Bilingualism and Multilingualism
Introduction
Croseo/welcome. My name is Rhian Moore my student number is 2205919. Module code is ECEY4004/C.
Today's topic will be discussing Multilingualism and multithinking within the early years. 
According to Collins dictionary (2023) Bilingual means the use of two languages and a person who can speak two languages equally well. This is usually because they have grown up learning both languages from a child. 
However, according to Baker 2021 a person who can speak two languages may only use one language often as this could be due to one language being much stronger. Yet another may mix both languages when communicating in different situations. (Baker, 2021)
Baker 2014 states how one can examine the meaning of Bilingualism and peoples use of knowing two languages and how they use it within speaking, reading and writing skills. There appears to be no set agreed term in how people use another language. (Baker, 2014) 
Being bilingual is so much more than speaking and communicating in several languages. As Edwards puts it ‘the psychological heart of bilingualism is identity’ (Dewaele, Housen and Wei, 2003, p. 6)

Benefits of bilingualism
The world’s population is mostly made up of bilinguals and multilinguals rather than monolinguals. Through research a bilingual brain affects cognitive capabilities positively and can show greater attention using this capability to switch tasks than how a monolingual brain would, as this ability has developed due to how they inhibit the use of one language whilst using the other. Other positive effects are how bilingual babies can adjust better to changing situations whilst in later life an elderly adult is less likely to experience a cognitive decline. This is often referred to as the ‘cognitive reserve’ which appears to show how bilingualism can ward off the natural decline of the brains cognitive function. Cognitive reserve enhances brain function by keeping mechanisms sharp by recruiting new brain networks that become damaged whilst aging. Compared to older monolingual, older bilingual people experience improved memory and other health benefits. Furthermore, there are also many other valuable benefits among social environments and the ability to confidently explore other cultures through native tongue and communicate with people that possibly would not usually (Marian, Shook, 2012).
 Bilingualism has produced the realisation that it is innocuous, as previous views had been the opposite considering bilingualism to be more harmful. Baetens Beardsmore 1988 publication provided an account addressing the fears raised in parents that were asking ‘What have they done by raising their child bilingual? ‘Will it affect my child's academic ability?’ Baetens Beardsmore identified these fears and regarded that they could reflect as legitimate concerns and that it comes from the fear of the unknown usually by those not directly involved. An investigation by De Jong (1986) highlighted this with affected parents revealing how friends, teachers and neighbours instilled bad advice causing worry even though they knew nothing about this topic only from folklore influence. Such stories were of children experiencing stutters or falling behind in school (Dewaele, Housen and Wei 2003). 

Welsh or English as an additional language
During the first part of the 20th century these worries and concerns from parents and educators alike, were how bilingualism would affect language and cognition. The view that second language acquisition would confuse children and interfere with their development. A study by Peal and Lambert reversed these worries which showed how bilingual children exceled in a series of intelligence tests over monolinguals, consequently uncovering that children's development is unaffected by bilingualism. However, more recent studies have highlighted a more equal outcome where bilingual children excel but also that it has no more effect on their development (Bialystok, 2008).
For many young children, learning English as an additional language can sometimes be overlooked in education and under the assumption they will ‘pick it up’ naturally. There is likely to be a varied understanding from teachers of bilingualism and what processes are involved with an additional or second language acquisition. Some teachers may have a wealth of personal experiences of bilingualism and multilingualism, whereas other experiences may be limited. Young children learning English as an additional language need continued support particularly in their first 2 years of school to develop their cognitive academic language proficiency that will be needed to progress to their full potential academically (NALDIC, 2011).  
It is an important role for early years settings to support and enhance emerging bilinguals by working closely with parents in supporting their child's language development. Other aspects to continue the development for children's bilingual skills could be to employ bilingual staff, creating a language rich environment and plenty of resources that can specifically encourage conversations that are stimulating. The EYFS supports this by stating that early year's providers must take reasonable steps in providing opportunities for children's home language to be developed during play and learning (Early years alliance, no date).
Equally, Welsh government (2008) young children should be given good time for play and activities that allow them to hear welsh words through everyday greetings, stories and nursery rhymes. Practitioners can bring this into the daily routine – for example during registration and circle time. Within my activity I practised some basic welsh language aimed at 2-3year olds during a predictable daily pattern where the children heard a range of welsh words and were encouraged to respond and practise with a matching game as well as learning about emotions.
Welsh government (2014) has a vision to not only see the welsh language thrive in wales and within its curriculum, but provide opportunities that promote ethnic, religious and cultural diversity that can reach diverse community populations, valuing their home language. 
Brain development 
Babies as young as 7months old who's upbringing is bilingual can change between tasks that a monolingual infant cannot (Kovacs & Mehler, 2009.) This is sometimes referred to as a bilingual advantage. During the first years of life a bilingual child will hear a range of speech sounds, enhancing phonological awareness due to the differences in auditory processing and exposure to languages (Bialystok et al, 2003, Campbell and Sais, 1995) 
Even so, Byers-Heinlein, 2013 suggests if there is frequent language switching from parents', the language being learnt could affected. However further studies from Bail, Morini and Newman, 2014 found that code switching by parents had no effect on children's language proficiency.
It cannot be denied that using and learning additional languages can reconstruct grey and white matter of the brain. Pliatsikas, 2020 looked at evidence form sequential and simultaneous bilinguals and multilinguals children and adults from the perspective of neuroplasticity. The Dynamic restructuring model aims to explain a 3 stage theoretical model on brain restructures due to the effect from bilingualism. Stage one shows how the first exposure to a language causes cortical grey matter to change especially in the region areas related to vocabulary and phonological learning. Particularly to children who are non-immersed sequential bilinguals. Stage 2 shows that with reinforced immersion the bilingual brain will further adapt and restructure. It can be argued that immersed bilinguals continue to learn new words as they are constantly making new connections in the brain allowing for acquisition of new skills to be learnt. Pliatsikas et al, 2018 explains how these productive connections also explain ‘brain reserve’ as the connections avoid the pruning and cortical thinning process. Stage 3 assumes that if bilinguals were to discontinue any further immersion any adaptations in the brain might be reversed. (Hosoda et al, 2013) The only other study by DeLuca et al, 2018 shows how a gradual change of the frontal diffusivity that increases the cerebellar grey matter, although this is only envisioned by second language acquisition and how immersed this amount is. This last stage has been noted as being the most difficult to describe due to insufficient evidence.



