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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Try to maintain a formal writing style.

	I think that I have been formal throughout the essay. 

	Targed/Target 2
	Ensure that I am engaging with literature throughout my essay.

	I have tried to use a wide variety of literature and have mentioned it throughout the assignment. 

	Targed/Target 3
	A thorough Literature review that is referenced accurately.
	I believe that I have achieved this with maybe a few minor mistakes. 
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In this assignment, I will be examining one of the strategic targets that my placement school decided upon in their school development plan (SDP). My first placement was a  Comprehensive 11 to 16 school with a co-educational sixth form. It is located in a poor small South Wales town and there are just under 900 pupils on their roll. The school takes in pupils from an area of about 40 square miles which includes several villages. Around 20% of pupils are eligible for free school meals with nearly a quarter of pupils live in the 20% most deprived areas of Wales. The pupils entering the school represent the full range of abilities and around 16% have a special educational need. A very small number of pupils can speak Welsh fluently. The individual school budget per pupil for the School is £3,935 per pupil. The school emphasises the importance of the new curriculum and have been actively thinking about Donaldson’s (2015) Successful futures document when they make any changes to any school procedure, content or policy.
The school identified the targets for their SDP from their 2014 ESTYN report which saw the school placed on special measures (since then, the school was reassessed in 2018 and saw themselves taken off special measures). The following five points were the key areas that were addressed: 

· Standards  
· Wellbeing  
· Teaching and Learning experiences 
· Care, support and guidance 
· Leadership 

For the purpose of this assignment, I will be focusing on the third of their five points and will be looking into how the school aims to improve teaching and learning experiences through the implementations of their SDP. 

Literature Review
This section will examine and highlight important literature surrounding the themes that this assignment is focusing on. The literature shows that all of these strategies have both positive and negative impacts and need a lot of attention to detail for them to be truly effective. The literature also highlights that the measuring of the success is sometimes difficult to achieve and it can take a lengthy time before you can physically see the impacts of the implementations. 
One focus the school highlighted in their School Development Plan (SDP) was that teaching and learning experiences needed to be improved and one method that they implemented was arranging a calendar filled with mandatory, weekly Continuing Professional Development (CPD) training and OfSTED (2006) believe that this is integral to gain successful schools. The literature surrounding this topic produces mixed results with some suggesting that there are benefits from doing this and Maloney and Konza (2011) suggest that having teachers work together to develop and train produces quick and effective change and development as they can all help each other, whereas others highlight the issues. Tarnoczi (2006) and Davies and Preston (2002) suggest that teachers do not have sufficient time to embark on these new courses every week and that there needs to be leniency within the tactic. This is also shown in De Vries et al (2013) study that looked into teachers’ beliefs and opinions about CPD courses where many teachers voiced concern over available time. Teddie and Reynolds (2000) and Eraut (1994) even insist that extra professional development is unsuccessful when made mandatory and instead should be done at the teacher’s own discretion with their own desire to learn and the topics that they feel are most relevant to them and their classes. Desimone et al (2002) and Goodall et al (2005) found tha,t although these CPD sessions seem to be obviously beneficial, it is actually difficult to see the impact when a lot is dependent on the teacher’s willingness, the context of how the sessions are taught and how efficient the process is with fitting it into busy timetables. Guskey (2000) suggested that the following procedure is essential to effective CPD sessions: Participant reaction; Participant learning; Organisational support and change; Participant use of new knowledge and skills; and Pupil learning outcomes. The school arguably needs to take each of these steps into account when assessing the impact of their CPD sessions. A theme that occurs regularly in the literature is that the impact of CPD sessions are difficult to measure. It is easy to gain data on participation rates by conducting registrations but it is difficult to monitor the impact that the sessions have actually had on teaching and learning experiences. Schools being able to show that increase in engagement makes it clear that the school is striving to improve teaching but to get detailed information on the effects in the classroom would require detailed interviews with teachers and students and precise classroom observations where the gained CPD knowledge will be put into action. This can all be difficult to implement due to time and resource constraints that schools like my placement school may not have in abundance.

