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A critical evaluation and identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident


Introduction 
This essay is built upon observing various classes within a school setting, with the aim of reflecting on a critical incident. You may be wondering what is a critical incident? A critical incident is any unplanned event, that can be seen as a misbehaviour or distraction, that occurs in a classroom. It comes in a variety of forms and can often be so small it is possible to go unnoticed unless you bring attention to it. It only becomes critical when it “attracts widespread attention, changes the way we think or act and lives on in the collective consciousness” (R, W Schwester, 2012 p.16). This implies that the incident only becomes critical when it gains a reaction.  I will analyse how historical theory connects to the incidents that I will review. Generalizing the types of incidents that I observed within a classroom, the majority of them related to behaviourism and collaboration. In respect of this, I am only going to focus on how and why additional learning needs react to positive reinforcement, in a way that is unique to each individual. I will be looking at the area of disruptiveness and how each individual ‘s emotional and physical state play a key role in how it develops. Throughout this case study, I will analyse my research and beliefs in order to negotiate my next steps. Currently, I am knowledgeable of how to use an appropriate approach when differentiating within a classroom, having a plan that suits my specific classes to involve the decision-making process with the staff; a key factor in gaining a professional school community to support all pupils.

Observation
Ysgol Gyfun Gymraeg Gwyr was the school that I attended in order to observe a critical incident. Whilst observing, I remained with a class of 25 pupils whom which were in year 7 and 8, between ages 11 to 13, also known as key stage 3. The school achieved their highest GCSE results to date in 2019, resulting in 76% achieving 5 A*-C grades. The school is forever growing, with 1057 pupils attending for the year 2020 to 2021. Not only attaining good GCSE results, Gwyr has a reputation for sports, along with competing in the welsh National Eisteddfods every year. Situated in Gowerton, Swansea, the school has a range of different backgrounds, like many other schools in Wales. On the list of deprived areas in Wales, Gowerton is currently ranked “1,445 out of 1,909 in Wales” (Welsh Government, 2019) which gives us the impression that the area is on the upper end of the scale. Strengthening this point, only 5.4% of children are eligible to receive free school meals in Ysgol Gyfun Gwyr. Those with additional learning needs “participate in a broad, balanced and differentiated curriculum” (Estyn, 2014) to support and adapt the learning that they receive, in order to achieve their full potential. The final number of those with additional learning needs that attend Ysgol Gyfun Gwyr is not stated. 

The pupils are the main focus of the school, which is evident through Estyn rating the school as “excellent” and ranked 5 out of 207 (Miller and Wightwick, 2019) along with Wales online rating them a five out of five (Wales online, 2019). During my visit, I kept in mind the information on how to be a good, ethical teacher, whilst attaining the “confidential and anonymous treatment of participants’ data” (Bera, 2018 p.23) to avoid crossing the conduct of research. I respected their privacy and their rights of confidentiality. Due to the global pandemic, COVID-19 had a huge effect on the number of pupils per classroom. I was placed in a ‘bubble’ which meant that I couldn’t mix with the rest of the school. This resulted in wearing a mandatory face mask whilst observing, along with only being allowed to observe year 7 and year 8. Nevertheless, I was warmly welcomed and enjoyed the opportunity. In contrast, I felt I could have benefitted observing those in key stage 4 to possibly be introduced to different types of behaviour and a higher level of education. 

Methodology 
By remaining a “passive observer” (Kumar, 2014 p.174) this enabled the pupils to remain the focus of the classroom, creating a successful teacher to pupil learning environment. Had I participated in the activities taking place, I would draw the attention to myself as appose to those within the “ecological context” (Bronfenbrenner & Morris, 1998 p.993). This meant instead of communicating with those who are already in the environment (school classroom), those who are new to the environment, such as I, could interfere on the transformation of energy from peer to peer, of which was not my aim. My aim was to be a non-participant observer, this assisted me to successfully note my observations instead of playing a part in the activity. Acknowledging that there are “4 different types of observation” (Alicea, Suárez-Orozco,Singh, Darbes, Abrica, 2016 p.763), with the ‘complete observer’ being the contrast to the way I chose to observe, I felt as though this method was possibly the most effective.

One of the downfalls of being a ‘non- participant observer’ is that I didn’t have the opportunity to get to know the children very well and therefore unable to build a repour with them. On the other hand, I am also aware of the “hawthorn effect” (Payne, Payne, 2004, p.23), the term used when a researcher observes something, for example in this purpose, a classroom. This effect happens when those who are being observed are the “subject of social investigation” (Gustav Wickström and Tom Bendix, 2017, p.363) resulting in behaviour change. As a researcher, I am tasked with the difficulty of finding out how this change happens. I observed 6 lessons, with a duration of 50 minutes each, throughout a 9:00-3:20pm school schedule. Due to the global pandemic, I was only able to observe for one whole day in order to follow the safety guidelines.

Following a structure such as Steer documents, (appendix 1- 4) whilst observing, supported me to make use of my time sufficiently. I gained good time management as I didn’t have to “spell out every action” (Fletcher-Wood, 2016 p.3) allowing me to focus on making quick beneficial summaries. The Steer Documents provided questions to consider whilst observing. Using this document, enabled myself to consider the key aspects. This kept a structure, avoiding me from going off topic. On the contrary, I felt restricted in what I could talk about, due to the question already being in front of me, instead of creating the questions myself and possibly questioning something different to those whom were following the Steer Document. 
Another method I used was the “4 approaches to the analysis of incidents” (Tripp, 2011 p.44) which was to acknowledge the various strategies that was included when observing and to avoid getting absorbed in the incident. I attempted to view the incident in a “narrative perspective” (McCabe, 2002. P.45) rather than a personal view to restrain bias tendencies. On the other hand, I acknowledge that social construction can play a key part to how you view situations. However, in accordance to the new curriculum, and “post-modern society” (Doll 1993), being open and diverse creates opportunity for successful professionalism and development practice. 

