Section 1 - The environment

(Kus,N.D.)



Section 2 - The Story

The environment we are exploring today is an open space and itis a woodland area which is snowy. | have decided to bring the children
here as they have been very interested in the snow recently, asking questions and being curious. As a setting, we are following their
interests and giving them an opportunity to build on their curiosity, allowing them to have an engaging and meaningful learning
experience (Welsh Government, 2022). The children run into nursery very excited about their visit to the woodlands. | remind the
children to stay dressed appropriately, as they are all wearing suitable clothing and footwear for their visit. | also remind them about
staying safe, listening to instructions and remaining close to the group while exploring the woodland. This helps the children feel
confident and prepared while encouraging them to explore their surroundings and develop their sense of wonder, and promoting their

learning around maths and science, two areas of learning in the curriculum for Wales (Welsh Government, 2022).

Itis nearly time to leave nursery and go to the woodlands, and all the children are very excited and eager to get ready. One little boy has
taken his shoes off and insists that he wants to wear his normal nursery shoes instead. | gently explain to him that he needs to keep his
outdoor shoes on because we are going somewhere snowy and muddy, and his normal nursery shoes could get very wet and dirty. | also

explain that the woodland might be slippery, so his outdoor shoes would help to keep his feet warm and help him walk safely.

He is still determined that he wants his nursery shoes on, so instead of making itinto a disagreement, | decide to make the situation
more playful. | start talking to him about how his outdoor shoes are his “special woodland adventure shoes” and that they are ready to
go exploring in the snow. This made him smile and helped to change his focus. | ask him if his “adventure shoes” are ready to go and he
joined in with the playful conversation. After a little while, he happily put his outdoor shoes back on. | am pleased that | am able to
support him in making a safe choice while keeping the experience positive, fun and enjoyable for him. The time is now 9:20am, and we

can see that the bus is arriving. The children and staff are still very excited, talking to one another about what they think we might see



when we arrive at the snowy woodlands. Before we get onto the bus, | remind the children about staying safe and ask them to getinto
pairs and hold hands with their partner. Once everyone is safely paired up, we count the groups together. | encourage the children to

look carefully and count how many pairs we have. Together, we count loudly: “2, 4, 6, 8, 10!”

| respond enthusiastically, “Daiawn!”, celebrating their counting and encouraging them to recognise that we are counting in twos. |
then ask the children, “If we have 10 children, how many pairs have we made?” The children begin to think and work it out, using their
knowledge of sharing and grouping. As we board the bus, the excitement grows. The children find their seats, and | encourage them to
look out of the windows and notice what they can see around us. As we begin our journey, | introduce some questions to encourage
their mathematical and scientific thinking. | ask, “I wonder what the temperature will be when we get to the snowy woodlands?” The

children share theirideas. Some think it will be very cold, while others suggest that it might be colder than itis where we are now.

We talk about how snow and ice are frozen water and how, when they become warmer, they can change from a solid into a liquid. | ask
the children, “What do you think would happen if we left the snow outside instead? Would it melt as quickly?” This leads to further
discussion about how the temperature around us can affect how quickly snow melts. As we travel, | encourage the children to look for
numbers and patterns. We look at road signs, count vehicles passing us and compare different things we can see. | ask questions such
as, “How many red cars can you spot?”, “Which number can you see on that sign?”, and “Do you think we will see more cars or buses
on our journey?” The children also begin asking their own curious questions. One child wonder why we cannot see snow everywhere,

while another asks whether snow is always cold. | respond by encouraging them to make predictions and think like scientists.

As the journey continues, | tell the children that we are getting closer to the snowy woodlands. We look out of the windows and notice
the landscape beginning to change. The children become increasingly excited as they imagine what the woodland might look like

covered in snow. | ask, “What do you think we might find when we arrive?” The children at the back shout snow-covered trees, frozen



puddles, footprints and maybe even animals. | ask them to think about what we might find that tells us that animals have been in the

woodland, encouraging them to look for tracks, footprints, feathers or other signs when we arrive.

Finally, the bus begins to slow down. We can see the snowy woodland ahead of us. The children are excitedly pointing towards the trees
and snow, and | remind them that we will soon have the opportunity to explore, investigate and discover what is around us. | say, “well

done boys and girls, you have been amazing”. Now let’s get ready to explore the snowy woodlands and find out what we can discover!”

As we walk towards the woodlands, a member of staff calmly reminds one of the boys to stay with the group until an adult tells him that
he can go and explore. He is very excited and tries to run ahead because he is eager to play in the snow. The staff member gently

explains the importance of staying together and listening to instructions so that everyone remains safe.

As we continue walking, | ask the children, “What can you see?” The children begin pointing out the snow-covered trees, footprints,
branches and frozen areas around us. | then ask, “What can you hear?” We pause for a moment and listen carefully. The children notice
birds singing, the wind blowing through the trees and the crunching sound of snow underneath our feet. | encourage them to use
descriptive words to explain what they can see, hear and feel as we make our way further into the snowy woodland. Before letting the
children go and play, | explain what area they must stay in, and we as staff go to our designated spots. | then let the children go and play,

they shout with excitement, “yay!” says one little girl.

| ask the children while | walk around, “How does the snow feel?” and “How does the ice feel?” The children describe it as cold, hard,
slippery and freezing. | introduce and reinforce vocabulary such as temperature, freezing, melting, winter, ice and snow. We discuss
how the temperature changes throughout the year and how winter can bring colder temperatures, while other seasons can be much

warmer. | ask the children, “What do you think will happen to the snow when the weather becomes warmer?” The children make



predictions, with some suggesting that the snow will melt and turn into water. | encourage them to explain why they think this will

happen.

