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An Exploration of Self and Peer Assessment and its Impact On Learner Participation Levels; A Cross Curricular Case Study Of Secondary Level Formative and Summative Assessment Techniques.
Introduction 
This research paper aims to measure the impact of primarily peer assessment, as well as self-assessment on classroom culture and learner participation levels. 
Dylan Wiliam's "Classroom Experiment" has been the main inspiration for creating a research project to measure the potential positive impact formative assessment techniques can have on learner engagement levels and improving the overall classroom culture. This research pays particular focus to his implementation of: "comments, not grades" (BBC, 2012). The investigation predominantly focuses on the QTS standard: S3.2.2 “Assessment to Support Learning”. However, other standards explored include:
S2.6 Special Education Needs SEN 
S3.2.1  Assessment strategies  
S3.2.2  Assessment to support learning  
S3.2.3  Assessment against national requirements 
S3.3.4  Differentiating teaching 
(Welsh Assembly Government, 2009)
This research shares a focus with the exploration of the “Successful Futures report” (Donaldson, 2015) which has led to Assessment For Learning being central to the new Welsh curriculum, to be rolled out in 2022. 
Literature Review 
Traditional summative assessment, mainly the marking and grading of tests and audits, is challenged by educational theorists and key policy makers. For example, the HMI National Director for Education, Sean Harford has recently stated that “there is remarkably little high-quality, relevant research evidence to suggest that detailed or extensive marking has any significant impact on pupil’s learning” (The Guardian, 2016). Furthermore, results generated from the Department of Education’s Workload Challenge survey 2015 indicate that 53% of teachers felt that Ofsted’s expectations with regards to depth and frequency of marking was a burden to their workload, suggesting that it is not an assessment tool they find beneficial to progression of learning (The Guardian, 2016).
The research does, however, recognise the importance of a classroom embedding a variety of assessment techniques. When reviewing the literature regarding assessment within education, it becomes apparent that summative assessment is a vital tool, in order to provide evidence of learning against national standards (WJEC, 2018a; Welsh Government, 2017a; National Research Council p.25, cited in Dixon and Worrell, 2016).  As a nation, we are still reliant on the national curriculum guidelines, of which specifications are created and learners are judged against results for university entries and to be considered within industry (London School of Economics, 2018). However, there has been an increase in educational thought with regards to a shift within the classroom from summative, Assessment of Learning (AoL) to a more formative assessment approach, which aims to provide Assessment For Learning (AfL).  (O'Leary 2006) estimated that with regards to (Irish) standardised tests, AfL techniques could enhance the outcome of mainstream learners by 15 percentile points (Phaidin & O'Leary 2010, p.  26). 
(Clarke, 2008) defines AoL as any summative test or assessment undertaken by a student. Such tests are used to calculate a learners’ achievement against set standards and learning objectives. AfL, Clarke describes, as a formative approach that allows learners to gain information on how to improve a task. The approach is based upon teacher to pupil feedback. 
She also describes a further extended approach, which she defines as Assessment as Learning (AaL). This approach focuses on learners taking ownership of their own assessment to include self/peer-assessment in collaboration with teacher feedback to progress towards achieving learning objectives (Clarke, 2008). This research will adopt a collaborative approach of the use of AfL an AaL, primarily focusing on the benefits of peer assessment to increase engagement and learner participation levels.
(Hattie, 2010) gives thought to a visible learning approach is centred around learners understanding how to learn through self-assessment and making improvements. There is a synergy between the two theorists, who both recognise the importance of  pupils understanding their learning objectives. Furthermore, they agree that effective feedback is imperative and can be generated from self, peer or teacher (Clarke, 2008; Hattie, 2010).
(Black and Wiliam, 2007) define Assessment for Learning as assessment that allows learners to generate and use information to support their learning as opposed to summative recording of outcomes. This supports the theory put forward by a range of constructivists (Ball and Bass, 2000; Hogan, Nastasi and Pressley, 2000, cited in Nuthall, 2005, p.28). Barr and Tagg (1995, cited in Biesta 2012, p.37-38) describe such learning as shifting from the “instruction paradigm” to the “learning paradigm”; the concept that the focus within the classroom shifts from a delivery of information from teacher to student, to the teacher becoming the facilitator of independent student learning. This view has been further supported by theorists such as Richardson 2003, who agree that the classrooms should focus on student independent learning of a topic and the freedom to be creative should aid future learning (Richardson, 2003 cited in Biesta 2012 p.37-38) It is this, creativity and problem solving approach to learning that appears to stimulate future learning that creates a more formative, AfL approach. Such constructivist thoughts share a similar school of thought to that of the revised Bloom's taxonomy process step of "create"(Anderson and Krathowl, 2001). (Black and Wiliam, 2007) continue to describe this formative assessment as being categorised by being interactive and promoting the proactive generation of own learning. Such theory synchronises with the Welsh Government's implementation of the success futures report, with its focus being on developing "capable, ambitious learners" who are "enterprising, creative, contributors" (Donaldson, 2015, p.29-30). 
Torrance (1993, cited in Black and Wiliam, 2007) argues that there must be a clearly defined, separate procedures, between the two assessment approaches for them to become effective, as their needs are different. (Wiliam, 2000) further argues that dividing the two will consequent in the devaluation of teacher assessment which in fact, is still a current concern in the profession as the pioneer schools' trial the new Successful Futures curriculum. Key stage 3 gives scope for generous formal assessment yet learners are subject to national tests at Key Stage 4 and 5, that focus on summative assessment only (WJEC, 2018a). (Black and Wiliam, 2004) acknowledge such challenges teachers face due to the national testing process.  
(Dixon and Worrell, 2016) argue that within the classroom environment, there is a need for both types of assessment and highlight that the National Research Council (2001, cited in Dixon and Worrell, 2016) indicate that such assessment techniques should be implemented in harmony, as each process aims to produce the same outcome: to progress learning and achievement levels. (Dixon and Worrell, 2016) provide the suggestion to implement AfL techniques throughout the learning process and to use summative assessment at the end of modules or units, in order to assess how much information, the learners’ have retained. This supports the view of Gardener (2010, cited in Dixon and Worrell,2016) who argues that any assessment used to analyse a learners’ retained knowledge is a form of summative assessment.  (Hattie, 2010) develops the argument further, citing the need for feedback within summative assessment. This ethos appears to have been adopted by some examination boards. For example, the WJEC examination board provides, in addition to the marking scheme, examiners comments which add an additional source of feedback for the learners highlighting common misconceptions and highlights considerations to take forward when progressing the learning (Appendix A). This is likely to benefit learners resitting papers or continuing their learning within the subject (e.g. progressing from GCE to A Level, or AS to A2); thus, this highlights the value of generating an Assessment for Learning approach to summative assessment.
This research project acknowledges that the forthcoming new curriculum based upon recommendations within “Successful Futures” (Donaldson, 2015), shares similarities with suggestions put forward by the Welsh Assembly Government to embrace AfL techniques in order to challenge learners and create a “cognitive conflict”: the idea that a challenge can cause a disturbance to their current pattern of thinking. As a result, learners are forced to adapt their current thinking process which results in, it suggests, enhanced problem-solving capabilities (Welsh Assembly Government, 2010). They further provide a focus on the benefits of self-assessment and peer-assessment for AfL. A valuable guidance taken from this key policy document is the need for assessment to strive to enhance a variety of AfL strategies, actually within the lesson and such assessment will be effective if “ongoing improvements” are evident (Welsh Assembly Government, 2010 p.22). Suggestions include providing learners with success criteria, to ensure learners are able to make useful and helpful feedback during self-assessment and peer assessment This is further explored within my method section. Several theorists support the need for learners to have the support of a success criteria when assessing and improving tasks. In various sets of research, theorists are advocates of pupils being involved in the planning of such success criteria, thus even taking a constructivist approach towards what excellence looks like. (Clarke, 2008; Hattie, 2010).
This research project gives consideration to an international perspective to AfL.  This research project considers the work of ((Paleeri, 2014), who reflects on the benefits of "value education" (creating a powerful learning environment that not only enhances academic achievement, but enhances learners social and rapport skills that are sustainable) within the Indian education system. Such “value education” has been embedded into the new curriculum for Wales; when implemented in 2022, it will centre around developing skills of 4 key areas to promote life-long learning (Donaldson, 2015, p.106) He highlights the importance of adopting a constructivist approach and allowing the learners to learn as a result of creativity and being active participants of their own learning, again, echoing the thoughts of others educational researchers (Hattie 2003; S Clarke 2008). 
Furthermore, setting objectives based on Bloom's Taxonomy and the revised process (Anderson and Krathwohl, 2001) is considered imperative to enhance learners' potential and overall achievements. (Paleeri, 2014), refers to thoughts put forward by (Maheswari, 2002), who suggests that in addition to the Indian educational curriculum, by setting such objectives shaped on the revised Bloom's Taxonomy steps (Anderson and Krathwohl, 2001), value education develops the learners ability to "promote individual efficiency through ethical values" (Paleeri, 2014, p.9). This approach channels a strong link to that of the one of its key 4 areas of the Successful Futures report, being to develop our learners to become: "ethically, informed citizens",(Donaldson 2015, p.106). 
The work by (Paleeri, 2014) highlights the importance of AfL through questioning based on revised Bloom's Taxonomy (Anderson and Krathwohl, 2001), with focus applied to the "evaluate" step which promotes: "checking and critiquing" (Paleeri, 2014, p.8)  to develop the learners' ability to not only progress in the learning of the national curriculum, but also within the "hidden curriculum": progressing in the development of values within ones' culture and society. 
This research project investigates the impact of self and peer-assessment, not only on a cross curricular and cross key stage basis, but within different setting environments, with a focus given to an ICT class set with General Learning Difficulties (GLD). Implementation of AfL techniques and notably self and peer-assessment have generated positive results (Phaidin & O'Leary ,2010). Their study, supports the importance of quality interactions between teacher and pupil within the classroom, put forward by (Black and Wiliam, 1998). They highlight the significant finding of the positive impact AfL strategies had on those that are currently low attaining, which was proportionately greater than the overall success of AfL strategies progressing all learners. 
The value of both self-assessment and peer-assessment is argued as a result of a Focus Group Discussion, investigated by (Ratminingsih, Artini and Padmadewi, 2017). Their study promoted the use of self-assessment to develop ones understanding of strengths and weaknesses, thoroughly. Peer-assessment was recognised to be effective as a collaborative tool to improve performance. Whilst this was an investigation into the development of student teachers, its findings  indicate that self and peer assessment are imperative to learners at all levels of education. 
Importantly, this project does highlight the challenges that must be considered when implementing this intervention, including possible embarrassment and confidence issues of the learners. Porter, Robertson and Hayhoe (2000 cited in Phaidin & O'Leary 2010), acknowledge such concerns. They stress the importance of evaluating the setting within which, self-assessment is implemented, to avoid the risk of learners being concerned about their difficulties being advertised.  Conversely, Phaidin & O'Leary (2010) suggests that the peer feedback was mostly positive. This research has considered both arguments and for this reason, the intervention is only planned into their lessons that are set ability, rather than a mixed ability environment.

