
Essay 3000 words

Critically analyse the strategies for promoting inclusivity in the Foundation Phase.  

The curriculum is often a major focus of education. What program should we offer students? Educators and teachers are concerned about what decisions should be made regarding the content and methods of teaching. Parents and carers want to know what their children are learning. Students are also concerned about the type of material they will have in class. Curriculum seems to be commonly understood as teaching by teachers and, in other words, what students learn. In fact, the curriculum is closely related to how students learn and what their results. The curriculum as a general term encompasses many subjects such as curriculum, exam calendar, administrative calendar, and hidden calendar. This article provides relevant literature related to the term curriculum to help clarify the entity to interact within a school context.

What does the term "curriculum" mean? The answer to the question is not final. There are a number of definitions associated with the term curriculum. It can be argued that it is therefore necessary to understand the concept of the term curriculum before taking any program-related activities such as planning, implementing, evaluating and researching the curriculum. Research by administrators, teachers, researchers and evaluators. With this in mind, this essay looks at some of the concepts of the term curriculum. Barrow and Milburn (1990) and Beauchamp (1977) look at how the term curriculum is used in some cases in a very limited context and in others in a very wide context. To some extent, the author of this article takes Beauchamp's position on the concept to explore the term curriculum in order from narrow to broad (UKFP, 2016). Definitions have been provided by various researchers in order to better understand the structure of the curriculum. 

The curriculum can be seen as a way to achieve specific educational goals and objectives. In this sense, the program can be seen as a checklist with desired outcomes. During curriculum development, objectives are usually clear and specific in terms of behaviour and observation. The aim is to characterise an objective programming model. In this sense, the focus is on products or goals and on teachers or administration. Politicians designed the curriculum without consulting the teachers, and few teachers believe that they are the subject they are forced to teach. The curriculum can be understood as the process of choosing programs or subjects (Beauchamp, 1977, Wood and Davis, 1978). In this sense, the curriculum describes the content and objectives of formal education, but puts educational resources at the front. Although this use of a program is similar to the definition mentioned above programs as a set of goals, in terms of calculating goals, there is actually a different approach. The first definition emphasises the specification of learning objectives, while the definition here focuses more on course content than learning objectives. Prices vary in size and scope. This definition can be illustrated with the terminology of Wood and Davis (1978) in their monograph on the design and evaluation of higher education programs at the University of California, Berkeley. They understand that the curriculum has “a set of courses consisting of a curriculum offered by an institution or followed by a student” (Malik and Malik, 2011).

The program can be seen as a kind of plan or model for the systematic conduct of educational activities. The meaning of the term integrates content with teaching methods and this has a wider range than the first two prayers of the curriculum due to the inclusion of methods. In this sense, Tom (1984) views the curriculum as a “teaching or learning plan” (p. 89). In the same way, one views it as a “model for sustainable teaching and learning” with a particular emphasis on the content and process of teaching and learning. It should be noted that this view of the curriculum hardly is understood with the methods themselves in action. Pratt (1994) further explains this by saying that “actual teaching and learning are not curricula because curriculum refers to pedagogical action plans, not actions. From this point of view, programs can be compared. Since the plan itself is not a building, it is not a curriculum in itself. 

Others, like Brady (1995), view the curriculum as a document, an outline of a course written on a piece of paper. For example, the program included official written curricula published by the Government or the departments of education, local authorities or education boards, and commercial companies or groups of education professionals working on specially funded projects ''. This kind of written visual document accompanying the curriculum arises from the need, especially during the design and implementation stages of the curriculum, in writing to include a statement of objectives, content, method and assessment. The presentation of the document aims to give teachers a role model in the educational process. In this sense, curriculum is synonymous with curriculum (Taylor and Hamdy, 2013).

Rather than viewing programs as formal lesson content or learning objectives, it can be helpful to think of them as more holistic than experiential programs. According to this definition, what Marsh (1997) publishes in the curriculum can be remembered as “a set of interdependent plans and experiences that complement student-led school”. This means that the relationship between "plans and experiences" is closely related to "plans" assigned to pre-planned programs and "experiences" related to unforeseen events in the classroom. While planning is a person of action, it is important to understand that unexpected events often occur in the classroom.

