1600892 – Script for Presentation

Slide 1- Presentation
Bore da/Good Morning Chairman and Governors, 
Thank you for inviting to this meeting held today. I appreciate and value the opportunity I have been given to discuss a key aspect in developing children’s learning. I personally share a keen interest in promoting learning opportunities within Brynfelen Primary School and would like to express views on an intervention I feel could have a positive effect on pupils, parents and the wider community.

Slides 2, 3, 4, 5 & 6 - The importance of parental engagement
[bookmark: _GoBack]The purpose of this meeting is to discuss how we as a school can increase the amount of involvement parents have both within the school environment and “beyond the school gates” (Donaldson, 2015). Broadening engagements allows for a sense of collaboration and encourages parents to immerse themselves within their child’s learning, assuring support is given at home, developing “positive parental relationships” (Reed and Murphy, 2012, p.156). Considerable research shows in order for children to develop socially, a ‘strong rapport between home and the school’ is crucial and the “most effective in early year settings” Wheeler (2009 cited in Reed and Murphy, 2012). Following the school’s recent Estyn Inspection in March 2018 and on discussion of recommendations given, parental engagement has been highlighted as a key focus within the School’s Development Plan (See appendix 1). 
           
Estyn’s good practice recommendations suggest “building positive relationships with parents by being visible and approachable”, whilst being “imaginative and innovative in involving parents more effectively”. This ensures a predominant focus of parental links which should become evident across both Foundation Phase and Key Stage Two (Estyn, 2009, p.6). Allowing parents and guardians to participate in partnership activities and immerse themselves in purposeful tasks could allow for an increase in enthusiasm from both parents and pupils. Activities such as weekly home reading books allows parents to use a range of skills such as Digital Competency to access the books through varied types of technology, whilst allowing for cooperation and a sense of “teamwork”, therefore “making a difference and raising overall levels of achievement” (Harris et al., 2009 as cited in Reed, 2012). 

Welsh Government suggest by implementing this scheme as a whole school approach deems it “everyone’s responsibility”, (WG, 2016, p.14) having “positive impacts on children’s learning and outcomes”, (Desforges and Abouchaar, 2003) overall allowing for “ambitious, capable learners” (Donaldson, 2015). It could be argued that a whole school approach is not always attainable as “parental engagement changes with the age of the child”, therefore deriving intervention strategies to suit all year groups should be discussed with those involved, “for the purpose of improvement planning” and evaluating (Estyn, 2018, p.3- 6).

As part of research, the school can look within local schools for good practice. A local Headteacher showed enthusiasm towards parental engagement interventions when interviewed, suggesting “pupils made progress in attainment levels and in their attitude towards learning” (Local Headteacher, 2018) (See Appendix 2). Although good practice can be found in other schools, ‘other varying factors’ and “levels of effectiveness” should be taken into consideration (Estyn, 2018, p.5).

Slide 7 - Involvement and Implementation 
When considering this intervention, ‘the needs and concerns’ of all those involved should be considered whilst “raising an awareness of the agendas” (WG, 2016, P.10). For teachers to develop strong and foundational relationships with parents, the whole school approach would be embedded at the beginning of the academic year, allowing time for it to be evaluated using a parental engagement policy as a guideline (See Appendix 3).

Slide - What if?
My proposal to you today would be to question ‘What if?’ What if we gave parents the opportunity to engage in activities together with their children? What if we gave parents the opportunity to learn through the eyes of the new curriculum? What if parents could further their own skills in order to confidently help, engage and develop their child’s understanding?

Slide - What are the aims?
“Parental engagement can be a powerful lever for raising achievement in schools” (Ofsted, 2011). 
For best practice, Ofsted suggest “tailoring communications to suit the preferences of the individual parents”. Making adaptions, building strong links and “catering to any needs and concerns” can allow for a “sense of collaboration” to be felt (Ofsted, 2011). Estyn support this, suggesting parents should feel “welcomed within a school and that their opinions are valued”. A clear presence from the class teacher at the “beginning and end of the school day”, allows for parents to feel there is an “open door policy”, therefore building ‘a good rapport and clear lines of communication’ (Estyn, 2009). 