The benefits of Self-Assessment and Peer-Assessment
Li & Chen (2016) found that when partaking in group activities, both self and peer assessment can be an effective tool to reflect on a learners' individual contribution to such tasks. This will be investigated when implementing the assessment intervention within WJEC "Skills Challenge" sessions, where learners are tasked to reflect on their recent group "Enterprise Challenge" project and presentation (WJEC, 2018b). The intervention will assess the engagement levels of learners with regards to self -reflection and will aim to measure the impact of peer assessment on task engagement levels for the same reflection task.
Investigating across the subject range, but focusing on mathematics tasks, (Fontana and Fernandes, 1994) reported that the implementation of self-assessment generated a 50% improvement in results. They further found that learners who self-assessed developed their ability to find the cause of an outcome rather than relying on "luck” (Fernandes and Fontana, 1994, p.309, cited in Baroudi, 2007). (Black and Wiliam, 2009) indicate this to be true, as they support similar research that advocates students being accountable for their own learning and as a result of this, metacognition is generated (Hacker et al. 1998 cited in Black and Wiliam 2009). Researchers further argue that such self-reflection and learning increases overall interest and motivation within the classroom (Hidi and Harackiewicz, 2000; Ryan and Deci, 2000).
(Ndoye, 2017) values the benefit of the use of both peer and self-assessment. However, they do recognise the limitation that learners disposition to work in a group setting could negatively impact the effectiveness of the AfL tool. This research will attempt to address such concerns by implementing peer assessment in an environment where a grouping/seating plan is carefully considered. 
(Nolen, 2011) considers the challenge of teachers worries with regards to feedback that may negatively impact on learner confidence. As a result, within a self/peer-assessment structure they may provide positive yet ineffective feedback sentence starters. Tiknaz & Sutton (2006, cited in Nolen, 2011) support this theory, arguing that learners may end up without meaningful feedback which can restrict the progress of the learning. These theories have highlighted the importance of providing success criteria and both self and peer-assessment structures that enable learners to provide themselves or their peers with critical, effective feedback regarding the quality of the work. This is a recognised approach put forward by (Dweck, 2000), who argues the importance of effective and helpful feedback, but stresses the importance of combining in this in developing learners self-esteem and setting high expectations. The significance of such self-esteem building and encouraging a growth mind-set to create learner high expectations is echoed in the work put forward by (Clarke, 2008; Hattie, 2010) who both, value instilling the belief in all pupils, that they can succeed. Furthermore, improvement strategies are deemed imperative to this research project, which echoes the work of (Taylor and Nolen, 2008). Their encouragement to implement steps that are deemed achievable yet challenging will be a focus within the assessment intervention. 
(Boud and Falchikov, 2006) define peer assessment as providing feedback and/or grades in line with success criteria, to their peers. They argue that such collaborative feedback can encourage learners to share what they do and do not understand, which in turn can create peer learning to achieve a higher outcome. This is supported by (Kollar and Fischer, 2010, cited in Ratminginsih et al. 2017). Shepard, (2000 cited in Raminginsih et. al, 2017) argues that it is this collaborative assessment and peer learning that creates an enthusiasm to progress, which in turn, creates effective evaluation within the classroom environment. (Spiller, 2012) suggests further benefits of peer assessment to include the development of learner ability to make judgements and choices, again echoing the aim for leaners to become "ethically, informed citizens" (Donaldson, 2015, p.106). 
The importance of questioning is also embedded within this research. King (2002, cited in Baroudi, 2007, p.20) advocates "guided reciprocal peer questioning". This supports this research's aim to provide a modelled structure to the learners, to include guided questioning. (King, 1991, cited in Baroudi, 2007, p.20) argues that this modelled approach to peer assessment enables learners to implement not only their recall of learning, but to be able to respond to more in depth questioning, in line with the revised Blooms Taxonomy (Anderson and Krathkohl, 2002) who promote questioning to produce synthesising, evaluating and creating within the learning environment. 
(Black et. al, 2004) suggest that self-assessment would actually be improved by effective peer-assessment training. This research provides the opportunity for this theory to be measured. 
Consideration to the importance of AfL has been given by the Welsh Government. Kirsty Williams, Cabinet Secretary for Education. Announced last year was a consultation process to abandon the publication of teacher assessment and national numeracy and reading data, that are below national levels (Welsh Government, 2017). In a written statement, assessment and accountability are still regarded as critical to improving standards. However, the focus is to now invest effort into assessment that informs and progresses learners and allowing teachers the freedom to change teaching strategies to  support such progression. This suggests further support to shift the focus from summative assessment to formative assessment, on a national level for Wales. This appears to be at the heart of the new curriculum of 2022, based upon the “Successful Futures” report. Addressing concerns from the OECD report on Welsh Education and its challenges with regards to assessment supporting learning in collaboration with almost 40% of inspection reports highlighting the improvements required for teacher assessment (HCMI annual report 2012-2013, cited in Successful Futures p.76), outlined is the need for formative assessment to become a natural part of the assessment process within the classroom and to overhaul the assessment process as it is “no longer fit for purpose” (Donaldson 2015 p.78 Successful Futures).

