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According to the Additional Learning Need Code of Wales, additional learning needs denote that if a child has some sort of learning difficulty whether it may be visual impairment, hearing impairment, multi-sensory impairment, and/or autistic syndrome of impairment, then he or she needs additional intervention or additional requirement of learning facilities than the majority of the students. Visual impairment is considered one of the major disabilities in developed countries. In the 1960s and 1980s, some philosophies have been coined to help the blind or visually impaired child to start learning before going to school (Armstrong, 2009). The theories prove that most blind or visually impaired children learn more at the very early stage of their life by listening, touching, seeing their world (Lan et al., 2018). However, these babies need a different learning environment than the majority of normal students. The different learning environment is considered as the early intervention (De Oliveira et al., 2017). Thus, the early intervention implies that these babies need to actively provide an encouraging environment to help the visually impaired child learn by using their senses so that they can overcome their limitations and challenges of not seeing the world (Fazzi et al., 2005). 
However, families and schools can collaborate to give visually impaired children the best experiences. By introducing some early interventions, the family can contribute to the school life success and achievement of these special demand children (De Oliveira et al., 2017). Additionally, a successful early intervention program can help the child achieve its needs in five major primary areas:
[bookmark: _Toc64699926]Development of ideas, concepts, and knowledge
Developing ideas, concepts, and knowledge refer to the understanding of the characteristics and features of different objects and ideas and developing spatial relationship among these matters (Waters, 2020). As the visually impaired students may not be able to observe the issues and ideas directly (Armstrong, 2009). There, this special demand child needs to give unique meaningful experiences and interaction with different objects of ideas, and concepts which they can touch, sense, smell, or experience. These students may need to have guided and meaningful exploration and explanation with the objects so that they can develop some ideas, concepts, and knowledge about the matters. In this way, they will be able to overcome their barriers and obstacles of communication (Fazzi et al., 2005). The students will be developing some sort of ideas and concepts about the following matters (Waters, 2020).
· Objects
· Shapes
· Textures
· Awareness of body
· Spatial and reasoning relationship 
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Furthermore, adapted physical development is also important for all types of students especially, those who are visually impaired and ineffective for observation and seeing. Early intervention can be a great way of developing the physical and mental health of visually impaired students (Armstrong, 2009). Thus, early intervention with the association of school authority with concerned and meaningful learning and the conscious environment will help the visually impaired students developing their physical and mental health that is most important for their future growth and development. 
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Communication is considered the most important and essential tool for all students. Especially, who are blinds their communication pattern and ways may be different as they have a special demand for non-visual communication (Fazzi et al., 2005). The early intervention helps the babies to learn something new in the developed environment. They should learn to utilize their senses of experience with the motor, social experience, cognition, and greater adaptivity with different phenomena (Armstrong, 2009). Communication is denoted for the special child which is for pragmatic language, receptive and expressive language. There may be some development agenda that can be served as the foundation for the communication skills for these special demand child and early intervention can play an effective role in developing communication skills among these babies (Fazzi et al., 2005).
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Sometimes adaptive physical skills play an effective role for blind toddlers and impaired students. Early intervention can be a great way to introduce toddlers to different objects, concepts, and nature of the environment and similarities contexts in nature (Armstrong, 2009). Thus, early intervention can play an effective role for the visually impaired toddler to help these babies develop their adaption easily with the social environment, and with different objects, concepts, activities, and even social agenda. For this, the role of early intervention is essentially inevitable. 
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Developing social and emotional skills is considered one of the most essential skills for visually impaired students. Social skills denote here social interaction with others (De Oliveira et al., 2017). Developing social skills requires strong bonding and coordination of family members with the special demand child. If a toddler goes through earlier intervention, it is easier for them to develop social skills. Furthermore, an early intervention program will help the toddler to be emotionally intelligent while dealing with others interactively and intuitively (Armstrong, 2009). The success of developing social and emotional skills depends on the effectiveness of the early intervention program. 
