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Aim and purpose –

This essay seeks to explore and draw conclusions from the perspectives of parents of year one children and teachers regarding the assignment of homework, it addresses one of the current significant concerns within the school: the prevalent disengagement among families and pupils with current homework practices.

The primary objective of this study is aiming to uncover the most effective approaches to assign homework, by delving into parents and teacher’s beliefs about the most effective methods for assigning tasks, such as the ideal frequency of homework, the adequacy of linguistic support provided, or whether they believe that homework should be assigned to children at this stage of education at all.

Through investigation, this essay intends to shed light on parental expectations and preferences and examining the impact of homework on children's learning experiences and family dynamics to enhance engagement. Comparing against teachers’ perspectives to propose changes that educators could adopt to foster a more conducive learning environment. This research not only aims to ensure active participation from families but also to enhance the educational journey for young learners.

The research project took place in a Welsh medium school situated in a town within South Wales, that cater for children between the ages of 3-11. To conform with the BERA (2018) guidelines, to protect the school anonymity, it will be referred as ‘school X’ throughout this essay. 

Unfortunately, due to the school X’s latest Estyn report being in 2017. The data is outdated and not relevant due to the number of years that have passed. Therefore, the data is gathered from a 3-year average; there are 385 pupils on roll of this figure, 14.4% are eligible for free school meals which is lower than the national average of 23.7% (Welsh Government, 2023). 20% of students come from homes where the language is spoken in Welsh (School X, 2023).  

The research was conducted within the Year One cohort, encompassing a total of 49 pupils, split across two mixed ability classes. The inclusion of the two classes aims to broaden the spectrum of perceptual insights, enhancing the robustness of the findings and, by embracing this diversity, the study ensures that the strategies developed for enhancing homework engagement are well-informed and responsive to the needs of a heterogeneous learner population. 

The research question that is underpinning this essay is: "How do parental and teachers’ insights on homework for Year One pupils contribute to the formulation of strategies aimed at enhancing homework engagement among learners in a Welsh-medium educational setting?"

Literature Review – 

In the modern educational setting, homework is an essential component that is present in all study levels and cultures (Xu and Yuan, 2003). With literature defining it as all assignments, and tasks that students complete outside of the traditional classroom environment, typically without the presence of a teacher. These assignments are first completed by students at home, in a time and location of their choosing (Cooper, 1989), (Goodall, 2021).

Some literature regards homework as a positive tool in teaching, for teachers, students, and parents (Cooper, 1989), (Warton, 2001). The rationale of homework is to improve students' academic performance through practice. Consequently, raising students' motivation and self-control and teaching them skills like personal accountability. Finally, homework fosters standards and expectations, encourages communication on school-related topics, and informs parents of the material taught in class, it can foster a positive relationship between the home and the school (Trautwein et al., 2009). 

For students, it’s considered as a way to help retain the knowledge they have acquired in school and to enable them to continue learning beyond regular school hours (Trautwein et al., 2009). Research suggests that students who complete their homework make improvements in their performance in class, grades, and study habits. It has also been suggested that homework has long-term advantages, which include problem-solving and time management skills, which will help students in their academic career and beyond. Other research indicates that homework gives students additional practice and creates study time for them after school. Many people think that doing homework broadens perspectives and helps students become more adaptable to the demands of a competitive world (Trautwein et al., 2009), (Davidovitch, Yavich and Druckman, 2016). 

The main advantage of homework for teachers is that it gives them an opportunity to evaluate students' understanding and retention of the information outside of the classroom. Teachers can discover areas where students struggle and may require more explanation or reinforcement by using the useful insights that homework assignments provide about students' understanding and development. Teachers can provide differentiated work in class to better meet the educational needs of their pupils as a result of the continuous feedback loop (Cooper, Robinson, & Patall, 2006).

For parents, they view supervising the preparation of homework as their primary duty in order to instil education and ensure that their children study. Additionally, they think that homework helps parents stay up to date with the curriculum, gets them more involved in their kids' lives, and strengthens parent-school communication (Jeynes, 2012). This in turn, supports a child's academic and socioemotional development, which according to Bronfenbrenner (1976) is the two key socialisation domains (school and family) in children’s lives. It’s essential that a positive interaction occurs between them (Benner, Boyle and Sadler, 2016).

