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[bookmark: _Hlk3894760]With the aim to achieve 1 million Welsh speakers by 2050, children should be immersed in Welsh language as much as possible.  In Cymraeg 2050 – A Million Welsh Speakers, it states,  “where the teaching of speaking and listening is very effective, children get a chance to speak in class activities and in groups, and have role-play opportunities to practise their oral skills” (WAG, 2017, pg7)  This can be achieved by engaging pupils in fun story sessions with engaging activities to maintain the pupil’s attention.  I chose to read Nadolig Tedi Twt.  The rationale behind this choice was that pupils were familiar with the character due to reading Tedi Twt themed books previously, allowing pupils to engage with a familiar character.  The class was reception/ year 1 and I believe the content of the book was age appropriate.   I chose this book as the pupils had begun to start Christmas activities across the curriculum, so I thought they would be beneficial to immerse them in a continued theme.  The book provided repetition of the same sentence starter which enabled me to help reinforce new vocabulary.  Questioning was also used to determine understanding. By having an understanding of Christmas, they could easily construct the meaning as pupils “use their prior learning and experience to make sense of texts” (Baker, 2007, p106).  This book allowed me to develop both their reading and oracy skills in relation to the Welsh Language Development aspect of the Foundation Phase Framework.  I was able to develop their use of the language by using role play, and the resources then enhanced the role play area.  Resources were also used to then enhance the writing area, encouraging written Welsh.