The children then become involved in making snowballs. They count how many snowballs they have made and compare them with one
another. | ask, “Which snowball is the biggest?”, “Which one is the smallest?”, and “Can you make a snowball bigger than your
friends?” The children use mathematical language such as bigger, smaller, more, less and equal while developing their understanding

of size and quantity.

We then move further into the woodland to collect natural materials. The children carefully search for sticks, stones, leaves and small
pieces of bark. As they collect their materials, | ask, “Where do you think this stick came from?” and “Did somebody make this stone, or
did it come from nature?” This encourages the children to think about where natural materials come from and how they are part of the
natural environment. The children explore the different textures of the objects they find, however one little boy struggles to give some
words, to help him i give him some words like rough, hard, soft, cold and bumpy, promoting an environment that is communication rich
(Welsh Government, 2026). We sort the materials together by their different characteristics. The children count how many sticks,
stones and leaves they have collected and compare their sizes, lengths and weights. Some children arrange their sticks from shortest to

longest, while others create groups based on colour, shape or texture.

The children are also developing their physical skills as they move around the woodland, bend down to collect objects, carry their
materials and carefully walk over the uneven snowy ground. They support one another and work together to find interesting natural
objects. Finally, we explore the different trees around us. The children notice that some trees are much taller than others. | ask, “Why
do you think some trees are taller?” The children suggest ideas such as the trees being older, having more water, sunlight or better soil.

We discuss how these things can help trees grow.



To bring maths into our exploration, | challenge the children to estimate how many sticks they would need to measure the height of a
tree. The children make their predictions before working together to place sticks end-to-end along the ground to compare lengths. We
talk about which tree appears tallest and which is shortest. Throughout the activities, the children demonstrate curiosity, ask
questions, make predictions and share their ideas with their peers and adults. They use new vocabulary, develop their mathematical
thinking and begin to understand how temperature, seasons, nature and living things are connected. The showy woodland provides the

children with a hands-on opportunity to explore, investigate and learn through their own experiences.



Activity

How will the
children benefit
from this activity?

Hazards/Risks

Who is at risk

Control measures

Overallrisk level
(LMH)

Exploring a snowy
woodland area
discussing
temperatures

The children will
discuss and begin
to develop and
understanding of
temperature
changes throughout
the year. They can
explore how snow

The children may
slip and fall over
when walking in the
snow. The ground
may be uneven
when walking along
it. Children may
experience

Children and adults.
Children who have
poor sense of
awareness when
walking.

The adults will make
avisit to the
woodlands prior to
the visit. Ensure
staff ratios are
followed and make
sure that clear rules
in the woodlands

Medium




feels and how the
ice feels, they can
begin to expand
theirvocabulary
using words such as
freezing, melting,
temperature and
winter. Through this
they can begin to
develop an
understanding of
the different
seasons. They can
begin to make
predictions on how
the snow will melt
and what will
happen when the
snow melts. The
children can
develop their maths
skills by counting
snowballs and
comparing the sizes
of the snowballs.

discomfort due to

the cold conditions.

Children may get
separated from the
group if conditions
get worse.

area are established
before the visit.
Ensure that children
and staff are
wearing appropriate
footwear and
ensure that their
clothingis
sufficient. Staff
should ensure that
children's comfort
levels remain
sound, staff should
also monitor
conditions of the
woodlands and if it
becomes
unsuitable then
children should be
taken back indoors.
Children and staff
should wear hats,
scarf and gloves.
Regular head
counts of the
children should
take place by the
staff.




Collecting natural
materials in
woodlands area

The children will
benefit from
exploring a natural
environment. For
developing their
science skills
children can begin
to discuss where
natural materials
come from, for
example where do
sticks, rocks, leaves
and stones come
from? And the
children can also
discuss the texture
of the snow and
natural materials
expand their
vocabulary. For
maths children can
count, sort, and
compare the
materials, they can
explore the different
size, shape, weight,
length of the
materials. Finally,
the activity also
supports the

The children could
get cuts or splinters
from broken sticks.
Children may fall
over branches.
Branches may fall
from trees and
could hurt staff or
the children inthe

group.

Children and staff.
Staff should also
consider their
children's sensory
and developmental
needs, forexample
a child with
additional learning
needs may ata
stage where
everythingis going
in their mouth,
therefore staff
should monitor this
as what they are
putting in their
mouth be not
appropriate.
Children who have
additional learning
needs and are
impulsive, for
example a pupil
who may not be
safe with natural
materials.

Before the visit staff
can take time to
explain to the
children about the
woodlands area.
Explain to the
children about
overly sharp sticks.
Children can also
be reminded that
natural materialsin
a woodlands area
should notgoin
their mouths
because of germs.

Low




children's physical
development.

Measuring and
comparing the
heights of trees
within a woodland
area

The children will
observe and notice
the difference
between trees and
discuss why trees
may be different
heights, in this
conversation
children could
discuss how water
and rain, age,
sunlight and soil
could affect growth,
at this point staff
could support
vocabulary
development. To
promote maths
staff could ask
children to measure
the trees using
natural materials, at
this point children
could estimate, for
example, how many
sticks would you
need to get to the
top of the tree.

Children and staff
may fall or slip while
doing this activity if
unaware of
surroundings.
Branches could fall
or break if children
are climbing on
them

Children and staff
are both at risk of
hazards. Children
who have additional
learning needs and
are impulsive, for
example a pupil
who may not be
safe with natural
materials.

Adults will ensure
that the group of
children will avoid
unstable trees if
possible. Staff will
also ensure that
children know they
can only climb trees
to a certain height.
Staff will make sure
that measuring
equipment that the
children use that
are natural
materials, and to
ensure that the
natural materials
are safe to be used
and children are
using them safely
and appropriately.
Children and adults
should be wearing
appropriate
footwear.

Low
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