Divergent thinking
Children growing up bilingual brings several benefits including improved language in both the first and second language. (Murphy et al, 2015, Yelland et al, 1993) Through obtaining another language to a level of fluency increases potential for better vocational and academic prospects whilst increasing the capacity to communicate with various people from differing backgrounds. (Agirdag, 2014) Significant amounts of research has drawn a wide range of attention on the impact bilingualism has on creativity, how it is considered critical for children to develop in this 21st century in a contemporary society (Amabile and Pratt, 2016) Divergent thinking involves creativity that generate results or the process in choosing a preferred result. (Guilford, 1967) Other examples of creativity involve how children interpret their own ideas during learning activities (Kauffman and Beghetto, 2009)
Guilford, 1968 states how children's cognitive processes during play generate lots of ideas and imagination through divergent thinking such as using various objects that represent something else. This sort of pretend play also gives children opportunities to act out emotions and build on regulating their emotions, this could be during a game with rules that would need to be agreed upon with another person. (Bretherton, 1989, Fein, 1989, Howes and Matheson, 1992, Gayler and Evans, 2001 consider how pretend play and social interaction enhances their ability to regulate emotions. According to Vygotsky 1978, pretend play can be seen as practice skills for real life. Thus, by following their own rules, social rules whilst developing self-regulation and control.

Frameworks and programmes
In 1962 John saunders Lewis warned that by the start of the 21st century the welsh language would disappear. Lewis expressed how only through a revolution can the welsh language succeed. (Wales online 2013).
The welsh language commissioner supports the use of the welsh language by pledging to ensure that the use of welsh speaking should be enjoyed every day. (Welsh government, 2023)
According to Census 2011 the number of welsh speakers stood at 562,000 amongst the welsh population compared to 100 years previous in 1911 where there were almost a million welsh speakers. Welsh language (wales) measures 2011 promotes and ensures welsh language is used just as favourably as the english language in wales. These measures give rights to enforce organisations to use welsh language.



Cymraeg 2050 is a vision from welsh government to see 1 million welsh speakers by 2050, which began in 2017 marking the 50th anniversary of the Welsh language act, 1967. It is seen as an ambitious and challenging target, but one believed to be worthwhile. Welsh language should be seen as a treasure and what defines Wales as a nation.
A central vision is to embed this within the education system. Welsh language development 2008 foundation phase believes that all children have the right to enjoy all welsh experiences that will give them a sense of belonging. Early years provision has a plan to have many more under 5’s exposed to welsh language by also supporting practitioners through this pathway. Therefore, the foundation phase embeds and encourages young children to start communicating in welsh whilst understanding their heritage and culture.
To conclude, there are many benefits to bilingualism and multilingualism from early childhood through to adulthood. The bilingual brain enhances all cognitive capabilities during life, delaying any cognitive decline Marian and shook, 2012.
Guilford, 1968 states bilingualism positively impacts creativity and the ability to be a deivergent thinker whilst learning to regulate emotions during play.
Thank you for listening/ Diolch yn fawr.
