1600905

ECAD5002C


Task One- Rationale:

The story that has be carefully selected for a Foundation Phase Year One class is “Fflic a Fflac, balwns”. It is intended to help develop knowledge and understanding of Welsh as a second language. The children that this book was selected for have some understanding of Welsh despite not masses amount being seen or spoken around the school. This activity was differentiated for three ability groups but for the purpose of this essay will be focusing on the middle ability children. This story was chosen for this class as the school use Fflic a Fflac throughout each year group; therefor the children are familiar with the language patterns and structure of these books. This story also linked to their topic this half term which was ‘celebration’.  The children have been looking at birthdays as a type of celebration and can recognise balloons linked to different celebrations. During slot drillo there has been a focus on colours throughout Foundation Phase. Therefor this book was chosen to incorporate and develop the children’s knowledge of colours in Welsh while also showing relevance and consistency to their topic.  The main learning objective for this session was for the children to be able to identify different colours in Welsh. There was also a range of language opportunity related to this story: the children could identify what colour each balloon was, counting how many balloons there were and asking where Fflic and Fflac are throughout the book using language patterns that are supported throughout the school. This then allowed opportunity for both oral and written activities based on the story (See appendix 1). 


Task Two- Video:


https://youtu.be/mtvb7o4efow 


Task Three- Reflection

Blondin et al. (1998) argues that an early introduction to a second language will not only improve the individuals’ fluency and accuracy but develop a positive attitude towards learning languages, which as a result will adopt confidence, motivation and enthusiasm with a willingness to take risks within the learning of language. This supports the crucial role of the focus on the Welsh language within the primary school ensuring it is a continuum of learning from Foundation Phase to Key Stages 3 and 4. Adopting this theory to the learning of Welsh second language within the primary school will help to reduce the negative attitude towards Welsh language when children get to Key Stages 3 and 4. Estyn have highlighted that there is less good practice of Welsh second language compared to other subjects; it is the worst performed subject in Key Stage 3 (Welsh Government, 2013). This result could be due to not enough time being spent embedding Welsh throughout the primary school and devoting enough time to the learning of the language, allowing the children to develop a positive attitude, gain confidence and enthusiasm towards learning Welsh. From personal experience on Professional Teaching Experience (PTE) I found generally that the children in Foundation Phase were more accepting towards learning and using Welsh compared to those especially in upper Key Stage 2 where there was less of a drive for Welsh to be used. 

I feel that my teaching style for this activity supported the perspective of a behaviourist who view learning in terms of habit formation. Suggesting that a second language is learnt through imitation, repetition, practice and reinforcement (Thorndike, 1932; Skinner, 1957). This is also supported by Bloomfield (1993) who explains that children learn their mother tongue through imitation and repetition therefore encouraging the same approach to be used for learning a second language.  However, Chomsky (1959) argued that learning a language is a complex process which is not explained by behaviourism as learners play an active role in the learning.   An audiolingual approach was also used during the lesson as we were focusing on a limited amount of vocabulary (colours and counting). There was a focus of repetition of the same question to help the children memorise the structure and the response. The other side of the argument against this approach is that it does not prepare learners for spontaneous communication that occurs in real life situations (Kirsch, 2008). 

From the beginning of the activity I aimed to use as much incidental Welsh as possible before begging the story. I feel that I did this by asking the children ‘barod?’ and using commands such as ‘ddim siarad’. Incidental Welsh does not secure progressive language learning but does help the children to be surrounded by and hear more Welsh across the curriculum (Estyn, 2013). However, I do believe that throughout the video and the activity the same incidental Welsh was used. This could be a result of my personal lack of confidence and lack of knowledge to use a range of incidental Welsh. Estyn reports show that some teachers are not confident or do not have the knowledge to use or to teach Welsh at an appropriate level (Welsh Government, 2013). For the children to truly be surrounded in a rich Welsh environment then it is important that they hear a variety of vocabulary. For this to be possible I believe that I need to develop my personal knowledge and confidence in using Welsh.  

