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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Use a greater variety of literature
	Included more citations, references and literature in Part 2 of this assignment 

	Target 2
	Improve referencing 
	Thoroughly researched how to properly reference to make sure it is accurate and thorough

	Target 3
	
	





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	I have attended a university day on AFL techniques. Bridging allowed me to discover different forms of AFL techniques that could be implemented in a classroom. These included self assessment techniques such as thumbs up or thumbs down, colouring in the happy or sad face, or using www and ebi for self assessment. This also included peer assessment techniques such as using two stars and a wish in which pupils mark each others' work. The importance of self and peer assessment in helping students to understand the success criteria was shown. What also stood out was the importance of making the success criteria clear to pupils before they begin the task, so they know how best to approach a set task.	There are many AFL techniques that I could use with the nursery class. Visual self assessment techniques such as happy and sad faces and thumbs up or down would work well. The importance of sharing a success criteria with a class before they begin a task is also an important thing I will use in my own practice. I could do this with a nursery class by showing them a picture of what I expect. With children as young as the nursery pupils, AFL techniques and self assessment techniques will mainly be introduced in order to introduce the pupils to the language of self assessment that they will need in their later school career. Showing them these techniques now will give them a very basic idea of what they mean, so they can then build on these skills throughout their school life. However, AFL requires refining and practise. These skills thus need to be gradually developed and established as a part of learning (Sergeant 2012). Building confidence in children to use AFL techniques will require promoting their independence. 


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I have trialled various AFL techniques with the nursery class. I have shown examples of work before the pupils attempt tasks in order to ensure that they meet the success criteria. These were often visual as the children are so young. For example, when doing a craft activity with the pupils, I had a completed one that I showed the children as an example of what they needed to do. They could then check that their work looked like the example. I have also trialled using thumbs up or down and colouring in happy or sad faces as forms of self-assessment. These involved lots of verbal language and discussion as well as a visual stimulus. 
	I found that with children as young as those in the nursery class, visual forms of AFL work best. The children were able to put their thumbs up or down depending on how much they enjoyed a story for example. However, I did find that children often put their thumbs up when other pupils did, copying each other's responses rather than giving their own. Another technique I trialled, colouring in happy and sad faces, did not work well; children often coloured in the happy face without relating it to the task they had just completed. Using these techniques did however begin to build independence in the pupils. Children were encouraged to be independent thinkers. This skill needs further development for most pupils as they go through their school career. AFL strategies worked best for the pupils when they were able to talk through their ideas, as well as have a visual stimulus. Thumbs up or down worked as the children had the visual stimuli but were also able to begin to say why they had decided to put their thumbs up or down, and express their opinions about what they enjoyed and didn’t enjoy about the task. This allowed the pupils to continue learning how to communicate with each other and express their thoughts, opinions and ideas. Through developing these skills pupils will then be able to go on to self assessing their own work. 


Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I gave a presentation on AFL strategies I had trialled. This presentation focused mainly on how in nursery, the purpose of using AFL techniques is to introduce the language of self assessment in order for pupils to build on this as they progress through the school.
	This presentation allowed me to consolidate my experiences on using AFL strategies in a class, and reflect on what worked well and what didn't. AFL strategies with a nursery class work best when they are visual, and kept simple.