Critically observing an incident requires a broad approach and a“clear view” (de Bono, 1976), in order to assess the situation appropriately, meaning that the perceptions have to be correct to achieve the logic of simplest form. However, when analysing the incident, a range of questions arise in my mind as to why this incident has occurred. Is it connected to behaviours? Is it reoccurring? Or is it the first time it has ever happened? The coRT method supports the idea of how “this behaviour of patterns in such a system, has a dynamic geometry of its own” (Segal, Chipman, Glaser, 2014, p.37) but also the importance of exploring a subject not just supporting it.  This emphasises the importance of understanding where the incident originates allowing teachers, pupils and the school community to work together in progressing into an “individual autonomy within a just society” (Masschelein 1991, p.97).  This can achieve improvement, scaffold (Bruner 1978 p.19) and mould pupils into confident, achievable humans through using different pedagogical approaches.


The four purposes
The change in curriculum focuses on “4 purposes” (Donaldson, 2015 p.33) that now plays a crucial part in all schools in order to encourage young learners to reach their full potential and to support them into adolescence. This critical incident shows a link to both “Healthy, confident individuals” and “Ambitious, capable learners” (Donaldson,2015 p.33.). Referring to an “ambitious learner’, the pupil is already making progress and implementing this into his learning, through engaging with others in a positive way. An example of this during the incident (Appendix 1), is the pupil will face a variety of challenges depending on the class. This includes the changes to environment, now being on the yard instead of the classroom, and having to adapt to his surroundings and teachers, while being given ground rules to follow. All of this can be overwhelming for someone who has Additional learning needs and to intervene, especially when an incident arises may cause disruption in terms “of their learning and behaviour” (Dwivedi and Gupta, 2000 p.37). It is important to be fully aware of the approach as a teacher, and to identify the “behaviourist psychology” (Skinner, 1938 p. 368-369) before making assumptions. Adapting to these changes is something that the pupil has to overcome. Observing, I could see that pupil A was confident in his surroundings and that he was used to changing his environment frequently. It is important for individuals with ALN to be introduced to new strategies of learning, as it not only pushes their boundaries in a positive way, but also the teachers. 

An advantage of becoming a “healthy, confident individual” (Donaldson, 2015. P.33) is the ability to connect to the incident as the pupil is mentally challenged. The teacher was enhancing his learning skills, by introducing a different approach to learning. Someone who has ALN, may need constant support and their behaviour needs to be “operationally defined” (Wearmouth, 2013, p.12), meaning that effective behaviour management needs to be put in place in order to decrease or support pupil A’s needs. 

Pupil A also had a 1 to 1 learning support assistant who helped him when required. This aided his emotional well-being as he was aware that he wasn’t alone in the new environment and that someone was constantly by his side if he needed it. Building these relationships is very important when in a school setting. My reasoning for thinking this, is that a good substantial teacher to pupil relationship shines through in how the pupil behaves in that lesson. In this situation, the incident played out the way it did due to the teacher having a close relationship with the pupil and that she reacted to it in the appropriate way. The teacher was aware of the pupil’s triggers. The mutual respect shone when the pupil reacted back to the teacher telling him off, because the incident was never repeated. I Believe that if there was no trust between them both or that the teacher didn’t know the pupil as well as she did, the incident could have taken a different course. Working individually and in pairs within this session, touches upon the pupil working towards becoming an independent learner and collaborating with others. 

Literature review
It would be impossible to include everything in this case study, however exploring the key aspects of the incident is crucial and throughout I will be referring to appendix 1. I would advise you to read the incident, to gain understanding of how I have made approaches into it being critical, and for your own understanding of the following discussions and arguments. 

“The students are the depositories and the teacher is the depositor” (Freire, 1988, p.57) however with the new curriculum fast approaching, some may argue that this is not the future, considering a new education tribunal is being put in place (Welsh government, 2018). In this incident, pupil A has additional learning needs; this wasn’t assumed, this information was shared by the teacher who taught the class. Being autistic is challenging and is usually diagnosed in early childhood. Autism can interfere with daily living and can have an impact on how a child develops the skills to use throughout their lives. Not only does it have an effect academically, but also a social effect due to some on the spectrum, having difficulty with “mental retardation and language disorder” (Lord, Mcgee, 2001, p.6) which creates their patterns and lifestyles to be unique.

Positive reinforcement is used in this incident, after a behaviour has occurred. Observing, the pupil complied with the request, which identifies that he has responded well to the positive reinforcement. In response to his behaviour, using a humorous manner, the teacher stated, “Please do not throw water in the air pupil A, we don’t want it to rain”. The teacher decides to move pupil A next to pupil E for Pupil A to work more successfully, pupil E responded “of course” and therefore, pupil A listened and sat next to his fellow peer. Due to this, the pupil refused to follow the rules because of his additional learning needs and the type of behaviours that parallels his needs. ALN should be taken into consideration when approaching and dealing with how to reinforce good behaviour. 

Challenging the observation, Vygotsky’s theory “the zone of proximal
Development” (Vygotsky,1978) uses socialism in order to shift the understanding from the teacher to the pupil. The theory works on giving the pupil the confidence to achieve something. While 3 important components play a crucial part in Vygotsky’s theory, there are links with those components in this incident (Appendix 1). Those being the support assistant, the pupil being sat next to someone who is more able and talented, and a practical environment (outside), in order for the pupil to be highly engaged in the supportive activity. Positive reinforcement benefits social interaction, of which is crucial for someone who is autistic as it helps to “develop specialist methods and address particular resources” (Cole, 1990 p.45) which results in a humanitarian aid. Also, Vygotsky’s theory mirrors Bruner’s theory (1961) when it comes to facing language. Bruner argues that language can be the assistance to free an individual of complexity and become the path in facilitating a child’s thinking and then transferring these to a practical engagement such as working with another peer. Here, positive reinforcement is instigated in the verbal instruction from the teacher, both before and after the incident. 