“Inclusive education has been adopted worldwide in order to provide effective and inclusive teaching to all learners, including those who experience barriers to learning in mainstream schools. Teachers are central in this change in ensuring that all learners are accommodated in the inclusive classroom. The purpose of this study was to explore effective inclusive Foundation Phase teaching strategies in schools that could benefit every learner in an inclusive education setting. Teaching strategies in the context of this study were not limited to strategies for learning, teaching and assessing content but included classroom management, creating positive learning environments, ensuring participation, selecting resources, modifying the curriculum and creating opportunities for collaborating with colleagues and parents” (Wahl, 2017). 

For this reason, Marsh (1997) argues that “real-life programs in the classroom are a collection of plans and experiences”. In other words, learning is rarely completely unplanned or planned, it is a distraction between impulse and intention, the learning experience outside the classroom extends to extracurricular activities (Marsh, 1997). In this sense, experience refers to potential contacts to explore experiences in which learners participate in or outside the classroom. Outdoor environments are beneficial for the children to have a range of different activities.   From this perspective, teaching and learning can be seen as extracurricular activities. Likewise, the American Association for Educational Research Encyclopaedia of Educational Research defines this program as “the school-led experience of all students” Kearney and Cook, (1961). Barrow and Milburn (1990) states that the curriculum is “the entire experience of a child in school” (p. 85). The material presented to the students, the actions of teachers (attitudes and motivations) in the class, the actions of the students (reactions, attitudes and stimuli) and education material can be considered as aspects of the program of experience. The definitions can be expressed in algebraic equations as follows Craddock et al, (2013).
· Summary as a set of goals = goals or objectives
· Training courses as training or as a subject = subject + goals
· Programs such as plans = content + goals + teaching methods.
· Curriculum as documents = content + objectives + methods + assessment
· Programs as experiences = content + goals + methods + evaluation + extracurricular activities and learning environment + hidden agenda + culture
Linear alignment of definitions allows you to capture the meaning of a term in various ways.

[image: ]

Philosophy can not be learned but we learn to philosophize. We can say that philosophy is a critical reflection.  Greek philosophy is the scientist, that is to say the one who knows things. In the days of ancient Greece, knowledge and reflection were not distinct. With modernity, philosophy separates from science to reflect on several things:
· The foundations of knowledge,
· Values ​​susceptible to found the company

Philosophy refuses to take opinion into account as the foundations of communication and criticises it severely. To philosophize, you have to make the effort to question once in your life everything that until then, had been held to be true.  If thought is a natural activity that requires no effort, then philosophising implies the need to go beyond appearances, to desire something more solid.  With Nietzsche to philosophize, one must rise to a certain height, not to constant what is but to modify reality by the power of thought. Philosophy therefore leads man from ignorance to knowledge O’Sullivan et al, (2012a).

Astonishment is the condition for the possibility of philosophical reflection, but it is not philosophy.  As astonishment reveals a not knowing then it is necessary to go beyond it to produce a philosophical discourse (giving the answers, asking the right questions).

[bookmark: _Toc57665862]The method
· A general meaning: to conceptualise
· Meaning which encompasses and exceeds all particular cases.
· Philosophy is opposed to doxa (= opinion) because the latter is an affirmation because it has not been subjected to a critical examination. It is received for truth without the mind
being concerned with its truth or falsity.

It is therefore not a question of adhering to what one believes in philosophy but of criticising, that is to say, of examining the validity of the discourse. We systematically ask ourselves if we have the right to think what we think. The goal is to arrive at a perfect knowledge or to produce a discourse which engages an ordered reflection.  Philosophy is more a movement of the mind more than an outcome. It is not a completed, universal, systematic knowledge. It is an effort to grasp the true, the beautiful, and the good through everyday life.  

It is increasingly recognised that a process of interpretation based on the understanding of individual actions is an essential phase of any sociological analysis. It is indeed important to anchor the sociological explanation or diagnosis in reasonable behavioural sequences.  In this sense, as Dominique Schnapper notes, sociological understanding replaces the confusion of reality "by an intelligible, coherent and rational whole". The quality of a behavioural sequence imposes itself with the force of the evidence when the logic of the actor becomes accessible to the researcher, not that this one necessarily admits the merits of the adopted behaviour or that he accepts it. The justifications but that he can at least imagine how they unfold without feeling a feeling of inconsistency or unreasonable (Day and Tosey, 2011).

