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1. Introduction
In today’s increasingly multilingual societies, bilingual education has emerged as a vital approach to ensuring inclusive, equitable, and effective learning experiences. Central to this pedagogical model is the practice of code-switching, alternating between two languages within a communicative context, widely observed in classrooms where learners are developing proficiency in a second language. While viewed as a marker of linguistic deficiency, code-switching is now recognized as a complex and resourceful strategy that reflects a high level of cognitive and linguistic competence.
Bilingual education, as García (2009, p. 6) argues, is not merely the delivery of instruction in two languages, but rather a framework for fostering cultural awareness and academic success. Within this framework, classroom code-switching serves as both a pedagogical and socio-emotional tool. It helps teachers scaffold learning by bridging linguistic gaps and supports learners by lowering anxiety and building confidence. These benefits are especially significant in diverse classrooms where students come from various linguistic backgrounds and require differentiated support.
This essay explores the benefits of code-switching in bilingual classrooms, focusing on three core areas: boosting cognitive and linguistic competence, improving student language performance, and increasing students’ engagement. It also investigates teachers’ perceptions of classroom code-switching, highlighting both supportive and critical viewpoints. Understanding these perceptions is key to developing informed strategies for the use of code-switching in bilingual education. This study aims to contribute to a nuanced understanding of code-switching as a legitimate and strategic component of bilingual education.
2. Understanding Code-Switching in Bilingual Classrooms
In bilingual education, code-switching has become a vital strategy for negotiating meaning, enhancing learning, and navigating linguistic and cultural diversity. The classroom serves as a dynamic space where multiple languages and identities intersect, making it an ideal setting for both students and teachers to engage in code-switching.
Classroom code-switching can be spontaneous or strategic, and may serve various purposes, including classroom management, explanation of complex concepts, translation, or maintaining student engagement. Teachers who understand the functions and benefits of code-switching can be better equipped to enhance classroom interaction. 
2.1 Code-Switching
Code-switching is one of the most prominent and extensively examined phenomena in sociolinguistics and bilingual education. It refers to the alternation between two languages or language varieties within a single discourse by bilingual or multilingual speakers. Bullock and Toribio (2009: xii) define it as “the alternating use of two languages in the same stretch of discourse by a bilingual speaker.” This linguistic practice occurs naturally in bilingual communities and serves various communicative, social, and cognitive functions.
As Corcoll Lopéz and González-Davies (2015, p. 69) explain, code-switching is the ability of plurilingual speakers to switch between sentences or within sentences using the different codes in their repertoire to meet communication needs dictated by the context in which they find themselves. Over the years, attitudes towards code-switching have evolved. For a long time, it was viewed as an undesirable by-product of bilingual speech and a sign of insufficient proficiency in one’s languages (Lee, 2012, p. 147). On the contrary, Alić Topić (2022, p. 9) argues that code-switching reflects a natural and inevitable linguistic ability.
Lin and Li (2012, p. 470) emphasize that code-switching is one of language contact phenomena and that it reflects speakers’ ability to shift across linguistic boundaries. Although code-switching can be observed in writing, most of the research has focused on speech, particularly spontaneous conversations among bilinguals. This phenomenon is not only common but also indicative of high-level cognitive and linguistic skills that allow speakers to navigate complex language systems simultaneously.
Overall, code-switching is a multifaceted phenomenon that reflects speakers’ linguistic competence and adaptability. Its study provides valuable insights into the cognitive, social, and educational aspects of bilingualism and multilingualism.
2.2 Bilingual Education
Bilingual education, in its simplest form, refers to the use of two or more languages in instructional contexts (García, 2009, p. 5). Typically, this involves the integration of students’ native language (L1) alongside the dominant societal or target language (L2). In such settings, content-area instruction is strategically divided, with some subjects taught in the students’ home language and others delivered in the second language (García, 2009, p. 6). 
However, this definition only scratches the surface of what bilingual education truly encompasses. As García (2009, p. 6) argues, bilingual education extends beyond mere linguistic duality; it is fundamentally a vehicle for promoting meaningful, equitable, and inclusive educational experiences. It aims to build linguistic tolerance and cultural appreciation by nurturing multilingual competence and fostering respect for human diversity. Through bilingual education, students gain access to a general curriculum while also developing critical understandings of language systems and cultural narratives (García, 2009, p. 6).