This theory correlates with the paradigm interactions (Dillenbourg et al., 1996) of which mechanisms of learning outcomes is achieved through collaboration. One of the four purposes in the curriculum (Welsh Government, 2019) is to enable learners to be “ambitious, capable learner, ready to learn throughout their lives” and the article from Pearson (Lai, 2011) plays a parallel part in the desires of the 4 purposes. Focusing on the impact of a more talented and able pupil helping another who is considered lower ability level, is a powerful way of grouping in order to achieve a successful outcome. Lai suggests that collaboration should be a “coordinated effort” (Lai, 2011, p.2) although linking back to Skinners theory of ‘behaviourist psychology’, and does this idea of function of change in the learning and collaborating, create change in the behaviour? Instead of Pupil A working alone, he is now working with a fellow peer instead of the teacher. In defiance, in Pupil E’s situation, working in a pair with someone who has ALN, changes the whole dynamic due to the difference in lack of skills and speed. But again, if pupil E takes the lead when working with pupil A, this benefits pupil E’s leadership skills. Yet pupil A’ confidence and thinking ability progresses and he may feel equal and collaborating with his peer may have a greater effect than working alone or with his teacher. Touching upon the policy of inclusion (Wallace and Donelly, 2004 p3) this scaffolds him into building his existence and skills, which pushes both pupils to achieve growth and also supports the teacher to reflect on good practice whilst using differentiation. 

This theory holds hands with Didau’s theory on reaching “stage 4- the independent learner” (Didau, 2013 p.5) due to the theme ‘humanism learning’ arising. Through co-ordinated learning and facing challenges together, constructivism appears due to the teacher giving freedom to the pupils to help them question their own learning. This shows a similar manner of behaviourism. 

Reviewing Freire’s theory in conjunction with Lai, Vygotsky, Bruner and Didau, is that Freire’ approach of scaffolding a pupil is in a completely different form to the others. Reason being, is that Freire explores education as a cultural action and that teachers should have control over pupil’s consciousness. However, acknowledging that it is difficult to gain control of a challenging pupil without ALN, never mind the pressure of having control of one that does, Freire plays a crucial part in the contribution to education. On the contrary, his beliefs on ideological positions and confining people to defined roles in life can become an issue. Those with ALN are often cut short, having experienced this myself when working closely with those who have ALN.  Unless appropriate, defining them can have a major impact when it comes to their learning path. Confidence is a skill that takes them longer to develop, so defining them to a certain role could be avoided. This has a lot to do with how our society refrain those with ALN in participating in certain aspects of school life. For example, referring back to Corbett thoughts of “the SEN label can become marginalised by schools” (Corbett, 1996 p.7), it is important to discriminate this humanist thought and remind ourselves that it is not a connotation to having “special” needs but only needs. Everyone has needs, just some need more attention than others. Querying, what is the socio-political regime in place and why is there constant discrimination towards those with ALN? Alternatively, should this differentiation of positive reinforcement happen in class, especially in front of pupil A’ fellow peers? and does this differentiation happen in all of his classes? Equally, did this happen because of the teacher to learner cycle including the mutual respect?

Through building various relationships, it is clear that structure to becoming beings for themselves is an achievement that teachers should aim for, as well as conceding that “an autistic child’s behaviour becomes unique” (Ferster (1961) p.225-274). Every situation should be approached in various manners.

Review
Evaluating the focus of the critical incident, it has opened a new interest into how those with additional learning needs, cope and adapt to the classroom environment. When structuring my reflection, I used a mixture of models such as the “reflective cycle” (Gibbs, 2020) and “ARC” (Arc, 1976) to enable a broad approach.  Using Gibbs method, allowed me to have a structure to my reflection. For example, my feelings about the incident. At first, I had no knowledge that pupil A had additional learning needs therefore, when the teacher originally reacted to the incident my first thoughts were “why is she treating him differently?” and if someone else in the class didn’t listen to the rules, would she take more action instead of playing it down.  I was aware that the teacher didn’t want to disrupt the class and I acknowledge that causing less disruption benefits the whole class when it comes to learning. However, when I approached the teacher and asked her why she reacted to the incident in such a way, only then did I learn that pupil A had additional learning needs. I don’t how severe his learning needs are or how he is supported within the school, although my feelings about this particular incident, is that he was fully supported in the next steps that were taken, in order to continue his learning and that he was in a safe environment. Overall, it was a very good experience and it enabled me to gain an insight of how behaviour is approached when using positive reinforcement. While being a “passive observer”, I was aware that there wasn’t anything more that I could have done to help the situation. It was completely out of my hands. I believe that the way the teacher handled the incident, proved to me that professionalism is the key focus even whilst involving humour when being assertive. This will stay with me while I take my next steps into the teaching career, as it reflected the importance of knowing your pupils to the full extent. It worked for both the teacher and for the pupils because the teacher could carry on teaching the lesson, while pupil A continued to be supported. 
The “4 lenses reflective practice” (Brookfield, 2017 p.5) is a great way of seeing the incident through another lens. Above, I have discussed how I have felt, but what about those who are directly involved?
Through the lens of the learner’s eyes, being in a safe environment enabled him to listen to his teacher and ease his behaviour. However, through the lens of pupil E when paired up with pupil A, I question what if she wanted to remain working individually and didn’t want to bring it up in the lesson. Perhaps she was too shy or didn’t want to arise the matter? The implication here is that when viewed through this alternative perspective, is it morally right that the pupil E (more able and talented) should be paired with someone who has ALN. My answer, aware of my own ethics and morals, is yes. Reason being, she needed more of a challenge. Pupil E needed those leadership skills, otherwise she was doing the same work as the average children in the class. The objective of the learning was to encourage collaboration within the classroom, regardless of how different in ability the pupils are. Their strengths and weaknesses play against each other to achieve success. I suggest that this was for the best for this particular matter. This reflective process informs and renews my perspective on those with additional learning needs.