DGB/SKD

Llythrennedd / Literacy
Evidenced by an asset? ☐
To improve my literacy skills, I have been using vocabulary.com to expand and strengthen my vocabulary. This has meant that I was able to check that I understood the meaning of certain words when they were used in context, as well as learn some new vocabulary too. This has made me more confident in my literacy skills. This will then enable me to speak and write more eloquently. This can thus improve my communication. 
Rhifedd / Numeracy
Evidenced by an asset? ☐
In order to practice and thus develop my own numeracy skills, I have been practicing certain skills ready to teach them to my Year 5/6 class. For example, maths lessons I have been teaching often involved the use of long multiplication, for example when finding the area of larger shapes.  Before I taught these lessons, I made sure to practice long multiplication myself so I could be confident when helping pupils with it. I looked at and tried out different methods of doing it, rather than just sticking with the one method I knew. Overall, I practised using three different methods of long multiplication. This developed my own confidence and ability in the skill before I taught it to the class, and ensured I was ready to teach the lesson. Practising the different methods meant that I was confident in using all three of them and so I was able to support all pupils in the class with their learning, regardless of which method they chose to use. Having confidence in my own ability with this skill meant that I was able to teach my maths lessons to the class more confidently. 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? ☐
Digital literacy is a skill that I have needed to develop. My class mentor has recommended that I work on my digital skills in order to improve the quality of my resources. Therefore, in order to develop this skill, I have watched various tutorials on YouTube about how to use more advanced features of PowerPoint, as my class mentor has told me that I need to make better PowerPoints. Developing this skill will now eneable me on my next placement to make much better quality PowerPoints which I can then better use to support the pupils’ learning. This can then be used to greater effect to enhance their learning more. Having better digital skills means that I can now work toward improving learning outcomes for pupils. I can now begin using technology in creative ways to enhance my lessons. For example, I am now much more confident that I can use PowerPoint to create interactive games and activities for the pupils in my class to use to aid their learning. 
Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? ☐
 

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? ☐
 


Safonau/ Standards
Professional Experience Template 1: Paste text here
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
I provided maths lessons on area, perimeter and volume in which the pupils had to measure objects they found in their house, or in the school hall if they attended the hub, and find the area, perimeter and volume of them. In this lesson, the pupils chose ten objects and used their rulers to measure them in order to find their area, perimeter and volume. I provided this at it incorporates active and hands on learning in the maths lesson. This allowed the pupils to practice a key skill, and not just learn about it theoretically. This also increased their motivation as they found it engaging and enjoyable.

I provided a maths lesson on perimeter in which the pupils had to measure the perimeter of their bedroom, or the school hall if they attended the hub. I provided this in order to provide the children with an opportunity to be active in their learning. It addition, it provided pupils with an example of a situation in which they may need to use perimeter in their lives, showing them it is not just an abstract concept. 

I provided a maths lesson on perimeter in which the pupils had to find the perimeter of the school stage and signs around the school, in order to help set up for a music festival and an anti bullying campaign at the school. This showed the pupils how perimeter was applicable in real life situations. It provided them with examples of real life situations in which they may need to find a perimeter, taking the topic from an abstract concept to a real life skill.  This emphasized the importance of knowing this skill to the pupils. The school setting helped the children to feel like full members of their school, providing them with a sense of belonging. 

I provided a maths lesson on timetables in which the pupils had to read a school timetable and answer questions on it. The pupils were Year 5/6 pupils, so they are going to begin secondary school soon. This lesson thus provided them with an example and experience of what they will need to do when they begin school, as well as an example of what their timetable will look like, providing them with skills that they will need and thus getting  them ready to begin secondary school with skills and confidence.  This context also showed the pupils examples of when they will need to use timetables in their own lives, emphasizing the importance of the skill. 

I provided a maths lesson on timetables in which the pupils had to plan a day out at a theme park. The context of the theme park was something that the children found relatable to their own lives as well as being engaging and exciting for them. Experience of planning a day out also provided them with a skill that they will need to use in their own lives, especially as they get older and thus gain independence to begin to plan experiences without their parents. 

What have you learned?
I have learned that pupils respond really well to activities in which the context is recognizable and familiar to them. Pupils are more motivated to complete a task when the context of the task is both recognizable and relatable to them, and is something that they can see that they will need to use in their own lives and futures. I have also found that pupils enjoy their work and are more enthusiastic and engaged when the context is relatable to them, rather than being abstract. These contexts can provide pupils with skills they will use in their own lives. The pupils then have the chance to develop skills that will be beneficial to them. 
Children are better prepared to succeed later in life, as well as being more motivated to learn, when their learning mirrors real-life contexts. This also equips them with practical and useful life skills. (Education Reform 2013) In authentic learning, pupils are equipped with skills that they will need to use in their own lives, rather than knowledge to pass a test. (Education Reform 2013) This approach means students use, rather than purely remember, the skills they have learnt. It allows them the opportunity to translate their learning into real life, thus providing the teacher with the chance to see their ability to do this and provide support to pupils struggling to do this. (Education Reform 2013)
Authentic learning contexts make students feel connected to the real world, and encourages them to attribute real life meaning to learning, which equips them with skills and knowledge they need in the real world.(Education Reform 2013)
In my own practice I have seen that not only are students more motivated and interested when the task is authentic, but they develop life skills such as reading timetables, which as Year 5 and 6 pupils, will be crucial when they soon begin secondary school. 