An essential aspect of bilingual education involves the dynamic interplay between L1 and L2 in classroom instruction. A central pedagogical debate concerns how best to balance the use of these two languages. While some educational policies advocate for strict immersion in the target language, mounting research suggests that the strategic integration of both L1 and L2, often through code-switching, can significantly scaffold learning and comprehension (Tavares, 2015, p. 327).
One practical method through which L1 and L2 can be effectively balanced is code-switching. In the classroom context, incorporating code-switching within bilingual instruction has demonstrated strong pedagogical and emotional benefits. Cahyani, de Courcy, and Barnett (2016, p. 470) describe code-switching as a multifunctional tool that enhances classroom communication, provides cognitive scaffolding, and fosters stronger interpersonal relationships. Their research indicates that teachers often use students’ home languages not just to clarify complex ideas but also to build rapport and create a more inclusive and emotionally supportive learning environment (Cahyani, de Courcy, and Barnett, 2016, p. 474).
Strategically applied code-switching enables learners to draw on their full linguistic repertoires, thus facilitating access to prior knowledge and allowing them to participate more actively in academic discourse. This is particularly important for students who are still developing L2 proficiency. In such cases, the use of L1 in instruction serves as a bridge across linguistic and cognitive gaps, providing clarity and reducing learning anxiety.
To summarize, bilingual education is not solely about teaching two languages; it is a comprehensive pedagogical approach aimed at developing academic skills, fostering intercultural understanding, and supporting the holistic development of learners. The strategic use of code-switching, embedded within a well-structured bilingual education framework, enhances not only language acquisition but also emotional well-being and cognitive growth. As educational institutions increasingly embrace multicultural and multilingual classrooms, the principles of bilingual education will continue to evolve, promoting inclusive and effective teaching practices.
2.3 Classroom Code-Switching
Classroom code-switching refers specifically to the use of two languages or varieties within instructional settings. It involves alternating between a target language (L2) and a students’ first language (L1), or between standard and nonstandard varieties of the same language during classroom discourse. Kamwangamalu (2010, p. 127) defines classroom code-switching as the simultaneous use of two languages or language varieties for instructional exchanges and classroom interactions.
Lin and Li (2012, p. 472) observe that classroom CS is often seen as controversial, especially in educational systems that prioritize exclusive use of the target language. There is often tension between promoting exposure to the L2 for immersion and using the L1 to support comprehension and learning (Lin and Li, 2012, p. 472). Despite this tension, classroom code-switching has been shown to serve valuable instructional functions and to align with the realities of bilingual learners.
Lin and Li (2012, p. 472) classify the studies primarily into two aspects of bilingual education: the relative amounts of first language (L1) and second language (L2) use across various activity settings, and the functional distribution of L1 and L2.
2.3.1 Relative Amounts of L1 and L2 Use
One key area investigates how much time or how many utterances are devoted to L1 versus L2 in the classroom. Researchers seek to determine whether linguistic minority languages and the dominant societal language receive equitable emphasis (Lin and Li, 2012, p. 472). Data collection typically involves classroom observations, audio and video recordings, and the systematic coding of teacher and student speech. Such studies help clarify how language resources are distributed in bilingual classrooms and how CS patterns align with learning goals.
2.3.2 Functional Distribution of L1 and L2 Use
Another key area focuses on the specific communicative or pragmatic functions served by code-switching in the classroom. Utterances are categorized by functional systems to determine how often L1 or L2 is used for functions like giving instructions, explaining concepts, checking understanding, or managing classroom behavior (Lin and Li, 2012, p. 472). Findings generally indicate that L1 is frequently employed for clarification and scaffolding purposes, particularly in content-heavy subjects, whereas L2 is reserved for formal instruction and language practice.
Code-switching in bilingual classrooms is a multifaceted and dynamic practice that extends beyond simple language alternation. It serves cognitive, communicative, and pedagogical functions that support bilingual students’ language development and achievement.
3. Benefits of Code Switching in Bilingual Classrooms
Code-switching has been perceived as positive phenomena in the bilingual world to promote communication as well as to accomplish pedagogical objectives in the classroom (Cahyani, de Courcy and Barnett, 2016, p. 467). Its strategic use has been associated with various benefits, including the reinforcement of cognitive and linguistic competence, enhancement of student achievement in language learning, and improvement of intellectual abilities and understanding.