Stories are seen as an easy and enjoyable way to language learning. Stories can help to develop learners’ linguistic proficiency and introduce the children to repetitive structures (Kirsch, 2008). This story built opportunity for repetition to be used not only in the story but with the use of questioning also.  I used drills when asking the same questions to multiple children one after the other such as ‘Pa llwy ydy hwn?” Once I had asked the children this question and told them what it meant while pointing at the balloon, the children then knew when I asked “Pa llwy ydy hwn?” I am asking what colour is the balloon that I am pointing at.  This showed that by asking the same question while reading the story, the children became familiar with the question and how to answer. This then allowed for more fluency during the activity as the children were aware of that particular question and how to answer it.  When asking the children questions at the end of the story, I asked the question in Welsh but the children answered in English. I feel that I dealt with the error in a sensitive manner. I feel that by correcting how to answer the question with “ydy or nac ydy” and then praising the children for correcting themselves helped to create an environment where participation is valued and it is a safe place to take risks.  It is also evident in the video during the activity that the children were correcting themselves without any input or corrections from myself. Studies found that learners react best if they spot an error and correct it themselves (Kirsch, 2008). This is evident during the activity when a child had the opportunity to ask for a coloured balloon but instead of asking in a full sentence using ‘ga i’, she just said the colour. Before I had the chance to correct the individual she had realised that she did not ask in a full sentence and she then asked the same question again using the question structure that we had been practicing. This made me feel confident that I had created an environment where the children feel they can take risks and are confident enough to correct themselves. 

During the activity Total Physical Response (TPR) was used. TPR encourages listening as it is based on the belief that listening comprehension is the key to language development (Kirsch,2008).  TPR is built around the coordination of speech and action; attempting to teach language through motor activity (Richards and Rodgers, 2001). This technique was used when I asked the children “Ga i….” followed by a coloured balloon. The children then had to get the correct colour balloon; which helped to show if they had understood what had been asked and helped to identify who needed further support. I believe this worked well and the children were able to get the correct colour balloon when I asked for it. TPR is a helpful approach to learning language but it needs to be complemented by other methods for the best results (Kirsch,2008) as it is predominantly teacher led. This is something that I need to focus on next time. TPR can be helpful in a classroom but I need to ensure that it issupported with accuarte use of other approaches.

 I first noticed that all the children in my group could identify the colours correctly so to challenge them I made it into a mini game. The first person to get the correct colour balloon got to ask for the next colour. This worked well as it engaged the children and helped to keep them focused. Theorists such as Rumley (1999) and Driscoll (1999) praise the use of games and explain how they can be an efficient means of teaching language. They argue that it is enjoyable and appeals to pupils while also promoting participation and fosters pupils’ social skills. I personally found that when I turned the activity into more of a game, the children were far more engaged and were enjoying trying to be the fastest. This as a result helped me to see who was confident in identify colours and who needed that extra time to process what had been asked and match the information to the correct balloon. 
[bookmark: _GoBack]
Throughout the story and the activity, I feel that I modelled to the children the language patterns and gave them enough time to process what I was saying while also allowing enough time to think of how to respond. I feel that the children met their learning objective and the activity was successful. I feel that the differentiated work sheets were a success and helped to support the lower ability group (see appendix 2). However, I think the activity was too easy for the higher ability children. This group already had a sound understanding of the colours in Welsh. If I was to do this again with the higher ability children I would introduce a new sentence pattern to them involving the colours. This would ensure that these children are being pushed and supported to meet their full potential. I would also read the story again and allow the children to play a role in the story to develop their reading and get them actively involved in the story. To further develop my teaching of Welsh I aim to continue to improve my personal knowledge and understanding of Welsh and take on learning the language with a positive attitude. I believe that if my positive attitude is seen by the children then they will be more likely to share the same attitude towards Welsh. The next time that I use repetition as a technique for teaching Welsh, I am going to repeat a word or a phrase in different voices to engage the pupils which as a result will help them to learn the language. To further improve my teaching of Welsh I am going to aim to use more incidental Welsh with a wider range of vocabulary to ensure that children are hearing a wide range of Welsh across the curriculum not just during Welsh lessons. 
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Appendix Two

Lower ability

	Balwn
	

	[image: mage result for red balloons clipart]
  Coch
	



	[image: ]
Glas


	

	[image: mage result for pink balloon clipart]

Pinc


	

	[image: elated image]

Oren


	

	[image: mage result for green balloon clipart]

Gwyrdd
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Middle ability
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