Apart from these, early intervention program helps the babies achieve different mental and physical health while developing emotional skills and interactive skills with others in different social phenomena. In fine, it is important for the child who is visually impaired they have demand for special and additional requirements (Fazzi et al., 2005). Early intervention is considered as the meaningful and conscious environment where the toddler can learn something different other than the common students (Lan et al., 2018). Thus, the early intervention helps the babies to achieve their physical and mental development, development of social and emotional skills, development of communication skills, and finally development of reasoning and spatial skills. If one’s child has a visual impairment, the parents need to contact to school authority immediately to access and manage early intervention for such Childs (Armstrong, 2009).  To develop the skills mentioned above, there is no alternative for the early intervention program.
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There are numerous challenges and limitations for the students of the visually impaired. Out of these different types of barriers, some barriers may contribute and influence negatively to the education of these visually impaired students. The following discussions unveil the details of barriers of visually impaired students along with their impacts on them (Fazzi et al., 2005).
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They're a great deal absence of different tools and materials for acquiring a second language for the visually impaired students as there have some assumptions that visually impaired students follow the same path as sighted students (Metatla & Cullen, 2018). Further, the visually impaired students can be able to learn a second language by using their hearing sense as there is less or no use at all of the vision in the case of learning a second language (Armstrong, 2009). The basic scope of learning a second language is to improve vocabulary.
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There is almost a strong association among the researchers about the listening and speaking challenges among the visually impaired students (De Oliveira et al., 2017). Almost all the researchers opine that there is a very low level of difficulty facing visually impaired students in the case of listening and speaking a second language. Listening is the primary and fundamental tool to learn a second language. The blind students significantly rely on recoding data for listening and when they become skilled at listening then they automatically become skilled at speaking a foreign language. The visually impaired students unable to become analyzing facts, figures, forms, details, and structures. Speaking is considered an important skill for blind students which allows them skilled while they become qualified at listening (Fazzi et al., 2005). 
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Visually impaired students must learn reading, 
with the primary purpose to improve their knowledge, and writing skills are enhanced to 
reflect one's knowledge. However, the reason being, reading and writing skills are the skills 
that involve the use of visual abilities to acquire them. Students with visual impairment 
experience many challenges in learning these skills. They read slower than their sighted peers 
as they usually categorize words at a letter level instead of a complete word level, which 
makes them pause frequently while reading. Moreover, students experience difficulties in 
sentence structures and organizing ideas in essays, and their writing tasks tend to be as the 
spoken texts
The visually impaired students must need to learn how to read to enhance their skills of knowledge, and writings. Writing skills are improved as a reflection of reading skills (Kools et al., 2018). However, it is quite challenging for visually impaired students to become skilled at writing and reading because these skills require the qualities of lightness (Armstrong, 2009). Students who have visual disabilities face many challenges and barriers while becoming skilled at writing and reading skills (De Oliveira et al., 2017). They tend to become very slow while reading any text as they can recognize only letter rather than their peer can recognize the word as a whole (Fazzi et al., 2005). Besides, this challenges the visually impaired students always take a long pause while they read compared with their sighted pair (Metatla & Cullen, 2018). Additionally, blind students always face challenges and difficulties in reading and writing reasoning while making sentence structures and organizing ideas and concepts as a whole. And their writing and reading performance is underscored than their listening and speaking qualities (Armstrong, 2009). 
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Another important issue that bracket the visually impaired students is lack of clear and concrete policies and producers and visible guidance (Kools et al., 2018). In absence of clear policies, the teachers and concern parties are not able to formulate and measure essential teaching policies and materials especially, in the case of higher education (Armstrong, 2009). This lack of provision of policies and guidance leads to the visually impaired students' tough challenges and barriers in the case of higher education. Further, inclusive education can be performed as the best medium for developing policies and guidance for visually impaired students (Kools et al., 2018). But there is a clear lacking that how these policies could formulate the easiest way for the visually impaired students.  Further, the lack of teaching and learning materials is also mentioned worthy in this regard (De Oliveira et al., 2017). 