The literature surrounding observations also provides mixed feedback with some highlighting the positives and others highlighting the negatives. Parise and Spillane (2010) state that observations can be done in a few ways: either by having a mentoring regime or having experienced members of staff observing newly qualified teachers and generating reports – or both. Bullough (2012) and Chamberlin (2000) further this point by expressing the influence that a mentoring observation scheme can have on both the teacher and the mentor and that working together and making plans to improve can have fairly quick and very positive results with regard to the teaching and learning experiences in the school. Much of the literature points to the fact that this needs a good structure if it is to meet the needs of the situation and that a strong relationship between the mentor and the teacher is vital to ensuring positive progress and good hard work. Measuring the effect of this can take time and extensive research is needed to fully assess its impact. The second type of observation where more experienced teachers or SLT members observe teachers has some negative aspects. The school’s SDP furthers this by incorporating members of the Senior Leadership Team (SLT) having walk-around observations where they can enter any lesson at any time to observe the teaching and learning experiences in the school. Mena et al (2017) and Brandt (1996) highlight that one problem is that the school needs to think hard about what qualifies as an expert teacher and that longevity does not necessarily mean that they are better teachers. The school’s SDP has integrated regular observations from SLT staff with no notice given to teachers prior to the encounter and many teachers in the school voiced their disapproval to the tactic as they felt that it added pressure which could then have a negative impact on the teaching and learning experiences. Chamberlin (2000) argues that many NQTs and temporary/supply teachers would feel extra stress and pressure and can even feel like their job is under scrutiny leading to a fear of losing it. Many teachers also argue that the SLT observations alter the behaviour of not just the teachers but of the pupils as well and that they do not give a reliable representation of an average lesson. McBride and Skau, (1995) stress that pupils will, in general, behave better when a senior member of staff walks into the classroom and also that teachers will naturally change their usual methods to methods that they think the SLT member wants to see which again shows that it is not a reliable representation of a teacher’s average lesson. Donaldson (2015) highlights that Wales needs innovative teachers with innovative teaching practices and innovation can come in various forms from using new technology to using new methods of teaching the material given in the new curriculum. Arnold-Garza (2014) believes that implementations such as observations can halt the progress of innovation due to the pressures mentioned earlier and the effect that observations have on pupil behaviour. Innovative ideas need to be tried and tested to be able to see how effective they are and if some teachers fear trying new ideas because of being judged then it is impacting on the school’s ability to hit Donaldson’s (2015) targets and also the SDP target of improving teaching and learning experiences. 
Overall, the literature highlights clear positives and negatives for all of the interventions included in the school’s SDP that are mentioned above. There are clear benefits and limitations to each intervention approach and it has given me many ideas on how the school can improve these implementations to benefit the teaching and learning experiences in the school. A common theme in the literature and a key problem is the time it takes to see results from the measures but the school adapts its SDP every 3 years and makes key changes from the results that they have gathered.  