Homework is comprised of four purposes, to support appropriate study techniques, independent work capacities, and reinforcement of learning (Cooper, Lindsay and Nye, 2001), (Epstein, 2001), (Cooper, Robinson and Patall, 2006) The following is a list of the desired objectives. 

· Extension: This homework promotes applying classroom knowledge to new situations, deepening understanding, and extending learning beyond the classroom.

· Practice: These assignments reinforce skills or concepts learned, enabling students to refine their abilities and prepare for upcoming lessons.

· Review: Tasks focused on revisiting previously covered material to reinforce learning and ensure retention of key concepts, crucial for knowledge consolidation and exam preparation.

· Integration: Assignments that combine various skills and knowledge areas, such as projects or research papers, encouraging the recognition of interdisciplinary connections.

Even though a lot of research points to homework as a beneficial tool, there is a plethora of research that contends that it has a negative impact and is one of the primary reasons for conflict between parents, teachers, students, and schools (Cooper, Lindsay and Nye, 2001), (Galloway, Conner and Pope, 2013). 

For students it can lead to overload and strain the relationship between teachers and students, particularly when it is assigned excessively or used as a form of punishment (Cooper, Steenbergen-Hu and Dent, 2012). 

From the perspective of the parents, the majority are not trained as teachers, some lack the information and abilities necessary to properly assist their child. Along with navigating existential challenges may struggle to engage with educational matters, with low-income families, in particular, facing pressing priorities that preclude focusing on their child's education. Another example are parents that are in physically and mentally demanding professions they often find their capacity to support their children's learning limited by time constraints. Additionally, it has been recognized that mental health issues can significantly impede some parents' active involvement in their children's education, highlighting the complex array of barriers to parental engagement (Calarco, 2018), (Sayers et al., 2022). It has been suggested that some are frequently unable to utilise the wealth of resources available at home because of language barriers (Antony-Newman, 2019). During the lockdown period, this problem was brought to light in Welsh-medium schools. While the schools modified their offerings to facilitate students' continuous involvement in the language, parents frequently had little to no access to linguistic support to ensure their child's success without having to resort completing the work in English (Thomas et al., 2022).


Given the variety of circumstances that can limit their parents' ability to provide them with adequate homework assistance or resources, one could argue that homework is a contributing cause to educational inequality (Rønning, 2011).  

From the standpoint of the teacher, research by Medwell and Wray (2018) showed that homework adds more pressure, and personalised and differentiated homework would increase the workload of teachers. 

Explanation of Case Study – 

A case study, an increasingly favoured approach among qualitative researchers, serves as an essential research design in a broad spectrum of disciplines, especially within the social sciences (Thomas, 2011). With the central tenet being the need to explore an event or phenomenon in depth and in its natural context. 

It's often described as a ‘naturalistic’ design because it delves into these phenomena deeply and in their real-world settings, in contrast to ‘experimental’ designs which manipulate variables to observe effects (Crowe et al., 2019). 

According to Yin (1994), the purpose of case studies is to help to understand and explain causal links and pathways resulting from a new policy initiative or service development. The case study approach can offer additional insights into what gaps exist in its delivery or why one implementation strategy might be chosen over another. This in turn can help develop or refine theory (Pearson et al., 2010), (King, Keohane and Verba, 1994). 

The use of a case study approach is that it is one of the most frequently used qualitative research methodologies in educational research (Yazan, 2015). Its appeal lies in the rich, comprehensive portrayals it enables, drawing from various data sources and perspectives to capture the complexity of issues in their natural environments (Crowe et al., 2019), (Hamilton, 2011). 

Despite there being a variety of definitions available, the most applicable definition for a case study for this project, is outlined by Gall, Gall and Borg (2005), an in-depth examination of a phenomenon (in this case, homework disengagement) within its natural setting, emphasizing the perspectives of those directly experiencing it (the parents). This definition underscores the importance of understanding experiences from the participants' viewpoints, a crucial aspect of educational research aiming to grasp the factors of homework disengagement.

The rationale for using the case study approach is that it provides a clear framework to conduct a research project and, as a student with limited research skills, a case study provides five pivotal stages of research activity, as suggested by existing research (Hancock and Algozzine, 2021). 

