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APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  


SECTION A: About You (Principal Researcher)

	Full Name:
	 Rebecca Marie Fortune

	Tick all boxes which apply:

	Member of staff:
	☐	Student:
	☒	Honorary research fellow:
	☐


	Faculty/School/Centre:
	Education and Communities    

	Campus:
	Swansea SA1

	E-mail address:
	1504737@student.uwtsd.ac.uk

	Contact Telephone Number:
	07577199270

	For students:

	Student Number:
	1504737
	Undergraduate
	☐
	Programme of Study:
	MA (Ed) Teach First
	Taught Postgraduate
	☒
	Director of Studies/Supervisor:
	Junnine Thomas-Walters
	Research
	☐



SECTION B: Approval for Research Activity

	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☐	NO
	☐
	     
	Date

	If Yes, please indicate source of approval (and date where known):
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☒	

	
	Other (write in)

	☐	


Approval in principle must be obtained from the relevant source prior to seeking ethical approval.

SECTION C:  External Ethical Guidance Materials

	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	BERA Ethical Guidelines for Educational Research (2018)
	☒
	UWTSD Research Ethics and Integrity Code of Practice 2015-2018 (2015)
	☒

	UWTSD Research Data Management Policy (2016)
	☒

	Data Protection Act (2018)
	X




SECTION D: External Collaborative Research Activity

	Does the research activity involve collaborators outside of the University?
	YES
	☒
	NO
	☐

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person:

	Institution
	Calderstones School

	Contact person name
	Mr. Lee Ratcliffe

	Contact person e-mail address
	Lee.Ratcliffe@calderstones.co.uk



Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	If Yes, please attach a copy of any final approval (or interim approval) from the organisation







SECTION E: Details of Research Activity

	Indicative title:
	An action research project investigating whether explicit vocabulary teaching will improve outcomes amongst pupils eligible for free school meals.

	Proposed start date:
	February 2019
	Proposed end date:
	July 2019

	Purpose of research activity (including aims and objectives)
Outline the purpose, aims and objectives of the research activity, including key research questions. Show briefly how existing research has informed the proposed activity and explain what the research activity will add and how it addresses an area of importance. (Maximum 300 words)

	
Aim: This action research project will investigate whether explicit vocabulary teaching will improve the outcomes of pupils eligible for free school meals.

Objectives:
1. Provide pupils with explicit vocabulary teaching, to evaluate whether this enables pupils to improve their understanding of words.
2. Compare responses of pupils who are eligible for free school meals (e-FSM) against those who are not (n-FSM), to pinpoint whether the strategies are working for both groups of learners.
3. Build on previous research of explicit vocabulary teaching that improves outcomes; particularly for disadvantaged learners.
4. Make recommendations to my employing school, with regards to further development of these strategies.

Context:
E-FSM is the most suitable method of identifying trends in pupils of low socio-economic status in schools (Taylor, 2017), therefore being the most appropriate way of collecting and comparing data in this research. Using the indicator of e-FSM, statistically and historically, e-FSM pupils do not perform as well as their more prosperous peers (Egan, 2013), so this research aims to improve outcomes, more specifically, for disadvantaged learners. Alex Quigley states that if a pupil does not know up to 95% of the words in a piece of text, then they will struggle to understand what they are reading (Quigley, 2018). In light of this statistic, it is crucial that, as an English teacher, different methods of exposing pupils to vocabulary and improving their vocabulary knowledge needs to be explored. Predominantly, using the work by Alex Quigley (2018), these methods will be tested and analysed in this study.

The research will be carried out after exploring relevant and current educational theories, critically analysing and evaluating them and embedding them into my practice. As a research-based practitioner, it is crucial that I constantly develop my practice, so this research will enable me to see what approaches work best for pupils, especially those who are disadvantaged. As a result, hopefully, their understanding and use of vocabulary will be enhanced and, essentially, outcomes.

References:
1. Taylor, C. (2017) The Reliability of Free School Meal Eligibility as a Measure of Socio-Economic Disadvantage: Evidence from the Millennium Cohort Study in Wales, British Journal of Educational Studies, 66:1, 29-51.
2. Quigley, A. (2018). Closing the Vocabulary Gap. 1st ed. Oxon: Routledge.
3. Egan, D. (2013). POVERTY AND LOW EDUCATIONAL ACHIEVEMENT IN WALES: STUDENT, FAMILY AND COMMUNITY INTERVENTIONS. Available: https://www.jrf.org.uk/sites/default/files/jrf/migrated/files/wales-education-poverty-summary.pdf. Last accessed 10th April 2019.