The operation of reconstruction of meaning which we call "comprehension" presupposes that an attitude of displacement combined with an adequate search for relevant information must allow the sociologist to overcome social or cultural distance, or even historical distance, in order to find his place. Mentally in a logic of action and in a situational context sometimes very far from what it may be a prior tempted to take it implicitly for granted. This implies a bet on the existence of fundamental mechanisms of life in society and of invariants of human behaviour allowing the researcher to understand the motives of the actor by projecting reasons for acting which transcend eras and cultures.  This bet in fact concerns the conditions for implementing the generalising intention of sociology. In this way, he calls into question the very existence of sociology as a scientific project. The insistence on the need for a phase of comprehension should not therefore lead to an unstable practice of sociological research, leading to essayist; on the contrary, it is closely linked to a “scientific intention” which is not satisfied with relations between variables that cannot be the subject of an attribution of meaning. Research programs which naively seek to avoid the stage of understanding by non-selective linking of variables generally do not give conclusive results and sometimes confuse researchers. The computer tools that we currently have make it very easy to cross "everything with everything" but there is no surer way to make yourself look ridiculous. If the mental operation of understanding through the effort of identification with others appears to be a necessary part of any research, we must nevertheless recognise that it remains one of the weak links in sociological analysis. It relies at least in part on the application of a generalisation based on our own experience or on our personal sense of the obvious, Abel, (1948).  

Despite the most rigorous intellectual self discipline, the risk is always present of attributing to the actor a behavioural logic whose universal scope is judged even though it is linked to a particular socio-cultural context Mossop et al,  (2013).  Certainly, there is no lack of constructed examples which suggest an easy understanding of the actor's subjectivity. We can bet that the attitude of the pedestrian looking left and right before crossing the street will retain for some time its power of fascination on certain theorists. But there is also no shortage of examples of interpretations which reflect the subjectivity of the researcher much more than that of the actor aktuelles Verstehen, based on the direct perception of meaning or on the direct observation of actions. As Raymond Aron underlines in his commentary on the Weberian point of view on the matter.  This implies the rejection of uncontrolled intuition as a principle of understanding. Intuition could only be a sufficient support for comprehension if any directly observable act were immediately comprehensible

Reducing the North-South digital divide is at the top of international agendas. International development institutions are indeed expecting, like the countries of Southeast Asia, the action of a process of emergence that would extend to all peripheral countries. Indeed, a study carried out by UNCTAD on the use of ICT concludes that the use of ICT for developing countries could have repercussions on productivity at the same level as that measured in developing countries. Thus, UNCTAD she specifies that, theoretically, the introduction of ICT should improve the productivity of companies, provided however that they make the appropriate organisational changes. The gains are linked to a better responsiveness of the company to changes in its environment, management of suppliers and customers, expansion of the product range, customisation of the services offered and, overall, better consideration of the specificities of the business. Demand and production optimisation O’Sullivan et al, (2012).

The assessment of the impact of ICT on productivity by UNCTAD was carried out in Thailand. This case shows a significant difference in productivity for companies that use IT and in proportions that are close to those observed in developed countries. The diffusion of ICT makes it possible to reduce transaction costs and generates a better match between supply and demand. But these induced effects are particularly difficult to assess. In the context of development economics, ICTs must allow the emergence of new economic opportunities by facilitating the diversification of production and exported goods, by contributing to a rise in the value chain. An improvement in the banking system could be enabled by the adoption of ICT, which could improve customer information and allow part of the financial sector to move away from informality, which generates transaction costs. This reduction in costs would also allow an increase in the amounts allocated to investment. A final element consists of the production of collective knowledge and the use of collective knowledge thanks to free software. This element of free education is an element favourable to catching up in poor countries. On the other hand, there is the question of property rights over proprietary software and the need to adopt a regime for poor countries. But the TRIPS agreement may suggest such a situation. However, all these potential improvements are not without posing new problems, the new services generated can be at the origin of new difficulties such as the production of trust within the framework of computerised transactions as well as their security. However, the very decreasing costs of these mechanisms can constitute an obstacle to their action, which is why UNCTAD plans to take this issue into account in the implementation of its development policy Ten Cate, Kusurkar and Williams, (2011).

