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Section 1
Within section 1 of this reflective portfolio, inclusive leadership will be critically evaluated and the importance of this style of leadership within early years. Additionally, the opportunities and barriers that practitioners encounter whilst working alongside children, families, professionals and amidst in their communities.
Firstly, Ferdman (2020) defines inclusive leadership as the extent an individual will adhere to within an organisation to empower and facilitate others, providing all co-workers with access to information, resources and participation in decision making. Additionally, the workplace is centralised by a mutual, pluralistic, co-constructed where value frames are synchronised. Additionally, these frameworks depend on fair contribution, mutual respect, and a value for difference, contrary to exclusive workplaces who rely on compliance to maintain structure within their establishment. 

Respectful relational practice, that enables individuals and collectives to be fully part of the whole, directed, aligned and committed toward shared outcomes, for the common good of all, while retaining a sense of authenticity and uniqueness. 
                                                (Ferdman, 2020, Inclusive Leadership - Google Books)

However, inclusive leadership can be difficult to maintain, there are some barriers that may need to be overcome. Moreover, organisations uphold their own policies and procedures which perhaps be less inclusive than others and endorse a more traditional career path. A second barrier to inclusive leadership could potentially be diversity within management, a failure of understanding the conception of diversity, inadequate training and insufficient involvement within the development of the organisations diversity policies (Gerritson, 2020).
Hollander (2009) points out that leadership is essential within an organisation to uphold expectations and to create a sense of stability, however there are many expectations bestowed on leaders and this can generate stigma. Therefore, becoming an inclusive leader may be challenging, individuals will need to be diverse, inclusive, reflective, and adaptable in addition to upholding their position and meeting the organisations requirements and standards.
Inclusive leadership plays an important role within organisations, Shore et al (2011) maintains an inclusive ethos which proposes belonging and uniqueness will enhance group performance whilst encouraging individuals to embrace their own unique qualities and feel accepted. However, Ferdman (2014) states that practitioners should understand that opposing views are a form of diversity and inclusion within organisations, therefore the dynamics are a form of diversity and practice co-existence within the frameworks. 
The scenario chosen recounts a father who has recently overcome an addiction to alcohol. The father has a 4-year-old son at the nursery, and it has come to the attention of the practitioners that he mainly plays on his own within solitary play. Additionally, the father does not mix with the other parents and seems to be struggling to engage with practitioners during handover. 
“Belonging is [also] a key concept in the early years; it impacts young children’s cognitive and socioemotional development in paramount ways, affecting attachment, transitions, and young children’s beliefs in their potential and capacity”. 

(Bowlby, 1969; Kalkman & Clark, 2017; Tillett & Wong, 2018)

Firstly, the child may have encountered parents at a young age who were reliant upon alcohol and hadn’t experienced the required interaction to communicate with their peers. Humans are reliant on other members of a group, mirroring skills, practices and learning to co-operate. These are skills we learn to enable us to gain access to food, shelter and protection from attack, children are born into these groups. Additionally, young children may become distressed when taken away from social contact, once the caregiver stops interaction with the child it becomes less engaged and increases its gaze aversion (Over, 2016). Practitioners need to understand the importance of providing a unique experience for every child at their setting, regardless of their background, language, culture, gender, disability, and socio-economic background (Pacey, 2023).


Relationships with parents can be difficult due to a number of factors. Cottle and Alexander (2013) states that positive relationships are reliant on mutual trust, a common purpose, and shared values. High quality professional development and practitioners must be able to reflect and examine their own beliefs to provide an inclusive pedagogy. Margaret Macmillan recognised the importance of relationships with the family and saw the nursery as an extension to the home, supporting parents and offering help to parents to further their skills by providing parenting classes (Tassoni and Hacker, 2005). However, some practitioners lack the knowledge, understand the importance and lack confidence when developing relationships with parents. Cheung and Kam (2019) suggest that practitioners may need to be equipped with different types of skills to implement when engaging parents as some lack in confidence when forming relationships with parents. Additionally, Cheung and kam (2019)  state that practitioners will benefit from extra training on how to communicate with families in a professional, open ended and respectful manner.