Referring to my own practice, I would keep this lesson the same in terms of structure and change in environment. My reasons for this are, that I would also encourage the importance of pushing boundaries and challenging the minds of children. “Learning through and from experience towards gaining new insights of self-and/or practice” (Boud et al 1985; Boyd and Fales, 1983; Mezirow, 1981, Jarvis, 1992) is the solution to achieving good ethical practice. Continuing to develop my research, enhances my professional confidence, not only as a teacher but as a person. Here, the teacher has made sure that the class environment supports and extends the learning, and this is where I intend to research further in order to succeed. On the other hand, I would like to provide a behaviour system to promote learning, for example pupil feedback in my lessons will be something that I will focus on.

Conclusion
Research shows that collaboration can become a cultural tool that is shared between children through social interchanges and intersubjectivity, and these tools serve to connect them to their physical and social environment as well as shape their cognitive growth through experience. Differentiation when dealing with behaviourism is crucial within a classroom to enable progression, sustainability and achievement. As a practitioner, my role in reflecting should be consistent throughout my practice. Reminding myself of the “professional teaching standards” (Welsh Government, 2018) as this will become one of the tickets in enabling myself to become the best I can be. Referring to one of the standards “Set high expectations which inspire, motivate and challenge pupils” links not only to my next steps but also to the incident. Being a reflective practitioner will support and enable leadership and observations within a school setting. No matter what needs a pupil has, with the right support and using language to support their behaviour, an outcome can be achieved. In this case study, collaboration seems to be the best method used in order for pupils to achieve their full potential. Giving the pupils the confidence to use language to support their needs, will be a key aspect into creating a structured and progressive approach when creating the “Additional learning needs (ALN) transformation programme” (Welsh Government, 2019) a new programme introduced by the welsh government, for those with a disability to be given specialist and effective support. Creating new and exciting experiences, would suggest that those within a school community, ALN or not, will feel a sense of equality and belonging. 

Observation and field notes (See four tables below) 
OBSERVATION / FIELD NOTES (Appendix 1) 
(Questions adapted from Fletcher Wood (2016) 
	Date and time, year group: 28.09.20- 9:00am, Year 7  
 
 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 
· Science  
· Start of unit (second lesson) 
· AoLE- Using scales, volumes and measurements through using a measured cylinder. Identifying the large numbers on the object through cross curricular connection to Mathematics 
· The lesson is half indoors and half outdoors. Indoors focused on becoming familiar with the measuring cylinder by learning how to measure, while listening to the teacher’s instructions and then to write their measurements in their books. 
· Ability range is mixed from individuals with ALN such as autism (My knowledge is from the teacher letting me know who has autism) to very bright individuals. 
 
 
 
 
 
 

	Classroom culture 
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?) 
· Classroom is very excited. Some are chatting loudly with each other, while others are fascinated with the measuring cylinder almost as if they have never seen one before. There is one individual shouting ‘Milk’ at the top of his voice continuously while the teacher walks around the classroom giving the measuring tubes out. No one brings attention to the “Milk” shouting.  
· Majority of the class are excited to move into a different environment (outside) and are already standing behind their chairs, patiently waiting for the teacher to give them the signal to leave. Their ‘can do’ attitudes shone through their body language by being ‘ready to go’ and as the teacher asks them to hold their tube out in front of them to reassure that’s what their measuring, all individuals in the class, follow this instruction. 
· Certain individuals wait patiently and calmly now behind their chairs and this disposition starts to rub off onto the others. Finally, there is silence and the whole class are stood, neatly behind their chairs with their measuring cylinders. 
· At this time, their behaviour towards learning is very positive and full of excitement. They are eager to learn how to use this new object and my opinion is because this is a practical outdoor lesson, which is usually different to their usual lesson indoors. 
 
 
 
 
 

	Objectives 
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes? 
 
• The children will learn how to read a new object such as the measuring tube which will help build confidence in reading measurements and using numeracy 



	· Adapting to different environments of learning such as the school yard, instead of being in the classroom all the time. This approach is practical, different to usual which places a more interesting way for the pupils to learn.  
· The teacher has connected Piaget’s theory of teaching methods due to each individual developing their cognition at a different pace although when observing, the instruction of the lesson activity is repeated 3 times with the teacher standing at front of the class and demonstrates visually for the whole class to see and to be reassured that they understand the activity 
· Listing everything they needed to go outside and then answering the teacher by putting a ‘thumbs up’ to make sure that the understanding was achieved 
 
 
 
 
 
 

	Direction 
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)?  
 
· The teacher asks at random, “what am I asking you to do” and the pupil will answer with the correct instruction, instigating that this pupil has understood the direction fully. This also avoids a yes/no answer along with repeating the instruction once again to the whole class.  
· The learners understand through connecting ‘measuring’ to real life usage. For example, the teacher asked if they cook and bake at home, if they have used measuring jugs at home or followed instruction on the back of a cake box. This instantly grabbed their attention at the beginning of the lesson.  
· In order to achieve well, they each have a science booklet and are told to go to a certain page. On that page there is a sheet formed out with 3 boxes and they are told to write their measuring answers in it.  
· Pictures around the classroom including the school rules for example: respect, listen, be a good example for others and there are various scientific pictures on the walls. 
 