Finally, ICT goods are often dependent on complementary services and products to function properly, it is the existence of network effects. As UNCTAD points out, the progress made by ICT seems to depend very much on the industrial and commercial context. The use of distance selling via the Internet presupposes the presence of numerous preconditions which may be absent in many developing countries and particularly for the countries of Sub-Saharan Africa. Thus, the report underlines the importance of complementary factors and political factors in achieving productivity gains from the uses of ICT. Mastery of ICT requires skills, knowledge and appropriate training without which ICTs cannot manifest their benefits “Several institutional issues must be taken into account such as the establishment of an intellectual property regime favourable to innovations and a competition policy, strengthening of the education system as well as the research system, the creation of public “knowledge” structures, the development of information and communication infrastructure, the creation of an environment that generates confidence in the use of ICTs and proper functioning of financial markets. 
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· Changes to program structure are rarely beneficial.
· There is no doubt that the concept of the new program was a desire to rebalance the STEM approach. The problem is that there is no evidence that curriculum change is beneficial.
Hattie seems distracted - all the effort goes into planning and structure. However, the benefits usually appear and manifest much later. Analysis of the impact of introducing "custom" programs shows that this is not the best way forward. Due to structural weaknesses, lack of context, and high training and development requirements, the simplest solution is the exact opposite Noble et al, (2018).


Application Science is an underdeveloped concept in education, there is no white canvas to highlight. We are expected to rebuild the model and aircraft in flight. Teachers who have managed to take a school out of a new school believe renovations will be critical if they adapt their approach to reality. For these students and teachers in the system, the adjustment has implications for clarity and potential results.  The incredible progress made in bridging the gap is expected to continue as the more comprehensive program is implemented Louw, Eizenberg and Carmichael, (2009).  The term "clutter" is often used to describe the realities of implementation in schools. This is one of the main reasons why what has been tested and observed in laboratories is so difficult to put into practice. Take, for example, the growth mind-set: It's a great idea and can be seen in behaviour, but implementation has little effect in "trivial" reality when measured empirically. Implementing a new program is a huge task.

Deep learning takes time and requires completely different learning strategies to gain a superficial understanding. The transition from "surface" to "depth" and "displacement" is in great demand.  Currently, about 95% of primary schooling is superficial. The teacher's speech lasts an average of 89% of the class time (look for visible classrooms in over 4,000 lessons). This preserves the surface, but is less effective.  While there are proven models that can facilitate deepening, current practice in primary schools is very limited in use. Depth should be central to the design of any curriculum. This requires a deep dive into the data, SOLO taxonomy, and other support strategies, all of which require significant investment to develop the experience.

Currently, the assessment is not too poorly designed to support a larger program. It is too long, unconscious (too often students judge what they already know rather than advance on what they have learned), and it complements rather than is central to the learning process.
According to current regulations, teachers and students are considered rude. (William estimates accuracy is 50 %.) Interesting testing schemes were largely accompanied by the transition from levels to knowledge and mastery of skills. Workout is still a relatively ineffective supplement. It could be implementation or timing related. It's true that the move to triple labelling did not help with either workload or progress. Professional and comparative judgment takes time, practice and moderation, which significantly increases the workload, but does not necessarily lead to results Griggs and Ward, (2012). An assessment approach is needed and is an integral part of program design. One who puts an end to the false contradiction between formative and summative, one who accepts rubric and learning progress? A system that enhances students' ability to assess. One that exceeds expectations and clearly defines the next steps. There are international models that can be customised. With the political threat to THS, scheduling uncertainty is a shaky relationship.

The new child has a real impact on the learning block design. Impact cycles, magnitude of impact and emphasis on assessment are still in their infancy. All evidence suggests that the greatest impact occurs when it is based on the collective effectiveness of teachers. To date, we have reached areas of highly probable strategies based on the work of Hattie, Marzano, EEF, and other advocates of educational research. While this is just the beginning, many people misunderstand the key message of influence. This leads to a lot of confusion about correct teaching, reinforced by formal teaching behaviour, observation of lessons, and activities such as learning to walk and managing academic performance. The judgment can easily become rampant. While this may eliminate some of the worst practices, most of them are a shift in emphasis from development to impact on the material productivity of teachers. For impact to work as a process, it must primarily focus on learning and engaging all parties together Bahner et al, (2012).  There are no easy answers. For all the political uncertainty and labour pressure, schools should be making changes over a longer period of time.

To conclude, it is clear to see that there are different factors to be considered with the curriculum in wales, whilst looking at different areas, it is clear to see ICT is the main factor throughout.  Also whilst looking at the different techniques used, it is clear to see that the curriculum covers different areas.  Whilst looking at the different factors it is clear to see there are many straggles in which the curriculum promotes inclusivity. 
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