These stages encompass defining the case, selecting the cases, collecting, and analysing data, interpreting the data, and ultimately, reporting the findings. This structured approach is indispensable, providing a clear, step-by-step process that underpins the successful completion of the study. It ensures that each phase of the research is approached with meticulous attention to detail and rigor, thereby enhancing the overall quality and reliability of the findings. 

Despite the research based on the benefits of a case study, some limitations have been identified. Three primary conclusions emerged from the investigation of (Yin, 1994).

Firstly, the case study approach has been criticised for being an inadequately rigorous and robust research tool. With Yin (1994), stating that case study investigators have been accused of being careless too frequently, allowing ambiguous evidence or prejudicial viewpoints to sway the findings and conclusions.

Secondly, due to case studies relying on a limited number of subjects they offer very little foundation for scientific generalisation (Yin, 1994).

And finally, case studies have received criticism for being overly drawn out, challenging to conduct, and generating an excessive amount of documentation, particularly, case studies with a longitudinal focus (Yin, 1994). They also have the potential to collect a lot of information over time, if data is not systematically managed and organised potential risks emerge.


Research methods – 

Given that the purpose of this research project is to investigate the best practices for assigning homework by looking at parents and teachers’ perspectives on approaches that encourage higher levels of engagement a descriptive methodology is used in this study. 

Initially conceived as a mixed-methods investigation, the study sought to achieve a holistic comprehension through the synergistic integration of qualitative and quantitative research approaches. The envisioned methodology entailed the use of diverse tools, including questionnaires and interviews, to furnish a richly corroborated understanding of homework (Creswell and Plano Clark, 2011). Such an approach was aimed at leveraging the strengths of both qualitative and quantitative methodologies to capture a multifaceted view of homework assignments through experiences and perceptions of the involved stakeholders. 

However, due to unforeseen time constraints, the study changed to a single survey approach. Despite this modification, the adapted approach meticulously preserved elements of both quantitative and qualitative inquiry, albeit within a more condensed methodological framework. This adjustment ensured the study's continued capacity to encapsulate a broad and profound perspective on the subject matter, albeit through a more streamlined lens (Bryman, 2012). 

Survey research entails the systematic collection of data from a predefined sample by soliciting responses to specific questions (Check and Schutt, 2012). This method is extensively employed across social and psychological studies to depict and probe human behaviours and attitudes (Singleton and Straits, 2009). Within the ambit of this research, questionnaires were selected as the principal instrument for data collection due to their unparalleled efficiency in amassing individual perspectives from a sizable cohort within a constrained timeframe. The inherent versatility of questionnaires, accommodating both quantitative and qualitative measures (Mcintyre, 1999), (Jones, Baxter and Khanduja, 2013). This rendered them an ideal choice for this study. 

Both questionnaire's creation and execution were carried out online via Microsoft Forms, with the option for responses in both Welsh and English, thereby accommodating participants' linguistic preferences and ensuring inclusivity. 

The design of the questionnaires was underpinned by a comprehensive review of relevant literature to guarantee its alignment with the study's objectives and its resonance with the target demographic. This process entailed crafting a blend of closed and open-ended questions, meticulously structured to transition from broad to specific queries, thereby scaffolding respondents' engagement and reflection throughout the survey. 

The questionnaires, which comprised eight questions for teachers and eleven for parents, were carefully designed to capture a broad range of critical dimensions. These included identifying obstacles preventing homework completion, the perceived advantages and possible disadvantages of homework, and the frequency of homework and quality of feedback on homework assignments. They also looked at what parents preferred when it came to traditional versus digital homework forms. A particular focus was placed on evaluating how parents Welsh language proficiency affects homework, as well as how supportive teachers are. 

This thorough investigation also looked at how homework affected teachers' lives and the lives of the learners and their families, asking whether or not homework has ever become a burden for either group. In addition, the survey asked parents for recommendations on how to improve homework habits, a request that really seeks to utilise parents’ perspectives to shape methods of homework in the future.

To help with question refinement and to increase the questionnaire's dependability and user-friendliness, a pilot test of the instrument was also performed. This was done based on the research carried out by Bujang et al., (2024) who suggests that it improves questionnaire's reliability.

Data Presentation and Analysis Method(s) 

Data from the questionnaires will be reported using descriptive statistical techniques and content analysis, mainly data visualisation. A summary of the quantitative data for closed-ended responses from both questionnaires will be presented in a table and/or graphs to visualise results to improve comprehension as well as interpretation (Kirk, 2016), (Allen, 2018).