3.1 Reinforcement of Cognitive and Linguistic Competence
Code-switching has traditionally been viewed as a signal of linguistic incompetence, suggesting that switching between languages indicates a lack of proficiency. However, this perspective is challenged by Alić Topić (2023, p. 9), who argues that code-switching is not a byproduct of language inadequacy. Similarly, Shafi, Kazmi and Asif (2020, p. 23) contends that cognitive and linguistic competence can be effectively reinforced in language classrooms with the help of code-switching.
Yow, Tan and Flynn (2018, p. 10) provides compelling evidence that frequent code-switching among bilinguals correlates with higher levels of second language (L2) proficiency. The research indicates that the more bilingual individual engages in code-switching, the greater their L2 proficiency tends to be. In this context, code-switching emerges not as an indicator of deficiency but as a positive marker of linguistic competence. It serves as a scaffold for language development, particularly benefiting those who may struggle with one of their languages. The ability to switch between languages reflects a deep understanding of both linguistic systems and the ability to navigate them effectively. 
Research indicates that bilingual individuals who engage in code-switching demonstrate an understanding of grammatical structures and vocabulary in both languages (Yow, Tan and Flynn, 2018, p. 10). This practice allows bilinguals to engage in both languages more frequently, leading to positive outcomes in language development and improved proficiency (Yow, Tan and Flynn, 2018, p. 10). Ultimately, code-switching acts as a valuable communicative tool to expand the bilinguals’ understanding and linguistic competence (Yow, Tan and Flynn, 2018, p. 10).
Code-switching necessitates the activation and management of multiple linguistic systems, which enhances cognitive control. Bilingual individuals often use both languages in their daily lives, switching between them with varying frequency. Those who frequently code-switch can keep their languages actively engaged for longer periods, thereby facilitating greater opportunities for code-switching (Kheder and Kaan, 2021, p. 11). This consistent practice provides additional opportunities for bilinguals to refine their skills in monitoring and conflict resolution, aligning with their L2 proficiency and code-switching habits, allowing them to adapt more easily to different contexts (Kheder and Kaan, 2021, p. 10).
As a result, frequent code-switching enhances cognitive control by creating situations in which these control processes can be practiced and trained (Kheder and Kaan, 2021, p. 10). This indicates that rather than signaling a deficiency in linguistic ability, code-switching is a critical component in reinforcing cognitive and linguistic competencies in bilingual individuals.
3.2 Code-switching Improves Students’ Language Achievement
Code-switching, alternating between languages in conversation or instruction, has been shown to enhance students’ achievements in language learning. Shafi, Kazmi and Asif (2020, p. 231) argues that integrating learners’ mother tongue into the classroom promotes student-teacher code switching and improves their intellectual abilities and understanding. Macaro (2009, p. 38) also claims that the optimal use of code-switching in broadly communicative classroom settings can facilitate second language acquisition and improvement in proficiency. 
The use of a learner’s first language proves beneficial for learning and recalling vocabulary in the second language and facilitates reading comprehension (Macaro, 2009, p. 41). In comprehension-based activities, teachers can strategically code-switch to provide first-language equivalents for specific lexical items. This practice indicates that there are no adverse effects on vocabulary acquisition and significantly aids comprehension of the text. In fact, offering first-language equivalents can reduce cognitive load, freeing up mental resources for focusing on the overall meaning of the text (Macaro, 2009, p. 43). 
This method involves various cognitive processes through which learners engage as they seek to comprehend and internalize the highlighted lexical items (Macaro, 2009, p. 43). Code-switching should not be viewed merely as an easy escape from semantic difficulties or as a lazy solution to lexical challenges. Instead, it triggers a sequence of strategic responses among students, promoting hypothesis generation, facilitating contextualization, and providing crucial information that aids further cognitive processing (Macaro, 2009, p. 47).
Moreover, when teachers provide first-language equivalents, this method can trigger deeper semantic processing compared to offering definitions or paraphrases in the target language alone. Such depth of processing is vital for effective language learning and retention. It reinforces the perspective that code-switching can serve as a potent educational tool that enriches learning experiences.
