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Using a theme or traditional tale as a stimulus, consider how you might embed the six areas of learning and experience and the four purposes (Donaldson) in an integrated, cross-curricular approach.

This essay will explore how the traditional tale of “The Three Little Pigs” by Joseph Jacobs can be used as a stimulus for key stage two students aged seven and eight. This stimulus will be used to promote the six areas of learning along with the four learning purposes highlighted in Professor Graham Donaldson’s article “Successful Futures” through various activities created through a cross-curricular approach. These activities are designed to stimulate the children’s numeracy and literacy skills, along with their creative and personal and social skills through activities that can be done individually or in small groups. 
Cross-curricular teaching was introduced in the early twentieth century by John Dewey who worked to overcome dysfunctional dualisms between the child and the curriculum, freedom and discipline, the individual and the society, body and mind (Berding, Joop W. A. 1997). By introducing this new way of educating, teachers were given a lot more freedom in regard to planning and organising what they teach and how they are teaching it. According to Jonathan Barnes the term ‘cross-curricular’ is used to describe knowledge, activities, skills or initiatives that are applied across the curriculum and not confined to one subject (Barnes, J 2011). For example, a lesson in which children are required to investigate and gather information about another country they could be using aspects of Literacy and or ICT whilst using books and the internet to gather their information. To present their findings children could be using creative skills to make posters or information leaflets or, if they were required to present their information to their peers the students will be exercising their Personal and Social Education. All these skills are being promoted in what would usually be considered a lesson primarily learning about Geography. 
According to Professor Graham Donaldson “children and young people only have a relatively short time at school. We must use that time judiciously and productively to help each one of them to grow as a capable, healthy, well-rounded individual who can thrive in the face of unknown future challenges” (Donaldson, G. 2015) by teaching subjects using a cross-curricular method children will be gaining knowledge from multiple areas of learning simultaneously. By using cross-curricular methods the time spent in school will be far more productive for the children as they will be learning numerous skills through one lesson or activity this also will make the students far more prepared and adaptable for later life. There are numerous arguments about the true effectiveness of cross curricular teaching, for example the traditional subject-based curriculum is still being used in a large number of schools in Wales and across the United Kingdom. This curriculum is largely based on the behaviourist theories “skill and drill” exercises to provide the consistent repetition necessary for effective reinforcement of response patterns (Gsi.berkeley.edu. 2019), however this may become too repetitive and could possibly make the links between the learning in different subjects very weak for the students. Behaviourists theories also heavily depend on assessing the learning through examinations and tests, a method that not all children can necessarily excel in but it does allow the work to be specifically marked within each subject. While “methods have proven to be successful in teaching structured material such as facts and formulae, scientific concepts, and foreign language vocabulary, their efficacy in teaching comprehension, composition, and analytical abilities is questionable.” (Gsi.berkeley.edu. 2019). Although the cross-curricular teaching methods can be more challenging to assess and can lack coherence and depth within specific subjects it does however allow children to learn in experiential environments which are supported by Kolb’s cognitive learning models and Blooms taxonomy. Cross-curricular learning can also give students opportunities to be far more creative, an approach which can hugely support the learning of lesser abled children such as those who have additional learning needs or English second language students.
Jonathan Barnes writes in ‘Cross-Curricular Teaching for ages 3-14’ that there are “eight distinct types of cross-curricular teaching and learning, these methods often overlap and sometimes projects can involve several styles, but the types of cross-curricular learning can be described as: tokenistic, hierarchical, single transferable subject, theme based, multi-disciplinary, inter-disciplinary, opportunistic and double focus (Barnes, J 2011 p.66).  Each of these different styles has a different aim; in opportunistic cross-curricular learning the child leads, hierarchical and multidisciplinary primarily focus on combining two or more subjects through enhancing the learning between them. All of these styles focus on combining and enhancing the different areas of learning apart from the tokenistic approach,  this style does not make real connections between subjects or develop learning in more than one subject, the learning is only increased in one subject whereas perhaps a song might introduce a history topic but nothing is made of the song and little done to enhance learning in music (Barnes, J. 2014).
