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Benefits of bilingualism
With globalization and the widespread set of equal diversity, bilingualism has become more common, despite all scepticism and difficulties facing it. One may say such as Rhys and Thomas (2012) that young bilinguals often demonstrate delayed abilities in any one language, when compared to their monolingual peers. However, despite this, in a study conducted by McLeod in 2012, it was conveyed that the impact of bilingualism on aspects such as children’s speech and language acquisition, have shown that these children are not at greater risk for speech and language impairment than monolingual children. The study was synchronized with eleven researchers, all at various years. One being, Oller (1992); it was issued in Oller’s research that childhood bilingualism language and literacy is stronger in some domains than others. It was implied that these children were more successful in their academic skills than monolingual children. In optimal circumstances, these advantages consisted of language, literacy and various realms of cognitive development. Additionally, similar to McLeod (2012) analysis, who stated that consistency of home language, socioeconomic status and school settings were present. This view of bilingualism was remarkably different from the 20th century. Bhattacharjee (2012) conveys that researchers, educators and policy makers considered a second language to be an interference, that hindered a child’s academic and intellectual development. However, these ‘interferences’ challenged a child’s brain and furthered them in their development. 
In many studies too, there are debates whether, a bilingual’s brain can function differently compared with that of a monolingual’s. In such studies, the topic of bilingualism and the brain, is lateralization (Baker 2001). The majority of adults who are right-handed, the left hemisphere of the brain is more dominant for the language procession. The debate lies in whether a bilingual child is different from monolinguals in this left lateralization (Baker 2001). In one study, by Vaid and Hall (1991), they conducted that balanced bilingual children will use their right hemisphere more than monolinguals for their first and second language. However, using a quantitative procedure called meta-analysis, Vaid and Hall (1991), found that differences between monolinguals and bilinguals were the exception rather than the rule. They deduced that bilinguals did not seem to vary from monolinguals in neurological processes where the lateralization of the language between the two groups were relatively similar. Conversely to that, Morales et al. (2013) undertook a study to see the performances on children’s working memory in their bilingual and monolingual self. The study was in comparison with five-year olds, to perform a task manipulated with their working memory, where they had to compare conditions based on a two and four rules aspect. The results shown were that the bilingual children, responded faster on all conditions and more accurate in their responses. McLeod (2012) also declared that bilingual children have an increased metacognitive skill such as their working memory. From this, Espinoza (2015) states that these children have an educational advantage over their peers by their understanding of certain concepts and improvement on their creatively. This creatively can be considered for the children to be divergent thinkers. Baker (2001) states that a child who is a divergent thinker is more creative, imaginative and free flowing. An investigation focused by Okok (2010) was evolved to focus on the relationship between bilingual children and their creatively aspect. It was established that due to the hypothesise, language and thought are intimately related. The results between a total of 239 children, found that bilingual children scored significant higher in verbal creatively than monolinguals (Okok 2010). Through this, it is shown that not only can bilingualism be educationally enriching but also have a positive effect on children’s intellectual performances (Hall 2001).  














Supporting children with English as an additional language (EAL)
Language is a cognition that makes us human. One of the earliest scientific explanations on language acquisition was provided by Skinner in 1957. Skinner argued that children learn language on a behaviourist reinforcement by associating words with meanings (Ambridge and Lieven 2011). However, this was overshadowed by Noam Chomsky. He believed children who are learning to speak, do not have enough information to start and that we are born with Language Acquisition Device (L.A.D) and without this, children cannot start to be language learners. This theory is primarily focussed on first language acquisition, not the innate ability children have to learn a language. Children who are learning an additional language, for example English can be considered EAL (Mistry and Sood 2015). It is important to settle these children into an Early Years setting straight after their assessment of their linguistic skills, background and personal circumstances (Mistry and Sood 2015). The United Nations on the Convention on the Rights of the Child in Article 28, convey that children, regards of their race, gender or disability have the right to education so there is an element on delivering a setting that promotes an inclusive culture for learning. However, it is also important to remember that not all bilingual children are the same, that their knowledge, strengths or experiences are as varied and diverse as those of any other children (Conteh 2003). Some may be new to it, others may be conversant in it. Young bilinguals need to feel that their own language, family experiences and culture is valued within the school. Self-esteem, positive attitudes, social and emotional well-being are the key aspects that need to be promoted to create a successful learning environment for the children. Brock and Power (2006) indicate that home visits are a vital element in helping the practitioners to establish positive links between home and educational settings. This creates a formal learning and once the parents are participating, they will feel more encouraged to be involved in their children’s education. To create an inclusive practice, Mistry and Sood (2015) relates to aspects that can be made in the setting to help the children settle in. For example, talking positively about someone’s customs related to a ceremony, or the importance of eating a certain food for a cultural group. There are also elements in creating an inclusive environment by just pronouncing a child’s name correctly, regardless of its origin. In some schools, there are opportunities for a translator to visit the children in their settings. This person can be considered in Vygotsky’s eyes as a ‘more knowledgeable other’. This came from Vygotsky’s social development theory and is perceived to have a better skill or understanding of the concept. This person attends different sessions for the child, where the home language is mostly used. Bruner’s scaffolding theory can be used, to develop helpful interactions between the child and the adult, with the aim of a specific learning goal (Smidt 2011).