Code-switching is a valuable pedagogical strategy that enhances students’ language learning experiences. By skillfully integrating learners’ first languages into instruction, code-switching improves comprehension, facilitates vocabulary acquisition, and supports deeper cognitive processing, leading to greater proficiency in the second language.
3.3 Improved Classroom Engagement and Emotional Support
Code-switching plays a crucial role in enhancing classroom engagement and providing emotional support to students. This section explores how strategic code-switching fosters a more inclusive and emotionally supportive learning environment, promoting active participation and deeper learning.
Language learning is not only a cognitive endeavor; it is also a deeply affective experience. The affective factors involved significantly influence a learner’s capacity to acquire a second language. According to Krashen (1982, p. 31), the lower the filter, the more it is possible for the learner to acquire the language and the higher the filter, the less it is possible for them to absorb comprehensible input effectively. Code-switching contributes to lowering this affective filter by reducing emotional barriers to learning. As Olivera (2021, p. 16) notes, the strategic use of students’ first language through code-switching creates a low-anxiety atmosphere in the classroom.
In bilingual and multilingual classrooms, students may experience anxiety or alienation when instruction is delivered exclusively in a language they are still acquiring. Code-switching allows teachers to effectively bridge the gap between students’ existing linguistic repertoire and the new language they are learning (Yuan et al., 2023, p. 9). It is essential for teachers to use code-switching flexibly and strategically, aligning it with students’ linguistic backgrounds and the evolving dynamics of the classroom to enhance the overall language acquisition experience.
Code-switching has a positive effect on increasing and boosting learner’s confidence and engagement during classes and the teacher also plays a great part in boosting the learners’ motivation to participate and engage themselves in discussions (Olivera, 2021, p. 24). Similarly, Cesaria, et al. (2024, p. 18) highlight that code-switching aids in understanding linguistic concepts and promotes active engagement in language learning.
Student engagement is a multifaceted construct encompassing behavioral, emotional, and cognitive dimensions. The use of code-switching by teachers can significantly influence these aspects by making instructional content more accessible and relatable. When students can connect new information in the target language to familiar concepts in their first language (L1), they are more likely to remain attentive and invested in their learning. These findings indicate that teachers who strategically employ code-switching are more effective at maintaining students’ attention and encouraging participation. This practice helps bridge linguistic gaps and clarify complex concepts, enhancing student engagement and enriching the overall language learning experience in the classroom. 
In conclusion, code-switching proves to be a valuable teaching strategy in bilingual classrooms, offering many benefits that strengthen language skills, improve performance, and create a supportive emotional environment. By acknowledging and using students’ first languages, teachers can foster an inclusive setting that lowers barriers to learning and promotes active participation. Research shows that the smart use of code-switching helps fill language gaps, aids understanding, and allows students to express themselves more confidently. When teachers incorporate code-switching into their lessons, they effectively support students’ language growth and overall success, making the educational experience better for everyone.
4. Teachers’ Perceptions of Code Switching in the Bilingual Classroom
Teachers’ perceptions of code-switching play a vital role in bilingual classrooms. This section highlights research that explores teacher attitudes and rationales regarding their code-switching practices.
4.1 Positive Perceptions of Code-Switching
Many teachers perceive code-switching as a valuable instructional tool that facilitates comprehension, promotes classroom interaction, and supports affective engagement. One of the most frequently cited benefits is the enhancement of student understanding, particularly when dealing with complex or abstract content. 
According to Chen (2019, p. 201), teachers found that CS helped overcome students’ comprehension difficulties, resulting in more fluid and efficient classroom communication. This pedagogical strategy also increased the overall learning efficiency, making lessons more engaging and stimulating student enthusiasm. By strategically employing the students’ first language (L1), teachers were able to better explain difficult vocabulary and abstract concepts, especially those tied to cultural references that might otherwise be misunderstood. As Chen (2019, p. 202) highlights, several teachers noted that providing culturally relevant information in L1 not only broadened students’ perspectives but also served as a useful resource for stimulating discussion and enhancing intercultural communication abilities.
Furthermore, code-switching was perceived to assist in building cognitive bridges between students’ L1 and the target language (L2), thereby improving fluency. Helping learners establish meaningful connections between the two languages reduced the “search time” in speech production, making their use of L2 more fluent and confident (Chen, 2019, p. 204). Without these conceptual connections, students might struggle to retrieve appropriate L2 expressions, thus hindering language output.