Section 2
To begin with section 2 will analyse what a policy is secondly, why such policies are in place within the early years thirdly, the barriers and challenges of policies and lastly a chosen policy will be examined discussing how implementing this policy within settings can be challenging and looking at the terminology correlated within the policy.
Baldock, Fitzgerald and Kay (2013) states that a policy has four attributes, belongingness, commitment, status, and specificity. These attributes enable individuals to adhere and consider their actions within their role with guidance. These statements are characterized specifically as facts, thus preventing individuals from challenging them as they are often constructed by individuals who possess an authoritative role. Furthermore, actions and decisions individuals take are often labelled accordingly if are repetitive and insignificant however, if these actions are more problematic then they are referred to as tactical. Lastly, for those actions with larger implications and involve the most information, these generally are referred to as policies (Morgan, 2017).
Policies are in place within early years to help support and guide practitioners, evidently these are important in nurseries to ensure the day-to-day management and organisation for the children, staff, and families. Additionally, Offsted and EYFS specify that early year providers and setting have policies and procedures in place to safeguard the children in their care and they must comply with GDPR (Early Years Alliance,2023). Berlinski and Schady (2015) maintains that policies should improve the lives of children from conception and throughout school. Policymakers have five main aspects to consider that will affect child outcomes and parental choices information and coaching, laws, regulations, transfers, and prices combining these aspects to acquire their objectives. Additionally, MacNaughton, Hughes and Smith (2007) suggest that there is growing interest in young children participating in policy making and its rationale. In 1989, UNICEF assembled a legal framework United Nations Convention on the Rights of the Child, this has supported belief that children should be involved in developing policies that affect them. However, within early years and settings some policies such as inclusion and equality can be limited as a consequence of lack of training and prejudice. Certain ethnic groups have reported failures systematically, with attitudinal and physical barriers prohibiting their children and families from inequality (Early Years Alliance, 2023).
Macro policies are created and developed by governments whereby micro policies are developed by the setting in an interplay amid the innovative plan and the establishments setting, which may adapt to the plan, or the plan may adapt to the setting (McLaughlin and Berman, 1975). Welsh Government (2022) A Curriculum for non-funded nursery settings was produced, as it was created under the Government it is a macro policy, micro policies are created at national level and within organisations such as the inclusion and equality policy. However, the demand on macro policies by employers for personal and professional development for middle skills is increasing and the provision is less effective than the micro level training. Training is more productive and has evolved quicker to provide effective learning in smaller organisations (Cascio, 2019).
Furthermore, the first aspect to note about inclusive leadership within the Curriculum for non-funded nursery settings Welsh Government (2022) is how its embedded within all aspects of its ethos. Welsh Government (2022) states that leaders that create change, are able to collaborate with other professionals, parents, carers, and the wider community to incorporate them when decisions need to be made, valuing their opinions. Modelling skills that are valuable for leadership such as, listening and decision making therefore creating teams of individuals that are equipped to make unbiased and inclusive decisions. Moreover, leadership is considered within the new curriculum to be a role that is inclusive and all staff that are responsible for managerial and supervisory aspects within settings should model a high standard of care, knowledge, and practice. Additionally, it maintains that within the new curriculum here in Wales that this new guidance has been constructed by practitioners in settings for practitioners. However, implementing inclusive leadership maybe challenging and could face barriers within early years. Siraj and Hallet (2014) maintains that practitioners working in early years are mainly women and that the lack of men and the representation of black and ethnic minority groups working within the educational sector suggests, that it may be seen as a gender stereotypical profession. Additionally, it is regarded to be a profession that has a low status and is underpaid therefore, inclusion needs to be implemented further when recruiting staff.

Next, the new Curriculum for non-funded nursery settings Welsh Government (2022) consists of five developmental pathways, amid belonging it states that, I am learning to: Follow familiar routines and participate in the life of the setting. However, every child is unique, and their culture and religious background should be taken into account throughout settings. Children will need to feel valued and providing them with opportunities to practice and represent their own ethnic and cultural backgrounds will be inclusive to their identity (Cumbria County Council, 2023

In conclusion, policies and professional guidance are an effective tool and when implemented inclusively and effectively are invaluable. However, there are many challenges and barriers to inclusive leadership. Practitioners should be aware of these inequalities and in cooperate these issues within their practice and have positive and enabling relationships with parents, caregivers, and the wider community.














Section 3
First of all, this blog will explore and highlight promoting inclusive leadership when working alongside young fathers in early years additionally, to encourage, provide support and to empower fathers who need confidence. Practitioners should be educating young fathers with their knowledge and understanding so they can have a better understanding of why their presence and time is invaluable to their child’s growth and well-being.
Promoting inclusive leadership alongside young fathers in early years is crucial for creating a supporting and nurturing environment for children and families. However, the idea that mothers are the most important care givers within an infant’s life has been the main focus throughout the years additionally, the idea that mothers should stay at home to nurture and care for the children may contribute to fathers feeling inadequate (Ailwood, 2007). Moreover, acquisition of communication and language competence advance quickly during the first 3 years of a child’s life, father and child interaction indicates, that through the proximal process language development occurs (Pancosfar and Vernon- Feagans). Mercon-Vargas et al (2020) points out that Bronfenbrenner’s proximal process is the main mechanisms producing human development additionally, stating that the power and direction largely vary as a capability of a personal and contextual characteristic. 
Accordingly, early year practitioners can support young fathers facilitating workshops, parenting support groups, father inclusive practice and organising events to celebrate fatherhood. A 2008 report from the Department of education stated that a fathers involvement took place when practitioners and management within settings were supportive. However, it also stated that staff and management engaged fathers further if additional training had taken place, educating the staff on inclusive practice (Khan, 2023). Additionally, increasing fathers’ participation rates practitioners need to promote events and enhance parental knowledge. However, Renk, et al (2003)   stated that some fathers with a less rigid gender role seemed to participate more than fathers that work within a more traditional masculine role.
Moreover, Premberg, Hailstorm and Berg (2008) suggest that fatherhood should facilitate the chance to develop an independent relationship with their child. Becoming a parent is a period of transition and more time is needed for fathers to experience and adapt.
To conclude, it seems that more can be done to support young fathers adapt and become confident. Practitioners need have a better understanding of the importance of inclusion and participation for fathers in the early years. Children will flourish from having an independent relationship with both parents.
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