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A critical evaluation and identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Ostensibly, what one might refer to as a critical incident could be construed as an ordinary, daily occurrence as they arise frequently. Arguably, it is close speculation and consideration that transforms such an event into a critical one. One must examine the event in terms of its impact and reflect upon what can be learnt from it. As Tripp (2012, p. 28) articulates, a critical incident "is not simply observed but created." It can be suggested that the act of identifying critical incidents is crucial within the teaching profession to enrich practice, to develop pedagogy, and enhance our understandings of pupils and their behaviour. This concept of reflective practice can be deemed essential, as it prompts teachers to consider why they engage in common practices to help identify how meaningful they are towards pupils' learning and engagement. Thus, it could be stated that those in the teaching profession need to actively review their underlying principles or beliefs that govern the way in which they teach, to improve learning experiences. This concept of reflective practice propels a continuum of learning for those in this profession and subsequently maintains professional expertise. For the purpose of this research, a critical incident will be deciphered from an observation of a primary school classroom which will focus on an individual with Additional Learning Needs (ALN). 

Observation: Class and Context 
[bookmark: _Hlk54631382]The critical incident that will be examined was observed in a Primary School situated in South Wales. It is essential that one must not disclose the name of this school or the students to uphold anonymity as a safeguarding precaution. This form of confidentiality can be viewed in terms of recognising “the entitlement of both institutions and individual participants to privacy.” (BERA, 2018, p. 21) For the purpose of this paper, the school will be referred to as 'A' throughout. School 'A' regards itself as a "modern" and "forward-thinking" establishment that has been categorised as “green” by the Welsh Government. (Observed school 2020) This colour is selected to signify top-performing schools in its annual, national categorisation of Welsh education. Alongside this, the ESTYN 2015 inspection labelled school ‘A’ as “good” in its overall performance. To be ranked within this category the school would have displayed “many strengths and no important areas requiring significant improvement.” (ESTYN, 2015, p.p 1-2) Consequently, the Welsh Government has selected school ‘A’ to be part of a cohort of Curriculum Pioneer Schools to be the facilitator of change in Welsh Education. These schools are awarded the opportunity to work in partnership with the Welsh Government to develop and trial the New Curriculum for Wales. Moreover, the study conducted solely focuses on a Year One class of twenty-five pupils who are aged between five and six. The child at the centre of the critical incident has been diagnosed with autism spectrum disorder and is non-verbal, this child will be referred to as child ‘X’ throughout.  


Methodology 
Observation as a form of educational research is an important mechanism in evaluating specific behaviours as they occur in a natural setting. This can provide insight into the behavioural patterns of children with ALN and the events that maintain these patterns, as greater knowledge of how a child feels and interprets its surroundings can aid one’s understanding of how these patterns occur. Anderson and  Shattuck (2012, p.12) explain “being situated in a real educational context provides a sense of validity to the research and ensures that the results can be effectively used to assess, inform, and improve practice.” Accordingly, this in-depth research is essential to challenge beliefs and assumptions to improve teaching practice and subsequently pedagogy. The incident observed can be linked to the principles of Humanism and the physiological needs of children. The notes detailing the observations that took place throughout the whole school day can be seen in the appendix of this paper, specifics on the critical incident is noted in appendix five.
To conduct this study, a non-participant methodology was employed through the medium of a structured case study. The term case study does not have a quintessential definition, MacDonald and Walker (1975, p.1-2) interpret case studies  as “ the examination of an instance in action[…] locked in time and circumstance, it communicates enduring truths about the human condition.”  The nature of this qualitative method permits the researcher to obtain richer research that allows greater depth into the insight of the subject and more accessible findings to the reader. By remaining an observer and avoiding interaction with the participants, the researcher was able to avoid acquiescence and social desirability bias that may have arisen due to the participants' age and the environment that the research was conducted. Thereupon, the researcher maintained a neutral stance and did not form any connections with the participants to reduce researcher bias and promote objectivity. 
Although it must be stated, there were also various limitations to this research style. Firstly, the study was conducted within a short time frame due to unprecedented restrictions imposed from Covid-19, hence the consistency of the findings could be questioned as it was not possible to replicate. Thus, making it difficult to comment on the repeatability of this research. Secondly, the Hawthorne Effect is a central implication connected to the use of case studies. Wickstrom and Bendix (2000, p.363) summarise the Hawthorne Effect as “behavioural change due to an awareness of being observed and active compliance with the supposed wishes of researchers. […] the social equivalent to the placebo effect.” The Hawthorne Effect is an impending complication of the validity of this research as child ‘X’ was very distressed by the concept of a new presence in the classroom. This will have impacted the usual classroom dynamics, the pupil’s interaction with child ‘X’, and the child's behaviour.
Despite this, a case study could still be deemed the most appropriate method to view learner's experiences within an environment which is natural to them. This research is designed to obtain detailed accounts of the thoughts and behaviour that occur in everyday classroom practice, to examine how the holistic development of children is promoted alongside the principles of equality and diversity. Whereas it is questionable how meaningful statical data would be in this context of research if the researcher opted for a quantitative research style instead.  

