, J. Cashmore,
G. Goodman, & N. Worley (Eds.), The SAGE handbook of child re-
search (pp. 555–575). London, United Kingdom: SAGE Publications.
http://dx.doi.org/10.4135/9781446294758.n28

Taylor, N., Smith, A. B., & Nairn, K. (2001). Rights important to young
people: Secondary student and staff perspectives. International Journal

T
hi

s
do

cu
m

en
t

is
co

py
ri

gh
te

d
by

th
e

A
m

er
ic

an
Ps

yc
ho

lo
gi

ca
l

A
ss

oc
ia

tio
n

or
on

e
of

its
al

lie
d

pu
bl

is
he

rs
.

T
hi

s
ar

tic
le

is
in

te
nd

ed
so

le
ly

fo
r

th
e

pe
rs

on
al

us
e

of
th

e
in

di
vi

du
al

us
er

an
d

is
no

t
to

be
di

ss
em

in
at

ed
br

oa
dl

y.

272 KOSHER AND BEN-ARIEH

http://dx.doi.org/10.1007/s10902-009-9180-3
http://dx.doi.org/10.1007/s10902-009-9180-3
http://dx.doi.org/10.1007/s11205-006-9063-5
http://dx.doi.org/10.1007/s11205-006-9063-5
http://dx.doi.org/10.1080/15374418009532985
http://dx.doi.org/10.1080/15374418009532985
http://dx.doi.org/10.1007/978-1-4613-3587-0
http://dx.doi.org/10.1007/978-90-481-9063-8_139
http://dx.doi.org/10.1007/978-90-481-9063-8_139
http://dx.doi.org/10.1016/S0885-2014%2802%2900126-0
http://dx.doi.org/10.1016/S0885-2014%2802%2900126-0
http://dx.doi.org/10.1177/0022022105275961
http://dx.doi.org/10.1177/0022022105275961
http://dx.doi.org/10.1177/0272431603262667
http://dx.doi.org/10.1111/j.1540-4560.2008.00587.x
http://dx.doi.org/10.1111/j.1540-4560.2008.00587.x
http://dx.doi.org/10.1007/978-1-4419-1695-2_172
http://dx.doi.org/10.1007/978-1-4419-1695-2_172
http://dx.doi.org/10.1111/j.1559-1816.2003.tb01922.x
http://dx.doi.org/10.1111/j.1559-1816.2003.tb01922.x
http://dx.doi.org/10.1007/s12187-014-9291-1
http://www.childrenssociety.org.uk/sites/default/files/tcs/good_childhood_report_2013_final.pdf
http://www.childrenssociety.org.uk/sites/default/files/tcs/good_childhood_report_2013_final.pdf
http://www.childrenssociety.org.uk/sites/default/files/tcs/good_childhood_report_2013_final.pdf
http://dx.doi.org/10.1177/0146167200266002
http://dx.doi.org/10.1111/j.1540-4560.1978.tb01029.x
http://dx.doi.org/10.1111/j.1540-4560.1978.tb01029.x
http://dx.doi.org/10.1111/j.1467-8624.1998.tb06198.x
http://dx.doi.org/10.1111/j.1467-8624.1998.tb06198.x
http://dx.doi.org/10.1111/j.1540-4560.2008.00584.x
http://dx.doi.org/10.1111/j.1540-4560.2008.00584.x
http://dx.doi.org/10.1006/jado.1998.0153
http://dx.doi.org/10.1111/1532-7795.00038
http://dx.doi.org/10.1111/1532-7795.00038
http://dx.doi.org/10.1007/978-90-481-9063-8_186
http://dx.doi.org/10.1007/978-90-481-9063-8_186
http://dx.doi.org/10.1111/j.1467-9507.2011.00607.x
http://dx.doi.org/10.1146/annurev.psych.52.1.141
http://dx.doi.org/10.1146/annurev.psych.52.1.141
http://dx.doi.org/10.1037/0022-3514.69.4.719
http://dx.doi.org/10.1023/A:1021326822957
http://dx.doi.org/10.1023/A:1021326822957
http://dx.doi.org/10.4135/9781446294758.n28


of Children’s Rights, 9, 137–156. http://dx.doi.org/10.1163/
15718180120494892

Thomas, N. (2007). Towards a theory of children’s participation. Inter-
national Journal of Children’s Rights, 15, 199–218. http://dx.doi.org/
10.1163/092755607X206489

Tisdall, E. K. M. (2015). Children’s rights and children’s well-being:
Equivalent policy concepts? Journal of Social Policy, 44, 807–823.
http://dx.doi.org/10.1017/S0047279415000306

Tomyn, A. J., & Cummins, R. A. (2011). The subjective wellbeing of
high-school students: Validating the personal wellbeing index—School

children. Social Indicators Research, 101, 405–418. http://dx.doi.org/
10.1007/s11205-010-9668-6