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Another important barrier for the visually impaired students is the limited and poor participation of their parents in the inclusive education platform of visually impaired students. The blind students who are marginalized and habitants of the socially backward arena—they are considered as the least privileged students of getting enough facilities and additional learning requirement (Armstrong, 2009). The learning resources are also inadequate to the socially backward group of visually impaired students. Further, the parents of this community usually become less educated and not skilled and thus less motivated to send and make accessible their toddler to enough facilities for education and training available for improving them and making available for social inclusion program (Fazzi et al., 2005). 
Further, there is a very low number of school and other associations and the association or organization are lacking adequate resources and learning and teaching materials (Kools et al., 2018). Thus, it is very difficult and challenging for visually impaired students to become skilled at learning a second language very easily and smoothly (Armstrong, 2009). Further, reading and writing are become very challenging for them compared to the listening and speaking skills of these visually impaired students (Hutzler et al., 2019). Additionally, poor participation of their parents and limited facilities available in the local schools make it very challenging for the toddler to be socially inclusive within a very short period (De Oliveira et al., 2017). 
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Visually impaired students need to get different sorts of supports for their early ages compared to their sighted pairs. In some cases, they get fewer resources and supports due to having in the local community and area while the sighted peer gets more support and materials for learning and developing their own physical and mental resources (Fazzi et al., 2005). The following discussion unveils a case of how a visually impaired student got support in his early days of school-going.
· Providing adequate time to visually impaired students is a must in the early days. In this case, the blind toddler got adequate time to inspect different objects carefully for exploration (Cox & Dykes, 2001). This may lead to the toddler's adequate interest in the salient features of the object and the student usually tried manually to become an expert on the said subject (Armstrong, 2009). 
· Before going to the formal school of the child in the said case, parents of the visually impaired student gave enough orientation of the instructional materials interestingly that is going to be regularly used in the classrooms and the name of charts, figures, and point, and object (De Oliveira et al., 2017). This child developed skills while practicing the institutional materials in a home with his parents and in the meantime, his mental orientation would become for prevailing in comparison with normal students (Cox & Dykes, 2001). 
· The regular participation of the assembly activities and singing songs give the visually impaired students a more advanced way of learning something different. Thus, the students of getting this help make a lucid distinction than those students who are not getting support in their early years of development (De Oliveira et al., 2017). 
· This child was encouraged to listen to the recorded voice in his home and in addition to listen to the voice in his home he was also encouraged to listen to the voice of his instructors or the person who conducts the class and speaks during the class activities (Lan et al., 2018). Apart from these, these students usually observe the active bodily expressions of their teachers in the class while enduring the practices in the case of their time to get visually impaired and while developing adequate knowledge and concepts about the learning materials (Cox & Dykes, 2001). 
· This child learned how to raise hands during his class in response to the instructor and teacher during the performance of class (Cox & Dykes, 2001).
Visually impaired students need to get different sorts of supports for their early ages compared to their sighted pairs. In some cases, they get fewer resources and supports due to having in the local community and area while the sighted peer gets more support and materials for learning and developing their own physical and mental resources (Fazzi et al., 2005).

Lack of Resources and Poor Participation of Parents – The visually impaired students, 
who belong to deprived, marginalized and socio-economically backward sections of the 
society usually are not able to make provision of resources and materials for themselves, as 
they do not have a proper source of income. The parents, belonging to these communities are 
normally not educated and they do not possess the skills and abilities to enhance learning and 
education among their visually impaired children. When they will not be able to provide for 
assistive devices, technology and other materials, then the students will be unable to improve 
their learning and academic concepts
These students 
significantly rely on auditory data, so they are required to become skilful listeners to surface 
listening and speaking skills to analyze the incoming data including, facts, figures, structures, 
forms and details. Speaking is also an important skill that allows them to request the 
information needed and even transfer the information to others 
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