[bookmark: _GoBack][bookmark: _Hlk534641613]The first cross-curricular activity designed with a cross curricular is used with the book ‘The Three Little Wolves and the Big Bad Pig’ by Eugene Trivizas. After the class has studied the original story, they will look at an alternative of the tale in which the roles of the pigs and the wolves have been reversed. Whilst working in small groups the students will be asked to list the unfortunate things that happen in each story, then discuss how and why they happen in real life for example the bullying portrayed in each story and having to move houses because of the unfortunate surroundings. The children will also be prompted to identify the “evil characters” in each story and how their opinion of the wolf changed after reading the second version of the book. This part of the activity will promote both Personal and Social Education and literacy through identifying links between cause and effect whilst working with others to contribute to discussions, scanning texts for specific information and identify how texts differ in purpose, structure and layout (DCELLS 2008). Once the children feel they have identified they will then go on to write their own short story about an unfortunate even and what could be done to fix it, for example a child being picked on at school and then going to a parent or teacher for help and advice to resolve the problem. By writing these stories the children will be using language appropriate to writing, including standard forms of English and will be using punctuation to demarcate sentences and begin to use speech marks, commas to mark clauses and phrases, and apostrophes for omission (WAG 2013) while understanding the range of their own feelings and emotions (DCELLS 2008). “Choice is important in helping to engage children and young people in their learning.” (Donaldson, G. 2015) which is why the children are allowed to choose their own topic for their stories, if they children are allowed to write about a topic they are interested in they will produce a greater standard of work.  This particular activity uses the single transferable subject style of cross-curricular teaching and learning by aiming to improve the student’s literacy and writing skills through the perspective of Personal and Social Education. It also uses the style of hierarchical cross-curricular learning through the activity again promoting the dominant area of learning, literacy, through the introductory discussion of PSE topics such as bullying. 
The second activity relating to this stimulus is an individual task in which the students will be creating model houses using similar materials of those used in the original tale of The Three Little Pigs. The students will be required to find and use recyclable materials from around the school such as cardboard boxes, lollypop sticks, straw and lego bricks. They will then design and plan their model house firstly using the mathematical skill of ‘identifying the appropriate steps and information needed to complete the task or reach a solution, select appropriate mathematics and techniques to use and measure on a ruler to the nearest mm and record using a mix of units, e.g. 1cm 3mm’ (WAG 2013). Although the children will be using multiple mathematical skills this activity also largely promotes Design and Technology skills whilst constructing their model houses. Through using recyclable materials, the students will be considering the safety, reliability and sustainability of their activities/products, they will also be developing a simple specification/recipe for their products indicating their intentions and approach through their designs (WAG 2013). This activity allows the children to use their mathematic skills in a more practical way that they can carry through to the next stages of their life helping these students become ‘enterprising, creative contributors’ through connecting and apply their knowledge and mathematics skills to create ideas and produce their model houses (Donaldson, G. 2015). Inter-disciplinary cross-curricular teaching is displayed in this activity as it promotes creative thinking and connection making between mathematic and design and technology.
The final activity in regard to this stimulus involves promoting music skills in the year four class, the task will be to create a sound sequence using instruments and voices to convey the story of The Three Little Pigs. The students will work in small groups, each child will select their instrument and then will use a sound board to write their musical sequence and perform it to the class for a show and tell. This will exercise the children’s music skills by playing instruments, using appropriate playing techniques and with increasing dexterity and control of sound and practising and evaluate their performing in order to improve (DCELLS 2008). Whilst using the sound boards the students will also be transferring their mathematical into a different context, they will be counting in beats, half beats and quarter beats which can also be known as fractions. Finally, personal and social education is also promoted in this activity through reflecting on progress, identifying strengths and weaknesses and set targets for improvement through the ‘show and tell’ to their peers. They will have the opportunity to receive feedback from their performance which will then help them self-evaluate and improve for the next similar activity. This final activity promotes cross-curricular teaching through the double-focus style as the children are given freedom to create their own musical sequence with the instruments of their choices within the realm of the topic. Jonathan Barnes writes “Discovery, invention, physical involvement and creative activity often enthuse us and have probably always generated deep, committed and transferable learning” (Barnes, J. 2014) which is why this activity allows a large amount of freedom and creativity.
To conclude, by using a cross-curricular teaching and learning methods students and teachers are given a lot more freedom in the classroom. The cross-curricular method also makes the children’s time in schools far more productive as they are learning about multiple different subjects through one lesson or activity and by allowing the students to apply their knowledge into different areas of learning they will be far more prepared for life after school, as Professor Graham Donladson suggests. Since there are numerous styles of cross-curricular teaching embedding it into lessons should no prove difficult, perhaps teachers are already teaching in these styles without even realising. Through allowing creative responses, group work and class discussions the cross-curricular method has been embedded within these three activities that are focused around the stimuli of The Three Little Pigs.
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