	Proposed methods
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. (Maximum 600 words)

	
Methodology overview:
This research project will use mixed methods to generate both qualitative and quantitative data that explores pupils’ vocabulary knowledge, in addition to marks or grades received on tests after a strategy has been implemented. The research will cover a series of lessons and pupils from one Key Stage 3 class will be participants in this study. Seven pupils are eligible for free school meals.

A wide range of professional and academic literature will be used to guide the design of the methods of providing feedback. Work from Alex Quigley (2018) will be drawn upon.

Methods:
1. Literature review of different methods of explicit vocabulary teaching and vocabulary acquisition. 
2. All pupils will be made aware of their rights to take part in this research prior to it being carried out and it will be clearly explained to them that they have the right to withdraw at any time.
3. Questionnaires will be given to all pupils to generate qualitative data of their attitude towards learning and acquiring new vocabulary; also, their confidence in using it.
4. Interviews with the Senior Leadership Team (maximum of two) at the school to generate qualitative data.
5. Pupils’ test results will be collated from the beginning and end of the research, to generate quantitative data, to measure the impact of strategies.
6. Samples of pupils’ work may be used to provide evidence of progress made, with all names being anonymised.
7. Follow up interviews with Senior Leadership Team to discuss and share outcomes of the research project.
8. Pupils to be made aware that they can request outcomes of this research and they are to be told when the research has ended.

This research is in accordance with school guidelines for parental consent and pupil consent, within BERA and UWTSD guidelines, and within the boundaries of normal classroom practice. 

References: 
1. Quigley, A. (2018). Closing the Vocabulary Gap. 1st ed. Oxon: Routledge.




	Location of research activity
Identify all locations where research activity will take place.

	 
A large secondary school in Liverpool, during the researcher’s teaching sessions, in a classroom of about 24 students. 


	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural sensitivities or vulnerabilities of participants.

	
N/A





SECTION F: Scope of Research Activity

	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☒
	☐

	Use of interviews?
	☒
	☐

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☒
	☐

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box

1. Samples of pupils’ work may be used, with names being anonymised.
2. Pupils’ test results will be collated from the beginning and end of the research, to generate qualitative data.
	☒
	☐



If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants

	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children under 18?
	☒
	☐

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify):


	☐
	☒



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	The project will involve an estimate of 29 pupils across a Key Stage 3 English class. Seven pupils are FSM. The same questionnaire will be given to all pupils at the beginning and end of the research. Their participation in the questionnaire is voluntary and they will be made aware of this. 

Samples of pupils’ work will be used and evaluated, generating qualitative data, and will be anonymised. Pupils will be made aware that if they allow me to use photographs of their work that it will be anonymised and will not be identifiable as theirs. However, pupils will be made aware that they can refuse to allow use of photographs of their work in this research.




	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	




	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	




SECTION H: Anticipated Risks

	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

Yes                               ☐
 No                                   ☒


	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	The pupils selected for this study will have the research fully and openly explained so they understand and can give informed consent. They will be told that they have the right to withdraw from the study and that if they do so, their data will be excluded from analysis and further scrutiny outside of normal teaching practice. Due to the relationship between teacher and pupils, I understand that there is the risk of potential coercion as pupils may agree in order to please the teacher. To mitigate this risk, pupils will also be told that they can also express their wish to withdraw at any point to another member of school staff, or appropriate adult. This information will also be included in the letter of consent given to pupils. Some of the pupils selected may have low reading ages, in comparison to their chronological ages, so the material given to them (including questionnaires) will be adapted to the appropriate reading age. Also, if pupils require assistance, for example they need me to read any of the information in this form to them, then that will be done accordingly. 

The selected pupils will not be asked to complete any additional or substantially different activities to the rest of the class. Class activities may be slightly altered on occasion (in a non-apparent way), as per the normal practice and duty of a teacher to ensure that activities meet pupils' needs and are fully accessible to pupils.

Any pre/post-tests or assessments used are a normal part of assessment schedules or planned classroom activities.

Previous assessment data, available to me as part of my usual remit as class teacher, will be used as a baseline assessment measure. Pupils will be made aware during informed consent that previous data collected may be used.

	

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	N/A

	

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	In the event that all pupils choose to withdraw from the study, there is a risk to the research. This is unlikely; however, if this should happen an alternative class will be asked to take part. Any changes made to the plans for data collection or research procedures will be reported to the module leader. The majority of pupils in question have an excellent record of attendance, meaning they should be present for all research activities. 

A further risk to the researcher and research findings is the fact that the researcher is performing the role of teacher and investigator simultaneously. This creates a risk that the reporting of findings may be subject to bias, with data being interpreted in a way that confirms the researcher’s hypothesis. To respond to this, multiple forms of data will be gathered (both qualitative and quantitative) to provide the researcher with a broader perspective of the research outcomes and ensure that any conclusions drawn are supported by a strong evidence base.