Another significant benefit identified by teachers is the affective support provided through code-switching. Teachers frequently cited the use of code-switching as a means of reducing student anxiety and fostering a comfortable, low-pressure classroom environment. According to Napitupulu (2025, p. 140), code-switching contributes to improved student engagement by streamlining instruction, reducing apprehension, and promoting learner participation. These affective dimensions are crucial, particularly in the early or low-proficiency stages of L2 acquisition.
In this context, code-switching is not only about linguistic transition but also emotional reassurance. One teacher in Chen’s (2019, p. 206) study reported using code-switching to address students’ emotional needs, emphasizing the importance of fostering an inclusive atmosphere that prioritizes student participation over strict language rules. Similarly, Gustavsson and Karakitsos (2019, p. 24) found that teachers often allow or initiate code-switching to create a safe learning space where students feel comfortable testing their language abilities. This perspective resonates with Kamwangamalu’s (2010, p. 124) argument that code-switching can play a significant role in identity formation and the development of a sense of belonging among learners.
The strategic use of code-switching also reflects teachers’ efforts to support intrapersonal communication. Teachers recognize that for many learners, especially those from marginalized or minority language backgrounds, code-switching affirms their linguistic identity and validates their lived experiences. This empathetic approach contributes to a more responsive and culturally sustaining pedagogy.
4.2 Negative Perceptions of Code-Switching
Despite its perceived benefits, code-switching is also viewed critically by some teachers who believe that it may undermine the goals of language immersion and proficiency development. Concerns primarily revolve around the potential overreliance on the L1 and its long-term implications for both students and teachers.
Chowdhury (2013, p. 53) expresses the concern that excessive code-switching could hinder language acquisition, warning that habitual use of the L1 in classroom settings might prevent students from fully engaging with the L2. He notes that both students and teachers could develop dependency on code-switching, thereby limiting opportunities for immersive learning and reducing the motivation to use English consistently. Chowdhury (2013, p. 57) argues that while occasional code-switching might be acceptable, its application should be cautious, purposeful, and clearly tied to instructional goals.
Furthermore, frequent code-switching may interfere with students’ internalization of the language-subject relationship. That is, when students default to their L1 during English instruction, it can disrupt the association between the subject matter and the L2, which is necessary for long-term academic and linguistic development. Overuse of code-switching may also diminish the students’ incentive to strive for fluency, particularly in speaking and listening tasks where persistence and practice are critical.
Another concern is that code-switching may compromise teacher modeling of L2 proficiency. If teachers frequently switch to L1, they may fail to provide sufficient language input for students to emulate. This potentially weakens the authenticity of language exposure and limits the development of advanced communicative skills.
Additionally, some teachers argue that code-switching may reduce students’ preparedness for assessments and real-life language use. Since exams and many formal evaluations are typically conducted in L2, students accustomed to code-switching may struggle to perform when L1 support is not available. As Chowdhury (2013, p. 54) points out, students must be encouraged to work through the challenges of expressing themselves in L2 to develop resilience and self-sufficiency in language use.
Interestingly, while many teachers admit to using code-switching in practice, their support for it is often ambivalent. Chowdhury’s (2013, p. 54) study found that most teachers neither fully endorsed nor completely rejected code-switching. Instead, they acknowledged its inevitability while emphasizing the importance of controlled application. This perspective reflects a recognition of code-switching’s practical benefits tempered by an awareness of its potential risks.
Teachers’ perceptions of code-switching in bilingual classrooms are diverse and reflect a complex understanding of its pedagogical, linguistic, and affective dimensions. While many teachers recognize code-switching as an effective strategy for enhancing comprehension, supporting emotional well-being, and fostering classroom engagement, others caution against its overuse due to concerns about dependency, language immersion, and assessment readiness.
4.3 The Impact of Other Factors on Teachers’ Perceptions
Institutional policies and prevailing cultural attitudes significantly influence teachers’ code-switching practices in bilingual classrooms. In many educational systems, there exists an implicit or explicit preference for English-only instruction, often rooted in ideologies of linguistic purity or global competitiveness. This monolingual orientation can pressure teachers to minimize the use of students’ first language (L1).