School Policy and Practice 
(Nolen, 2011) suggests that the success of formative assessment for the motivation of learners will be reliant on adopting a whole school approach to AfL. This supports the view of (Black et al., 2004) who argue that a school improvement policy for effective AfL is essential, as opposed to individual teachers within the classroom environment attempting to change to a formative assessment classroom culture.  
School X encourages a whole school approach to assessment, which is embedded within its current School Development Plan They challenge teachers to prioritise assessment within their departmental monthly meetings. Furthermore, they encourage the self-development of purposeful feedback to be provided to learners and support further use of self and peer assessment of performance (Appendix B). There are clear guidelines visible within each classroom, which highlights the marking policy (Appendix C). Included in this, are instructions of the expected feedback structure to be implemented within every subject area. The school expect a “What Went Well” (WWW) approach to feedback of what the learner has achieved. There is an expectation to deliver at least 2 positive points to each learner when assessing a task. To highlight learners points to improve, an “Even Better If” feedback structure is used. Again, at least 2 points are to be made as targets to improve learning. 
Importantly, learners must respond to the feedback. This is either in the form of the “Read, Reflect, Respond” (RRR) structure to the WWW and EBI. Feedback from Middle Leaders within School X to department heads reflects the researchers observations, made with regards to the assessment process, during the bridging period within PTE 2. Whilst some departments appear to be delivering the assessment policy consistently, other departments rarely implement the practice. Overall, whilst School X has a structured assessment policy with the potential to be an effective tool to progress learning, there appears to be no consistency across faculties, when implementing AfL strategies. It is clear that both the school and departments share a positive ethos with regards to policies and initiatives and as a ICT showcase school, opportunities are available for teachers to explore innovative ways to implement AfL strategies (e.g. video/audio recording of feedback). Some departments display evidence of using formative assessment tools, such as WWW and EBI, whereas others appear to deliver a traditional approach, centred around summative assessment, mainly marking. Overall, initial observations of current school practise suggest that School X has clear structure, guidance and expectations with regards to both formative and summative assessment policy. However, whilst summative assessment appears to be delivered and, importantly, continuously monitored across departments, there seems to be a lack of consistency with regards to implementing formative assessment techniques, primarily peer and self-reflection. 
Methodology & Ethics 
This research project will be delivered in line with current guidance from British Educational Research Association (BERA, 2018). Carrying out an intervention will allow me to adopt a triangulation method; collecting multiple forms of  data in order to answer research questions. Such a method is recognised as a method that “almost always produces better data” (Huettman 1993, p.42). The research questions are as follows:
“What is the impact of the intervention of peer assessment on learner participation levels?”

“How does the implementation of self-assessment tasks improve learner engagement in the topic?”

“How does the classroom culture alter as a result of such self and peer assessment interventions?” 

The intervention enables the collection of qualitative data, predominantly from a collection of primary data which will include mentor and subject tutor lesson observation comments in collaboration with recorded weekly journals, reflecting on my practice. Evidence of learners quality of work will also be collected, in order to measure an improvement in engagement and participation levels following an intervention of peer or self-assessment. Secondary data will be scrutinised from a range of educational theorists and key policy documents, in order to determine whether the intervention primary findings are consistent with history and modern views and national guidance.
This project has considered the limitations suggested by (Phaidin & O’Leary, 2010) who self-reflect on their small sample size. As a result of this, the forthcoming assessment intervention will be implemented with 3 class samples. Classes have been selected from both  Key Stage 3 and Key Stage 4. This is a cross curricular sample which includes results from Skills Challenge, ICT and RE. The selected sample has a variety of current levels of attainment, which include the lowest current level of attaining setting at Key Stage 3 and the highest current level of attainment set from Key Stage 4. 
Conversely, the researcher is mindful that implementing a new strategy can be complex and this research could be at risk of overwhelming teachers, if the sample size was too large. This is recognised within the theory of AfL (Nolen, 2011; Black et.al 2004). This research has considered these concerns and as a result, will only deliver this assessment intervention on a limited number of classes. This may also produce a more detailed analysis of the overall classroom culture and analyse in depth; how individual learners respond to such changes and give an informed response to the observed changes in participation and engagement levels. 
Pre-intervention, lessons will be observed by the researcher within the sample classes and at times will also be taught by the researcher, with lesson observations being carried out by the subject mentor or teacher. Within each lesson, no peer or self-assessment tasks will be planned into any lessons. Weekly reflection journals and lesson observation comments will be collated to give thought to current levels of classroom engagement and overall learner participation levels.
The planning for the intervention lessons will focus on implementing peer and self-assessment techniques. A common theme will centre around the school AfL preferred structure of WWW and EBI, to measure the impact (if any) on overall classroom engagement levels and participation levels of the planned activities.  
The structure of WWW and EBI will be subject to a success criteria. (Phaidin & O'Leary, 2010) findings encourage the use of self and peer-assessment for AfL. They note that peer-assessment was evident as a result of their samples natural ability to critique one another. However, they note that this natural peer-assessment was based upon the learners reflecting on a given structured, success criteria.Conversely, Torrance (2007, cited in Phaidin & O'Leary 2010, p.32-33) argues that there is a tendency to set learning objectives/success criteria for learners with ALN's at a low cognitive processing level which could restrict the challenging of learners ability. This research will be mindful of this when planning lessons for Research Group 2. However, results of Phaidin and O'Leary 2010 demonstrate that overall such success criteria resulted in progression of learning and argue that this outweighs any possible disadvantages. 
The documentary based upon a secondary school promotes the use of assessment grids that are coloured and structured, to improve learner progression (Teachers TV, 2007 cited in Phaidin & O'Leary, 2010), p.28). This suggestion will be incorporated into the AfL intervention for all learners. An appealing template is vital.
For all current levels of attainment, modelling will be used. (Nuthall, 2007) stresses the importance of illustrating and explaining tasks and concepts effectively to prohibit learners’ misconceptions and failure to understand and complete tasks. (Mercer et. al, 2004) argues that when implementing peer assessment as a form of AfL, the teacher becomes responsible for modelling what good looks like, with regards to how learners should interact throughout peer assessment. This has been supported in more recent assessment research (Black & Wiliam 2009; Blatchford et al. 2006). Therefore, a modelled success criteria is deemed imperative to this intervention, as highlighted in an example within (Appendix D). 
Furthermore, scaffolding will be implemented to the structure for differentiation, primarily within the lowest setting sample. The researcher has taken the opportunity to explore, for this research group, the theory of “Austin’s Butterfly” (Berger, 2012). Following observations and facilitating several learning sessions with 75A, the set require a vast amount of teacher support to complete tasks. Introducing peer assessment to the learners via a method of improving a spreadsheet copy image, will explore the reliability and benefits of adopting “Austin’s Butterfly” approach.
The structure of “WWW” and “EBI” will not only be used at the end of a session, but at random intervals throughout the sessions, acting as mini plenaries to encourage improvements, acting as AfL. Class discussions will be held about such assessment intervals, to adopt an AaL approach. 
Crucially, throughout the intervention, the research will mirror Dylan Wiliam’s approach to deliver “comments, not grades” within his research: “The Classroom Experiment” (BBC, 2012). No levels or grades will be input nor discussed. The intervention will focus purely on the quality of feedback learners deliver. Such a concept has been researched in prior research, carried out by (Butler, 1987; 1988) who’s findings indicate that grades and levels can restrict a pupils ambition to focus on any improvement advice. The result of “The Classroom Experiment” generated similar findings. Grading has also been explored by (Dweck, 2000) who too, argues that grade only feedback can have a detrimental effect on learners improving on set tasks. 