	

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
I do not foresee any risks to the university, as all school and university processes and procedures will be followed in order to minimise risk. This means reporting of findings will be carried out with professionalism and integrity, with no foreseeable risk of actions that could act as a detriment to the university. However, if allegations of negligence or misconduct on behalf of the researcher were to occur, participants (or their parents) will be able to contact the faculty or head teacher via information provided on the consent forms.


	

	Adverse outcomes
List measures put in place to limit any adverse effects or outcomes of research activity where appropriate. Include any emergency protocols. 

	
I shall follow the university’s and school’s child protection/ safeguarding procedures should there be any adverse outcomes during the project. I would notify the head teacher in school, my university tutor, and the safeguarding officer immediately and work with them following the university’s code of practice to report any such behaviour.

I am not anticipating any adverse outcomes given the ethical considerations and safeguards outlined in this form. However, if there are any adverse events occurring during the conduct of this research project, it will be reported to the Ethics Committee. In such a case, I, the researcher, will withdraw from the research process with immediate effect until notified by the Ethics Committee that the University is satisfied that the research design has been modified in such a way as to mitigate further harm.






	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	


YES
	


NO
	


N/A

	Has a DBS certificate been obtained?
	☒
	☐
	☐



SECTION I: Feedback, Consent and Confidentiality

	Feedback
What feedback will be provided to participants, how will this be done and when? 

	
An informal feedback session will take place for participants and module leader, at the end of the research submission.

A summary of findings will be available for all participants; including the head teacher, English department and for pupils.


	

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded.

	
Participant information sheets will be provided that explain the aims and purpose of the research, what will be required of participants, and how their information will be used, stored and shared. 

Participants will be given the opportunity to ask questions before giving voluntary informed consent, and will be given contact details in case of further query, or complaint. Participants will be informed of their right to withdraw “for any or no reason, and at any time” (BERA, 2018) and that they should tell myself or my school mentor if they wish to withdraw.

Consent forms will be issued. Voluntary informed consent will be obtained before the research begins.

Details of the research will also be available to parents of the participants. Consent forms will be sent home to participants’ guardians with contact information should the parents have any questions or concerns. Consent from both the parents and participants will be required before including a participant in the sample.


	

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	

	
	
	YES
	NO

	Does the research activity involve personal data (as defined by the Data Protection Act)? “personal data” means data which relate to a living individual who can be identified— (a) from those data, or
(b) from those data and other information which is in the possession of, or is likely to come into the possession of, the data controller, and includes any expression of opinion about the individual and any indication of the intentions of the data controller or any other person in respect of the individual.
	☒
	☐

	If YES, provide a description of the data and explain why this data needs to be collected:

	
Work generated by pupils may include personal data such as images, names and other identifiers. This data will be anonymised for publication. In addition, spreadsheets or graphs created from quantitative data may include personal data such as names and other identifiers. This data will be anonymised for publication.

Consent forms will also contain personal data, and will be treated confidentially.


	

	Does it involve sensitive personal data (as defined by the Data Protection Act)?
“Sensitive personal data” means personal data consisting of information as to –
(a) the racial or ethnic origin of the data subject,
(b) his political opinions,
(c ) his religious beliefs or other beliefs of a similar nature,
(d) whether he is a member of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) his physical or mental health or condition,
(f) his sexual life,
(g) the commission or alleged commission by him of any offence, or
(h) any proceedings for any offence committed or alleged to have been committed by him, the disposal of such proceedings or the sentence of any court in such proceedings.
	☐
	☒

	If YES, provide a description of the data and explain why this data needs to be collected:

	


	Will the research activity involve storing personal data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☒
	☐

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure data confidentiality, including details of password protection, encryption and anonymisation:

	
The anonymity of participants will be ensured through the removal of identifiers in the early stages of data generation, and maintained throughout the research and into publication through the use of pseudonyms.  

Confidentiality and anonymity will be ensured through secure data storage, and by keeping records of personal and identifying information separate from the research findings. Electronic data will be stored on a secure server on a school computer, on school premises, in accordance with UWTSD Records Management Procedure and Research Data Management Policy. The researcher will also store electronic data on an encrypted flash drive during field work. Paper-based data will be stored securely in a locked filing cabinet in the researcher’s classroom on the school premises, which is kept locked when not in use.


	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the Data Protection Act (and/or any international equivalent):

	


The anonymity of participants will be ensured through the removal of identities during data collection and maintained throughout the research through the use of pseudonyms. Data relating to students’ eFSM eligibility and attainment will be reported in a manner that ensures individuals’ status is not identifiable from the research. Confidentiality and anonymity will be ensured through secure data storage. Records of personal and identifying information will be kept separately from the research findings. Electronic data will be stored on an encrypted hard drive. Paper-based data will be stored in a locked filing cabinet in an office on the school premises, which remains locked when not in use.





SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).

	List all who will have access to the data generated by the research activity:

	
Researcher: Rebecca Marie Fortune


	

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
Researcher: Rebecca Marie Fortune

	

	Give details of data storage arrangements, including where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	Electronic data will be stored on a secure server at the school. The researcher will also store electronic data on an encrypted flash drive. Paper-based data will be stored securely in a filing cabinet in the researcher’s office on school premises, which is kept locked when not in use. Pupil participants will only have access to a summary of anonymised data after analysis. Access to data will be confined to myself. No RAW data will be shared.





SECTION K: Declaration

	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant: 
	[image: ]
	Date:
	28/1/2019



For students:
	Director of Studies/Supervisor:
	

	Signature:
	[image: ]


	Date:
	28.2.19



For staff:
	Head of School/Assistant Dean:
	

	Signature:
	


	Date:
	




Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	
I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)


	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




Methodology

Research design

Educational research is crucial for the professional development of practitioners (Opie, 2004). There is an emphasis placed on educational practitioners to constantly seek to improve and develop their pedagogical skills in order to best support pupils (Welsh Government, 2015). The fundamental aim of action research, more specifically, is to improve practitioners’ understanding of which teaching and learning strategies work for them, and their pupils, most effectively in their current setting (Welsh Government, 2015). Action research in education requires the practitioner to frame and pursue questions within the classroom setting, and use appropriate methods of data collection to assess the extent to which those questions have been answered, and therefore the extent to which pupils have progressed academically (Zeni, 1998). It is the questions which are posed by the practitioner that guide thinking, help explore possibilities and determine the methods of data gathering (Fichtman-Dana & Yendol-Hoppey, 2008). 

Both action research and case study designs are concerned with gaining an understanding of particular interest to the researcher (Anderson, & Blichfeldt, 2006). A significant difference between the two is that a case study starts with something of interest to the researcher, whilst action research starts, typically, with issues or concerns as recognised by the researcher, within a practical setting they are involved with (Anderson, & Blichfeldt, 2006). Furthermore, action research involves solving the issue or concern, as recognised by the researcher, mainly in an educational setting, where the researcher takes an active part in the research (Hasa, 2017). Building on Lewin’s (1946) paradigm around combining theory and practice, action research lends itself to investigating a process of change in social contexts, and their effects (Anderson, & Blichfeldt, 2006), from a theoretical and practical perspective. Alternatively, case study aims differ in the sense that what is studied and observed by the researcher does not generally resolve a problem, but what is seen is analysed and no solution is found (Hasa, 2017). In a sense, in action research, the researcher is an ‘actor’ wherein they actively involve themselves in the study to refine their practice or actions (Sagor, 2000). As there is a need for the researcher to take an active role in this research, to enhance the practitioner’s teaching skills and the pupils’ learning, this will undoubtedly classify it as action research.  

Robert Yin (2003) states that there must be a significant area the practitioner wants to investigate in the research; with clear aims and sufficient collection of evidence, or data, being some of the necessities for the most successful research outcomes. Yin proposes different structures for reporting research, with each covering a combination or individual coverage of explanatory, descriptive or exploratory outcomes (Yin, 2003). The approach that seems most appropriate for this research is the linear-analytic, where a problem is identified, a literature review sought, methods defined, findings analysed, conclusions are succinct and implications are put forward for the future (Yin, 2003). In addition, the descriptive research method will suit this research best, as it aims to describe the characteristics of a sample (in this case, groups of pupils), in a structured way, with research conducted through asking research questions (Bhat, 2019). Further to this, it aims to explain the results of the research. Quantitative and qualitative observations will provide a robust collection of data and provide lots of information about the sample (Bhat, 2019). With such varied methods of data collection, it will promote a holistic way of drawing conclusions and deducing the data collected during the research. Although, the shortcomings of this approach must be considered. As the pupils who take part in this study will be aware they are a part of it and will have had the aims and objectives carefully explained to them prior to the research being undertaken, this can result in participants being aware that they are being ‘watched’, and could, therefore, have an impact on the validity of the data collected (Bhat, 2019). However, the researcher will design the research in the best possible way to negate any variances and anomalies that may occur. 

