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Section1
Welsh Government (2014) views play as a fundamental right for children in line with Article 31 of The United Nations Convention on the Rights of the Child (UNCRC) suggesting that play is not only essential for a child’s holistic development, but is integral to well-being and enjoyment of life. Play Wales (2020) also view play as positively impactful on children’s well-being as well as developing resilience. Play is chosen and directed by the individual child as well as being motivated from within. It does not require external intervention, such as reward, for a child to participate in and enjoy play (Welsh Government, 2014). Bottrill (2018) suggests play is the greatest gift that can be given to children and that real play enables children as it is self-chosen, offering endless possibilities of collaboration, interpretation and spontaneity.  

Sigmund Freud (1856-1939) viewed play as a child’s most intense, yet best-loved occupation. Freud believed play bridged the gap between reality and fantasy and had an impact on the creativity of a person in adulthood. Freud also theorised that play provided children with a way in which emotions could be expressed. Furthermore, Freud believed play enabled emotions to be understood and regulated (Freud Museum, 2017). Jean Piaget (1896-1980) believed that play was essential for cognitive development. Piaget suggests this is achieved through four different stages of play and as the child progresses through each stage, cognition is developed and enhanced (Huitt and Hummel, 2003). These theorists, along with many others, outline the importance of play as it is a vessel through which children develop holistically. Through play, children not only acquire new skills but also explore feelings and deepen understanding making it a critical developmental and learning tool (Johnston and Nahmad-Williams, 2010). 

Donald Winnicott (1896-1971) suggests play is the transitional space between child and primary care-giver in which children are able to make sense of the world around them and where they fit into this. Winnicott also offers that, whilst a responsible person should be available when children play, that person should not enter into the child’s play unless invited (Caldwell and Joyce, 2011). Self-directed play is the idea that 

children are able to play alone, without adult intervention and outside of a structured or imposed framework (Play Adventures, 2019). Self-directed play supports holistic development enabling children to problem-solve creatively, learn about and make sense of the world, develop healthy and safe ways to take risk and to work with and communicate feelings with others who may have differing views (Housley-Juster, 2015). 

[bookmark: _GoBack]Self-directed play within role-play enables children to create open-ended play scenarios by igniting curiosity and providing opportunities that stimulate imagination. Children are able to act out ‘story lines’ of personal experiences to support them in developing their understanding as well as entering into a world of fantasy where ‘story lines’ have total freedom of choice and endless possibilities for children. Holistic development is essential for children and is supported through self-directed play as it allows children to learn at their own pace (Hollis Montessori School, 2018). Typically, role-play is associated with social development however; children can develop holistically when engaging in this play type. Through role-play, children develop language and communication skills, creativity, problem solving skills as well as developing emotionally and both fine and gross motor skills (Family Lives, 2020). Some examples of this include fine motor skills when writing a ‘shopping list’, showing care for the baby who needs to sleep or be fed supports emotional development and holding a conversation with the ‘shop keeper’ supports language development and communication skills. 

 A holistic approach motivates children to learn naturally and creatively, instilling curiosity (Scholar Base, 2014). Brodie (2018) suggests that each area of development is intertwined with one another and children develop simultaneously as learning cannot be divided into separate and completely individual sections. Brodie (2018) continues that play is truly holistic and supports children in all areas of development. Supporting holistic development enables children to become independent learners, building confidence, resilience and self-worth, which in turn enhances their future outcomes (Family Lives, 2020). 


Adults play a vital role in supporting children to develop holistically. As suggested by Nutbrown (2011), practitioners need to form secure and positive attachments with children in their care, observing closely to assess likes, interests, dislikes, abilities and 
areas for support. The Reggio Emilia approach also discusses the importance of adults observing and listening to children to gain an understanding of what motivates 
and excites the child in order for practitioners to build upon this in the opportunities provided. The Reggio Emilia approach views practitioners as a ‘tool’ for children to use when needed rather than a teacher in the traditional sense. In addition to observing, the practitioners role when needed, is to ask open-ended questions that are thought provoking and challenging as well as acting as co-investigators with children. This enables practitioners to create an environment and opportunities for children to engage in play activities that support their holistic development (Education Scotland, 2006). 

Section 2
Beate and Sandseter (2009) define risky play as play that is thrilling or exciting to participate in which involves a risk of potential physical injury. Features within the environment and individual children’s characteristics are both contributing factors to the risk level within risky play. Welsh Government (2014) recognises that play is essential for children’s growth across all areas of development. Play England (2020) also suggest the presence of risk is important to support children’s holistic development, explaining that children not only want to but also need to take risks within play. Furthermore, City and Guilds (2019) suggest that children not exposed to risk within indoor and outdoor environments are more likely to display dangerous risk taking behaviour as all form of safe challenge and stimulation has been eliminated.