In order to collect evidence on which to progress, all stakeholders involved would be given a questionnaire to complete relating to family involvement in the school. The Department of Education reported “schools generally do not collect sufficient data on their own interventions”. Questionnaires allows for ‘varied perspectives’ which could be considered during future planning (DoE, 2010).  Questionnaires could be considered “time-consuming when both completing and analysing the data” (McLeod 2018) therefore other forms of research could be considered to further evaluate, such as interviews with other schools or meetings with parents.  

Taking parents views into consideration would be viewed as an important aspect in order to “establish constructive relationships” within the intervention (Estyn, 2018 p,4). Allowing for opinion could help give a wider outlook into strategies, supporting a 
“shift in simply involving parents with the school to enabling them to engage themselves more directly with their children’s learning”, (Ofsted, 2011)
 however it should not be disputed that parent’s personal commitments may lead to them struggling to ‘find time’ to complete extensive feedback. 


Strategies within the intervention-
In Estyn’s good practice report, teachers are suggested to be “creative” when involving parents in tasks, allowing for “development and progression within their parental skills” (Estyn, 2009). A strategy to develop areas within the Government’s and Donaldson’s priorities such as the LNF (Literacy, Numeracy Framework) could be used, focusing on parents reading together with children at home. Each week the class will choose a book to read as an activity at home. Parents would be given information at the beginning of the week about the book and can access the story as a hardcopy in the library, online and through the use of QR codes. Using a variety of technology can allow for development of Digital Competency (DC) skills. The stories chosen would also allow for inclusion for children with any additional learning needs through the use of audio-visual books. On #FeedbackFridays children would present a piece of work created by the parents and themselves to represent their favourite part of the story. The children would discuss the story and communicate their opinions during circle time. Following this the teacher will add the book to the class reading wall and praise through the class reward system. 

 Other strategies such as ‘stay and play’ and ‘express days’ could be implemented to encourage parents to visit the school regularly, allowing for parents to gain an insight by “participating in activities enabling them to build their own strengths as learning mentors”. These strategies however, could be considered ‘time consuming’ and not all parents are available to attend due to work commitments. “Involving extended family members” could enable further engagement whilst being assured information could still be fed back to parents (Estyn, 2009). 
 
Digital competency, literacy and numeracy training days would be offered to parents along with children, to further their understanding of the new curriculum, learn new skills and gain confidence in unfamiliar areas. Arrangements could be made to visit a local school in Swansea showing good practice. 
 
 Allowing for multi-agency work through organisations such as TAF (Team around the family) and charities such as ‘Care for the Family’ a Cardiff charity who focus on running training programmes and course for people in aspects of parental care. Arrangements can be made to support families through matters such as the loss of a child or parental guidance.


Slide - Social Media
Social media could also be considered a positive resource in relaying information to parents accessing “digital communication channels” such as ‘Twitter’. The use of social media and sending ‘text messages’ home can limit the usage of paper whilst being a direct form of contact to parents, “suiting their working arrangements”. However “consulting with parents about their communication and engagement needs” should also be considered a priority after signing a home-school agreement. (Estyn, 2018).
Although social media carries a large platform in which to relay and promote activities within the school, it could be considered a one-way communication tool. To enhance “two-way communication” other aspects such as “face to face dialogue” should also be considered valuable for parental feedback (Ofsted, 2011, p.4). 
To overcome issues with parents who cannot access online services, ‘drop in sessions’ could be arranged across the school at the end of the day with the incentive of “providing refreshments”. Estyn’s findings suggest an incentive such as this can show an ‘open-door policy’ for parents who are “hard-to-reach”. A ‘committed and devotedly driven headteacher’ can also have ‘a positive effect on parental involvement’, suggesting that all staff within the school ‘play a vital role’ (Estyn, 2009). 
Headteacher’s and staff also have limitations of ‘time’, therefore showing importance in finding ‘equal grounds’ by “making it clear how staff and parent governors can be contacted” (Estyn, 2018).