The Four Purposes 
[bookmark: _Hlk52982364]Autism is a “lifelong developmental disability which affects how people communicate and interact with the world.” (National Autistic Society, 2020). Accordingly, when the environment surrounding an individual with autism becomes too overwhelming, this can result in this person mentally or physically withdrawing from an environment and seeking out solace from being overloaded with human interaction. These can be very intense reactions and sometimes individuals can lose all behavioural control. As Robertson (2016) explains further, for those on this spectrum “senses can become hypersensitive, familiar environments can seem hostile and it can be difficult to communicate feelings or emotions.” The critical incident observed is centred around child 'X''s response to the movement and overstimulation in the classroom environment and how the other pupils behaved and reacted towards the child. In brief, the incident took place at the end of the school day. The children were very excitable, and the atmosphere rapidly grew chaotic as the teacher began calling out pupils to collect their belongings. This caused a large flux of pupils to enter and leave the room at one time. Child ‘X’ grew exceedingly agitated and began continuously running laps around the classroom. However, the class was unfazed by this act and one child turned to the researcher to inform them that the child was not “being naughty”. (Please see appendix five for a more descriptive account).
[bookmark: _Hlk54629185]The response conveyed a protective nature the children had over child ‘X’, they wanted to ensure that the 'classroom visitor' was aware of the child's disability and therefore did not intervene with child 'X' for not conforming to the standard classroom behavioural norms. It was interesting to note that every child in the classroom respected the behaviour of child 'X' and did not attempt to emulate it. Each child was fully aware that the behaviour which was taking place was due to the child's autistic tendencies, not an act of disobeying the class rules. This understanding at such a young age allows a solid relationship with child ‘X’ to form. Teaching children to build healthy relationships is encompassed in the four purposes of the new Welsh curriculum. One that is embedded within the classroom culture is the formulation of “healthy, confident individuals who are ready to live fulfilling lives.” This purpose aims to aid learners' understanding of the notions of belonging and connection that are formed from healthy relationships and the correlation between this and good health and well-being. The children within the class observed demonstrated an empathetic attitude and respected the differences between their selves and child ‘X’ to form a positive bond. It appears within this classroom everyone is a valued member of their environment which mirrors the outlook that the new curriculum is striving for learners to obtain in the health and well-being area of learning outcomes. (The Welsh Government, 2020).  
[bookmark: _Hlk53499517]Furthermore, educating children about the uniqueness of humans and that differences need to be celebrated not to hinder one’s right to a happy, healthy life ties into reducing stereotypical notions and prejudice. This aspect fulfils the new curriculum’s goal of ensuring children respect the needs and rights of others and understand how diverse society is. This will enable them to understand and exercise their human responsibilities and the rights of others. This ideology connects with another four purposes of the new curriculum which strives to “create ethical, informed citizens of the world and Wales.” (The Welsh Government, 2020) To summarise, a crucial element that is identified in the structure of both four purposes discussed was the maintaining of the pedagogical principle of supporting the social and emotional development of children through positive relationships which were displayed through the critical incident. 