Developing an Action Point
This section of the assignment will be a critical discussion of the SDP and I will be examining how my placement school monitors the progress of its implementations for improving the quality of teaching and learning. Once this section is complete I will use what I have found to develop improvement plans for the new tactics to improve teaching and learning quality.
One of the actions that the school took to improve teaching and learning was to introduce mandatory, weekly CPD sessions and they give each member of staff a calendar for the year which details which sessions are occurring each week (they hold at least two different CPD sessions each week). These courses are useful for teachers and many of the teachers appreciate the extra learning and development when it does not interfere with their school work or overload their timetables. Mentioned in the literature review, Teddie and Reynolds (2000) highlighted that having participation as mandatory can lead to negative results due to too much pressure being placed on teachers. Teachers in my placement school voiced their concerns about having sufficient time each week is not always possible and that they can feel overwhelmed when their timetables are increased in work load and this supports the literature of Tarnoczi (2006) who states that teachers already have a highly busy schedule and that increasing the content for teachers every week will demotivate them which will inevitably have an effect on the efficiency of their teaching and ultimately the learning of the pupils.   
The school embarked upon sending members of the senior leadership team (SLT) to walk around the school checking in on different lessons and observing every day. This is an occurrence that I witnessed first-hand while teaching at the school and I also witnessed it happening while I was observing other teachers’ lessons. The reason for doing this was so that the school could monitor the quality of teaching and learning. The literature of Chamberlin (2000) highlighted, however, that teachers can get stressed because of regular observations and this is also highlighted in Wang and Day’s (2002) study which found that many teachers share this belief. This is worsened by the fact that the school always sends a member of the SLT of whom many teachers reported feeling that they added extra pressure to the observations which had a major effect on their teaching and engagement with the pupils. One outcome, however, was that it improved the behaviour of students due to the fact that at any moment a member of the SLT could enter the classroom to observe. This does have a negative impact too as teachers and pupils may act differently to how they would normally do due to this extra pressure which would mean that the school are not achieving accurate results.  

Reflection and Evaluation
In this section, I will present suggestions based on what I have learnt so far after looking at the theory and the practice. With these suggestions, I hope to address any of the negative implications of the new implementations that were discussed in the literature review and the discussion of the school’s results from the new regime. 
I have used literature to highlight that CPD sessions, for professional development, do not always produce positive results - especially if they are made mandatory. One such problem was that teachers could struggle to adopt more work with their already high workload or could be unable to attend every week due to other work related commitments. One potential method of tackling this problem could be to implement a policy that requires all teaching staff to continually develop their pedagogy with research into new topics and areas without the necessity to attend a 1-2 hour session every week. Teachers could work on the issues that they feel are relevant to them and can create their own agenda for new learning which they can complete to their own schedule but with a deadline set by the school. This would help as some weeks teachers may have more time to give to CPD than other weeks. A way to analyse the effect of this would be to have regular meetings in departments where teachers can explain what they have been learning about and how they have effectively implemented their new knowledge into their lessons and pedagogy. Alternatively, each department could set out which CPD areas are integral but have staff learning about them in their own time.  
My placement school held classroom observations in the highest regard and branded them as a necessity for future success. However, the issues highlighted earlier must be addressed when creating future observation schedules. Literature such as Bullough (2012) insisted that high quality feedback is integral to the successful implementation of classroom observations and that teachers must feel like they are working with the school rather than having a feeling of being silently judged constantly which literature such as Mena et al (2017) and Brandt (1996) who  expressed that the latter feeling would increase stress and anxiety in a school’s practitioners. One action plan for tackling this issue would be allowing teachers the choice of different staff members that will ultimately observe them and this could include the head of department rather than the SLT members as teachers will have stronger relationships with their HofD. This could reduce the stress of observations as a teacher would feel more comfortable with a member of staff that they trust more and have a better relationship with. It would also give the teacher confidence to be themselves during the observation as they would feel more comfortable with a member of staff that they knew well and trusted. Including teachers in the development of the process will also make them feel like they have an important role in the new policies and are part of the planning rather than a subject of the plan. 

Conclusion
I have explored, critiqued and made recommendations in this assignment with regard to one aspect of my placement school’s SDP. A wide range of literature has been analysed to aid my understanding of SDP processes and to highlight both the pros and the cons of the specific aspect I chose to research. In doing this, I have been able to make suggestions to further improve the schools practice and to also develop the strength and variety of my pedagogy as I move forward in my teaching career. The process of completing this assignment has taught me how schools work towards better achievement and how important it is that everyone plays their role from the senior leaders to the NQTs. I have realised the importance of CPD and professional development throughout your teaching career is vital and also that observations and teamwork are vital to improving teachers in schools; especially for NQTs. I have also learnt and understood that both of these implementations do also have negative aspects that must not be overlooked. Realising and learning about both the positives and the negatives has taught me to use these practices effectively and enables me to improve my pedagogy. 
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