Research aims 

Pupils who are eligible for free school meals (e-FSM) is the most suitable method of identifying trends in pupils of low socio-economic status in schools (Taylor, 2017), therefore being the most appropriate way of collecting and comparing data in this research. Using the indicator of e-FSM, statistically and historically, e-FSM pupils do not perform as well as their more prosperous peers (Egan, 2013), so this research aims to improve outcomes, more specifically, for disadvantaged learners. One in four children live in poverty (Child Poverty Action Group, 2018) and child poverty has long lasting effects. Poorer pupils, on average, achieve 1.7 grades lower at GCSE level than their more prosperous peers, which then has a negative impact on options available in adult life (CPAG, 2018). Children who are born into families that read and talk about current affairs, read newspapers and watch the news or documentaries, perhaps unknowingly, develop cultural capital and a broad knowledge of the world around them (CPAG, 2018). In addition to this, they acquire a higher level of language and vocabulary which enables them to explain it all (Bromley, 2018). As classroom teachers, arguably as English teachers more specifically, we have a duty to the pupils in front of us to increase their cultural capital by making the word poor, word rich (Bromley, 2018). With this in mind, understanding how to increase pupils’ cultural capital, for those who are most word poor, through explicit teaching of vocabulary, will be at the heart of this research. 

Alex Quigley (2018) states that if a pupil does not know up to 95% of the words in a piece of text, then they will struggle to understand what they are reading. 5% of words in a text could equate to about 10 on a page, which, at that rate, would create a great barrier to success at comprehending the text as a whole (Didau, 2014). In light of these statistics, it is crucial that the English teacher exposes pupils to ambitious tier 2 and tier 3 vocabulary, to enable them to improve their vocabulary knowledge (Sprenger, 2014). Tier 2 vocabulary, such as evaluate and analyse, can be classified as words important for pupils to understand, in order to access adult conversations and literature; and these are words which need to be embedded into long term memory. In addition, it is highly likely that pupils will be exposed to these words in tests, making them ever more important (Beck, McKeown & Kucan, 2013). Tier 3 words relate to subject, or content, specific words which are useful and necessary for pupils during lessons to improve their subject knowledge (Beck, McKeown, and Kucan (2013). Using as example from English, these may be words such as metaphor or simile. Tier 2 words can be most problematic because, as educational practitioners, these can be words which we do not realise pupils do not know, as they are so familiar to us because we read them all the time (Didau, 2014). Isabelle Beck’s (2002) research into vocabulary teaching indicates that tier 2 words are the key to academic attainment, which is why the teaching of tier 2 vocabulary will be primarily used in this research. 

Strategy

Predominantly, using the work by Alex Quigley (2018), the SEEC method of explicit tier 2 vocabulary teaching will be the strategy employed in this research. The SEEC model (see Figure 1) defines the phases that a classroom practitioner may go through to teach individual words, to make sure pupils fully understand the meaning. Practitioners will ‘select’ appropriate reading material and then ask different questions to ‘select’ the most appropriate words (most commonly tier 2 words) to make sure pupils understand and, eventually, embed in their long-term memory. Once the word has been selected, the next step is to ‘explain’ what the word means, say the word slowly and carefully, write the word, give a student friendly definition, give multiple, accurate examples of the word being used and then ask for student examples. The next stage ‘explore’ is not always integral but this depends on how important the word is for the pupils to know and remember. Some ways of further exploring the word could be to find strategies to remember the word such as mnemonics (Benge & Robbins, 2009); explore images related to the word; explore common word families, interesting synonyms or antonyms; and explore the etymology of the word, or any common word parts, to solidify meaning. The final stage is ‘consolidate’, which involves being repeatedly exposed to the word in order for it to be fully embedded in long-term memory so that is readily available when reading and writing. This can come in the form of testing, recap quizzes or teacher modelling of usage in writing, to make them become more confident users of the words. I will use the SEEC model, proposed by Quigley, and follow each stage in order to give the pupils the best chance at retaining tier 2 words into long-term memory.
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Figure 1	The SEEC model

Data sources

Firstly, data can be defined as quantitative (text) and qualitative (numbers) products of variables, and most researchers rely on both primary and secondary data in their projects (Salkind, 2010). Primary data sources can include interviews, questionnaires, field observations, and experiments, which are all self-administered by the researcher (Salkind, 2010). These sources can be time consuming to administer, but they may be the only suitable sources for certain types of research. On the other hand, secondary data includes websites, journals and government publications (to name a few), which focuses on past research, and then analysing data already collected by someone else. For the purpose of this project, secondary data will provide initial understanding of previous studies, with mixed methods of primary data collection preceding it. Primary data collection will be absolutely necessary to create raw data, specific to one’s context (Surbhi, 2016). 