Literature Review
To outline the critical incident further one must examine how the holistic development of the children in the classroom was promoted and how this supports the notion of equality and diversity within the classroom environment. As briefly stated, the mainstream school setting can be an unsettling place for children on the autistic spectrum. Thus, this can influence a child’s perspective of school and may hinder their ability to form relationships with those in the environment. As elaborated by Macdonald et al. (2018, p.253) this can "contribute to anxiety, reduce students' ability to regulate their behaviour and lead to poor educational outcomes." Evidently, the importance of this sense of belonging for an individual is essential concerning one's well-being. Maslow's ‘Hierarchy of Needs’ (1943 quoted by Poston, 2009, p.350) highlights this concept through what has been defined as the 'love and belongingness needs.' As described by Poston (2009) "the level of belonging must be established because of its detrimental effect on one's self-esteem." Meaning, if the level of belonging is perceived to be low by the individual or their peers this will contribute to a sense of social anxiety. Ultimately, it could be argued that there is a strong need within us to be respected by others and to affiliate with part of a group. Therefore, the classes’ reaction to child 'X' was of the utmost importance. It demonstrates that the teacher has facilitated a supportive network of peers to enhance the social skills of a child who would inherently struggle to communicate and engage with peers. The observation and in particular the critical incident made it explicitly clear that the teacher has educated the class about the needs of child 'X' through raising awareness of autism. Through this, the class can understand the behaviour of this child which has assisted a relationship to form. This practice of social interaction with supportive peers can be of assistance to children who may need guidance in learning social behaviours from those in the same age bracket. Therefore, this highlights the level of peer understanding and consideration the children have as they were able to acknowledge without a prompt from the teacher that the behaviour of child 'X' was a physical outlet of discomfort. Also, with the emergence of The Additional Needs Transformative Programme (2018), more strategies of this nature will be promoted in the education system. This programme is providing schools and teachers with guidance on how to create an inclusive classroom with the holistic development of children at the forefront. Accordingly, as stated by Mcallister and Maguire (2012, p.1) this new system will attempt to train professionals to be “confident in developing strategies to help learners overcome their barriers to learning.” Namely, it can be deemed essential that this is now becoming regulated and more effective support is being given to teaching professionals to ensure learners with ALN are efficiently supported. 
[bookmark: _Hlk54624452][bookmark: _Hlk53856954]Although, it is questionable if enough is still being done to support learners in the mainstream environment. It is an improvement that teaching professionals are receiving more training and education in the vast array of learning needs and within the critical incident, the teaching staff were skilled in consoling child 'X'. Nevertheless, it still prompts consideration as to why more preventive strategies are not being implemented to avoid these behaviours. If a classroom is not structured to support a sensory sensitive child, this can impede on the child's development despite any social interventions that may be implemented. It is evident if a child does not feel safe or comfortable their ability to learn is significantly hampered. This ideology is also supported within Maslow's ‘Hierarchy of Needs’ (1943 quoted by Freitas and Leonard, 2011, p.p. 9-10) within the psychological and safety elements of this theory, which encapsulates universal human needs. Freitas and Leonard (2011) elaborate on this ideology further by stating these needs must be met otherwise a "person cannot progress on the continuum to achieve higher levels of growth and development.” This approach harnesses the idea that the optimum learning conditions for children can only be created if the pupil is comfortable and happy within the environment. Within the context of the critical incident, it could be argued that the needs of the child were not reflected in the classroom layout or design which created a sense of uneasiness throughout the day which resulted in distress when a change in the atmosphere occurred. It has been stated, for a classroom to be inclusive for children with ALN it needs to strive to be a “low stimulus space with subdued colours [and] avoids sudden background noise.” (Mcallister and Maguire, 2012, p.1) It prompts one to consider the benefits for all children if their classroom environment was enclosed from external influences, attempted to reduce distraction from unnecessary stimuli and promoted calmness. It is evident that autism has a multitude of strands on each spectrum and each child is an individual whose responses to certain aspects of the environment will differ greatly. Therefore, it could be proposed that classroom layouts are something that must vary each academic year to embody an inclusive environment. Thus, promoting equity rather than equality in the classroom by making changes to specifically to suit the learners with ALN through cultivating a space in which every child can reach their full potential. 
Nevertheless, it must be noted that there are limited guidelines to support teaching professionals in adapting their classrooms to suit the diverse needs of learners. The suggestions as previously discussed can be considered ambiguous as they do not offer strategies for one to incorporate these elements into their classroom. The guidelines tend to generalise certain aspects without providing a consolidated plan on how to achieve the desired means. For instance, it could be considered infeasible to avoid "sudden background noise" in a mainstream classroom environment when concepts such as collaboration, communication, and learning through play are key areas within the new curriculum. Additionally, the unpredictable and excitable nature of children is not always an aspect that teachers can determine or predict. Thus, a classroom environment that attempts to “completely shield the pupil with autism from outside influences is not necessarily the best solution for their long-term development.” (Mcallister and Maguire, 2012, p.2) This would suggest that exposing children to an environment where they may encounter these stimuli will help them adjust to life outside of the classroom environment and thus be more beneficial for their behavioural and social development. Avoiding these stimuli may be more damaging to the holistic development of a child, as the school would be avoiding authentic experiences for these learners. It could allude that this approach would be counterproductive in helping children with ALN cope in situations where these experiences are unavoidable. Mcallister and Maguire (2012, p.2) summarise this perception further by insisting a well-designed classroom environment needs to appreciate that "preparation for life needs to not only be academic but also aid pupils' social [and] physical well-being." Namely, this would indicate that the wider development of a child is a consideration when altering learning spaces. Creating a learning space that heavily focuses on increasing the concentration levels of children through reducing typical classroom distractions may interfere with their development than a class that challenges these areas. 
Ultimately, the arguments discussed were used to illustrate the conflicting opinions, ideology and evidence that need to be considered when developing approaches to suit children with ALN. As briefly discussed, The Additional Needs Transformation Programme (2018) is essential to raise awareness of changes that could be implemented but also to ensure that teaching professionals are supported in addressing these changes. From viewing both arguments, one could strive for a balance to support concepts from both approaches to achieve a more inclusive classroom environment that considers the diverse needs of learners. This would create a classroom environment in which children can feel comfortable and in turn, could be more receptive to challenging situations or changes in the atmosphere. Teaching professionals could slowly tailor the child's learning experiences over time and introduce new concepts once the child feels secure in the environment and with peers.  Rather than completely removing these experiences and stimuli from a child or introducing them all at once as suggested by the ideas discussed. This also encompasses the structure of the humanistic learning theory which promotes a pupil orientated learning environment that focuses on a flexible approach to suit the individual needs of the children. As Khatib, Sarem and Hamidi (2013, p.47) maintain, the aim of humanistic education is not restricted to "developing the cognitive and linguistic capabilities of the learners but also paying attention to the learners' emotions and feelings." Therefore, one could state that focusing on the holistic development of a child can lead to improved learning outcomes for children to reach their full potential.