What next?
I will continue to provide authentic contexts that the pupils find reateable to their every day lives. I will include in my lessons opportunities for pupils to develop skills that they will need to use in their everyday lives and in their futures. For example, I will plan a lesson on timetables in which pupils will have to plan a journey by reading train timetables, as this will allow them to develop a skill that they will need to use in their lives and futures. 


Professional Experience Template 2: Paste text here
Pedagogy Standard: Advancing: Cross Curricular themes
What did you do and why?
The pupils were studying WW2. Therefore, many of my lessons were based on WW2.
I provided a Welsh lesson in which the pupils had to help an evacuee learn Welsh, by introducing themselves to them in Welsh. I provided this in order to reinforce what the students were learning about evacuees and how they often came to the countryside in Wales, alongside the Welsh lesson. The context also made the lesson more engaging to the pupils. The stimulus of having to introduce themselves to an evacuee made their Welsh writing more imaginative. 
I provided a maths lesson on area and perimeter in which the pupils had to design their own air raid shelter. I provided this in order to reinforce what the pupils were learning about air raid shelters. 
I provided maths challenges comprising maths skills the children had developed over the half term involving helping an evacuee settle into their new home and helping to design an air raid shelter. I provided this to reinforce what the pupils were learning about WW2, as well as give the maths lesson a context to engage the pupils further in their maths activities. 
I provided a maths lesson on timetables in which the children had to read a timetable of women’s shifts at a factory during WW2. I provided this to reinforce what the pupils had already learnt about women’s roles in WW2, as well as to give the maths lesson context that was familiar to pupils and show them how the maths skills they were learning could have been used in the real world. 
What have you learned?
Pupils were more engaged in their work when it was linked to other things they were studying. I have learnt that students become more motivated and engaged in their learning when they can see relationships within and between subjects and topics. As well as improving their motivation, it also reinforces and thus improves pupils’ learning. (Gabriel 2016)
Cross curricular learning allows pupils to apply their knowledge in different contexts. This not only provides pupils with valuable skills but allows them to see the value of learning and gain greater appreciation of their learning. (Barnes) Repeating information in different contexts shows that pupils understand, rather than just memorise the work. (Barnes 2015) Cross curricular learning thus encourages reflection on what pupils have learnt and interaction between disciplines. 
I have seen in my practice how cross curricular learning increases pupils’ engagement as well as gives them transferable skills. This then builds pupil confidence, as they apply their learning in different situations. It also has encouraged pupils to make connections between different topics. I have learnt that this then builds pupils’ confidence in their knowledge and ability as this is reinforced in different lessons. This makes pupils more confident learners in their topic lessons, as the topic has been reinforced throughout the day in their other lessons, such as maths lessons. This also gives real-world meaning to pupils’ maths lessons. It also allows pupils to use and draw on knowledge and skills in their maths lessons that they have acquired in other lessons. 
What next?
To build on this I will aim to provide more opportunities for all pupils to include literacy, numeracy and digital literacy in every lesson. This will provide the pupils with the opportunity to develop and improve these vital skills.  I will also keep providing cross curricular learning opportunities for the pupils. For example, I will continue to plan maths lessons based around the topic the pupils are studying, such as maths lesssons with a World War Two theme. This then motivates and engages pupils to complete the task as the context of it is familiar to them. 