Qualitative data from open-ended questions will undergo content analysis to identify and categorize thematic patterns (Krippendorff, 2013). Again, to present the data, techniques within data visualization will be used. Such as the use of charts, and tables to represent findings visually, enhancing clarity and interpretation (Kirk, 2016), (Allen, 2018).

Transferability is facilitated through detailed descriptions of the research context and process, allowing others to evaluate the applicability of the findings to different settings. Thick descriptions of data also help to provide a deeper understanding and enable external judgments on the relevance of the data (Dodgson, 2019). 

Dependability was addressed by maintaining a comprehensive audit trail documenting all research decisions and changes, such as the modification from a mixed-methods to a single-survey approach. This audit trail helps in tracking the research process and justifying methodological decisions (Rawhani, 2023). 

Finally, confirmability was ensured by designing the survey to avoid biased or leading questions and maintaining reflexivity throughout the study (Kornbluh, 2015). 

Ethical considerations – 

This study adhered to the highest ethical standards, ensuring participant safety and respect, in compliance with the British Educational Research Association (BERA, 2018), the General Data Protection Regulation (GDPR), and the UWTSD’s Ethics & Integrity Code and Data Management Policy. 

Before the commencement of the research project, an identification of potential risks was carried out, highlighting concerns that could negatively impact the project itself, the investigator, the participants, and the university. This careful consideration and evaluation of potential risks were undertaken to mitigate adverse effects, ensuring the project's integrity, the safety and well-being of all individuals involved, and the maintenance of the university's reputational and ethical standards.

Identified risks of this study were identified and mitigation strategies were put in place to limit these risks occurring. Risks to the researcher that were identified included emotional and psychological stress, ethical dilemmas, data security concerns, the risk of data misinterpretation, professional backlash, and challenges in managing time and resources. Mitigation strategies encompass strict ethical adherence, robust data protection, critical data interpretation, and effective planning to protect participants and uphold research integrity.

It was identified that the UWTSD Athrofa Professional Learning Partnership (APLP) presents risks such as GDPR legal challenges, reputational damage, and non-compliance with ethical standards. To mitigate these, the study obtained ethical board approval, committed to stringent data protection protocols, ensured informed consent, and maintained transparency. 
To conform with the GDPR challenges, all participant consent forms, and data, stored using the university's cloud storage with two-step authentication and anonymized during transcription, that was accessible solely to the researcher. Following the evaluation of the work, consent forms were destroyed, and any recorded data deleted, safeguarding against legal, and reputational risks while preserving the study's integrity and ethical commitment. Finally, prior to any data collection of the study potential subjects were informed through a detailed letter about the study's objectives, the researcher's role, and participant expectations, emphasizing informed consent, the voluntary nature of participation, and their withdrawal rights without consequences.

Finally, this study presented minimal risks to the environment. Although, the primary environmental concern involved the use of paper for distributing participation letters. To mitigate this impact, this study minimized its paper usage and utilized electronic resources wherever possible. For example, using Microsoft Forms for administering questionnaires, thereby reducing the need for physical paper, and contributing to a more sustainable research approach.

Results / Analysis of results / Discussion – 

Results of this study are presented in two parts, the questionnaire responses from the teachers firstly and then the responses from the parents. 

10 teachers responded to the questionnaire that asked about their perspectives on homework. Table 1 shows a summary of the findings derived from the closed questions from the questionnaire responses.

	 
	Yes
	No 
	 
	 
	 

	Do you feel that the homework you set receives high levels of engagement? 
	0
	10
	
	
	

	Do you feel that homework is beneficial for your pupils?
	7
	3
	
	
	

	Has setting and marking homework ever been a burden for you?
	9
	1
	
	
	

	Do you give feedback on homework?
	6
	4
	 
	 
	 

	
	Online 
	On paper 
	Other
	
	

	How do you set homework?
	10
	0
	0
	 
	 

	
	Weekly 
	Fortnightly
	Monthly 
	Every term
	Never

	How often do you set homework
	8
	2
	0
	0
	0

	How often do you feel you should set homework?
	0
	3
	1
	4
	2



Table 1. 