Evaluation
The following findings provide indication that an implementation of peer-assessment and self-assessment AfL techniques can have a positive impact on learner classroom engagement and learner participation levels. The findings are reported per sample group.
Research Group 1: 71A RE
Pre-Intervention
The learners were investigated over introductory lessons to a new topic within Judaism. During the pre-intervention period, lesson observations and self-reflections  highlight the excitement and low-level disruption within this sample. Although a high attaining set level, the learners are recognised across the year group for being a “chatty” class. During the lessons that excluded self and peer assessment, learners were still self-motivated to answer teacher-led learning questions. Furthermore, learners were able to extend themselves when challenged with higher order questioning (Anderson and Krathowl, 2001). However, self-motivation to complete set tasks diminished throughout the session.
A challenge was then set for homework, as preparation for the forthcoming intervention session. The brief was to construct an invitation to “Sabbath Day” and a clear, success criteria was displayed and discussed at length (Appendix E). 
Post-Intervention
The intervention began with the encouragement of peer learning, in the form of a group starter, acting as group AfL to recap the learning objectives from the prior lesson (Appendix F). This created a safe environment and the classroom culture was noted as positive and energetic. Time was then dedicated for learners to co-construct an understanding as to why feedback is used and how peer-assessment can be considered helpful to improve learning (Appendix G). As a result of this, the learners presented a high level of engagement when carrying out peer-assessment. Observation of the task highlighted learners continuously checking their work against the success criteria to ensure they were feeding back effectively. When asked by the researcher if anyone would like to share their peer-feedback, several learners were happy to contribute. This was pleasing as a teacher to observe learners happy to celebrate and critique their peers work. This echoes the work of (Phaidin and O’Leary, 2010) who observed similar findings with regards to peer praise. At this point, it was imperative that the researcher too, gave input in the form of effective praise, in order to encourage learners self -belief and eradicate any self-esteem concerns (Dweck, 2000; Clarke, 2008; Hattie, 2010).
Of course, as within most classroom environments, there were a few learners who failed to complete the homework task. What was most interesting was that following the discussion of the importance of feedback, these learners aired an element of disappointment to sit out of the peer assessment task. When the following homework project was set (Kosher Food Menu to illustrate laws of the Torah), all of the class completed their homework on time.  This indicates that those who didn’t bring homework in previously, became more competitive in completing their second homework project as a result of peer-assessment. Furthermore, the overall effort levels and thus the learner participation levels increased; the quality of the work produced was far higher. These findings are reflected in the subject teachers lesson observation comments (Appendix H).
Natural self-reflection became part of the session as a result of peer assessment. Learners were eager to share their own thoughts on how they could improve their own work, generating a critical and motivated classroom culture. 
Research group 2- ICT 75A 
Pre-Intervention
This sample group are a set ability, level 5a, with a mixture of male and females, all with General Learning Difficulties (GLD), as recorded on the school reporting system. During the pre-intervention period, no peer-assessment was implemented. Learners were observed to be interested in completing the task and made progress during the lesson. However, there were, at times, evidence of a lack of focus and motivation, particularly towards the end of the session. Upon reflection, although learners were visibly enjoying the task, there was no sense of urgency to finish it. Another observation with such current level of attainment, is the existing reliance upon the teacher to answer questions and give reassurance with regards to their progress. Whilst teacher feedback is imperative (Welsh Assembly Government, 2010), it became apparent that being a facilitator of the learning environment as supported by several theorists (Earl, 2003, cited in Hahn et. al, 2009), was not realistically achievable. This, the author feels, generated a negative impact upon the level of challenge and, in particular a lack of effective synthesising and creative questioning (Anderson and Krathowl, 2001). From observation of this sample group being taught on several occasions, collaborated with drawing from self-reflections following on from myself, teaching the pre-intervention lesson, it appears that this group of learners are part of a classroom culture with a fixed mind-set (Dweck, 2000) where they aren’t challenged or encouraged, nor guided to support one another. 
Post-Intervention
The implementation of a coloured and scaffolded template was inspired by prior effective use by practitioners (Teachers TV, 2007 cited in Phaidin & O'Leary, 2010), p.28). The set-up of the lesson centred around strong modelling; the peer-assessment template was thoroughly explained to the learners (Appendix I). Again, the importance of feedback was discussed at length. The evidence of a sample learner’s work pre-intervention and post assessment intervention, display an increase in the level of quality of work delivered and an indication that feedback has been absorbed and responded to (Appendix I). 
The intervention of peer-assessment implemented with this sample group, generated a positive result, perhaps more than proportionately to the positive results of the other 2 sample groups. The justification for this can be segregated into 3 categories:
· The observation of an improvement in the teamworking environment:  
There can be, at times, low-level disruption within this setting in the form of “silly behaviour” which is mainly the males in the class saying negative comments to each other, which are irrelevant to the learning objectives. During the intervention however, the task appeared to create a strong team ethos. Positive, supportive verbal peer comments such as “Wow, that’s class! How did you do that?” were recorded. Importantly, peer learning generated from this.  This teamworking ethos developed further when peers completed the peer assessment structure of “WWW” and “EBI” (Appendix I).Those that have been labelled as “easily distracted” were really engaged in completing the structure, wanting to deliver feedback to their peer and also eager to know what their peer was feeding back to them. Again, within a lower current level of attainment setting, a positive, competitive classroom culture was observed, indicating an increase in engagement levels as a result of peer-assessment.  Such creation of a competitive and challenging environment resulted in learners proactively using their lunch time to further improve their designs!
· Effective use of both learner and teacher time: 
They key finding from adopting WWW and EBI allowing learners creative thinking time, with regards to both producing positive, useful and helpful feedback and time for learners to give thought to the advice and guidance, respond to the comments and take the necessary action to improve their work.  
· The opportunities created for the teacher to facilitate the learning effectively: 
The structured peer assessment template encouraged peer learning. A clear, success criteria on the PowerPoint encouraged self-assessment. Both factors positively contributed to freeing up time within the session and resulted in several opportunities for the teacher to facilitate the learning etc.
All lesson observation comments and the weekly reflection journal are also available as evidence, within Appendix I. 

Research Group 3: 101A Skills Challenge
This particular sample allowed a collaborative approach to both this research project and one of School X’s aims within their development plan: “Evaluate the first cycle of the skills challenge certificate and continue to develop a consistent team of deliverers” (School X School Development Plan, Appendix B).
At Key Stage 4, the structure of the peer-assessment and self-assessment is exactly the same format, for consistency when measuring participation and engagement levels. However, due to the set level of this sample (1A, the highest of settings), high expectations were set with regards to implementing the self-reflection and with regards to peer assessment, no scaffolding was used (i.e. no sentence starters). Examples of such work is available within Appendix J. 
101A Pre-Intervention
My observations of the class during the pre-intervention period generated surprising findings, which contradicts existing theories presenting a correlation between high level ability and the ability to be independent learners (Johnson et al.1993; Meyer et.al. 2008) From my own observations of this class pre-intervention, this sample of learners are easily distracted and have low motivation to complete tasks independently. This is also reflected in the lesson comments by subject teachers and mentors, within my teaching sessions. Again, upon reflection of the pre-intervention period, a lot of facilitating/teaching time was used for positive behaviour management throughout the sessions, mirroring findings in a recent government report (Bennett 2017); learners had to be regularly reminded of the high expectations and to instructed to refocus on completing their lesson objectives (reflected in the subsequent lesson observation comments, Appendix J).
Post-intervention
The expectation that the learners would be peer-assessing the class self-reflection 15 minutes before the end of the session. This was intentionally delivered through the introductory lesson objectives, to assess the impact of overall engagement and participation levels as a result of knowing their peers would be thoroughly reviewing their work. 
The impact of introducing such a lesson objective of peer-assessment, generated a significant increase in the motivation levels of the learners. Those who had been identified as the “most distracted” in prior sessions displayed a more than proportionate increase in participation levels. They were focused on completing their task before their work was assessed. Furthermore, it was observed by the subject mentor that the class became competitive and focused due to a collaboration of self and peer assessment. This reflects the results of (Black et.al, 2004) who state that there is an intrinsic value of such a collaboration; effective self-assessment stems from peer assessment. They are supporting the concept that they are complements to one another.
Feedback was read and improvements were made. As a result, the overall achievement levels increased i.e. learners were able to increase their overall scores and, in some cases, even enabled learners to push themselves into a higher banding of the WJEC success criteria (WJEC, 2018b). 
In all 3 sample groups, spread over key stage 3 and key stage 4, a key learning was the importance of sharing with learners the value of effective feedback on learning and encouraging a discussion to explore learners prior knowledge and to develop their understanding as to why we do it within education. With all 3 classes, which are a mix of the lowest level attainers within a year group and the highest setting with regards to ability, it became apparent that all needed either an introduction or reinforcement of the value of effective feedback. Another valuable finding across all 3 samples is a that a benefit of peer-assessment is the honest conversations and the language spoken within a peer group. Peer relationships appear to allow an honest critique and are not afraid to interrupt one another if they fail to understand a suggested improvement. Furthermore, they have ability to explain improvements in a language that pupils use naturally. This too, reinforces the findings of “The Classroom Experiment” (BBC, 2012). These findings also encourage collaborative use of peer-assessment and self-assessment on a regular basis, which reflects the view of (Reinholz, 2015) who promotes a regular application of the peer assessment process to create a critique framework that can later be applied to self-reflection of one’s own work. Furthermore, this particular research group have highlighted the benefits learners to see an array of learners work to develop a deeper understanding of the learning objectives. This in turn, reinforces the existing theories who support the implementation of peer-analysis to support the development of self-assessment (Black, Harrison, and Lee, 2003; Swan, 2006 cited in Reinholz, 2015).

Conclusion 
This research project explored the impact of both peer and self-assessment strategies on learner classroom engagement and overall participation levels. The sample ranged across Key Stage 3 and Key stage 4 learners and was conducted over a cross-curricular timetable. The findings of the intervention are summarised below, in response to each research question.