 
 
 
 
 

	Access and challenge 
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge? 
· Transitions from the indoor lessons to outdoors 
· Individual work by each having their own measuring tube, science booklet and as the teacher put the water into their tube, they all have an individual measurement because the amount of water is changed frequently for each pupil. 
· The pupils and the teacher have a strong relationship, I know this because of the way the teacher brings humour into the classroom while demonstrating how to use the measuring tube. 
· The pupils are communicating by putting their hands up to answer questions and they are also confident in asking the teacher questions if they are unsure of anything 



	· The teacher is verbally rewarding those that are focused and following instruction 
· The few with autism have a 1+1 to help them write down the measurement of liquid in their measuring tube, into their books. One pupil is slightly slower than the rest of the class when lining up in order to move on to their second and third measurement, but the teacher is aware of this and waits for them to make their way into the line before moving on.  
· The levels of challenge are also shown through the amount of liquid put into some of the pupils measuring cylinders because some are more than others, making the numeracy more challenging when measuring and writing down in their science books 
 
· A more abled pupil was sat next to another, made me question if they were put next to each other on purpose, yet I never found out the answer to this 
 
 
 
 
 

	Assessment 
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)? 
· Referring back to “how to use a Bunsen burner” which was taught in the previous lesson that I didn’t observe.  
· This lesson about measuring cylinders was new to them at the beginning, but after the experience, almost every pupil was successful in achieving a measurement and understanding why we measure by using numeracy.  
· The teacher also went back from the instruction to where they were at now (just written their measurements in their books) to reiterate following a step by step instruction 
 
 
 
 
 
 
 
 

	Specifics / Critical Incidents 
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)? 
 
It is important to build good relationships with your pupils, meaning, being aware of who has additional needs and needs that extra guidance. Along with connecting the lesson to real life situations so that the pupils can relate and gain interest. Promoting teamwork and a collaborative approach when teaching in order to be able to achieve a productive yet supportive lesson 
 
 
 
 
 
 
 


 
 

	Details relevant to the research context. 
 
Date/time. Age/Stage of group. 
People involved. Contextual information from field notes.  
 
	 CRITICAL INCIDENT IDENTIFICATION RECORD 

28.09.20-9:55am 
Start of unit. Second lesson. Teacher and 25 pupils. Year 7 Mixed ability and gender. 
 
Science lesson- Using a measuring cylinder to measure the volume of liquid. Achieved through the teacher pouring water into each of the measuring cylinders that the pupils held. Structure to the lesson was succeeded through the pupils creating a straight line in front of the teacher, holding their measuring cylinders and their science books. One by one the teacher will ask one pupil to come and fill their cylinder up with water, after doing so they walk to the other side of the yard and write the measurement into their books. They then come and join the back of the line. This is repeated 3 times with the volume of the liquid changing each time. 
 
 
 
 
 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research. 
	Following the teacher’s instructions, all of the pupils headed outside and lined up one behind the other, with the teacher standing at the front of the line, ready to begin to pour the water into each pupil’ measuring cylinder. Before the teacher continued, Positive reinforcement is used through repeated instruction. “I do not want anyone throwing water over each other, is that clear”? Even though this is a yes/no question, I thought that it was very useful to share this instruction with the whole class in order to have a productive lesson. Meaning that no one would get soaked but of course, allowing the pupils to attain focus on the learning and to develop the skills that is the objective in the lesson. This lesson is already practical and visual and there was no room for not following instruction. As the line moved from one pupil to another, it was now pupil A’s turn. Throughout the lesson, this pupil was slightly off task and worked individually, but the teacher continued to ignore It. My thoughts on this were that the teacher already had a close relationship with the pupil and that being ‘off task’ for this pupil was a re-occurring thing. When it came to pour the water in to pupil A’s measuring cylinder, walking off, pupil A had decided to ignore the instruction “no throwing water at others” and did the exact opposite. Observing this, pupil A began to giggle when his peers began to shout at him which resulted in his peers becoming angrier with him. By now the dynamic of the class changed from a structured, slightly quiet and calm environment to being more chaotic and Pupil A was not aware of how much upset was caused or the lack of instruction followed. This incident caused the teacher to look up and observing her face, you could visually see that she was thinking of how to deal with this situation. The following discussion between myself and the teacher shared evidence, that the teacher knew this pupil very well. By not retaliating to the chaos, the teacher used a soft tone and said pupil A “do you have an umbrella for everyone, it isn’t raining so let’s not make rain with the water in our measuring cylinders. Please go and sit by pupil E in order to work together, is that ok pupil E” and pupil E replied with “of course” and then the lesson continued. The dynamic swiftly moved from chaotic to calm in seconds and the disruption to the lesson was limited. But I wondered, if this was any other pupil, would the outcome remain the same or is it important to differentiate? I later asked about pupil A and why the teacher decided to make the situation a more humorous one. Pupil A is statemented, and he has ALN, he has autism. Analysis of this incident led to further study of how ALN pupils collaborate in a classroom and how differentiation is beneficial. As a result, my thoughts on pedagogy and practice are that you have to know your students inside and out. You have to identify their strengths and weakness and to be consistent in every aspect of your teaching. Looking towards my research, I would like to look further into the effects on an ALN child when in a classroom and how their progression is different to others. How does behaviour impact their learning? Also, how can those with ALN be supported in a classroom as well as helping them become individual and independent learners. As a result, to encourage this in my own practice, I will research into including extension tasks in my planning to those who are “more able and capable” and to build on the existence and skills (Piers). I will also research into the Hawthorn effect, to rule out if the pupil was acting this way due to someone different such as myself, observing the class. order to avoid similar incidents in personal practice.  Looking towards my research, I will study how approaches to Health and Well-being might usefully relate to the issues raised by the incident. Pupil A showed signs of enjoyment in majority of the lesson, except for when the teach was giving instruction. This made me question is the information to much for him. I hope that this will lead to a deeper study of behaviour management and the theoretical underpinnings of scaffolding as a pedagogic technique, possible research from BRUNA, Vygotsky and Freire theory.  
 




OBSERVATION / FIELD NOTES (Appendix 2) 
(Questions adapted from Fletcher Wood (2016) 
	Date and time, year group:  
28.09.20, 9:45, Year 7 
 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 
· Mathematics  
· Start of unit 
· AoLE- Become confident at simple long times table and learn how to do very long times table including more complex numbers 
· Indoors  
· Ability range is mixed from individuals with ALN My knowledge is from the teacher letting me know who has autism) to very bright individuals. 
 
