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Overview 

This Portfolio consists of my 
experience of a ten-day placement 

at a Welsh language primary 
school in Carmarthenshire, Ysgol 
Bro Brynach. Throughout the ten 
days I worked with nursery pupils 
up until year 5 and 6, with a focus 
on years 1 and 2. My role was to 

support the students with tasks set 
by the teacher.
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Placement information sheet
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E-MAIL CORRESPONDENCE 

WITH ASSISTANT HEADTEACHER

3



4



5



E-MAIL CORRESPONDENCE 

WITH LECTURER
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E-MAIL CORRESPONDENCE 

LECTURER AND 
ASSISTANT HEADTEACHER
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DBS CERTIFICATE
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  ATTENDANCE FORM
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EVIDENCE

1. OUTDOOR TASK/ TASG AGORED

With years one and two as part of their outdoor task, the aim of the 
task was for them to successfully follow instructions to create a 
hanging bird feeder using bird seeds and melted lard with a piece 
of string, firstly they needed to measure out their seeds on scales, 
followed by putting them carefully into their pots with their piece 
of string cut with safety scissors, they then went to the microwave 
with supervision to melt the lard. Once melted, the lard was poured 
by me and the teacher into the pots over the seeds to be left to 
set. My role was to supervise the children when creating their bird 
feeders, also supervising when using the microwave and cutting 
with scissors.

Year 1 and 2

11



2. MATHEMATICS – Measuring / Mesur

With years one and two for a 
Mathematics lesson, I was given 
the task by the teacher to work 
with a group with learning 
difficulties and help them 
measure different lengths of 
caterpillars with blocks and write 
the number of blocks needed to 
measure the entire caterpillar next 
to the blocks. Assisting them each 
individually, most were 
successful and were able to think 
about how many they needed and 
how many blocks there were and 
realised which ones were the 
biggest and smallest and put them 
in order. Some of the students in 
this group had dyslexia and 
dyscalculia which made it harder 
for them to concentrate on how 
many blocks were needed and 
which ones were big and small, 
these children needed 
more support and guidance 
with this task.

Year 1 and 2
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3. MATHEMATICS - Money Counting 
/ Cyfrif Arian
Year 3 and 4

In this task, the pupils were given the task to count the money that were 
shown in jars on paper, followed by a second task to make the amount of 
money shown under a jar on another piece of paper. I put out fake money 
for them to use as items to count with, which really helped with this task. 
A lot of students got confused with the colour of the money and mixed up 
their 1 and 2p symbols, especially if they had dyscalculia, this made it 
difficult for them to negotiate what was what. I helped the pupils which 
found this more difficult by counting the money with them, with the fake 
money and with their fingers and writing it down and them then doing it 
themselves. This got easier the more they did it as they got used to the 
money meanings and what they make in total .
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4. LANGUAGE AND WRITING TASK – IAITH

The class of 1 and 2 is split into groups 
based on their capabilities. In the 
language and writing task, it began with 
the class discussing their favourite and 
least favourite things and making a table 
on the front of class white board. The 
aim of the class was to make the children 
think about their own likes and dislikes 
were and be able to write them down, but 
also draw what that word meant. I 
worked with a group which had learning 
difficulties (Dyslexia and ADHD). 
I assisted them with creating their 
own table in their books. To begin, the 
students drew photos of what they liked 
followed by dislikes and then labelled 
them. Due to a few having Dyslexia, I 
needed to write out the table and labels 
for them in yellow pen and then they 
wrote over the pen.

Year 1 and 2

With another group, they had a more 
difficult task and needed to write 
about what they liked and didn’t like 
in a book that they had read. The 
students needed to write sentences of 
explanation to what they enjoyed or 
didn't. Some pupils found it more 
difficult, which entailed me writing 
the sentences on a white board and 
them copying the contents.
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5.5. ELECTRONIC TASK
Meithryn and Derbyn / Nursery and Reception

This task was done on 'Dydd Santes 
Dwynwen' which is the Welsh Valentine's 
day. Meaning nursery pupils got given the 
task to use a software called word-cloud 
on the iPad to make a word collage of all 
the people/pets they love. To begin, they 
drew their hearts on a white board and 
then I helped input it digitally. Some 
needed assistance with this, which meant I 
went around and put in any names they 
found difficult to type into the processer, 
However, some understood straight away, 
which meant I only needed to print them 
out.