“What is the impact of the intervention of peer assessment on learner participation levels?”
This primary research data suggests that implementing peer-assessment into a lesson plan can positively impact on learner participation levels. Within each research sample, there is evidence to support such a consideration. The most notable impact was observed within the currently low level attaining set, 7.5A. All learners made significant process as a result of an effective peer assessment template. Furthermore, a natural peer teaching-learning relationship was evident. In the currently high level attaining research samples, a competitive environment was generated when peer-assessment was implemented. This increased learner participation and there was far more focus on the set task, which improved overall engagement levels. 


“How does the implementation of self-assessment tasks improve learner engagement in the topic?”
Whilst this research focuses primarily on Peer-Assessment, it concludes that Self-Assessment, became a natural part of each session, as a result of in depth discussions with the sample groups on the benefits of feedback and reflection. However, what is important to note, is that even with a provided success criteria, self-reflection alone, did not create a continuously motivated set of learners. Without the support and/or competition of peer-assessment implementation, the work ethic diminished over the session. As a result, this project recommends a collaboration between peer and self-assessment where applicable, within lesson planning across key stage groups.

“How does the classroom culture alter as a result of such self and peer assessment interventions?” 
Overall, the classroom culture was impacted positively when peer-assessment strategies were implemented. Any reservations the researcher had of self-esteem and confidence issues (Porter, Robertson and Hayhoe (2000 cited in Phaidin & O'Leary 2010) have been eradicated due to the positive results generated within all sample groups. This report suggests that delivering peer assessment interventions can engage learners and improve participation levels, positively disproportionately so when compared with self-assessment only. 
A valuable finding from this research and therefore the basis of the subsequent recommendation, is the importance of allowing learners discussion time to explore the importance and value of assessment as a formative learning tool. Learners were far more enthusiastic about the tasks ahead as a result of their opinion being listened to and valued. This, in turn, promotes the QTS standard of S1.2, “Consideration for Learners and Mutual Respect” (WAG, 2009).

Limitations and Future Development 
This research has provided several positive indicators when considering the relationship between the implementation of assessment, primarily peer-assessment, and the impact on engagement and participation levels within a classroom environment. However, limitations are highlighted.
Classroom Time Restrictions
When planning for both peer and self-assessment, on reflection, there were times when implementation of, in particular, peer-assessment, felt time restricted. This indicates that at times such AfL may in danger of becoming rushed, or a tick box exercise rather than it being used effectively. (Ratminingsih, Artini and Padmadewi, 2017) too, highlight the restriction of time within a session to give learners effective thinking time to reflect and evaluate in line with success criteria. A possible solution to this is to explore quick but effective mini plenaries that act as peer/self-assessment. An example of such methods could include “2 stars and a wish” (Appendix K), quick fire round cards, or simply placing todays tasks on to a traffic light system e.g. red for “very challenging”, yellow for “further learning required please”, or green “I’m ready to take a test on this!”. Using traffic light AfL methods have proven successful in several educational studies, most notably within “The Classroom Experiment” (BBC, 2012). 
Sample
Consideration was given to the size and type of classes used to research peer/self-assessment within School X. To be able draw conclusions that could reflect a school approach to peer-assessment in particular, a cross-curricular sample with a range of current levels of attainment, was selected. There are of course, limitations to this sample. There is a risk of generalisation. To strengthen the results, an opportunity to explore even more of a range of subjects I feel, would be beneficial. Furthermore, having the time to investigate all setting levels within the institution would give a wider range of results and perhaps increase the overall validity of the findings. With the emergence of 21st century schools in Wales (21st Century, 2018), consistency in the delivery and monitoring of AfL techniques throughout schools appears to be even more crucial. There seems to be far more opportunity to implement a powerful and structured peer/self-assessment method from the foundation stage, to be developed through to key stage 4 and 5. 
Sustainability
As well as the restriction of time within the classroom, this research also suffers from the limitation of implementing such methods for the long term. Nolen 2011 highlights the importance of AfL changes within the education system must be implemented with sustainability being a priority. There is of course, great scope to implement a sustainable assessment strategy within a school. In fact, there is opportunity to implement a long term assessment strategy within the Local Education Authority and a national level. Such a “whole approach” ethos to improving the quality of peer and self-assessment is already recognised by Estyn (WAG 2010; Estyn, 2016). 

Further Opportunities for Future Development 
Phaidin & O'Leary refer to the importance of research carried out by Porter, Robertson and Hayhoe (2000) who report on the benefits of "student-centred assessment" (p.4, cited in Phaidin & O'Leary 2010, p.27), notably the positive outcome of  allowing learners thinking time to respond to the sessions learning objectives. In future practice, when implementing peer and self-assessment strategies, a further development would be to include a “Think, Pair, Share” approach as a starter activity, to achieve this thinking time and to act as an Assessment of Prior Knowledge, to further adapt peer and self-assessment techniques accordingly (An example is available, Appendix L).
A future development of such AfL intervention, would be to promote a collaboration between the Digital Competency Framework (DCF, 2017) and developing a strong school ethos of self/peer-assessment being a natural task within every lesson. For example, with more time, implementing training to encourage the use of video/audio recording when providing peer, self and teacher feedback. Providing new and exciting assessment tools may improve the overall school culture with the value of such assessment. It may also provide a resolution for concerns raised by Porter, Robertson and Hayhoe (2000 cited in Phaidin & O'Leary 2010), with regards to learner lack of self-esteem and confidence issues in implementing and receiving feedback. For example, in a recent peer assessment study (Raes et. al, 2013), using classroom response technology within a higher education setting, provided the opportunity for anonymous feedback to be delivered which benefited those with self-esteem and anxiety issues. The overall assessment result was still collaborative amongst peers and as a result learners were recorded to have attended more sessions and whilst there, had higher engagement and participation levels. 

 Finally,  a final point for future development is to promote the use of technology for storing AfL feedback. This in turn could be used to support an education institution which provides on a cross curricular basis. For example, feedback delivered in numeracy could be stored and subsequently accessed by the Business/ICT department. This could be a valuable AfL tool to support lesson planning, in particular planning for differentiation for numeracy tasks within a business task. 

Appendix A
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An example of Examiners Comments in relation to a GCSE Business Studies Marking Scheme.
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p.10/14 School Development Plan of School X (2017/2018)
Anonymised full plan available on request.
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School X: Example of visible assessment and marking codes within each classroom.
Appendix D
[image: ]

[image: ]

Example of Providing a Success Criteria For Learners: Research Group 1

Appendix E
[image: ]
Example of Task Set for Intervention with Listed Success Criteria

Appendix F
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Example of AfL used as a starter to encourage Peer Learning
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Example of Intervention Resources used: Providing a Success Criteria and Exploring the Importance of Feedback and Assessment.
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Evidence learner work, Weekly Reflection Journal and School X Lesson Observation comments throughout Research Group 1 intervention.
Appendix I
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Peer assessment template used during assessment intervention of Research Group 2.
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Group Discussion on the Value of Feedback and Modelling of the Peer Assessment Template
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Sample of learner work pre-intervention
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Peer-Assessment Intervention
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Sample of learner work post intervention
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[image: ]    Evidence of Weekly Reflection Journal and School X Lesson Observation comments throughout Research Group 1 intervention.
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Examples of Peer-Assessment Intervention using WWW and EBI at Key Stage 4 and its impact on the quality of overall self-reflection skills.
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Evidence of Weekly Reflection Journal and School X Lesson Observation comments throughout Research Group 1 intervention.
Appendix K
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An example of a 2 stars and a wish activity to combat the limitation of possible time constraints within a classroom.

Appendix L
.
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Example of a starter activity to allow student-centred learning and thinking time to respond to objectives. 
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What were your reflections shared with the class teacher or
your mentor?

Both my mentor and subject teacher praised me for my
preparation and my resources and my subject teacher fed back
that my non-specialist observation was rated as 2 x “excellent”
and 2 x “good". W have discussed that with my key stage 4
class, | need to further breakdown the finance learning i.e. in the
form of a template to help them organise their thoughts around
the finance of their business. 1 will ensure this is put into my
plonning for break-even, our next topic.

The feedback from my lesson observation at Tonyrefail wos
really positive: | was recognised for my good classroom
management, differentiating teaching and adapting Enterprise
to imbed being “ethical, informed, ctizens” (Successf Futures).
OUTCOME: offered a permanent post!