How much?  Costings
This intervention would be at a relatively moderate cost, estimated at £1,900 within the first year. Resources would be taken into consideration as well as staff training days where both the FP and Ks2 leaders would attend. In order to keep costs at a moderate level, the trained staff would then relay the information from the courses in whole staff meetings. In Scotland’s national action plan, recommendation is given to a “participatory budgeting approach” designed to “include stakeholders in the processes of how funds are spent”. This approach could be adapted to suit this intervention by allowing stakeholders to deliberate the main priorities and the funding available towards them.

Slide – Assessment and monitoring
The intervention’s success would be analysed at the end of each term with stakeholders being given the opportunity to participate in the review through questionnaires and feedback meetings. The final review would take place during the last term of the pupil’s academic year. The collated feedback would be evaluated and made available to all stakeholders. This aspect of monitoring will continue throughout the second and third year of the intervention, with termly evaluations for change. 
Like in any intervention, monitoring and assessing the process plays a key element in knowing its success. Allowing for ‘pupil voice’ will include a further understanding of the intervention. Children’s progress can be also assessed through tasks set at the beginning and end of the academic year to see if the intervention has “raised overall attainment levels” (Ofsted, 2011).

Slide – Summary 
 The Department for Education and Skills suggest parental engagement plays a ‘key role’ within learning with involvement having “a greater influence over a child’s education compared to the quality of the school that they attend” (2003, cited in Estyn, 2018, p.1). This intervention shows “many benefits in raising attainment levels” and “building positive attitudes towards learning” (Ofsted, 2011). Although limitations such as time and cost are evident, strategies can be implemented through feedback of parents, children and other stakeholders. Welsh Government suggest parenting support should be made “available to all those who may play a key role in bringing up children” (WG, 2017), therefore allowing them to support children “in a variety of learning opportunities” conveying ‘Article 28’ of The United Nations Convention on the Rights of the Child (UNCRC, 1989). With high levels of co-operation and determination shown from all those involved, positive parental engagements could be implemented within Brynfelen Primary School making “considerable changes in raising achievement within schools” (Ofsted, 2011), ensuring “every voice is heard, and no child is left behind” (WG, 2017).

I would like to take this opportunity to thank you for listening to my presentation today. I will now take any further questions you may have. Thank you.
