Table 2 presents an overview of the themes that surfaced from the teachers' qualitative answers to the questionnaire's open-ended questions about the homework they set.  

	 
	Translation 

	How do you give support for the Welsh language?
	10



Table 2. 

The questionnaire from the parental insights received 17 responses. The findings from the responses to closed questions within the questionnaire are shown in table 3 below.

	 
	Yes
	No 
	 
	 
	 

	Do you feel that homework is beneficial for your child?
	6
	11
	
	
	

	Does your child's homework receive feedback?
	8
	8
	
	
	

	Do you prefer that the homework is done online?
	12
	5
	
	
	

	During the lockdown period, research discovered that non-Welsh speaking parents felt that they were left with little or no linguistic support at all. Do you feel this is still true? 
	8
	7
	
	
	

	Do you have any concerns about how much help you could give your child with their homework in the future regarding the Welsh language?
	10
	7
	
	
	

	Has homework ever been a burden? 

	14
	3
	 
	 
	 

	
	Every time 
	Often 
	Not very often 
	Never
	

	How often does your child return homework?
	3
	5
	8
	1
	 

	
	Weekly 
	Fortnightly
	Monthly 
	Every term
	Never

	How often should your child receive homework?
	1
	5
	1
	6
	4



Table 3. 

Table 4 displays the responses from parents regarding their confidence with using the Welsh language, rated 1-10. 



Table 4. 

An overview of the themes that emerged from the parents' qualitative responses to the open-ended questions on the challenges they face with homework are presented in table 5 below.

	 
	Welsh Language
	Time constraints 
	Accessibility 
	N/A
	 
	 

	Do you have any barriers preventing your child from doing homework?


	6
	9
	1
	4
	 
	 

	
	More reading tasks 
	Voice notes and translation 
	More enjoyable tasks 
	Don't set homework
	Notifications
	Homework set on paper

	What suggestions do you have that you think would be beneficial for teachers to know regarding homework? 


	11
	6
	5
	3
	1
	1



Table 5. 

Interestingly, the teachers’ responses 0 said that homework should be set weekly, in comparison to the 8 teachers that said they set weekly homework. Compellingly, 2 teachers said that homework should not be set at all. A possible reason for this due to ever growing pressure and demands that are already placed on teachers within the classroom which has been highlighted in the media recently and in the past (Hakanen, Bakker and Schaufeli, 2006) (BBC Wales, 2022) With 78% of education staff reporting that they’re feeling stressed by their roles (Education Support, 2023). Through setting less homework requires less homework creation and marking, and avoiding teacher burnout, which is a psychological syndrome which includes diminished personal accomplishment, depersonalisation, and emotional exhaustion as a result of ongoing workplace stress (Maslach, 2003). 38% of educators reported that they're experiencing burn-out a 9% increase from 2022 (Education Support, 2023). Literature shows that burnout often leads to long term teacher absence which holds a large negative impact on learners and the school (Estyn, 2013), (Madigan et al., 2023). 

From all the responses, the parents’ perceptions were similar regarding the results of frequency questions and barriers to homework. 16 parents stated that they would prefer if homework was set less frequently. According to research by (Farrow, Tymms and Henderson, 1999), giving homework to primary school students on a more frequent basis is detrimental to their success in the classroom. A study carried out by the Education Endowment Foundation (2021) suggested that the quality of the tasks assigned to students matters more than the volume of work that they must complete. 
4 parents stated in their response that primary school learners should not receive homework at all in primary school, research supports this. The Education Endowment Foundation (2021) suggested that homework set by primary school teachers has a smaller impact compared to comprehensive school. 

The question based on barriers that prevent their child from doing homework highlighted a repeated concern among the parents, which was time constraints 9 responses stated that time constraints were a burden to their child completing their homework. This aligns with research showing that stress and frustration from homework can lead to conflicts and issues within the family (Galloway, Conner and Pope, 2013), (Katz, Buzukashvili and Feingold, 2012), (Pressman et al., 2015). Along with the lack of time for leisure, family activities and unstructured play, which are all crucial for children’s language, cognitive, self-control, and social-emotional growth (Yogman et al., 2018). It may also lead to academic burnout, which can be defined as It is defined as the fatigue brought on by the need to study, the pessimism brought on by the homework, and the sense of inadequacy that results from feeling like an underachieving pupil (Zhang, Gan and Cham, 2007), (Dyrbye et al., 2014). Academic performance and burnout are closely related, according to research, and the importance of addressing academic burnout in primary school students cannot be overstated (Usán et al., 2022). 