Within the sources of primary data collection, a mixture of quantitative and qualitative methods will be utilised. Qualitative data can be categorised as data in the form of text; which consists of answers to open questions in a questionnaire or descriptions of field observations by the researcher (Opie, 2004). Unlike quantitative data, which can be organised according to figures and statistics, lending itself to the creation of tables and graphs, qualitative data is more complex in how the data can be presented and/or organised (Opie, 2004). Notwithstanding this, analysing this type of data can be time consuming depending on the length of text. However, unlike qualitative data collection, quantitative data ceases to explain why certain findings have occurred (Opie, 2004), which is why both methods will be crucial in drawing the most accurate conclusions possible from this research project (Gorard, Teddlie & Tashakkori, 2010).

Class sample

Pupil Premium (PP) funding is additional funding a school receives, for publicly funded schools in England, for those pupils who are disadvantaged (Department for Education, 2016). This covers a number of different areas of disadvantage, such as looked after children and pupils with special educational needs. In addition, those pupils who are registered as e-FSM, for the past six years, also known as ever 6, receive the funding. Since 2010, OFSTED has monitored schools’ tracking of attainment, and compared PP pupils with their more prosperous peers (Gorard, 2016). However, pupils who are eligible for PP funding will undoubtedly live in different levels of deprivation, as some of those pupils may not have been in receipt of FSM for many years previously. Therefore, those pupils who are not currently FSM could attain higher, and are statistically more likely to, than a pupil currently in receipt of FSM. To that end, this can be problematic when comparing PP pupils to non-PP. Therefore, there are potentially three groups of pupils that should be taken into consideration when judging a school’s performance: never eligible for FSM (n-FSM), previously eligible (EverFSM) and currently eligible (FSM) (Gorard, 2014). For the purpose of this research, which is to measure the academic performance of those pupils who are the most deprived, the data of pupils who are currently in receipt of free school meals will be compared with pupils currently not in receipt of free school meals; PP data will not be used.

Before the sample is selected, it is important to consider why this is a crucial stage in research. Sampling has a critical influence on the results of the research so it is imperative to select the best, most representative sample for the demands of the research (Singh, 2018). Simple, random, probability sampling is a technique which allows everyone in the population, for example 10 pupils from a class of 30, to have an equal chance of being selected (Singh, 2018). This would be the least biased option (Gravetter & Forzano, 2011), although, random sampling cannot occur in this research as pupils who are FSM must be compared with their n-FSM classmates, so it seems that convenience sampling will be most appropriate (Singh, 2018). This method relies on a sample based on what is readily available to the researcher; furthermore, as the availability of pupils who are FSM is limited in this research, as the classroom teacher only teaches a small population of pupils in relation to the whole-school population, selection is limited.  Nonprobability convenience sampling has limitations, in the sense that it is subjective and does not give all participants an equal chance of being selected (Etikan, 2017). The researcher will have to choose a class that they teach, with the highest number of pupils currently in receipt of FSM, to reduce the risk of collecting poor quality data (Etikan, 2017). What is crucial to consider, is to the extent that the convenience sample method is representative of the population of that sample selected; in this case how the data collected on FSM pupils will be representative of the entire population of FSM pupils. This is why the greater the sample, the greater the accuracy and more representative (Etikan, 2017). Lastly, with the randomness of convenience sampling, it is ever more crucial to use mixed methods of quantitative and qualitative data analysis to best describe the outcome of the research. 

The sample of pupils for this research will be a Key Stage 3 class from a mixed, 11-18 community school in England. This class has been chosen for its high number of pupils eligible for free school meals, so it is more representative of the sample population (Gall, Gall, & Borg, 2007). For the purpose of anonymity and under British Educational Research Association (2018) guidelines, the school will be named as School X, and the class as Class A. School X has 1428 pupils on roll and pupils eligible for free school meals at any time during the past six years is 40%, which is much higher than the UK average of 28.6% (Gov.uk, 2019). Although, as mentioned previously, it is highly likely that the percentage of those pupils who are currently in receipt of FSM will be lower. There are a total number of 29 pupils, of which 18 are male and 11 are female. Of the 18 pupils which are male, 2 pupils are FSM and 16 n-FSM; of the 11 pupils which are female, 5 are FSM and 6 are n-FSM (see Figure 2 Class A).

	
	Male
	Female

	PP
	4
	6

	FSM
	2
	5

	n-FSM
	16
	6



Figure 2 	Class A

Collection techniques

All data collection will take place over a series of twelve, one-hour lessons. This equates to four weeks, as I will see this class three times over one week. All pupils (depending on their attendance) and I will be present at all times throughout the study. All pupils will be given a questionnaire, to assess their attitudes towards reading and vocabulary (See Appendix 1). Pupils will be given a list of 20 tier 2 vocabulary that I have ‘selected’ (See Appendix 2) to be essential to pupils’ understanding of the texts we will be studying in the unit of work (Quigley, 2018). Pupils will rate their knowledge of each word using Edgar Dale’s (1976) ‘Four stages of word knowledge’ model, as a method of fast and straightforward assessment (See Appendix 2). Pupils will rank themselves for how well they know each word. I will collate the data and score pupils on their answers: 1 point for selecting not at all, up to 4 points for knowing the word very well and being able to use it, generating quantitative data. 