•  
 
 
 
 
 

	Classroom culture 
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?) 
· The classroom vibe is chilled, due to it being second lesson and they are slightly more focused 
· Overall, they seem to enjoy the math subject and the company of the teacher with a phew whispering “yes, we have teacher A” which instigated the likeness and friendship of the teacher. 
· As soon as task is given, they all focus on the task. I question whether they have achieved the right answer, but it appears that they are all trying at this point 
· Their behaviour towards learning are that majority of them understand long times table and feel confident on achieving the correct answer. It appears to be clear that the teacher has spent some time explaining long times tables because everyone has a positive attitude towards learning and are eager to complete the task given. Few, the ALN do struggle with math through asking for the answer to the sum repeatedly. However, without assuming, this could be due to laziness, not understanding the long times table or acknowledging that the support assistant will give in and give him the answer.  
 
 
 
 
 
 

	Objectives 
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes? 
 
· The pupils will learn how to do long times table by working individually and can apply this to achieve the correct answers when answering questions which will be included in the GCSE exam in the future 
· They will learn how to apply long times table into real context such as sums and counting money 
· The pupils work as a class to answer the long times table correctly. This is observed with the teacher guiding them through the task by randomly asking 



	them what are the steps that should be taken in order to achieve the correct answer. If answered correctly, the teacher moves on to another pupil to answer the next step, if answered incorrectly, the teacher replies with “almost” and then asks someone to help them.  
· The class working together is suggested to be inclusive and everyone appreciates each other’s help. 
· The teacher writes the sums on the big white board for everyone to see and that it is a visual and clear way of learning 
 
 
 
 
 
 
 
 

	Direction 
(What can be observed that helps learners understand what they are engaging in?  
What in the environment helps them understand how to achieve well)?  
· The teacher has written the sums of long times table on the white board and it is clear. 
· Questions from the teacher such as “what is my first step?” instigates that the teacher expects the pupils to tell him the next step. The teacher picks someone at random which shows the whole class is being challenged and that different pupils are given the chance to participate.  
· Group participation 
· The teacher is standing at the front of the class, in the middle, showing them that the teacher is leading the task 
· Praising the pupils verbally in front of the entire class when they try to answer the question and reassuring them that it is ok to make mistakes.  
· Praising the pupils verbally when getting the correct answer  
· Pictures on the electronic white board with math sums that visually shows them the subject they are participating in. 
 
 
 

	Access and challenge 
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge? 
 
· They various learning strategies, e.g. working as a whole class and working individually. Gives a sense of which one the pupils prefer and how well they work in each strategy.  
· The teacher is very visual and uses hand gestures frequently to obtain their attention. The teachers face is animated, and the teacher is full of energy which the pupils appear to feed off 
· The tasks are set out on the white board that enables the pupils to visually see what is set out for them to do and how many. This can appear slightly competitive between them because their engagement may seem slightly higher because they have the attitude of “who can finish first”. 
· Pupils raising their hand to answer and the teacher asking “what do we do next” is an open question regards to level of challenge. Anyone has the opportunity to answer 
· The sums on the white board range from simple long times table, easy and already completed in a previous lesson (just practising) to a harder and longer 



	times table that has only been introduced in this lesson with more complex numbers. 
· Practice the sums on their own without the teacher prompting to show who really understands and who needs the extra help 
· At the end of the lesson, a sum was written out although this time it was writing in literacy not numeracy “How many days are in 136 weeks” and the pupils had to answer this through a long division sum. This was done as a whole class and the same “what is my first step” structure, but this time they had to work out what numbers they should include, instead of being given the sum written out on the white board and they had to work it out instead. 
 
 
 
 
 
 
 
 
 

	Assessment 
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)? 
· Pupils practised the simple long times table at the beginning of the lesson, before the harder long times table was introduced to them 
· The teacher questioning them “what is my first and next step” to enable understanding 
· Teachers stopped during the lesson to see how far they have gotten to (which sum) and asked who can answer a certain sum just to round up their understanding and the check if they were on the right track. Observing this development is interesting because it disrupted the class working individually, to watching one of their piers answer a sum confidently in front of the whole class which is shown as modelling in a good way. 
· Development is clear when the teachers asks about the literacy question instead of the numbers being given to them. Their knowledge was clearly being challenged and a different strategy of answering a math question is introduced to them. 
 
 
 
 
 
 
 
 

	Specifics / Critical Incidents 
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)? 
 
· Engaging with pupils when they feel less confident than others, giving them the platform to build their confident through making the space of the class a safe space always, and non-judgemental.  
· Promoting working as a whole class is equal to working independently 
· Different strategies work for different individuals 
 
 

	 
 
 
 
 
 


 
 
 
	Details relevant to the research context. 
 
Date/time. Age/Stage of group. 
People involved. Contextual information from field notes.  
 
	 CRITICAL INCIDENT IDENTIFICATION RECORD 

28.09.20-9:55am 
Start of unit. Second lesson. Teacher and 25 pupils. Year 7 Mixed ability and gender. 
 
Mathematics lesson- Enhance confidence at simple times table and learn how to do very long times table with more complex numbers. Achieved by answering the sums that are written on the board and knowing the ‘step by step’ and structure of how to answer the long times tables. The teacher would sometimes guide the task by going through 1 of many of the sums and this would be done as a whole class. The teacher will choose at random, a pupil to answer the sum and then they return to answering the rest of the sums, individually. The lesson had a structure of different working strategies. 
 