Think - Reflect on your implementation

What worked? What didn't?

My Enterprise sessions | really, really enjoyed with our lower
school learners! They were really engaged throughout and we

‘even covered ESDGC in the form of health and well-being, by doing
motivation exercises (counting in Welsh YCC) after explaining that
in Enterprises such as google, theirstaff are motivated in this way!
Ifeel that I included several pedagogical approaches which were
effective, in particulor differentiated questioning and extension
tasks to keep learners on track.

My RE formal observation | wos pleased with. | am really building
the rapport with learners and I feel that they can approach me
with any concerns or issues. The peer assessment was effective
and in line with school policy. My only concern was that there was
limited time for a plenary, however | did ensure that | asked a
plenary question that introduced the topic for next lesson: Kosher
food.

IHoved my session at Tonyrefail School introducing Enterprise to
Key stage 3, the learners were really engaged and wrote fantastic
plenaries which reflected this (uploaded in to PDR).

Think

Are you carrying this target forward, or
developing a new target?

1 will keep assessment to support learning
as a target, as this is part of my research
project and needs to be observed and
reflected on over time. Upon self
reflection, | feel | need more evidence in
the following:

$3.3.2.6 Recording Progress

Meet - Identify your target.

Make reference to QTS standard and previous feedback

Ihave been given the opportunity to develop key skills alongside
Business Studies in Enterprise, ICT, Skills Challenge (formerly Welsh
8ac) and RE. This aims to enhance my practice in ine with the new
curriculum outlined in “Successful Futures” (Donaldson, 2015)
Targets agreed this week:

521 Subject knowledge (ll stages)
S521(6) Key Stage 2

5322 Assessment 1o support learning
5326 Recording progress

S3.31 High expectations

Test - Implementati

Where, when and how have you tested it?
11.03.2018 - 73a ICT- subject knowledge and high
expectations,

13.03.2018 - 71A RE peer assessment and recording

progress

As this is non specialist, preparation was valuable an

enabled me to respond to questioning.
14,03.2018- Year 5 Enterprise- Key stage 2,
differentiating teaching and high expectations.

15.03.2018- Tonyrefail School-differentiating teachint

‘Think - Develop your strategy
This should be informed by at least two named sources (this can
include professional dialogue). Be specific.

“This week my strategy i to continue to build relationships with my
new learners at various key stage levels. | will take the lead with our
\ Stage 2 “Enterprise Troopers” project to develop my abilty to
prbgress learners as creative, ambitious and enterprising learners, in
Tirle with “Successful Futures”. | will aim to enhance their evaluative
skjls within the sessions, as this 2 great transferrable skill to be able
tojapply cross curricular at key stage 4 WIEC examinations (A3

ject RE. Whilst my subject knowledge won't be “excellent’, my
is to use effective pedagogical techniques, in particular peer
assessment and various AfL This ties in with my research project
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Even Better If...

I think you could improve by...

Perhaps you could add ...

To make it even better you could...
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share
What were your reflections shared with the class teacher or
your mentor?

1 am limited in my lesson observation comments this week due
to disruptions in supply cover. Registration time | covered
myself (the head of ICT was on hand to support if | required).
was praised for this as learners were receptive to me (and

again 93815 quite a challenging forml). It's been recognised that
my relationship has developed with them this week and they
are calling on me at break times and lunch times with any issues
they have. Its been fantastic to add more pastoral care
experience to my practise. Comments for 101A Skill challenge
cover praise the calm and supportive classroom atmosphere.
This was also Enterprise Challenge deadiine day so | further
supported learners at lunchtime to complete their tasks

Think - Reflect on your implementation
What worked? What didn't?

Year 10 Business have certainly been my challenge this week, due
to the vast range i current levels of attainment in numeracy. This
is proving a classroom challenge to complete their finance course
work on cash flow and break-even analysis. A lot of time has been
spent trying to support learners individually. | have adapted the
lesson to stop the class and review common misconceptions as a
team, which has helped the learning progress. My differentiation
of task, by inputting the merit/distinction tasks to be available on
OneNote, has allowed MAT learners to go ahead and continue to
challenge themselves. What does seem to be helping, is the
seating plan; | now have a cluster of students that need additional
support with numeracy in one area of the classroom
(unknowingly to the students). Positives this week include 75A
taking to the new class seating arrangement very well, they are a
joy to teach as our relationship is becoming a strong one. They
were excited about the spreadsheet task, we will continue N/W.

Think
Are you carrying this target forward, or
developing a new target?

Al targets to be carried forward to next
week|

,
g Ping

Meet - Identify your target.
Make reference to QTS standard and previous feedback
‘This week my QTS focus remains the same, concentrating on
providing evidence for the following:

52,6 Specil Education Needs SEN

5321 Assessment strategies
5322 Assessment to support learning
5323 Assessment against national requirements

533.4 Differentiating teaching

Think - Develop your strategy
This should be informed by at least two named sources (this can
include professional dialogue). Be specific.

My mentor is currently absent, nevertheless we have discussed a
strategy last week and my target s ongoing, so | am clear on what is
expected of me and my practise. This week the focus continues to
be on implementing self and peer-assessment strategy techniques. |

Test - Implementation
Where, when and how have you tested it?

1014 skills Challenge (continued- Supply)

ICT 75A- Pre-Intervention using spreadsheet houses
10C Business- Finance checKlist- BTEC coursework

1038- Checkist and developing self-reflection skill

will be focusing on 75A ICT, which is made up of learners with a
range of ALN's, and 5o allows me to focus on QTS 52.6. Although a
set ability, differentiating teaching is required. | will adopt my
approach to this class this week in setting out the class so that the
ledmers sit in a circle around myself. The reason for this i to be
able to freely diferentiate by support questioning, to encourage
ledmers to stay focused and on task. There is opportunity with 1
ledmer to extend their learning with creative questioning (Revised
Bldom’'s Taxonomy- Krathow et al). Extension tasks have also been
provided for this learner. My other focus is to continue building a
professional, respectful relationship with 1038 and to continue
‘meking progress with Year 10 Businss BTEC finance coursework. |
willimplement a checklist for them as | id with 101A Skills

T e
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share

What were your reflections shared with the class teacher or
your mentor?

My mentor was pleased with the atmosphere in 7.5A's ICT
session. She has recognised that learners were happy to help
each other and together we discussed how much peer-
assessment freed up my time to encourage learners with more
higher order questioning. Generally, with this class | spend
most of my time reacting to a common request: “Miss, can
You help me?”. However, the structure of WWW and EBI not
only allowed learers to share their work and give positive
and helpful feedback, but it also naturally created an
environment where learners took the initiative to help each
other before asking the teacher for help. This, I feel, is a
significant breakthrough in my practise and a tool I will
definitely be carrying forward!

Think
Are you carrying this target forward, or

developing a new target?

1will keep “assessment to support
learning $3.2.2" as an ongoing target, as |
‘would like to continue to implement peer
and self assessment in order to make it a
"natural” task of my lessons. | will identify
new targets with my mentor for next
week.

Meet - Identify your target.
Make reference to QTS standard and previous feedback
‘This is my final week of implementing my research intervention. All
of the below QTS are stil relevant to focus and further evidence will
be collected for my PDP.

52,6 Special Education Needs SEN

321 Assessment strategies

5322 Assessment to support learning

$3.2.3 Assessment against national requirements

5334 Differentiating teaching

Think - Reflect on your implementation
What worked? What didn't?

My Enterprise session as always, I really enjoyed. It’s such a
great opportunity to be able to lead a Key Stage 2 Enterprise
project. | have been asked to implement and lead this project in
my permanent post in September so its great to reflect on each
session. What | felt really worked this week, was utilising the
captains and encouraging them to take accountability for their
teams progress. Many of them are MAT pupils and so are
motivated to have an extended role. The checklist was really
useful and it was easy to track that a lot of progress had been
‘made. The visibility of the checklist to all of the class seemed to
create a positive, yet competitive atmosphere to showcase their
progress!

7.5K's intervention lesson created a really focused and helpful
classroom culture. Alllearners were keen to showcase what they
had done and were really engaged when discussing the
importance of feedback to improve.

Test - Implementati
Where, when and how have you tested it?

09.05.2018: Enterprise Troopers afternoon session-
Preparing to pitch business idea

10.05.2018: 75A ICT peer-assessment (spreadsheet
houses)

11.05.2018: 10 Business Progress Check Deadline

‘Think - Develop your strategy
This should be informed by at least two named sources (this can
include professional dialogue). Be specific.