A graph by Davies (2012) called ‘Starting school- The EAL learner’s task’ shows us the average pupil progression and the required EAL progression. It shows that the EAL pupil must do more to achieve the level of language understanding to match up with the average pupil statics. This example shows us also that if the child with additional language doesn’t achieve a sufficient proficiency in English by KS1, that it will become even more difficult for them to progress in their learning. However, stated above, where bilingual children are indicted higher achievers, this graph can be inaccurate. The children’s home language skills can be more advantaged than the children at their own age in their language. These children might then be further back in their development due to their lower understanding of the second language. Therefore, it is important to enable the support that these children need for their requirements (Davies, 2012). 















Frameworks
Nuwer (2014) states that there is a point of crisis with some languages around the world, which are being displaced by socially, politically and economically dominant ones. In this scenario, English over Welsh. It can come in regards that speaking that language is key to accessing jobs, education and opportunities. Therefore, there has been an introduction to a Welsh Assembly Government scheme, where they are driving the number of Welsh speakers to one million by 2050 (BBC 2016). This scheme has been evolved on the framework, A living Language: A Welsh language strategy 2012 to 2017. Wightwick (2017) establishes that data from the Welsh language campaign group ‘Cymdeithas yr Iaith’, indicated that in two decades’ time, 19 out of the 22 councils in Wales will need to ensure that the majority of the youngest children are to be in Welsh medium education. The framework is established on three themes which are, increasing the number of Welsh speakers, the use of the Welsh language and creating favourable conditions. Just like Bronfenbrenner (1979) structure, the Microsystem is theme one, where family, peers or the classroom can help increase the number of Welsh speakers. Theme two is the Exosystem, where increasing the use of Welsh is within the community, schools, agencies and media and theme three is Bronfenbrenner’s Macrosystem, where aspects such as society, culture and political systems can create research, language planning and evaluation to broader the Welsh language in different places. 
At present in Early Years, there is the Foundation Phase, which encourages practitioners and policy makers to make ways on how children can learn through play. Redknap et al. (2006) conveys that it is important from the point of language acquisition, to consider how these developments might influences children’s linguistic development in the Welsh language, as well as their bilingual skills. This is where Curriculum Cymreig comes in; this framework consists of reflecting the plurality and diversity of Wales and to help pupils understand what is distinctive about the life of Wales (Welsh Assembly Government 2003). This is also a part of the United Nations on the Convention Rights of the Child, in article 8, where it states the children’s right to an identify. Vygotsky explored relationships between language and thought, instruction and development and at the heart of his theories, he believed that the understanding of cognition and learning, is the child’s social and cultural aspect, rather than the individual phenomena (Kozulin 2003). 
In the Foundation Phase, there is a linguistic area, where it promotes the aspect of the language Welsh for all to access. This can relate to previous activity as it was built on the purpose of the children accessing the language in their early years. The Foundation Phase also contributes to Curriculum Cymreig by developing the children’s cultural identify to Wales across all areas of learning through an integrated approach. Children learn and sing traditional nursery rhymes such as the one in the activity, ‘Hwyl Fawr’. They become familiar with such songs and repeated patterns to strengthen their vocabulary in the language. This is also an area in the Foundation Phase, where it is required for the children to establish and build on a pattern vocal aspect. 
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