Reflection on Experience
Critical reflective practice is essential in the teaching profession to enrich one’s understanding of the pedagogy and principles they use to operate their classroom. To allow us to question our assumptions and strategies to ensure we promote an inclusive classroom environment that supports the holistic development of all learners. Reflection models can aid researchers with structuring reflective practice to allow comparison of each new experience. The work of Brookfield (1998) has been used to frame the reflections of this experience using the four lenses of: the autobiography, leaner, colleague and theoretical. Using these lenses "make us more aware of those submerged and unacknowledged power dynamics that infuse all practice settings […] and help us detect hegemonic assumptions." (Brookfield 1998, p.p 197-200) Consequently, using this framework will allow us to evaluate our experience through different perspectives.
Namely, the autobiography lens allows one to reflect on experiences and consider why we gravitate to certain concepts or ideologies based upon our own opinions or experience. This lens allows us to consider elements in which "we feel strongly committed, but that seems unconnected to any particular pedagogic model or approach we have learned." (Brookfield 1998 p.p 197-200) In relation to this experience, my own beliefs and lack of experience in this area guided me to focus on a critical incident involving a child with ALN as I want to further my knowledge in this area to enrich my personal and professional development. Therefore, it could be stated the understanding from this observation I have gained will influence my future decisions and my pedagogy which could be described as an emotional response to an experience. Moreover, due to the nature of the research and being a non-participant observer, it is difficult to comment on the learners' lens. I was not able to generate information or data on the pupil's perception as I was actively attempting to reduce my interaction with the children to remain objective. Although, regarding the colleague lens I was able to engage in a discussion with my university peers about the observations that we all experienced. This is essential to allow us to explore our experiences and develop what we can all learn from each one. This collaboration with our colleagues can allow us to "check, reframe and broaden our theories of practice." Consequently, we can compare our similar situations and view a range of different perceptions to base our future decisions off and improve our practice. Finally, the theoretical framework is applicable in this instance due to the research that was undertaken regarding; The Transformative Model of Additional Needs, the impact of classroom structure and autism. This information allowed me to highlight ideas that were reflected in the observation but also allowed scope into new ideas and how I could implement them to improve my personal and professional development. As this is an area that I have no prior experience with, therefore my knowledge has vastly expanded in this respect. 
From the research conducted and reflection on the critical incident, it was evident that the development of child 'X' was supported through peer encouragement, positive relationships and staff that were knowledgeable about the learner's additional needs and behavioural patterns. Although, it could be suggested that within the classroom the behaviour of child 'X' was accepted as an everyday occurrence. This prompts one to consider the importance of the staff implementing preventive strategies to reduce these outbursts in the first instances instead of the focus solely being on the appropriate reactions for this behaviour. To accelerate the progress of the learner and the existing great support system that is already having vast positive impacts on child ‘X’. For instance, perhaps creating a ‘quiet corner’ in the classroom for child ‘X’ with preferably a screen or a cabinet to block the stimulation of the classroom environment out. This space can also be used as an indicator to the teacher that the environment is becoming too overwhelming for the child so the staff can deal with the issue before it can escalate further. Secondly, the end of the day routine appeared to trigger an emotional response from child ‘X’ therefore allowing child ‘X’ to collect their belongings first and wait in their designated quiet corner to go home could also avoiding distressing the child at this point of the day. This could be suggested as a cost-effective and relatively simple new strategy to implement which can assist with a smoother transition into the final aspect of the day and support child 'X's' emotional wellbeing as this space can be accessed whenever the child feels too overwhelmed.  