Bibliography 
Care for the Family (2018) Available at: https://www.careforthefamily.org.uk/product-category/parenting-resources (Accessed on 10th November 2018).
Desforges, C and Abouchaar, A. (2003) ‘The Impact of Parental Involvement, Parental Support and Family Education on Pupil Achievements and Adjustment: A Literature review’, pp1-110. [Accessed on 4th November 2018]. Available at: http://webarchive.nationalarchives.gov.uk/20110506160922/https:/www.education.gov.uk/publications/eOrderingDownload/RR433.pdf 
Donaldson, G. (2015) Successful Futures. Cardiff: WAG 
Education Scotland (2018) ‘Engaging parents and families’ p1-12. [Accessed on 11th November 2018]. Available at: https://education.gov.scot/improvement/documents/par2-section6.pdf  April 
Education Scotland (2018) ‘What is ‘Parental Involvement’ and ‘Parental Engagement’?’ [Accessed on 12th November 2018] Available at: https://education.gov.scot/improvement/research/What%20is%20Parental%20Involvement%20and%20Parental%20Engagement
Estyn (2009) ‘Good practice in parental involvement in primary schools’. Cardiff: Estyn, pp1-27. [Accessed 2nd November 2018] Available at: https://www.estyn.gov.wales/sites/default/files/documents/Good%20practice%20in%20parental%20involvement%20in%20primary%20schools%20-%20April%202009.pdf
Estyn (2018) ‘Involving parents, Communication between schools and parents of school-aged children’, pp1-41 [Accessed on 10th November] Available at: https://www.estyn.gov.wales/sites/default/files/documents/Involving%20parents%20-%20en.pdf 
Estyn (2015) ‘Engaging parents and improving attendance’, pp1-44. [Accessed on 6th November 2018] Available at:https://www.estyn.gov.wales/effective-practice/engaging-parents-and-improving-attendance 
Goodall, J and Montgomery, C (2014) ‘Parental Involvement to Parental Engagement: A Continuum, Educational Review’, 66:4, pp. 399-410 [Accessed on 10th November 2018] Available at: https://www.tandfonline.com/doi/pdf/10.1080/00131911.2013.781576 
Local Headteacher, (2018) – School X Swansea
McLeod, S. A. (2018) ‘Questionnaire’. [Accessed on 8th November 2018]. Available at: https://www.simplypsychology.org/questionnaires.html
Nfer (2013) ‘Teacher Guide: Parental Engagement and Narrowing the Gap in Attainment for Disadvantaged Children’ pp. 1-5. [Accessed on 11th November 2018]. Available at: https://www.nfer.ac.uk/publications/OUPP02/OUPP02.pdf
Nasen (2014) ‘Tracking Progress and Managing Provision’ pp1-20. 
Ofsted (2011) ‘Schools and parents’ pp. 1-36. [Accessed on 10th November 2018]. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/413696/Schools_and_parents.pdf 
Ofsted (2010) ‘Learning: creative approaches that raise standards’ pp. 1-49. 
Ofsted (2015) ‘Parents as partners in teaching: Trimdon Grange Infant and Nursery School’ pp. 1-7. [Accessed on 11th November 2018]. Available at: https://www.gov.uk/government/publications/parents-as-partners-in-teaching 
Parental Engagement Policy (2012) pp. 1-3 [Accessed on 9th November 2018] Available at: http://www.beatricetate.towerhamlets.sch.uk/wp-content/uploads/2014/07/Parent-Engagement-Policy.pdf
Reed, M. and Murph, (2012) – Implementing Quality Improvement and Change in the Early Years: SAGE.
Scottish Government (2018) ‘Learning together: national action plan on parental involvement, engagement, family learning and learning at home 2018-2021’ pp. 1-51. [Accessed on 10th November 2018]. Available at: https://www.gov.scot/publications/learning-together-scotlands-national-action-plan-parental-involvement-parental-engagement/pages/5/ 
The Department of Education (2010) ‘Review of best practice in parental engagement’ p1-223 [Accessed on 10th November 2018]. Available at:  https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/182508/DFE-RR156.pdf 
The Psychology Notes HQ (2013) ‘What is Bronfenbrenner’s Ecological System Theory’ Available at: https://www.psychologynoteshq.com/Bronfenbrenner-ecological-theory/ (Accessed on 10th November 2018). 
UNCRC (1989) ‘Article 28’ Available at: https://www.cypcs.org.uk/rights/uncrcarticles/article-28 (Accessed on 12th November 2018).   
Welsh Government (2016) ‘FaCE the challenge together: Family and community engagement toolkit for schools in Wales, Main guidance’ pp.1-29. 
Welsh Government (2016) ‘Theme 2: Embedding a whole-school approach to FaCE’ pp1-23.
Welsh Government (2017) ‘Parenting in Wales: Guidance on engagement and support. [Accessed on 8th November 2018] Available at: https://gov.wales/docs/dsjlg/publications/cyp/170519-parenting-in-wales-guidance-en.pdf
Welsh Government (2017) ‘Education in Wales: our national action plan’ pp1-24. [Accessed on 11th November 2018]. Available at: https://beta.gov.wales/sites/default/files/publications/2018-03/education-in-wales-our-national-mission.pdf 