Next pupils will be taught five new words per week, and will be given opportunities to practise saying the words and seeing the words in different contexts. They will be provided with different ‘student friendly’ definitions and I will target predominantly FSM pupils to verbally clarify meaning of those words (Egan, 2013). Further to this, across the course of three lessons per week, pupils will ‘explore’ strategies to use the words through mnemonics (Benge & Robbins, 2009) and related images or ideas evoked by the words, depending if the particular word lends itself to this type of exploration. Each word will be explored differently, appropriate to that word. In addition, pupils will be given opportunities to use these new words in homework activities across the four weeks, which be set weekly (5 words per week) and the words will be modelled in use by me first, so pupils can feel more confident in using the words independently. Finally, pupils will be given the same word knowledge model, Dale’s (1976) ‘Four stages of word knowledge model’ as they were given at the beginning of the unit of work and the same points system will apply. Hopefully, all pupils will have a more successful understanding of the tier 2 words. What pupils will also receive is a quick written test to see if they can further use those words in a written piece of work, where for each word used correctly they will score one point.

As stated previously, a mixed-method approach of collecting both quantitative and qualitative data will be necessary for this research. Quantitative data will enable me to compare performance from standardised tests/quizzes of FSM pupils with n-FSM in Class A, with the tests measuring progress over time. Although attainment data does not tell the whole story, as this research will essentially take place over a short period of time, so the impact may not be embedded in the performance data (WG, 2015). What must be considered is the ‘value added’ measure, where what is measured is the progress made by the pupils over and above what is expected of them at that point in their school lives, given prior attainment (WG, 2015). What must also be considered are individuals with special educational needs (SEN), boys, girls, ethnic groups and pupils with English as an additional language (EAL) in the collection of data and analysis.

Ethics

This research is in accordance with school guidelines for parental consent and pupil consent, within BERA (2018) and University of Wales Trinity Saint David (2018) guidelines, and within the boundaries of normal classroom practice. I will describe the main research procedures to participants in advance, both verbally and in a written letter to parents and pupils (see Appendix 3) so that they are informed about what to expect. All pupils will be made aware of their rights to take part in this research, prior to it being carried out, and it will be clearly explained to them that they have the right to withdraw at any time (BERA, 2018). Further to this, I will obtain written consent from participants for participation. 

It will be made clear to pupils that their participation in all questionnaires will be voluntary, and they can omit answers to questions. Furthermore, the consent letter given to participants will state that their data will be treated with full confidentiality and that it will not be identifiable as theirs (BERA, 2018). Pupils will be made aware that if they allow me to use photographs of their work, it will be anonymised and, again, will not be identifiable as theirs. However, pupils will be informed that they can refuse to allow use of photographs of their work in this research. 

At the end of the project, pupils will be debriefed and it will be made clear that their participation in the study is over. Due to the relationship between teacher and pupils, I understand that there is the risk of potential coercion as pupils may not be truthful in their answers and they may choose what they think will please me (BERA, 2018). To mitigate this risk, pupils will also be told that they can also express their wish to withdraw at any point to another member of school staff, or appropriate adult. This information will also be included in the letter of consent given to pupils and parents. Some of the pupils selected may have low reading ages, in comparison to their chronological ages, so the material given to them (including questionnaires) will be adapted. Also, if pupils require assistance, for example they need me to read any of the information in this form to them, then that will be done accordingly. 

The selected pupils will not be asked to complete any additional or substantially different activities to the rest of the class. Although class activities may be slightly altered on occasion (in a non-apparent way), these are part of the ordinary practice of a teacher to ensure that activities meet pupils' needs. An informal feedback session will take place for participants and the module leader at the end of the research submission. A summary of findings will be available for all participants; including the head teacher, English department and for pupils.
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Appendices

Appendix 1 – Questionnaire for ‘Attitudes to Reading and Vocabulary Knowledge’

Reading Questionnaire
Name:	_____________________				Form:_________

1. How often do you read outside school? (circle one)  
Everyday			3-4 times a week   	 	Once a week		  Never

2. What are your favourite genres (type of story)? (You can circle more than one)
Adventure		Humour	Horror		Mystery		Animal
Science fiction 	Fantasy	Historical		War and Survival	Sport Relationships
If other, what is it? ____________________

3. What do you read? (You can circle more than one)
Novels (fiction/story books)	Non-fiction (information) books    Magazines	Text messages     Emails       Websites	Social media (Facebook/Twitter)			
Something else? What is it? ____________________