 
 
 
 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research. 
	The teacher stood at the front of the classroom and asked, “what are the first steps that I take to get the correct answer?” and pupil B put her hand up in the air. Pupil B explained that she had done the sum in her book and was sure that she knew the answer, although she didn’t want to talk out loud to the class. Observing this, it appeared that pupil B might have been looking for some reassurance and guidance because she already put her hand up to answer the question, the teacher picked her, and this drew attention to her. Although she stated that she didn’t want to talk out loud, I suggest that Pupil B still wanted the teacher to recognise her good work. The teacher verbally encouraged her to tell the class her answer by shining the importance on “it doesn’t matter if you get an answer wrong” and gave pupil B positive advice such as “you can do it, come on tell us” and with encouragement, this resulted in pupil B finally talking in front of the whole class. I believe this gave her the confidence that she needed. Instead of giving the answer for the ‘first step’, pupil B continued to answer the entire question. When the teacher asked the class about another sum and challenged more of his pupils, when observing, I noticed that pupil B’s hand was up for every single question he asked. At one point, overhearing and observing, Pupil B called the teacher over to ask if all her answers were correct when she finished the task, looking at her book, every answer had a ‘tick’ next. Again, pupil B asked if she could share all her correct answers with the class out loud. This stunned me. As a result, to encourage this in my own practice, I will research into including extension tasks in my planning to those who are “more able and capable” and to build on the existence and skills (Piers). I will also research into the Hawthorn effect, to rule out if the pupil was acting this way due to someone different such as myself, observing the class. Phenomenology, ethnomethodology and symbolic interactionism. 
 


 

 OBSERVATION / FIELD NOTES (Appendix 3)
	Date and time, year group:
28.09.20, 11:00am. Year 8

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Drama 
· Start of unit 
· AoLE- Using movement and voice to create freeze frames and exploring facial expression. Using dialogue and exploring improvisation. Literacy cross-curricular connection. 
· The lesson is indoors and originally would have been in the drama studio although due to covid, the lesson was in a classroom behind table and chairs. 
· Ability and gender are mixed
· The space is confined although the rule of 2 metres still applied.
· The lesson was less practical than what the children were used to, and the lesson was only a duration of half hour, break time is scattered across the day due to covid-19. 





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· The classroom vibe is slightly chaotic as the pupils walk in. I think this may be due to them knowing their lesson is only half an hour and they have break time next, so they are excited. 
· The classroom is a confined space for a drama lesson and as the pupils stand behind their chairs, the space becomes even more confined, warm and I get a sense that they are agitated. 
· Certain students wait patiently along with the teacher (She is waiting for silence) while some continue to talk with their friends.
· At this time, majority of the students are ready to start the lesson although others seem slightly less focused and I suggest that they are not interested in the subject or their minds are thinking of something else.







	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· The teacher shouts “focus” and puts her hands on her head. The pupils repeat this straight after her and this engages the pupils due to the teacher being visual and is louder than the pupils talking. 
· Everyone as a unit chants “focus”
· The pupils use literacy while improvising in pairs.
· Adapting to a different environment than what where their drama lesson is usually situated. 
· The teacher asks a yes/no answer by saying “are we ready” and the pupils shout “yes”.
· The teacher lists the instructions of the task on the board for the pupils to go back to. Using different learning strategies-Visual way of learning
· Simple structure of “firstly were going to pair up”, “secondly, improvise and create a 1-minute dialogue” (examples are written underneath) and “thirdly, were going to share with the rest of the class”







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The teacher asks a pupil at random about the structure of the lesson, e.g. “What are we going to do first” and “is our dialogue scripted or improvised?”.
· The pupils enhance their literacy skills 
· The pupils are thinking on the spot and working with pressure which can have an effect in the real world e.g. interview
· Pupils are being mindful of their facial expression, trying hard not to laugh while being engaged in the task e.g. this is important if they decide to do drama GCSE and it is part of the WJEC specification. 
· The teacher explains the behaviour rules at the beginning of class, “if you don’t work and engage in the task and your behaviour becomes negative and you disrupt the class, you will not participate in the following activities” and the ground rules are set so the pupils know where they stand.
· In order to achieve well, they have a humanities book where drama is part of it, and they are told to write about their experience of the dialogue task.







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· The teacher uses various hand gestures and an exaggerated facial expression which instantly captures the attention of the pupils.
· Pupils raise their hand to answer a question, they are also quiet when one of their fellow piers answers a question which shows they have respect and are interested in what their peer is about to say
· Mixed ability and gender when working in pairs. The class are not working with their friends.









	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· Teacher referring to their previous lesson where they were introduced to how facial expression can connect with the way the voice is used
· Improvised in their last lesson, however this lesson they are adding dialogue
· While improvising as a pair, they acknowledge how important it is to use facial expression while talking to someone while prompting each other when using voice. The development of knowledge is shown through feedbacking back to their class, their thoughts on improvising and some also performed their dialogue back to the whole class. This evidenced that they understood the task, worked as a team and created work that was showable to an audience.










	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Enhancing their confidence to give opinion, as all opinions matter regardless of the topic
· Time management. Giving the pupils the time to discuss amongst themselves, then coming back to discuss as a class.

















	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	CRITICAL INCIDENT IDENTIFICATION RECORD

28.09.20, 11:00am. Year 8

Start of unit, Third lesson, Teacher and 27 pupils. Mixed ability and gender.
Using movement and voice to create freeze frames and exploring facial expression. In pairs, improvise a conversation together. Taking in turns, for example one pupil is A and one pupil is B, create a small dialogue together, on the spot. This is done by facing each other and using eye contact. Afterwards, those who volunteer will show their improvised dialogue back to the class. Then, the whole class have an open discussion about how they felt, what went well and what could have gone better. How the pressure reinforced their nerves.