‘This week will focus on 7.5 ICT’s intervention lesson. Peer-
‘assessment will be implemented to measure the impact of AfL on
‘gagement levels, particularly in an environment of learners with
ALN's. Strategy is based on “comments, not grades” put forward
by Dylan Wiliam in the classroom experiment (2010). 1 also have
Key Stage 2, Year § to continue with our "Enterprise Troopers ”
project. | am again, making use of the positive impact of a
Kiist and will encourage team captains to have accountability
fof monitoring this progress. It’s also a mini deadline week for 10C
Bsiness. | am due to collect their finance coursework completed

sdfar, for a progress check. | have made use of "Show My
Homework” to alert both parents and teachers of the deadline
(11.05.2018).
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18 April 2018 10:07

During this project | was the ICT manager. | personally thought I did my job effectively,
as | created and improved most of the pitch (with Jay), and also created the groups
PowerPoint.

The aim of the group was to bring people to south Wales. At the start of the project,
we sat down in the groups we had been put in, and then tried to think of a team idea.
After a while we thought of four ideas, and the best one was an exhibition about
Welsh culture and horror. Following this, we then tried to decide our roles - this was a
bit trickier. All of the roles were decided, but both me and Joseph wanted to go the
financial manager. | decided to grant him this role, and so | was the ICT manager. We
then completed a lot of work around our exhibition idea, including a pitch,
PowerPoint and a SWOT analysis. All of these activities | was included in. When
deciding on our corporative identity, we decided on red and black. Red represents
blood and guts, and black portrays the night. Red and black were the colours we used
in every activity, on the PowerPoint and the mood board. During the SWOT analysis,
we all created one section each. In this project | was the ICT manager, and my main
jobs were to create the group pitch and the PowerPoint. The main skill I could
improve from this was my ICT skills. I learned how to make PowerPoints neatly, and
also easy to read (e.g. writing all in one place on every slide.)

A positive | found when working as a team was that if | ran out of ideas or needed
help, they were there to support me.

A negative when working as a team would include people wanting the same roles,
me and Joseph both wanted to be the financial manager, and so | let him take that
role, and | became the ICT manager. This shows off my negotiation skills.

The main strengths of my performance include my time management skills. | was
able to manage my time effectively, and make sure | got everything done on time.
Another strength | had was my ability to negotiate. When Joseph wanted to be the
manager of finance, | gave it to him and instead became the ICT manager, rather than
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manager of finance, | gave it to him and instead became the ICT manager, rather than
causing a disagreement within the group. If I had bad negotiation skills, | would have
ended up causing an argument which would have interrupted the group, which would
have had a negative impact on the amount of work completed, which would mean our
work wouldn’t be of the greatest quality. A weakness | found when doing this project
was my lack of ideas. | didn’t think of many things myself, and when creating the
PowerPoint, | needed the groups help partly. This shows that my creativity skills aren't
the greatest. This wasn’t a bad weakness, as there were plenty of other people in my
group who came up with some great ideas. During the pitch, | wasn’t very confident.
This is also another flaw | have. Not only am | unconfident during things involving
speaking, | also hate speaking in front of people, and this is not good, as if | want to
get a job when I am older, | would need to be confident during the interview. This
improved during the presentation as | practised talking in front of people, and as the
saying goes, practise makes perfect. One other weakness | have is my ability to be a
true leader. | am never the person who decides what the group/team does, nor am |
the one who gets people to do what | want them to do. | am very bad at making
crucial decisions also. | am also a very awkward person to be around, especially when
meeting new people. This means if | was put to work with people | don’t know, |
would most likely have stayed silent, or talked very little. This could have a very
negative impact on the amount of work | would produce. I also hate failure, and
would rather not try than risk failure, even if there's a chance of small success. Two
skills | would need to attempt to develop would be determination and trust. Being.
determined is a very good skill to have, as it will cause me to keep on going, and to
never give up. Trust is also a necessary skill, as I can then delegate work to others if
needed, and if | have trust | won't worry about the standard of work produced, as |
will trust the person completing the work. Both these skills will allow me to not worry
about failure, and that is a positive.

If we were to do the project again, as a group I think we would change our approach
slightly, and start creating the pitch before the PowerPoint. As an individual | would
have focused on the pitch more than the PowerPoint, as we almost had no time left to
finish the pitch, but luckily we did, and if we had run out of time during the making of
the PowerPoint, it wouldn’t have been so bad.

I enjoyed this project quite a lot, and I learned lots about working as a team. |
learned that when vou work as a team, vou can't always have it the wav vou want,
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negative impact on the amount of work | would produce. I also hate failure, and
would rather not try than risk failure, even if there's a chance of small success. Two
skills | would need to attempt to develop would be determination and trust. Being.
determined is a very good skill to have, as it will cause me to keep on going, and to
never give up. Trust is also a necessary skill, as I can then delegate work to others if
needed, and if | have trust | won't worry about the standard of work produced, as |
will trust the person completing the work. Both these skills will allow me to not worry
about failure, and that is a positive.

If we were to do the project again, as a group I think we would change our approach
slightly, and start creating the pitch before the PowerPoint. As an individual | would
have focused on the pitch more than the PowerPoint, as we almost had no time left to
finish the pitch, but luckily we did, and if we had run out of time during the making of
‘the PowerPoint, it wouldn’t have been so bad.

I enjoyed this project quite a lot, and I learned lots about working as a team. |
learned that when you work as a team, you can't always have it the way you want,
and every decision must be made equally, giving every member equal input. A benefit
to team work is that you get a lot of work done, as everyone chips in. Another benefit
is that if you are struggling with something, your team can help you out.
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We were given a project to create a business idea that would increase tourism in South | F8
Wales. Firstly, we were made to complete a skills audit that would choose the groups
we would be working in. We were put into groups where skills were evenly distributed
between the 5 of us. Our first lesson was where we were given our roles in the group.
Luckily for us everyone was happy in the group and liked the roles they were given.
Later in that lesson we had to brainstorm and decide on a perfect idea that would meet
allthe demands and one that could even become successful in the future. It was about
twenty minutes into the lesson when | had a lightbulb moment and decided on the
business idea that we would take forward and produce for our challenge. As a team we
worked well because we had Aaron our managing director who made sure we always
had something to do. Jake our researcher made sure that our idea was unique, which
was useful 50 that we didn't copy another brand. Dominic was head of finance and he
made sure that we would not be at  loss with the idea and that we would get a profit.
Finally, Kathryn does art 50 we made sure she was our creative member of the group,
she was able to produce amazing posters that will promote our brand well.

My idea was to have a crystal that you shake, and it tells you where to go,
obviously at first, we all laughed at the idea and said it would never work. However,
after discussing it we finally had an idea, and we called it Crystal Gegmap. An app that
will guide you around all the amazing parts of South Wales, giving you points as you go.
‘The point will ater come to your use as you can use them for money off in businesses
2nd you can also win prizes.

‘Our team all worked together throughout the term and we had near to no
disagreements, if we did have any disagreements we were quick to sort them out and
quickly get back on track.

“The only negative about working in our group is that we had way too many
ideas that all worked, and all sounded amazing. We were able to overcome that by
discussing the best options for the idea and the team. As a team we found it hard with
time management, at the start we were completing everything on time, but our time
management steadily decreased but we were lucky that we brought it back in the last
meeting we had.

The main strengths of my performance were that | made sure everyone knew
what they were saying and when they needed to say it. I labelled all the Q cards with
‘what position they were reading their card out and what slide of the power point
needed to be showing at that moment.

My weaknesses in the group was that | struggled writing my speech, | find it
hard writing down what | want to say and it never quite comes out right. My team
helped with this a5 we all worked together to produce the speech and we made it
sound presentable. Another weakness was that | had trouble reading aloud during the
speech, | tried to say all my words at once and it sounded rushed.

If1 was given this challenge to complete again | would make sure | contribute
more to the group making sure that allthe minutes are detailed and completed as soon
s the meeting has ended. | would also make sure | practise my speech in front of an
audience beforehand and keep practising alone.

‘As a group | think we could have improved our time management, as towards
the end of the challenge we left easy tasks till last minute and then found we had no.
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quickly get back on track.

“The only negative about working in our group is that we had way too many
ideas that all worked, and all sounded amazing. We were able to overcome that by
discussing the best options for the idea and the team. As a team we found it hard with
time management, at the start we were completing everything on time, but our time
management steadily decreased but we were lucky that we brought it back in the last
meeting we had.