4. Why do you read?  (You can circle more than one)
It’s fun			Teachers tell me to	It will help me learn			
My parents tell me to 		I like writing 	I like learning new words            	
If it’s something else, what is it? _____________________

5. How do you feel about reading something new? 
Excited 	Nervous	Worried	Reluctant 	Something else? _________

6. What are the reasons for this?
___________________________________________________________

7. How do you feel when you are asked to read to yourself? (Put an x on the scale)
Happy________ ___________Don’t mind_____________________Hate it

8. How do you feel when you are asked to read out loud to the class? (Put an x on the scale)
Happy________ ___________Don’t mind______________________Hate it
	
	I find this very easy
	I find this easy
	I am unsure
	I find this difficult
	I find this very difficult

	Understanding what new words mean
	
	
	
	
	

	Pronouncing new words
	
	
	
	
	

	Remembering new words
	
	
	
	
	

	Using the new words in my writing
	
	
	
	
	



Tick one box per row which best suits your feelings about how easy or difficult you find reading something new.
































Appendix 2 – Quiz for ‘Four Stages of Word Knowledge’

Word Knowledge Quiz:
Tick the box that best explains your knowledge of each word. Tick one box per word.
	Word
	I know this word and I can use it correctly and confidently.
	I have some understanding of the word. I could probably use it in my writing.
	I have seen or heard this word but I am unsure of the meaning.
	I have never seen this word and I do not know what it means.

	Analyse
	
	
	
	

	Concept
	
	
	
	

	Derive
	
	
	
	

	Distribute
	
	
	
	

	Establish
	
	
	
	

	Equivalent
	
	
	
	

	Function
	
	
	
	

	Fluctuate
	
	
	
	

	Inhibit
	
	
	
	

	Integrate
	
	
	
	

	Initiate
	
	
	
	

	Presume
	
	
	
	

	Persist
	
	
	
	

	Specific
	
	
	
	

	Sufficient
	
	
	
	

	Subsequent
	
	
	
	

	Utilise
	
	
	
	

	Unique
	
	
	
	

	Valid
	
	
	
	

	Violate
	
	
	
	

















Appendix 3 - Consent letter for parents and pupils
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	Participant Identification Number:
	1504737

	
PARTICIPANT INFORMATION SHEET
	
 


	Project Title:   An action research project investigating whether different methods of explicit vocabulary teaching will improve outcomes amongst pupils.


						
Dear Participant: 

My name is Miss. R. Fortune and I am studying in the School of Education, University of Wales Trinity Saint David. 
I would like to invite you to participate in my research project. This project aims investigate whether different methods of explicit vocabulary teaching will improve outcomes amongst pupils.
Through your participation in these lessons, I hope to understand how successful these techniques are in promoting effective understanding of vocabulary.
All data involved, which includes your classwork, homework and test scores, will be kept confidential and at NO time will your data be released to the public. Your participation in this study is completely voluntary so you can withdraw from the study at any stage. You can do this by either speaking to me or another member of staff at Calderstones School.
Attached to this letter is a consent form. Please sign and complete this form, making sure to read through each section thoroughly. If any aspects of the form require further explanation, please feel free to contact me.
After careful and precise analysis of the data obtained from each lesson, I will be happy to provide you with a copy of the findings at your request. The results of this study will hopefully enhance my understanding the best ways to teach vocabulary, and for you to understand new vocabulary, and all information will be stored on an encrypted hard drive. The anonymous results of the research will be reported to my University tutors, and my colleagues at Calderstones School.
I thank you in advance for your time and participation. If you think of any questions you would like to ask, at any point, please feel free to ask. 
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	Participant Identification Number:
	1504737

	CONSENT FORM
	

	Project Title: An action research project investigating whether different methods of explicit vocabulary teaching will improve outcomes amongst pupils.

	Name of Researcher:	Miss. R. Fortune


Please initial box 
	1
	I confirm that I have read and understand the information sheet dated 10/4/19 for the above study. I have had the opportunity to consider the information, ask questions and have had these answered satisfactorily.

	

	2
	I understand that my participation is voluntary and that I am free to withdraw at any time, without giving any reason.

	

	3
	I understand that any information given by me may be used in future reports, articles or presentations by the research team.

	

	4
	I understand that my name will not appear in any reports, articles or presentations.

	

	5
	I agree to take part in the above study.
	

	

Signature of participant

	

Signature of researcher



	· You may decline to participate in this study. 
· You may end your participation in this study at any time. 
· Maintaining your anonymity will be a priority and every practical precaution will be taken to disguise your identity in this research. 
· All materials generated from this study will remain confidential.
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