Children need to develop problem solving and decision making skills by exploring environments whilst considering consequences independently. By being exposed to and managing risk, children develop confidence and resilience that in turn enhances their well-being. Risk taking within play also supports children’s emotional development as they begin to consider the consequences and impact on others should the play become out of control, as well as developing self-esteem and the ability to 

recognise and control emotions (City and Guilds, 2019). Bazley (2018) suggests that through risky play, children develop skills that are invaluable for both childhood and adult life such as creativity, flexibility and adaptability. This skill set enables people to manage unpredicted challenge or change in a more positive and resilient way. City and Guilds (2019) reflect this opinion whilst suggesting that additional characteristics can be developed through risk taking play such as independence, enthusiasm, being inventive and developing a sense of curiosity. 

Ouvry (no date) suggests that children have a need to learn about what the body can do and have to experiment with it to discover its potential. From discovering these physical abilities, they develop a confidence in their decision making skills as well as using the body well. Forest School is a way in which children can be exposed to risk through play. Children are able to test their abilities within a real life context and naturally begin to assess risk when faced with situations that are unpredictable. Taking risk in this form of outdoor provision enhances self-belief, learning capacity, communication, problem solving skills and emotional well-being (Forest School Training, no date).

Whilst it is evident that exposing children to risk is beneficial to holistic development, practitioners must ensure that children remain safe from harm. Perceptions of risky play can often be a barrier to children being offered this experience. Storli, Beate and Sandseter (2017) suggest that practitioners view rough and tumble or risky play as more acceptable in an outdoor environment as opposed to indoors, therefore the opportunity for risky play indoors is less likely to be offered. Due to concerns regarding safety, practitioners often feel the need to intervene and control this form of play. Other adults, such as parents or carers, will often have perceptions of risky play that need to be acknowledged by practitioners. Parents or carers may view risky play as too dangerous for their child to participate in due to worries about injuries being sustained in the process. Practitioners have a responsibility to alleviate these concerns by sharing appropriate information regarding the benefits of risky play alongside information about robust policies and procedures that have been developed to keep 


risky play as safe as is reasonably practicable (Bazley, 2018). Health and Safety Executive (HSE) (2012) reflect this opinion suggesting practitioners have a responsibility to manage risk sensibly and proportionately by balancing the benefits of risky play with protection from serious harm. 

HSE (2012) acknowledge that certain play activities are not offered to children due to fears of legal implications or the volume of documentation that accompanies risk management. Bazley (2018) suggests the use of a risk-benefit assessment to ensure children are offered exposure to risk through play whilst remaining safe from harm. These assessments consider categories including benefits, risks, local factors, precedents and comparisons. With all of this information collated a decision is then made for appropriate next steps such as removing risk, mitigating or managing the risk increasing the risk, monitoring or no further action in addition to a detailed plan as to how this will be actioned and the process for continued risk management. By using a tool that outlines the benefits as opposed to the risk only, it not only encourages the focus to remain on the benefits of risk for practitioners, but there is a visible record of reasonable and proportionate risk management in place. This in turn could play a role in changing the perceptions associated with risky play as gaining more knowledge and experience supports practitioners to adopt new perspectives, attitudes and practice (Storli, Beate and Sandseter, 2017).

Section 3
The Foundation Phase Profile is an assessment tool devised by Welsh Government that became statutory in 2015. It allows children’s developmental abilities to be assessed from the start of their school life in Reception through to the end of the Foundation Phase covering four areas of development; Personal and Social Development and Well-Being and Cultural Diversity, Language, Literacy and Communication skills, Mathematical Development and Physical Development. These areas of development are aligned with the Foundation Phase Framework (2015) (Welsh Government, no date). 

The Foundation Phase Profile as an assessment tool has several benefits including following the child through school, allowing  information sharing amongst professionals and a clear continuum of progression to be visible. Welsh Government (2012) 

recognises professionals working in partnership for information sharing purposes as a key way to effectively support children. The profile is comprehensive and the assessments can be evidenced through observations based on carefully planned play activities through continuous, enhanced and focused provision (Welsh Government, no date). Howard and McInnes (2013) suggest that when children are engaged in playful activities as opposed to adult led tasks, practitioners are able to observe a true reflection of abilities. The way in which the assessments are conducted in the Foundation Phase Profile allows children to engage in play therefore, observations will give an accurate account of individual development. In addition, Welsh Government (no date) suggest the Foundation Phase Profile contains a variety of developmental skills that range from ages six months to eight years. This allows children who are meeting developmental milestones outside of chronological age, whether this is above or below, the opportunity to have a recorded assessment based on individual needs. Welsh Government (2012) suggest that effective assessment to identify needs at an earlier stage is vital to improve outcomes for children. The Foundation Phase Profile allows for early identification of possible emerging Additional Learning Needs meaning further advice and support can be sought and implemented, based on assessment evidence collated, to ensure children have the opportunity to reach full potential. The Foundation Phase Profile also provides opportunities for formative assessment to take place allowing practitioners to identify the child’s current position and plan for next steps to support progression within identified skill sets. When good formative assessment practice takes place children’s interests are taken into consideration as well as areas of strength and areas for progression, thus enhancing their engagement level and outcomes (Welsh Government, no date). 