As Chen (2019, p. 210) indicates that in contexts like China, while there may be no explicit policies mandating English-only instruction, institutional cultures often implicitly favor such approaches. Teachers perceive that using L1 in the classroom is discouraged, stemming from a belief that it hinders second language (L2) acquisition and reflects poorly on teaching competence. This perception can lead teachers to avoid code-switching, despite recognizing its potential benefits for student comprehension and engagement (Chen, 2019, p. 210).
However, not all teachers align with this implicit expectation. Some argue that the decision to use L1 should be context-dependent, considering factors such as student proficiency levels, lesson objectives, and classroom dynamics. These teachers advocate for a more flexible approach, recognizing that strategic code-switching can facilitate understanding, reduce anxiety, and support learning, especially for students at lower proficiency levels (Cahyani, de Courcy and Barnett, 2016, p. 475).
The tension between institutional expectations and classroom realities underscores the need for a reevaluation of language policies in bilingual education. Emphasizing the pedagogical value of code-switching and acknowledging the diverse linguistic backgrounds of students can lead to more inclusive and effective teaching practices. By shifting from rigid L2-only policies to more nuanced approaches that consider the benefits of bilingualism, educational institutions can better support both teachers and learners in multilingual settings.
5. Conclusion
The role of code-switching in bilingual education has undergone significant reevaluation in recent decades. Once stigmatized as a marker of linguistic incompetence or a hindrance to second-language acquisition, code-switching is now recognized by many scholars and teachers as a valuable pedagogical strategy that supports both the academic and emotional needs of bilingual learners. As demonstrated in this study, classroom code-switching enhances linguistic competence, promotes cognitive flexibility, and fosters an inclusive learning environment. Indeed, classroom code-switching can serve as an important and even necessary communicative resource for managing learning (Kamwangamalu, 2010, p. 128).
However, this practice is not without controversy. Perceptions of code-switching among teachers remain mixed. While many teachers acknowledge its benefits, others express caution or skepticism, citing concerns about potential L1 dependency or reduced exposure to L2. Nevertheless, when used judiciously and purposefully, code-switching offers advantages that often outweigh its risks, especially in classrooms where learners are at varying stages of second language acquisition. As this essay has argued, it is crucial to move beyond binary thinking that pits L1 against L2 and to adopt a flexible, context-sensitive approach to language use in the classroom.
As bilingual education continues to gain prominence, it is essential for teachers and policymakers to challenge outdated views that stigmatize code-switching. Instead, they should embrace it as a resource that aligns with inclusive teaching principles and reflects the real-world linguistic practices of bilingual speakers. Supporting teacher training and policy development that recognizes the value of code-switching will be critical in ensuring that bilingual classrooms remain spaces of equity, engagement, and academic excellence.


References
Alić Topić, A. (2022) ‘Code-Switching in Second Language Teaching of English: Does it Matter?’, MAP Education and Humanities, 2(1), pp. 8-17. DOI: 10.53880/2744-2373.2022.2.1.8.
Bullock, B.E. and Toribio, A.J. (2009) ‘Aims and content’, in Bullock, B.E. and Toribio, A.J. (eds), The Cambridge Handbook of Linguistic Code-switching. Cambridge: Cambridge University Press, pp. xii–xiii.
Cahyani, H., de Courcy, M. and Barnett, J. (2016) ‘Teachers’ Code-switching in Bilingual Classrooms: Exploring Pedagogical and Sociocultural Functions’, International Journal of Bilingual Education and Bilingualism, 21(4), pp. 465-479. DOI: 10.1080/13670050.2016.1189509.
Cesaria, A., Adnan, M., Kemal, E., Asty, H., Septia, E., Perpisa, L. and Putra, E. (2024) ‘Investigating Billingual Education as A Language Framework and Its Application for Successful Social Engagement’, Revista de Gestão Social e Ambiental, 18(8), pp. 1-23. DOI: https://doi.org/10.24857/rgsa.v18n8-001.
Chen, J. (2019) Teacher Use of Codeswitching in the Second Language Classroom: Exploring Teacher Practices and Perceptions in the Context of University English as A Foreign Language Classrooms in China. PhD thesis. University of Bath. Available at: https://purehost.bath.ac.uk/ws/portalfiles/portal/192893006/CHEN_Jie_THESIS_FINAL_8_5_19.pdf (Accessed: 11 April 2025). 