Professional Experience Template 3: Paste text here
Pedagogy Standard: Refining: Differentiation
What did you do and why?
My worksheets were differentiated, with bronze, silver, gold and diamond activities. Pupils could choose which of these they wanted to complete. Diamond activities were used only as an extension and could not be the first or only activity attempted; pupils completed diamond only once they had completed gold. Once pupils had completed their activity, they wre encouraged to try the next one; for example, if pupils completed the silver activity I then encouraged them to complete the gold activity. I provided differentiation in my lessons in order to allow every pupil to reach their maximum potential, regardless of their different abilities or starting points. This meant that the lessons and activities were targeted at all pupils, and not just the middle ability pupils, allowing them all to progress in their learning. 
What have you learned?
I found that pupils often know their ability when choosing the bronze, silver or gold and do usually attempt the one best suited for them. I have learnt that differentiated work benefits all pupils as they complete tasks that are appropriate for each of them and no pupil finds the work too easy or too challenging to attempt. Therefore all pupils are able to learn. This meant that pupils were more engaged in the lesson as they were less likely to get frustrated with the work being too easy or hard for them to complete. Challenging every student at a level appropriate for them allows them all to succeed (Petty 2004). Differentiation enables every student, at every level, to achieve their full potential in school. (Munro 2012).
What next?
I will continue to differentiate tasks. I will continue to tailor activities so all pupils are able to learn and complete tasks that are appropriate for them. I will continue to give pupils choice in deciding which task they complete as this has previously worked well. Next, I aim to provide pupils with open-ended tasks so they continue to have control over their own learning, for example by giving all pupils the same starting point in a task but allowing all pupils to choose their own end point. For example, pupils could decide how they wish to present their work such as choosing between creating a video, a song or a poster. 