Whilst recognising the strengths of the Foundation Phase Profile as an assessment tool, it is also important to outline areas of limitation within the document. As assessment is evidenced through observations of play within the Foundation Phase Profile, practitioners could be at risk of planning to the outcomes or interrupting children’s play, based on the agenda of seeing what is needed to score and sign off an outcome. By providing activities that are planned to the outcomes, rather than likes and interests, the voice of the child is not considered meaning children will feel less in 

control of the play as well as losing the choice to participate. McInnes, et al (2013) suggests that children having control and choice within play is an essential factor to observing children accurately therefore removing this would have a negative influence on the play and the observations collated. Bottrill (2018) suggests that real play enables children and is self-directed. Within self-directed play, children are free to learn through many interests, at a pace that is best for the individual. Should practitioners enter into a play cycle with the intention of manipulating the play to observe certain skills within the Foundation Phase Profile, it is inevitable that adulteration will take place. Adulteration is a phase within the play cycle where the adult ‘takes over’ which often results in children losing interest as the play is now not owned by the child, therefore practitioners would not see the true picture of the child’s abilities (Oxfordshire Council, no date). 

The Foundation Phase Profile document looks at child development holistically. This is of benefit to practitioners and children as it shows a wider range of skills and developmental abilities, as some children flourish in some areas and require more support in others. Achievements and progression can be celebrated along with the implementation of support packages where required. Through holistic observations, practitioners are able to plan appropriately to meet individual needs ensuring skills are mastered, consolidated and moved on where needed (Nursery World, 2006).

Whilst the Foundation Phase Profile is comprehensive, its holistic nature has limitations as it does not necessarily demonstrate the progress made for some individual children. An example of this would be children who have difficulties with social communication skills. There is not a place within the document to record whether a child who is unaware of objects or people has begun looking towards a highly motivational activity or toy such as bubble play or whether a child has begun initiating interactions with adults for the first time. In these circumstances, other more appropriate assessment tools may need to be considered by practitioners such as the Social Communication Questionnaire. As suggested by Brodie (2018), each child’s learning and developmental journey is unique dependant on the set of circumstances surrounding the individual such as living conditions, biology and family circumstances. 

The Foundation Phase Profile does not have the ability to capture additional and relevant details with regards to a child’s background that can often tell a fuller and more accurate story. With essential information missing about the individual child, the question is raised as to whether the Foundation Phase Profile is truly holistic or if any assessment tool would be without limitations.

Section 4
Play is traditionally defined by how adults perceive it through observations; however, McInnes, et al. (2013) argue that children have differing views of what play is in comparison to that of an adult. It is suggested that play is of more benefit as a learning and teaching tool when it is viewed through the eyes of the child and children approach activities as playful activities as opposed to adult led tasks. David (2005) reminds practitioners of Susan Isaacs (1885-1948) who suggests that observing children pursuing their own interests in play allows practitioners to see the child’s true ability and potential. Bottril (2018) shares this opinion suggesting that children who are not engaged in free, creative, self-directed, real play are in essence copying rather than truly learning, thus losing their self-purpose and identity. 

McInnes, et al. (2011) suggest that children use physical and emotional cues to ascertain whether a task is playful or not. These cues include adult involvement, location of an activity and the choice in participating in the activity. McInnes, et al. (2011) continues that when the cues used by children are taken by practitioners to create playful and formal practice conditions, the behaviour and learning outcomes for children engaging with playful practice are far greater than those engaging in formal practice conditions. This demonstrates that children being immersed in what they believe to be true play is a key opportunity for practitioners to observe and obtain a true reflection of their learning and developmental abilities. Howard and McInnes (2013) also suggest that children who approach and view activities as playful have an enhanced level of emotional well-being. Emotional well-being is the foundation for children’s healthy development. When a child’s emotional well-being is considered and enhanced they are more able to engage and learn from playful activities thus supporting holistic development and future outcomes (National Institute for Health and Clinical Excellence (NICE), 2012). 

The role of the adult in facilitating positive playful experiences for children is essential. Practitioners should plan for play opportunities considering whether children would deem the activity playful or not. By providing playful opportunities, practitioners are enabling children to be fully engaged and motivated during activities. This allows observations to be undertaken by practitioners that give a true reflection of the child’s abilities, likes and developmental areas for support (Howard and McInnes, 2013). Practitioners should also use language that promotes sustained shared thinking to aid problem solving and empowers children to have choice and control during their play to ensure children view activities as playful which allows play to be open ended (McInnes, et al., 2013). Isaacs (2013) also suggests that, in play, children require the companionship of adults. When needed, the adult should offer patience and find solutions to problems and questions alongside the child, not for the child, developing a play partnership thus allowing the play to be self-directed by the child. The role of the adult is also to provide an environment rich with opportunities and materials for children to engage and play with, enhancing development and learning. Isaacs (2013) continues that the environment should also be rich with practitioners who are truly invested in each individual child demonstrating warmth, encouragement and eagerness within their play partnership. McInnes, et al. (2013) shares this view suggesting that play should be co-constructed by both children and adults with shared adult-child interactions to be viewed as playful by children. By engaging with children in this way and planning for playful opportunities, taking play cues into consideration, practitioners are able to observe and assess children’s true potential, enabling future planning to be holistic and relevant for individual needs (Howard and McInnes, 2013). 
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