https://youtu.be/gX7a_w659nE


On reflection, I personally believe that the lesson was a success and enabled me to promote the Welsh language as well as introducing new sentence structures that would be relevant in their day to day school life.  Using a simple hook, I introduced the lesson by placing a Santa hat on Tedi Twt (Resource 1) which immediately spiked the pupil’s interests. I then pretended that Tedi Twt had left a present (the book) which created an excitable atmosphere (R 2).  Tedi Twt books are read in class so the link to the character was already there.  The fact that it was a Christmas book allowed it to fit in seamlessly to the current theme of Christmas, which they had prior knowledge of. This is known as the situation model, which “reflects the integration of prior knowledge with the information explicitly ‘in’ the text” (Goldman, Golden and van den Broek, 2007, pg 32).  Upon reading the book, it was apparent that there was a wide range of Welsh knowledge among the class.  I asked many questions to promote understanding but had to reinforce the fact that I was requiring answers in Welsh.  However, pupils seemed comfortable to do so within a whole class setting. I was opposed to singling pupils out at random in case they lacked confidence.  The fact that they could easily switch between Welsh and English was encouraging as “the bilingual may be able to think more fluidly, flexibly and creatively. Being able to move between two languages may lead to more awareness of language” (C. Baker 2007, p5) To develop this further and make links between Welsh and English when reading the book, I translated each page once I had read in Welsh to reinforce the understanding.  I encouraged them each time I asked a question and gave a lot of praise. However, on reflection, it is evident that I was asking the pupils questions and accepting answers in English so missed an opportunity to expand and encourage their use of Welsh. Nonetheless, I was pleased to observe that I gave enough time for the pupils to think of their response before answering. “Recommended ‘wait’ times are between 3 and 5 seconds for a closed question” (Cohen et al., 2004, pg 241). Having this time to process the question before answering is vital. 
The Welsh Language  Development area of the Foundation Phase Framework states that pupils should “talk/communicate for a variety of purposes including: – joining in with simple rhymes and stories – speaking, substituting words in familiar pattern” (WAG, 2015, pg37)  Pupils were able to do this throughout story time and my resource was a way of reinforcing the use of repeated patterns they had now become familiar with. To maintain the pupil’s enthusiasm, I decided a role play task would be fun and allow the pupils to develop their learning effectively.  My resource was a cut out of a Santa’s sack and images of the items Tedi Twt asked Santa for (placed on the white board) (R 3). I used the images to recap their knowledge and prompt them. Also, on the board was the sentence structure used by Tedi Twt in the book.  Lev Vygotsky discusses The Zone of Proximal development, where it is ascertained what support the pupils need from others.  By scaffolding their learning, pupils gain confidence, in this case, to say the sentence independently. By providing the pupils with the knowledge and confidence, the scaffolding of adult intervention can be removed, and pupils can continue to practise the language more independently. This constructivist view suggests pupils need help from others, to bridge the gap in knowledge. As this knowledge is developed, the support can be reduced.
 A pupil was picked to play Sion Corn and I had the opportunity to ask more questions such as ‘Pa lliw ydy het Sion Corn?’. (R 4) Pupils were chosen one by one to come and ask Santa for a gift, reinforcing the sentence pattern seen throughout the book efficiently (R 5).  The use of Role play was a fantastic way to engage pupils.  It gave “opportunities to practice their second language ‘voice’ in games” (Lightbown and Spada, 2006, pg 32)
While the class did respond well as a whole to the book, smaller groups may have been more beneficial based on their Welsh skills.  By doing this, I could have determined the understanding of all pupils, as some quieter pupils may not have the confidence to answer in front of the class.  As a result, I was not able to immediately ascertain each pupil’s capability.  In relation to the resource, as seen in the video, not everyone had the opportunity to take part, however, I ensured that the role play area was set up for small groups to use which proved extremely popular.  
Given the age, I believe that the book was age appropriate.  A few words proved difficult for the pupils to pronounce, but I split the words up to make this easier. As noted by Piske, Mackay and Fledge (2001) “longer periods of exposure to the second language can lead to improved pronunciation”.  I personally agree that the introduction of welsh wherever possible can only lead to a better comprehension of the language as well as better pronunciation by hearing an abundance of Welsh.  By using this book, I was able to introduce a new question of ‘Ga i………’.  Some pupils had come across this question before, others had not.  Following on from this lesson, I was able to promote this question within the classroom by making signs to prompt the children to use it more, for example, ‘Ga i fynd i ty bach os gwelwch yn dda’.  This proved successful and provided a positive impact as I reinforced the sentence daily.  It became incidental Welsh in a short space of time which is something noted in the Cwricwlwm Cymreig documents in relation to the linguistic element of developing Welsh in schools.  Estyn (2018, p66) stated that pupils “rarely use Welsh outside of designated Welsh lessons” so I found it extremely beneficial to enforce this sentence by repetition, enhancing the use of Welsh.  One thing that was apparent was the use of letter mutations producing two different sounding words.  Due to their age, I made no reference as to why this happened.  I concluded that it may have caused some confusion so refrained from mentioning the reasons. 
 Given the pupils age, I relied on the pictures to help tell the story and look for clues as to what may be happening. As stated in the Foundation Phase Framework, pupils should “use context to perceive the meaning of familiar words and decode new words by means of clues in pictures, letter sounds and word forms” (WAG, 2015, p38)  I felt it was vital to determine their understanding of the story in English before overloading them with new Welsh vocabulary.  This links to the sequential strategy which “encourages children to read in one language first and feel a growing competence in reading. When children start to read by themselves, they seem to be able to read in a second language” (Baker 2007 pg 105) All pupils had some varying reading ability in their first language of English.
My resource/activity was able to develop into a writing task. I created a fun activity where pictures of the presents Tedi Twt asked for were in a bag and pupils had to pick one at random.  In the writing area, I placed mats which were differentiated to suit a range of abilities.  These all had a picture of tedi twt on them with a speech bubble.  Some Mats said “Ga I …….. os gwelwch yn dda” where pupils would have to write the name of the item in the space (R 6), while other mats had blank speech bubbles so the HA pupils could attempt to write the sentence (R 7).  If anyone needed help, there were prompt mats with the sentences written down.  This was an independent task left in the writing area.  Additionally, I enhanced the role play area by placing the Santa costume and the resources as seen in the video for pupils to take turns playing Sion Corn and children asking for toys.  “Where the teaching of speaking and listening is very effective, children get a chance to speak in class activities and in groups, and have role-play opportunities to practise their oral skills” (WAG, 2013, p14) This proved to be an extremely enjoyable task that remained in the classroom as an enhanced provision within the role play area for another week.  
[bookmark: _Hlk3851640]On reflection, the book, coupled with interesting resources, proved to be enjoyable.  It is positive to see that Welsh plays a significant part in the future reforms of Education within Wales with Donaldson stating, “The cultural, cognitive and practical benefits of learning Welsh as a living language provide a strong case for its inclusion as a compulsory element in the school curriculum” (Donaldson, 2015, p58) and has lifelong advantages. The book introduced new sentence starters to not only develop their vocabulary, but I was able to ensure this language was used beyond the lesson/activities.  While the whole class were engaged, it may have been a more rewarding if I had used smaller groups in order to identify those who were struggling with the vocabulary.  It was evident that, looking back, I had not encouraged the use of the Welsh language as much as I had assumed by questioning in English as opposed to Welsh.  This possibly highlights my lack of confidence as I may not have known the correct Welsh to use in every single situation.  However, it only emphasises the importance on a personal level to actively expand my own Welsh vocabulary.  