Conclusion
As demonstrated, the non-participant observation approach that was used to conduct this observation was effective to an extent. However, it is evident that the researcher's presence inflamed the behaviour that was witnessed within the critical incident. As stated, child 'X' was very unsettled from the start of the day due to their being an unfamiliar adult in their learning space as this upset the balance of the classroom routine which as discussed, is extremely important to many people with autistic tendencies. Therefore, it is difficult to comment if the recommendations of classroom adaptations are as necessary on a more typical classroom day. Although, it was also stated by the teaching staff that this behaviour from child 'X' was a relatively regular occurrence. Thereupon, having these arrangements will allow the child to have the option to withdraw themselves from an environment that is too stimulating which will increase their independence as they start to take actions to regulate their behaviour. Nonetheless, engaging with this paper has prompted the researcher to partake in reflective practice which is crucial within the Professional Standards for Teaching and Leadership in Wales. The standards have been described as "the skills, knowledge and behaviours that characterise excellent practice and support professional growth." (Welsh Government 2020, p.2) The standards are intended to prompt practitioners to reflect on their practice individually and alongside other professionals, to develop pedagogy and support teaching professionals with their personal development. Self-reflection and continual professional learning have been identified as some of the values and dispositions promoted through the standards. These concepts have been encouraged by the research as an area that has been identified in which more information is required to enrich the understanding of the researcher. From the findings, a plan has been formulated to assist understanding in future practice. This act of reflective practice is allowing teaching professionals to consistently refine their approaches to contribute to be a more informed and equipped practitioner. Consequently, the act of reflective practice is entwined with personal development within the teaching profession. 
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o responsibiltes, encourage collaboration, support social and emotional development
Offline and positive relationships.
Save
Printer Properties The Four Purposes: ethically informed citizen who can evaluate evidence and can
. understand and consider the impact of their actions when making choices and acting.
Save As .
Settings
— Direction
Print B iRnntAllPages o (What can be observed that helps learners understand what they are engaging
=] The whole thing in? What in the environment helps them understand how to achieve well)?
Share Pages: The teacher gave a summary of each activity to the class and before she sends them off
to complete these task, she asked everyone to put their thumbs up f they understand
o Print One Sided whatis expected of them. She evaluates their understanding before letting them start
Only print on one side of the... the task. At this point she also asks i anyone has any questions.

‘The instructions for each task are left near each activity station to remind the children

Transform Collated what they are supposed to be doing,
S Ateacher and teaching assistant are both sat on separate tables guiding those who are
123 123 123 doing the written work.
Close
™ Portait Orientation o Acces: and challengs

(What can be observed in the environment that enables engagement of
learners? What can be observed regarding levels of challenge?

A

- Asthisis a mixed ability class the activities reflect this. Some stations have been
21cmx29.7 cm

designed to sretch the children with the help of teaching staff while there are more
simpler tasks that children will feel confident doing independently.

Normal Margins . When the “higher ability” group reaches the literacy table with the teacher as well as
Top: 254 cm Bottom: 254 ... asking the children to collaborate ideas she also gets the children to write down a
sentence to summarise their opinion. Whereas the other groups work in partners and
just one of them writes down key words.

1 Page Per Sheet -
Assessment
p—— (Can anything be observed about how student's existing knowledge is used? Can
Account Ffage Setup anything be observed regarding the development of knowledge during or after
the experience)?
Feedback The tasks were based on a book the children studied the week before, so their
knowledge and understanding of key elements of the story would have guided them
. through each task. -
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that they are designing a stamp is so it could be created into a real one in order for them
tolearn the process of sending and writing letters, as requested by a class member.

‘The skills that one could gain from this session is: attaining knowledge that is applicable
outside the classroom ~ practicing real life experiences,

Links to the Four purposes of ~making links between skills taught in school and
highlighting how they can be used in the real world. — “Healthy, confident individuals
whos are ready to lead fulfillng lives as valued members of society.”

“Creating authentic context for learning and encouraging children to take responsibility
for their learning” ~ relates to these pedagogical principles.

Direction
(What can be observed that helps learners understand what they are engaging
in? What in the environment helps them understand how to achieve well)?

The teacher showed the class an example of other pupils works from another class to
show what was expected of them. They were also shown that if they completed their
work to a high standard, they would be able to get their design made into a real ane.
The teacher tried to limit the help she would give to the children and moved around the
classroom instead of sitting in one spot, 5o the children sat around her did not become
too dependent on her. Although, once a child has finished their stamp, they had to show
the teacher their design before they could have free time to play.

‘Access and challenge
(What can be observed in the environment that enables engagement of
learners? What can be observed regarding levels of challenge?

The activity was clearly explained so the children were aware what is expected of them.
The level of challenge was relatively low, and all the children were able to complete the
drawings with no assistance, although some children did need help with remembering to
put the price and class on their stamp.

Itwas a hands-on task that the learners could complete independently,

Based on a topic of interest- they were engaged with activity and completed it to a high
standard. The purpose/ end product was shown at the start children could see what they
are capable of achieve — could be a motivational influence?

Assessment

(Can anything be observed about how student’s existing knowledge is used? Can
anything be observed regarding the development of knowledge during or after
the experience)?