The main strengths of my performance were that | made sure everyone knew
what they were saying and when they needed to say it. I labelled all the Q cards with
‘what position they were reading their card out and what slide of the power point
needed to be showing at that moment.

My weaknesses in the group was that | struggled writing my speech, | find it
hard writing down what | want to say and it never quite comes out right. My team
helped with this a5 we all worked together to produce the speech and we made it
sound presentable. Another weakness was that | had trouble reading aloud during the
speech, | tried to say all my words at once and it sounded rushed.

If1 was given this challenge to complete again | would make sure | contribute
more to the group making sure that allthe minutes are detailed and completed as soon
s the meeting has ended. | would also make sure | practise my speech in front of an
audience beforehand and keep practising alone.

‘As a group | think we could have improved our time management, as towards
the end of the challenge we left easy tasks til last minute and then found we had no
time to practise. Also, it would have been better if we had all been in every lesson
making sure we were completely on task throughout the meetings.

Overall, I have really enjoyed the project because it helped me work in a team
more effectively with people | wouldn't normally chose to work with. Through this
project | have leamt that you have to take everyone's ideas and thoughts into
consideration even if at first you think it's stupid. | have learnt that it's better to work
through disagreements and find a middle ground rather than arguing and being bossy
in situations like that. | have also learnt how to take notes while other people are
speaking, usually | find that hard but taking the minutes every meeting helped me
develop that skill

WWW-You have covered all points that you need to cover and covered them in detail s

EBI-You need to mention some more skills that you improved in this project. Also skill that you were
good and not so good at

Peer Assessed by Thomas Griffiths
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share
What were your reflections shared with the class teacher or
your mentor?

My mentor, is my subject teacher for this class. Her lesson
comments recognise my use of a checkist as a positive tool for
the learners. Furthermore, when the peer-assessment task was
used, we agreed that the clossroom culture was for less “chatty:
and.there was much more of a progress in the fearning.

1 was also praised for a calm atmosphere with our behaviour
challenged class: 1038, These learners have been branded
“unteachable” within the staffroom, a phrase that | only see as
a challenge. | feel that | am displaying here, evidence of mutual
respect for the learners and this in turn, is reworded by a calm
class who are mostly on task to complete their Enterprise
Challenge. W are yet to try peer-assessment with this set. My
plon i to try this during our communty project reflection.

Think - Reflect on your implementation
What worked? What didn't?
Providing a structured “success criteria checklist” | feel, allowed

fearners to structure their responses within their Enterprise
Challenge self reflection. This is certainly a tool | will implement in
my future practice to keep the learners focused on “What Good
Looks Like (WGLL) and to really take time to make an effective
selfreflection. | feel that for a set 1 class, even with a structured
checklist, the learners were very chatty and at times were not
motivated to complete their task. Following a discussion with my
mentor, it felt appropriate to warn the learners that their self-
reflections were to be assessed by their peers next lesson.
Although | would argue that peer-assessment should not be used
as 2 “stick” tool due to the fear of creating self-esteem issues
(Torrance 1993), for this competitive class of learners it definitely
encouraged them to concentrate to complete the task to the high
standard that is expected. Feedback was both positive and
helpful. The learners produced a higher quality of work as a result.

Think
Are you carrying this target forward, or
developing a new target?

All of the identified QTS targets will be
carried forward to next week.

Test - Implementat
Where, when and how have you tested it?

My focus on the Assessment QTS targets should be
bserved in my sessions with Skills Challenge
learners. Focusing primarily on Self Reflection of
the Enterprise Challenge, learners will explore
their skills that they have developed throughout
the challenge and will SWOT analysis their
individual and tearm skils. This will aim to improve
the overall quality of their self-reflection and act
as AfL for community challenge.|

Meet - Identify your target.

Make reference to QTS standard and previous feedback

‘The next 3 weeks will focus on the below QTS standards as they are
central to my research project on measuring the engagement and
participation levels of learners as a result of the implementation of
AfLstrategies,

52,6 Special Education Needs SEN
$32.1 Assessment strategies

$3.2.2 Assessment to support learning

$3.2.3 Assessment against national
requirements

$3.3.4 Differentiating teaching

‘Think - Develop your strategy
This should be informed by at least two named sources (this can
include professional dialogue). Be specific.

My strategy s structured over the forthcoming weeks. | have
already made progress with learner engagement in RE as a result of
structured peer and self assessment tools. | will continue to use
these to gather evidence on the positive impact these tools have on
learner progress.

In addition to this, | will begin to focus on both Key Stage 31CT, a
sample where all of which have SEN/ ALN's. With this class | will
adopt the strategy of Ron Berger's: “Austin's Butterfly”; focus will be:
given to feedback, not grades (Dylan William 2010) to encourage:
learners to improve their current activity.

1 will also monitor the progress of Key Stage 4 during their
Enterprise Challenge sessions. These are set 1.
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* What's your favourite day of the week? Why?

+Is it important to have a day of rest from work
or school? Why?

‘What does a day of rest mean to YOU?

*What would you do or not do on your day of rest?
Why?
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Starter: Pair

* What's your favourite day of the week? Why?

+Is it important to have a day of rest from work
or school? Why?

‘What does a day of rest mean to YOU?

*What would you do or not do on your day of rest?
Why?
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* What's your favourite day of the week?
Why?

+Is it important to have a day of rest from
work or school? Why?

*What does a day of rest mean to YOU?

*What would you do or not do on your day of
rest? Why?
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Most candidstes selecied the correct type of production.

On the whole this question was well answered, however, some candidates
did got a ltle confused and consequenty the fesponsos were somewha.
‘mucdled and not specic.

Most candidates were able o apply their business knowledge o explain the
effects on stakeholders. Some made statements without really considering
the siuation. For example, n () many believed that job opportunities would
increase following the takeover: where a vald reason was provided, tis was
acceptable. In (i) some suggested that customers would experience higher
prices whist others thought that prices would fal again reasons are
imporant.

Most candidates suggested the correct erm ahough many cid not
‘appreciate the difierence betwoen franchisor and franchisoe.

Most answers just considered the consequences of seling more franchises:
the best answers also related to BP setting up is own petrl sations.

“The calculation of materia costs for October was handied wit greater
accuracy than the calculaton of tumover for August. Many candidates.
‘assumed that the number was the same for July and Seplember.

() Many candicates had cleary learned a defintion of cash flow forecast.
‘Others had litle dea that such forecasts are precictions or estimaes.

(i) Fower cancidates wer able to be speificas to how a cash flow.
forecast might be useful o a business.

In many cases answers wer 100 loose. Suggestions that tumover is ‘money
made” by a business cannot be accepted as the answer may imply income or
proft.

There were many good answers suggesting revenue increasing or cost
cuting ideas. The best answers also stated some of the problems associated
with the suggestions. However answers which over.relied on markeling
strategies were not highly rewarded.

There were many suggestons but the highest marks were only gained by
those candidates who explained their ideas.
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Teaching and learning experiences

Maximise and develop pupils’ lteracy, numeracy and ICT skills across the curriculum.

Progress

Actions Lead Success Criteri Resources
Develop department review process to include Reviews become peer led. £3000 to
pupil interviews alongside work scrutiny. Teaching/ Learning outcomes support
improve timings of
review
Introduce learning walks to improve the Feedback shared from SLTtime
measurement of quality of provision and outcomes
progress in skills. Focus on literacy, numeracy
and ICT.
To use INSET time to raise awareness of Staff aware of needs of all £5000
strategies to improve learning for groups of pupils
learners such as ALN, Boys and e-FSM.
Teaching, Learning and Assessment to be the Departmental
main agenda items for all departmental time
meetings.
Improve how well the oral and witten feedback Dept time
from teachers helps pupils to know how well
they are doing and what they need to do to
improve. Explore digital options for feedback.
Develop how well teachers provide purposeful
‘opportunities for pupils to assess their own
performance and that of other pupils
Evaluate the first cycle of the skills challenge | SFO Outcomes
certificate and continue to develop a consistent
team of deliverers.
Further explore curriculum opportunities and [ Vocational Curriculum £20000PDG | Subjects offered for 2019 decided upon. Class meetings to

support the development of qualifications to
meet the needs of learners.

developed. Post 16
pathways created.
Reduction in number of

raise awareness of the process completed. Parental
meeting to explain processes and procedures Jan 18.