 
 
 
	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The teacher stood at the front of the classroom and explained the aim of the lessons. When doing so, at first, the whole class listened, and it was so quiet you could hear a pin drop. However, when the teacher continued to explain the task and give examples, pupil C began to tap his pen on the table. The teacher continued to talk for a while, but the other pupils started one by one, transferring their focus from the teacher, onto the pupil. You could see that the teacher was aware that this was happening due to her facial expression and then said out loud “please try and ignore him and listen ok”. Pupils C behaviour increased after the teacher acknowledged him to the class because he began to tap his pen on the double, twice as fast and twice as loud. This meant that the teacher had to stop talking because by this point, no one was listening to her and the tapping of the pen was disrupting the whole lesson and agitating the rest of the class. The teacher asked pupil C “Please could you kindly stop tapping your pen because it is hurting our ears and people can’t hear me when I am explaining the instructions ok?” Here, pupil C stopped, but only until the teacher started talking again and then he continued the tapping with the same volume. The teacher reached the end of the explanation and the rest of the class turned to their pairs and began the exercise, all except pupil C who continued to tap the pen.
Instead of doing so Infront of the class, the teacher now when and crouched down to the same level of pupil C and asked him again, for the third time to stop tapping his pen. This resulted in pupil C, walking around the classroom, banging the pen against different objects until finally walking out of the class. Of course, this disrupted the class as they watched the behaviour unfold and then once he left, they continued their exercise and it turned out to be a successful lesson. My thoughts on this is that it was clear that pupils C behaviour continued to increase even when the teacher used different strategies to attempt him to stop disrupting the class. Although this didn’t work at this instant, I hope to use these strategies in my practice for example, using levels to compromise and give options to a child that doesn’t want to participate in the lesson. Looking towards research, I would like to research into professional behaviour because I believe this is what the teacher modelled here. I would also like to research how behaviourism can affect the way that a pupil reacts to conflict, for example when being asked to stop something, the behaviour increased. Is this due to ALN such as ADHD? This is unknown for this incident however, to further my practice as a teacher, I would like to gain knowledge on different types of behaviour management skills to control a classroom when being disrupted in this way.



































 OBSERVATION / FIELD NOTES (Appendix 4) 
(Questions adapted from Fletcher Wood (2016) 
	Date and time, year group:  
28.09.20, 11:40 Year 7
 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 
· History
· Start of unit 
· AoLE- The dangers of COVID-19 a global pandemic
· Ability range is mixed from individuals with ALN My knowledge is from the teacher letting me know who has autism) to very bright individuals. 
 

 
 
 
 
 

	Classroom culture 
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?) 


· The class are slightly fussy, meaning that they agitated by touching their pencil cases all the time, in and out of their bags and talking while the teacher is talking.
· Only a few are interested and listening to the teachers, the others continue to play with their pencil cases and talk to each other quietly
· The teacher explains the task at a fast pace and acknowledge that this may be because of time management, however few are concentrating the attitudes head towards the ‘not interested’ vibe.
· When an open discussion between the whole class takes place, this captures their attention, therefore, their behaviour towards learning increases during the lesson and more interest arises

 
 
 
 

	Objectives 
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes? 
· Gain knowledge on the danger that is covid-19 that is not only an effect in Wales, but across the world
· Engage with the statistics and facts of covid-19 such as “what are the symptoms?”
· The discussion and aim of the lesson, are relevant to the real world and our future. 
· Having an open discussion, reveals different opinions and options and attempt to reinforce the details of covid-19.
· Power point is shown throughout the discussion and explanation of task in order to go back to it when needed and that it is up there if a pupil needs prompting or reminding of the task
· The discussion is inclusive, and the teacher asks questions such as “what do you think?” “What is your opinion on this?” to help prompt their answers.



 
 

	Details relevant to the research context. 
 
Date/time. Age/Stage of group. 
People involved. Contextual information from field notes.  
 
	 CRITICAL INCIDENT IDENTIFICATION RECORD 

28.09.20, 11:40 Year 7
Start of unit. Fourth lesson. Teacher and 27 pupils. Year 7 Mixed ability and gender. 
 
History Lesson: To Gain knowledge on the danger that is covid-19, not only an effect in Wales, but across the world.
Engage with the statistics and facts of covid-19 such as “what are the symptoms?” and write sentences in their books deciding on the correct answer- big, medium or small risk. The teacher guides the lesson through introducing each power point slide that share the information on the pandemic, along with a question and answer to assess the pupils understanding. Working as a whole class, it was unsure whether all the pupils knew the knowledge of covid-19.
 
 
 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research. 
	1 Introducing the power point, the teacher stood at the front of the class. Each slide shared information covid-19, including graphs and statistics of how many have been affected thus far, along with the symptoms. When sharing, the teacher would often ask questions such as “What are the symptoms of covid-19?” and some in the class would put their hands up to answer. After the questioning and answer session conclude, the pupils had to write sentences in their book regarding their opinion of covid-19 and how much they thought that covid is a risk to us in Wales. Questions such as “Covid-19 is a ------- risk within our community”. The blank space had to be filled with an answer of their choice. Choosing from small, medium or high risk. The sentence was written on the white board in order for the pupils to copy, and then the answers of choice were also written on the right-hand side of the board, separately. The teacher explains that the pupil only has to choose one of the answers and then write out the whole sentence in their books. Observing, I could see that majority of the class continued to do the task. Pupil D sat there and stared and the white. I would suggest that this went on for at least 5 minutes and nobody came to help him. While I remained a passive observer, I found this a challenge. Then, a support assistance came and asked him “would you like some help pupil D, you haven’t written anything down” …pupil D didn’t reply. Then the support assistance wrote down the sentence for him on a separate piece of paper and put it next to his book and then said, “copy this”. With this assistance, Pupil D completed the task by copying what was on the piece of paper, not the whiteboard. My thoughts on pedagogy here is that the teacher attempts to work together with the class in order for them to write and accurate sentence in their books. Their literacy is supported by the teacher writing an example on the board. Collaboration is used when an open discussion is done with whole class, however looking towards my research, I would like support those who may be challenged when having an open discussion or collaborating as a whole class. I would like to make sure that I inspire meta-cognition and that the pupils improve their quality of work. Researching this, I would like to come to a conclusion of why pupil D didn’t do the task the way the teacher asked him to, and possibly in my practice, remember to attain the direction of activity because I question here, did pupil D not understand the task or maybe he couldn’t see the white board. I would like to research into how differentiation is used in a classroom, practically and visually. Theoretical underpinnings of scaffolding as a pedagogic technique.  
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