At the end of the lesson children could say why we need stamps and what they are used
for. Some could even differentiate between first-and-second class postage. This was
assessed by the teacher asking children questions regarding stamps when they showed
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Info
HPGOCACT (HP Desklet 2600... Allindoor activties pitched at the same abilty.
Offline - The lesson began with the children on the carpet while the teacher
Save went through the learning objectives and lesson aims on a short presentation. The lesson
Printer Properties ‘was formed from an idea that a pupil came up with which is presented on their Pupil
Voice' display board in the classroom. (at the start of every term the teacher asks the
Save As - class what they would like to lear) this lesson was created from the suggestion of
Settings Student ‘X’ who was keen to learn how to post a letter and the class were made aware
- that this was “X's lesson.”
Print T Print All Pages . The focus of this lesson was to create a stamp with a fairy tale theme. The class also
=l the whole thing discussed the difference between sending an item via first- and second-class postage and
how the price varies. The price of the stamp and posting method had to be part of the
Share Pages: ‘stamp design. At the end of the lesson the children were told that their designs were
£0ing to be sent to the post office to be made into real stamps. Once they receive their
Export Print One Sided Very own stamps there new aim would be to write a letter to post to their home address.
po -
Onhyjprintononc Sidechthes AOLE that are evident: Numeracy and Mathematics and Expressive Arts.
Transform Collated . Frm— Ty
123 123 123 (What is the classroom ‘vibe.”? What do attitudes, dispositions, behaviours
towards learning seem Like at this point in time?)
Close o
Portrait Orientation v Children are well behaved and engaged and listening
They are willing to participate and give answers — children appear comfortable
w0 Children appear excited about the prospect of creating their own stamps/motivated
- them to complete the work to a high standard
21cmx29.7 cm No children running around or straying away from task in hand
Reasonable noise levels
Normal Margins
Top: 254 cm Bottom: 254 C... Objectives
P: (What happens in the environment that communicates the purpose of the
experiences? What can be observed regarding the way lesson activities relate
1 Page Per Sheet - to these purposes?
The lesson objective set was “to design a fairy tale stamp” this was left on the board
Account Page Setup throughout the lesson. It was also explained at the start of the lesson that the reason
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& open Year one
Morning session
Printer Lesson details: (Context and focus -/ AoLE/subject- 15 it near start of end of
Info unit of study? Indoors/ outdoors? Ability range? Any particularly relevant
HPGOCACT (HP Desklet 2600... information).
Save Offline Indoors — Numeracy/ Maths lesson
Printer Properties LO- Having and Doubling Towers up to 10
Save As . The children are given cards with mathematical sums and the answers to these sums will
Settin gs form the length/how many cubes long their towers will be. The towers are created using

math link cubes. The children must work their way through every sum given to their

Print [P Print All Pages table.

= o Task was broken up into mixed ability groups — some tables were only required to
e wholcithing] ‘answer sums up to 10, while other tables went up to 20,

Share: — The teaching staff worked with one group at a time to then write the completed sums

down in workbooks.

Print One Sided
Only print on one side of the...

Bxport - AoLE- Numeracy and Mathematics

Classroom culture

Transform Collated . (What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours
123 123 123 towards learning seem Like at this point in time?)

Close o Children are well behaved and are listening to the instructions of the teacher
Portrait Orientation -

They appear calmer after having a break from the fist session and seem more familiar
with the task and the equipment needed to complete it.
Overall pupils seem happy and ready to start a new task.

A4
21cmx29.7 cm Objectives
(What happens in the environment that communicates the purpose of the
Normal Margins experiences? What can be observed regarding the way lesson activities relate
- to these purposes?

Top: 2.54 cm Bottom: 2.54 c...

The activity served as physical demonstration of the mathematical concept of halving

=] 1 Page Per Sheet . and doubling that they were expected to complete in their workbooks.
Direction
T Page Setup (What can be observed that helps learners understand what they are engaging
in? What in the environment helps them understand how to achieve well)?
Feedback
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The teacher ran through an example with the class to make sure everyone was aware of
what was expected of them.

This was an independent task with little guidance/ instruction off the teacher.

As all the instructions were given on each individual maths question. It appeared that the
class were familiar with this sort of activity as every child was able to give the task a go.
Although, when it came to writing up the sums in the workbooks the children needed a
lot of help off the teacher and could only attempt this with a member of staff sat next to
them guiding them through.

‘Access and challenge
(What can be observed in the environment that enables engagement of
learners? What can be observed regarding levels of challenge?

Some of the children had to do sums up to 10 whereas the teacher extended the task up
1020 for some learners.

The teacher combined a hands-on activity with one that involves writing and working out
mathematical sums to keep the children engaged and focused on the task in hand. While
using equipment and an activity that they are familiar with to give them confidence to
try the task.