Chowdhury, N. (2013) ‘Classroom Code Switching of English Language Teachers at Tertiary Level: A Bangladeshi Perspective’, Stamford Journal of English, 7, pp.40-61. DOI: https://doi.org/10.3329/sje.v7i0.14462.
Corcoll López, C. and González-Davies, M. (2015) ‘Switching Codes in the Plurilingual Classroom’, ELT Journal, 70(1), pp. 67-77. DOI: https://doi.org/10.1093/elt/ccv056.
García, O. (2009) Bilingual Education in the 21st Century: A Global Perspective. Malden, MA: Wiley Blackwell.
Gustavsson, B. and Karakitsos, A. (2019) Teacher and Teacher Student Beliefs on Using Code-Switching in EFL Classrooms. MA thesis. Malmö University. Available at: https://www.diva-portal.org/smash/get/diva2:1495411/fulltext01.pdf  (Accessed: 9 April 2025).
Kamwangamalu, N.M. (2010) ‘Multilingualism and Codeswitching in Education’, in Hornberger, N.H. and McKay, S.L. (eds), Sociolinguistics and Language Education. Bristol: Multilingual Matters, pp. 116-142.
Kheder, S. and Kaan, E. (2021) ‘Cognitive Control in bilinguals: Proficiency and Code-switching Both Matter’, Cognition, 209, pp. 1-13. DOI: https://doi.org/10.1016/j.cognition.2020.104575.
Krashen, S. (1982) Principles and Practice in Second Language Acquisition. New York: Prentice Hall.
Lee, J.H. (2012) ‘Implications for language diversity in instruction in the context of target language classrooms: Development of a preliminary model of the effectiveness of teacher code-switching’, English Teaching: Practice and Critique, 11(4), PP. 137-160. DOI: http://education.waikato.ac.nz/research/files/etpc/files/2012v11n4art9.pdf.
Lin, Angel M.Y. and Li, David C.S. (2012) ‘Codeswitching’, in Martin-Jones, M., Blackledge, A. and Creese, A. (Eds.), The Routledge Handbook of Multilingualism. London: Routledge, pp. 470–481.
Macaro, E. (2009) ‘Teacher Use of Code-Switching in the Second Language Classroom: Exploring “Optimal” Use’, in Turnbull, M. and Dailey-O’Cain, J. (eds.), First Language Use in Second and Foreign Language Learning. Bristol: Multilingual Matters, pp. 35-49.
Napitupulu, S. (2025) ‘Exploring the Role of Teacher Perceptions on Code-Switching and Student Engagement in Bilingual English Classrooms: A Case Study of Elementary School’, Taiwan Educational Review Monthly, 14(2), pp.140-147. Available at: http://www.ater.org.tw/journal/article/14-2/free/16.pdf [Accessed: 8 April 2025].
[bookmark: _Hlk195461697]Olivera, L. C. (2021) ‘Code-Switching in English Class: A Strategy in Boosting Learners’ Confidence and Engagement’, International Journal of Arts, Sciences and Education, 1(1), pp. 15-28. DOI: https://www.ijase.org/index.php/ijase/article/view/10.
Shafi, S., Kazmi, S.H. and Asif, R. (2020) ‘Benefits of Code-switching in Language Learning Classroom at University of Education Lahore’, International Research Journal of Management, IT and Social Sciences, 7, pp. 227-234. DOI: https://sloap.org/journals/index.php/irjmis/. 
Tavares, N. J. (2015) ‘How Strategic Use of L1 in an L2-Medium Mathematics Classroom Facilitates L2 Interaction and Comprehension’, International Journal of Bilingual Education and Bilingualism, 18(3), pp. 319-335. DOI: 10.1080/13670050.2014.988115.
Yow, W.Q., Tan, J.S.H. and Flynn, S. (2018) ‘Code-switching as a Marker of Linguistic Competence in Bilingual Children’, Bilingualism: Language and Cognition, 21(5), pp. 1075-1090. DOI:10.1017/S1366728917000335.
Yuan, R., Li, M. and Zhang, T. (2023) ‘“Physically I Was There, But My Mind Had Gone Somewhere Else”: Probing the Emotional Side of English-Medium Instruction’, Linguistics and Education, 75, pp. 1-11. DOI: https://doi.org/10.1016/j.linged.2023.101163.