Vallerand, R. J. (1997). Toward a hierarchical model of intrinsic and
extrinsic motivation. In M. P. Zanna (Ed.), Advances in experimental
social psychology (Vol. 29, pp. 271–360). San Diego, CA: Academic.
http://dx.doi.org/10.1016/S0065-2601(08)60019-2

Woltman, H., Feldstain, A., Mackay, J. C., Rocchi, M., Woltman, H.,
Feldstain, A., & Rocchi, M. (2012). An introduction to hierarchical
linear modeling. Tutorials in Quantitative Methods for Psychology, 8,
52–69. http://dx.doi.org/10.20982/tqmp.08.1.p052

Members of Underrepresented Groups:
Reviewers for Journal Manuscripts Wanted

If you are interested in reviewing manuscripts for APA journals, the APA Publications and Communications Board would like
to invite your participation. Manuscript reviewers are vital to the publications process. As a reviewer, you would gain valuable
experience in publishing. The P&C Board is particularly interested in encouraging members of underrepresented groups to
participate more in this process.

If you are interested in reviewing manuscripts, please write APA Journals at Reviewers@apa.org. Please note the following
important points:

• To be selected as a reviewer, you must have published articles in peer-reviewed journals. The experience of publishing
provides a reviewer with the basis for preparing a thorough, objective review.

• To be selected, it is critical to be a regular reader of the five to six empirical journals that are most central to the area or
journal for which you would like to review. Current knowledge of recently published research provides a reviewer with
the knowledge base to evaluate a new submission within the context of existing research.

• To select the appropriate reviewers for each manuscript, the editor needs detailed information. Please include with your
letter your vita. In the letter, please identify which APA journal(s) you are interested in, and describe your area of expertise.
Be as specific as possible. For example, “social psychology” is not sufficient—you would need to specify “social
cognition” or “attitude change” as well.

• Reviewing a manuscript takes time (1–4 hours per manuscript reviewed). If you are selected to review a manuscript, be
prepared to invest the necessary time to evaluate the manuscript thoroughly.

APA now has an online video course that provides guidance in reviewing manuscripts. To learn more about the course and
to access the video, visit http://www.apa.org/pubs/authors/review-manuscript-ce-video.aspx.

T
hi

s
do

cu
m

en
t

is
co

py
ri

gh
te

d
by

th
e

A
m

er
ic

an
Ps

yc
ho

lo
gi

ca
l

A
ss

oc
ia

tio
n

or
on

e
of

its
al

lie
d

pu
bl

is
he

rs
.

T
hi

s
ar

tic
le

is
in

te
nd

ed
so

le
ly

fo
r

th
e

pe
rs

on
al

us
e

of
th

e
in

di
vi

du
al

us
er

an
d

is
no

t
to

be
di

ss
em

in
at

ed
br

oa
dl

y.

273WHAT CHILDREN THINK ABOUT RIGHTS AND WELL-BEING

http://dx.doi.org/10.1163/15718180120494892
http://dx.doi.org/10.1163/15718180120494892
http://dx.doi.org/10.1163/092755607X206489
http://dx.doi.org/10.1163/092755607X206489
http://dx.doi.org/10.1017/S0047279415000306
http://dx.doi.org/10.1007/s11205-010-9668-6
http://dx.doi.org/10.1007/s11205-010-9668-6
http://dx.doi.org/10.1016/S0065-2601%2808%2960019-2
http://dx.doi.org/10.20982/tqmp.08.1.p052

	What Children Think About Their Rights and Their Well-Being: A Cross-National Comparison
	Literature Overview
	Children’s Rights
	Children’s Right to Participation
	What Do Children Know and Think About Their Rights?
	Children’s Subjective Well-Being (SWB)
	Macrolevel: Cultural Factors
	Microlevel Factors
	Summary

	The Study Goals
	Method
	Data Source and Sample
	Weighting
	Research Tools
	Measures
	Children’s Knowledge and Perceptions of Their Rights
	Children’s Participation
	Overall Life Satisfaction
	Overall Life Satisfaction (OLS)
	Huebner’s Student Life Satisfaction Scale (SLSS)
	The Brief Multidimensional Student Life Satisfaction Scale (BMLSS)

	Satisfaction With Life Domains
	Satisfaction with family
	Satisfaction with school
	Satisfaction with the area you live in
	Satisfaction with participation

	Analysis

	Results
	Knowledge and Perceptions of Children’s Rights
	Age Differences
	Gender
	Children’s Participation
	Differences by Age and Gender
	Age
	Gender

	Satisfaction, Participation, and Knowledge of Children’s Rights
	Children’s satisfaction from their participation
	Participation and satisfaction
	Children’s rights and satisfaction

	Regressions
	A multiple linear regression
	Hierarchical linear modeling regression


	Discussion
	Cross-National Differences
	Gender and Age Differences
	The Relationship Between Children’s Rights and Participation and Children’s SWB


	References