Assessment

(Can anything be observed about how student’s existing knowledge is used? Can
anything be observed regarding the development of knowledge during or after
the experience)?

Prior knowledge on the concept of halving and doubling numbers i needed as these
ideas were not explained thoroughly before the activities began. After physically seeing
how the size of a tower can be halved or doubled may help the child remember how to
do these sums in future mentally. This concept was tested when the children were asked
to write the sum down into their workbooks to explain what had happened to their
towers. Although, many students did struggle with this element of the lesson. e.g,
numbers were written backwards, and children were confusing the addition symbol with
the equal to symbol.

Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you
come across them in future teaching)?

This was still ot enough guidance for some pupils, 5o the teacher allowed them to have
a little break from the task and called individuals back up to work through the sums with
her. The teacher called this taking the work from “good" to “excellent” and this consisted
of the pupils re writing the sums in a green pen to show that they had spent extra time
‘going back through the work and reflecting on how to improve it. Children are taking
responsibility for improving their own work (12 Pedagogical Principle), allows children to
reflect on concepts they are unsure of ~ promotes growth mindset.
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=l The whole thing
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Export -
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Close
™ Portait Orientation -
Objectives
(What happens in the environment that communicates the purpose of the,
A experiences? What can be observed regarding the way lesson activities relate
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NogralMaroins - children’s memory into the key elements of the story in preparation of the writing task
Top: 2.54 cm Bottom: 2.54 c... they were expected to complete. It also gave the children the chance to get some fresh
air and a change of scenery to help boost their concentration when they were visited
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Print Instruction for each task was left near each outdoor station and the teacher briefly
5 Open outlined each activity station. No other guidance was given to the children, the teacher
wanted the children to use there initiative with this task.
Printer Also | do not think any of the children needed anymore assistance or guidance with this
Info task, all abilities could achieve the desired outcome.
HP6OCACT (HP Desklet 2600...
G M Access and challenge
Save (What can be observed in the environment that enables engagement of
Printer Properties learners? What can be observed regarding levels of challenge?
Save As . . o thic was | "
Settings Low level of challenge required for these activities. | think this was intended to give the
children a bit of a guided play session, so they were not required to concentrate for long
Print [P Print All Pages periods of time. With the intention that they would be ready to learn when re entering
=] The whole thing the classroom.
Lots of resources so every child had the chance to use each item. All items were kept in

Share Pages: labbled boxes that were low to the ground so the children could have access to them
without teacher intervention.

o Print One Sided .

Only print on one side of the... Assessment
(Can anything be observed about how student’s existing knowledge is used? Can
Transform Collated . anything be observed regarding the development of knowledge during or after
123 123 123 the experience)?

Close D) Aot Orientation . Familiar items were used ~ toys that they may have in the house and doing actviies that
they will see happing at home. Existing knowledge of how to use these to create what
was needed required.

A
21 cmx 297 cm v Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you
Normal Margins . come across them in future teaching)?
Top: 254 cm Bottom: 254 C...
This is use of outdoor learning would be something | would incorporate into my teaching,
= but | would not necessarily classify as a critical incident. As it s giving the children a
S|| 1 Page Per Sheet = literal break from the classroom as well as a break from more challenging activities. It
allows the children to burn off some energy and get creative through playing so they are
Account Page Setup ready to continue with the rest of the day’s activities. Ensuring there is a purpose that
ic you are covering and valuable skills to gain/practice. Could link
to Cognitive Load Theory- giving the children a break to avoid Cognitive overload.
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Details relevant
to the research

28/05/20
Year one

context. Took place at the end of the day when the children were sat on the
Date/time. carpet waiting to go home.

Age/stage of

group.

people

involved.

Contextual

information

from field

notes.

What “The children were very excitable, and the atmosphere rapidly grew
happened? A | chaotic as the teacher began calling out pupils to collect their

detailed belongings, Simultaneously the teaching assistant was calling out
decription of | names for children to collect their artwork from the day's activities.
what you This caused a large flux of pupils to enter and leave the room at one
observedand | time. The children who remained seated became fidgety and from their
what thoughts | facial expressions and body language it was evident that they were

on pedagogy | eager to be involved and collect their items. This contributed to a large
and practice | amount of background noise and chatter in which the teacher began to
occurred to you | raise her voice to be heard over the rapidly growing noise level. Child
asa result X’ became very agitated and began continuously running laps around
looking towards | the classroom. It appeared that the child was establishing a routine and
your research. | trying get a grasp on a stuation that seemed overwhelming through

continuing to run in a pattern and just focusing on the act that they
were doing instead of the environment. | think this was a way of
‘communicating to staff that the environment was too disruptive. ( The
class teacher did not make the child aware prior to the viit that this
research was going to be conducted so the child did not have time to
adjust to the changes in the class environment, Therefore, the child
was unsettled throughout the entire day but the class teacher also
‘explained that this type of behaviour was not unusal for child X' to
display.) Also the rest of the class were unfazed by this act and one
child turned to the researcher to inform them that the child was not
“being naughty.”