There were differing opinions about homework that being assigned online, with 12 preferring that homework is done online and 5 disagreeing. Research findings indicate that there is no significant difference in students' performance when given homework on paper or online. However, when their opinions were assessed, that online homework increases student engagement more than traditional homework (Magalhães et al., 2020). Although it should be kept in teachers minds that, 9% of UK households do not have an Internet connection. And many students will not have access to a device at home (Teacher Toolkit, 2021) which is in accordance with a study by Medwell and Wray (2019) who suggested that homework unfairly favours learners from more affluent families.

Unique to this study, is the questions regarding the Welsh language. The parents’ rated their confidence in their ability to speak Welsh, on a scale from 1-10. One being not confident at all to ten being very confident, the answers were split with an average score of 5.47. 

5 parents suggested that homework assignments should be more interesting and pleasurable this could promote cooperative effort between students and their parents. This would make the engagement more pleasurable and enhance the bond between the school, parents, and students which as mentioned earlier is vital in a child’s development (Bronfenbrenner, 1976) (Benner, Boyle and Sadler, 2016). 

11 of the parents expressed that they felt reading should be a higher priority. Research indicates that reading and writing achievement are positively correlated when there are more at home literacy activities set (Alston-Abel and Berninger, 2017).  

When asked about what suggestions they have that they thought would be beneficial for teachers to know regarding homework, 6 parents said that voice notes and more thorough translation. When comparing against the question to the teachers based on ‘How do you give support for the Welsh language?’ a total of 0 teachers gave any support through voice notes, all 10 only gave translation as support. It would be necessary to research this area further with greater detail as there is a lack of literature at this moment.  

Conclusions / Recommendations –
Unfortunately, the findings from this study are limited and difficult to be generalised due to its lack of engagement, and due to results being from a small scope. Additionally, due to the sole reliance on questionnaires as a methodological approach. 

To enhance future research, or if this topic would be investigated again, it would be beneficial to include a more diverse array of participants from varied educational backgrounds and regions. 

It would be required to expand the methodological framework beyond questionnaires to include other qualitative research methods, such as interviews or focus groups. These additional methods could provide deeper insights and allow for the triangulation of data, addressing some of the limitations experienced due to the downscaled approach from the originally planned mixed-methods study. Moreover, conducting longitudinal studies could prove valuable in tracking changes and trends over time concerning homework practices. 

Despite this, the study aligned with other studies in that homework is a complex subject and isn’t a ‘one size fits all’. The complexity of giving homework stems from the multitude of factors that can affect its efficacy. Although, there are some sound findings to base off, such as setting homework less frequently, and instead placing a larger emphasis on reading at home. Moving forward teachers should look to set reading tasks weekly for the pupils and possibly set homework less frequently so that homework is less of a burden for all including parents, learners, and teachers. Also, changing between both paper and online homework tasks to ensure high levels of engagement but to also include every learner, ensuring social justice and educational equality. 
Furthermore, in response to the perception of homework as a burdensome task, it’s suggested that homework assignments be restructured to be more engaging and enjoyable. This could involve setting tasks that encourage collaborative work between learners and their parents, fostering a more enjoyable interaction and thereby strengthening the school-parent-learner relationship. Such tasks should be designed to not only reinforce learning but also to be fun, fostering positive feelings towards schoolwork.

This study is designed to address the issues identified in current research and can also lay the groundwork for future studies that can deepen understanding of family and school interactions and generate effective strategies to further develop these ideas and continue improving the school-home dynamic. Future research could use this study to explore alternative methods to homework to engage parents in their children's education. 

Finally, in light of the findings from our study, particularly the unique insights gathered from the questions concerning the Welsh language, future research endeavours should aim to expand the scope of investigation. Many parents recommended that voice notes and more comprehensive translation efforts would be beneficial when assigning homework, yet teachers predominantly suggested translation alone as a supportive measure. The results from this aspect of the study highlight the necessity for a more extensive research approach to explore in greater detail the impact and efficacy of different communication and language support tools, to better cater to both students' and parent’s needs.
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