Promoting Welsh Planning Sheet

	Date / Dyddiad
	Welsh that I will use:
	Achieved      (Y or N)
	Welsh that pupils will use:
	Achieved   (Y or N)

	29/11/19
	Introduction
Bore da song
Beth ydy tedi twt yn wisgo?
Pwy syn cyfrous?
Beth yw’r nadolig?
Nadolig
Edrychwych am y’r llyfr

	
Y
Y
Y
Y
N
Y
Y
	Introduction
Bore da song
Het Sion Corn
Nadolig
Rydw i’n cyfrous




	
Y
Y
N
Y


	
	Story
Read the story in Welsh
Gallwch ddweud Sion Corn?
Mae Tedi Twt yn hapus
Gallwch wneud yr wyneb hapus?
Mae’n amser gwely
Beth ydy tedi twt yn wisgo?
Coeden Nadolig
Pa liw ydy coeden nadolig?

	

N

N
N

Y

Y
Y
Y
	Story
Sion Corn
Hapus
Wyneb hapus
Tedi da
Gwyrth
Nadolig llawen Tedi Twt

	
Y
Y
N
N
Y
Y

	
	Activity
Pel 
Yn y sac
Beic
Siocled
Llyfr lliwiau
Beth syn Jack yn wisgo?
Het sion Corn
Cot sion corn
Edrych yn bert
Pa lliw ydy het sion corn?
Da iawn 
Yn cymraeg

	
Y
Y
Y
Y
Y
Y
Y
Y
Y
Y
Y
Y
	Activity
Pel
Beic
Siocled
Llyfr lliwiau
Het Sion Corn
Cot sion corn
Coch
Ga i bel os gwelwch yn dda?
	
Y
Y
Y
Y
Y
Y
Y
Y





Resource List
Resource 1
Hook to engage the pupils
I placed a Santa Hat on their existing Tedi Twt display to start the discussion.  As pupils returned from their break, they noticed Tedi Twt wearing a Santa had and it began the discussion for our lesson
[image: ]






Resource 2 
A picture of myself opening the present left by Tedi Twt for the class.  This again created a lot of excitement and engaged the pupils immediately. 
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Resource 3 
A picture of Santa’s sack I placed on the whiteboard.  This was used to illustrate Santa having a sack full of toys for Tedi Twt/pupils.
[image: ]










Resource 4 
One of the pupils was picked to play the part of Sion Corn during the role play activity.  The pupil dressed up as Santa and this gave me the opportunity to discuss colours of Santa’s costume in Welsh.
[image: ]

















Resource 5
This picture shows how the resource was used.  A pupil was chosen at random to come to the front of the class and ask Santa for a present in Welsh copying the sentence pattern we observed in the book.  As you can see, the sentence was also on the board to help prompt pupils and scaffold their learning.
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Resource 6 
An example of the laminated sheets used in the writing area.  These were used for pupils to insert the word of the gift they were asking for.  Pupils had a bag of pictures of presents discussed in the book.  Pupils had to pick one and write the word in the gap then say it out loud to their partner/TA.
[image: ]












Resource 7
This is an example of the resource used in the writing area for HA pupils.  It was a blank speech bubble for pupils to attempt to complete the task as discussed on the previous resource but write the complete sentence. This again would be read out loud to their partner/TA.
[image: ]
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