12 padegological Principle — “Support social and emotional
development & positive relationships” ~ how s this child being
supported?

“Healthy, confident individuals who: and are ready to lead fulflling lives
s valued members of society.” ~ what is being done to support
learners with ALN in a mainstream schoool setting? Links to the
Transofmative Model for ALN in Wales,
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Details 28/09/20

relevant to the | Year one

research Morning session

context.
The lesson was a mixture of indoors and outdoor activiies.

Date/time. twas a follow on from last weeks reading of ‘Goldilocks and the Three

Age/Stage of | Bears. The class were divided into their ability groups and roated

group. around the activity tables. (Please see feild note in the appendix

people number 1 for further descripton of class activitites set)

involved.

Contextual Prior knowledge of how to make a collage and what one looked like

information | was assumed by the class teacher but some children did not quite grasp

from field the concept. This led to confussion of certain individuals who then

notes. questioned their group memebers and this reulted in the whole group.
missunderstanding the task in hand and strayed off topic. This group
became very disruptive and began fidgiting with the materials instead
of using them for the intended purpose. For instance, they began gluing
their hands together and ripping the tissue paper up into tiny pieces.
The group grew very giggly.

What “The teacher stopped the lesson early as the pupils began to be too

happened? A | disruptive and this resulted in the pupils working on a different task to

detailed become dissengaged with their work and more preoccupied with what

decription of | the pupils on the crafts task were doing. Other pupils also started to

what you crowd around the crafts table to see where the commotion was coming

observedand | from.

what thoughts

on pedagogy | The teacher transformed the lesson into a circle time acitivity by asking

and practice | the pupils to voice their opnion with how they think the lesson went,

occurred to you | and what the teacher could do next time to improve. One pupil

asa result summarised the morning session with the statment “we got a bit

looking towards | muddled.” The teacher announced that she would spend her break

your research. | time reflecting on how to continute the activities in a different format

atanother time.

This would be important for one to emulate if the situation required as
the teacher was using her incitive to tur the lesson around into a
postive discussion with the pupils, instead of ploughing on with the
acitvity and continuing to tell off the disruptive children, which could in
effect damage the atomsphere of the class and her relationship with
the pupils. The teacher was not affraid to admit that the lesson was not
going to plan and instead of trying to just get the work done and push
through she brought it to an end,

‘The teachers use of self reflection will allow her to reduce the risk of a
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= asit is helping towards creating- ethical, informed citizens who: find,
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Share
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CRITICAL INCIDENT IDENTIFICATION RECORD

Det:
to the research

context.

Date/time.
Age/Stage of
group.
People
involved.
Contextual
information
from field
notes.

s relevant | 28/09/20

Year one

Afternoon session

Allindoor activities pitched at the same ability.

The focus of this lesson was to create a stamp with a fairy tale theme.
The class also discussed the difference between sending an item via
first- and second-class postage and how the price varies. The price of
the stamp and posting method had to be part of the stamp design. At
the end of the lesson the children were told that their designs were
going to be sent to the post office to be made into real stamps ( Please
see appendix 2 for further contextual information)

What
happened? A
detailed
decription of
what you
observed and
what thoughts
on pedagogy
and practice
oceurred to you
as a result,
looking towards
your research.
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‘A pupil approached the teacher to ask where the class stationary box.
was and if he could get an eraser. Once the child had located the
stationary box the teacher addressed the class by asking, “do we need
to ask to get equipment?” The class responded no. It appears that the
teacher is trying to promote independence of the class by ensuring the
class is aware how to locate any resources they may need and keeping
them stored in low shelves which are clearly labelled. In an attempt of
reducing dependence on the teacher and her instructions to promote
positive engagement with peers to help resolve problems. Also, to
enable creative freedom and an environment in which the children feel
confident in using their initiative and are comfortable to move around
without the teacher’s permission.

Humanistic approach: less authoritative classroom, promoting the
autonomy of pupils, encouraging the children to use own judgement -
links with the Four Purposes of “healthy, confident individuals.”
“Encouraging pupils to take responsibility of learning” 12 Pedolog
Principles.

Trying to reduce the power dynamic of a classroom and giving
ownership to students — Maslow Hierarchy of needs — ‘Belonginess
needs' tier the teacher is promoting the class to feel a sense of
ownership of the space- they should feel free to walk around i
shared space not just the teachers. ‘Esteem needs’ tier- trying to
promote the children to trust their initiative to build confidence and
thus feel good about themselves.
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