Once they got printed, they could be 
given to loved ones. Teachers also 
needed assistance with this software, 
as it was new for them also, which 
meant once they had done the names 
for other children, they came to me to 
print them out for them.
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I completed a ten-day placement within a Welsh primary school, 
Carmarthenshire. Throughout my time here, I learnt a lot of new skills 
and gained the greater ability to support and work with young 
children, by working with a range of ages. The school is split into 4 
classes, which are nursery and reception, class 1 and 2, 3 and 4 
and years 5 and 6.  I worked with all classes on separate days. 
However, I spent a lot of my hours of study with years one and two as 
I found them needing the most support and were the most interactive 
as well as having the most diverse group of students with some with 
autism, dyslexia and down syndrome. With each group I was there 
to support them with tasks set by the teacher. I also did break and food 
supervision.

I also had the opportunity on Dydd Santes 
Dwynwen, which is The Welsh Valentine's
day, to bake and decorate heart shaped 
biscuits topped with icing with the children.

REFLECTON OF PLACEMENT

Gibbs reflective cycle (1988)

DESCRIPTION
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Before starting my placement, I was apprehensive about what it was 
going to be like as I had never worked with children prior to the 
placement. I got to know the children especially with years one and 
two and it got easier. I found this harder with older years as they 
weren't so interactive and independent. The staff were very 
supportive which made me feel more comfortable. A study by 
Sheldon, K. M., et al (2021) heightens importance of supportiveness 
in work through the self-determination theory by serving Autonomy, 
resulting in better work performance.  I have gained a lot more skills 
and confidence when interacting with children, especially those with 
additional needs. I aspire to work in education, which made want to 
work my hardest during the ten days and gain as much experience as 
possible.  Judge, T. A., et al (2005) states that trying new things 
promotes satisfaction and rewards positive self-regard.

I found the overall experience to be positive and enjoyed 
interacting with the children. However, it was difficult to 
communicate if they had additional needs such as severe Autism. 
There was also children that wouldn't listen when doing activities 
with me as they didn't see me as a teacher, which meant guidance 
was harder for them. Another aspect that was highlighted was 
that younger students understood electronic based tasks more than 
the written tasks, which could have been enhanced by the national 
lockdown of Covid-19.

FEELINGS

EVALUATION
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The difficulties that raised with communicating with the child with 
Autism is explained by The World Health Organization (2019) that 
individuals with Autism Spectrum Disorders (ASD) have strict 
routines, don’t like change and find social 
interaction hard. Sheldon, K. M., et al (2021) emphasises that 
supportiveness is a big aspect of work satisfaction, without the 
support I gained, I would have struggled a lot more. A further aspect 
I realised may have been linked to The national lockdown of 2020 
due to the corona virus, which left a long-standing effect on 90% of 
young children and over 160 countries, disabling access to school 
(Ajanovic, S., et al 2021). A rise in screen time from 3 hours to 6 
hours (Kotrla Topić, M., et al ,2021) and increase in phone 
addiction and reliance (Serra, G., et al.,2021). The national 
lockdown influenced young children to be more dependent on 
devices with no face-to-face interaction, this explains a possible 
link with younger children finding writing harder.

ANALYSIS
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I was quite reserved when trying to talk to the children to begin but 
going forward, I have developed relationships and know more of 
their names. I will need to spend more time with the children, at play 
time and in class and develop better educational skills. For my main 
aim for the future, is grow confidence in education and how it works 
and be myself. Through researching about different roles, learning 
more about additional needs, make notes during the lessons to gain 
more skills. A further improvement, could be spending more time 
with older ages (years 5 and 6) as a lot of the older classes I sat in for 
were based on research.
.

FUTURE ACTION PLAN
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To conclude, I have learnt new skills when communicating 
with children. Gained experience with children with Autism, 
Dyslexia and down-syndrome and how to deal with them, how to 
deal with class disruption also. For a more positive situation, with 
more confidence, I'll be able to be stricter and have the greater 
ability to guide the class better. I have gained experience of all the 
different ages also, which will positively prepare me for any future 
educational work. To reflect, doing the five tasks showcased 
different capabilities.

CONCLUSION
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