Part 2: Critical Reflection
Click or tap here to enter text.
Differentiation
Introduction
The aspect focused on in this critical discussion will be the use of differentiation in a primary school classroom. I have chosen to focus on this aspect as a target identified for myself in the first part of my placement was to improve my use of differentiation in all tasks. Whilst this did improve in the second part of my placement, a further target was to make sure my differentiated work sufficiently challenged the highest ability pupils in the class and allowed them to reach their full potential in every task they were set. This therefore means that differentiation is something I am currently working on improving in my own teaching practice. Differentiation in this case, as shown above, has most often been done by setting Gold, Silver and Bronze tasks in activities for the class. Differentiation can be defined as tailoring tasks to each pupil’s own individual needs and abilities. This is an important part of any teacher’s practice as it then allows all pupils in a class to reach their potential, even when their optimum potential is different to that of their peers. This means teachers have to adapt a classroom environment to fit a diverse group of learners. There are many different ways of differentiating such as different tasks for different pupils, flexible grouping, mixed ability groups, and group work in which every pupil in the group as of a similar ability. In my own practice I have mainly used differentiated tasks for different ability pupils. 
Critical Discussion of Chosen Aspect
Van Geel (2018) highlights the fact that differentiation can be a complex yet necessary part of teaching and learning. Parson et al(2018) described differentiation, rather than a one-size-fits-all approach to teaching, as a “gold standard”(p206) that all teachers should be striving for in their classrooms. Bosker (2005) highlighted just how complex of a teaching skill the effective use of differentiation can be, however emphasizes that it is nonetheless an important skill for teachers to use. Van Geel (2018) stated that many new teachers feel unprepared to use differentiation in their classroom. This again reinforces Bosker’s (2005) theory that the skill involves complexity, yet does not negate Parson et al’s belief that differentiation is a crucial part of all teaching. Taylor (2017) states that differentiation should be a way of ensuring that every student reaches their potential rather than just reaching expected norms. Haelermans et al (2015) stated that differentiation is used to meet each pupil’s needs within one classroom. Wu (2013) stated that the positive thing about differentiation is that it allows every individual pupil to make their own progress at a pace which feels comfortable and is beneficial to them, and not at a pace that fits the class as a whole. McNamara and Moreton (1997) state that one of the benefits of differentiation is that it allows individual pupils to achieve above or beyond the expected standard rather than just progressing to that standard. However, Terwel (2005) states that misunderstandings amongst teachers about how best to differentiate can often lead to this not happening. 
Munro (2012) states that the framework of differentiation, and the philosophy behind it, is used in teaching and learning in order to enable all pupils, regardless of their ability or starting point, to achieve their full potential and work to the best of their ability. Brighton et al (2016) states that the success of this is dependent on an innovative curriculum and teaching materials that meet all pupils’ unique needs and allow each individual to reach their full potential regardless of existing attainment to date. Meeting each individual’s existing needs and being aware of their current attainment is thus crucial to successful differentiation. However, Brighton et al (2016)  state that this is often not happening in mixed ability clssrooms, as teachers plan a one size fits all approacch and often target their teaching at the middle ability pupils. This often means that the highest ability pupils do not reach their full potential and the lower ability pupils do not make progress. George (2005) states that with differentiation, each pupil gets instruction that meets their own individual needs and thus can achieve their full potential. Munro (2012) shows that consistent differentiation can can not only improve pupils’ academic achievement but increase their motivation for learning too, as the work is neither too easy nor too challenging for them to attempt and thus their interest in the lessons is sustained.  However, Taylor (2017) argues that differentiation can actually increase inequalities in learning which is the exact opposite of its purpose. This is because atatempts at differentiation are often uneven. Differentiated is often used to attempt to improve the achievement level of individual students rather than the class as a whole and therefore the curriuculum is tailored to the needs of individuals only. As Hertberg-Davis (2009) state, teachers often use differentiation strategies as a form of scaffolding for weaker learners. An example of this is teachers using group work strategies of differentiation in which they place higher ability pupils in a group with lower ability pupils in order to improve the attainment of lower ability pupils, using the higher ability pupils to tutor the lower ability pupils and ensure their work is accomplished. This leads to increased attainment for lower ability pupils but not for higher ability pupils and is thus an example of the unevenness and inequality caused by some differentiation tactics. Taylor (2017) argues that differneitation should be used to better understand children with additional learning needs and thus tailor learning to suit them. Tomlinson (2001) argues that differentiation is now not being used to benefit the individual in the way it was intended. Whilst Petty (2004) argues that differentiation should be a way of providing individualization in learning and thus allowing each pupil an optimal chance to reach their full potential, Terwel (2005) argues that differentiation should be used to segment learners in a way that compares their attainment to their peers’ achievements. However, Gentry and Owen (1999) state that this differentiation has allowed graeter collaboration between learners of similar ability. Hertberg and Davis (2006) argue that when differentiation effectively targets higher ability pupils and not just those of  lower ability, it can be used to identify and nurture talents in gifted pupils. Tomlinson (2001) stated however that when setting differentiated work for pupils teachers often do not consider factors outside of the classroom, such as family support or a pupil’s home life, that can have a significant impact on their education. Teachers often assume that differentiated work will allow each pupil to reach their full potential without considering that there are other factors influencing their ability and opportunity to do this. In response to this, Considine and Zappala (2002) argued that focusing on each pupil’s individual situation, taking into account their family situation, home life, socioeconomic status, gender and ethnicity, allows schools to have a stronger basis on which to create successful differentiated learning for all pupils. 
Haelermans et al (2015) pointed out that it is impossible to assess the effects of differentiated learning on pupils without taking into account these other factors. Westwood (2013) also pointed out that large class sizes and negative attitude toward pupils from their peers can also make it difficult for teachers to differentiate tasks. For example, pupils may perceive their peers who are attempting different tasks as inferior to them. If pupils are given tasks targeted at a higher ability group, they may begin to view their tasks as better than those given to others, and thus view themselves as superior to their peers. This then perpetuates a negative attitude from pupils toward their peers, and can cause certain pupils to lack confidence in their abilities and view themselves as inferior or less able than their peers. This can then decrease those pupils’ motivation.  Taylor (2017) suggests that, whilst differentiation is often highly successful in raising the attainment of lower and middle ability students, teachers often do not use it to challenge the highest achieving pupils well enough. Valiande et al (2011) found that pupils who are in classes where differentiation is used frequently by teachers perform better as a whole than pupils in classrooms where differentiation is not used. This shows that differentiated instruction is beneficial to classes as a whole, although this study did not indicate whether all ability groups perform better when differentiation is used, or whether the class did better on average due to only the middle and lower ability pupils making more progress with differentiation, as other researchers have indicated often happens when teachers use differentiated instruction. 
Conclusion
Taking all of this research on board, I will make some adjustments with these things in mind, to my future practice and the learning experience I provide for pupils. I will make slight changes to the way in which I apparoach differentiation in my own practice in order to provide an optimum learning environment for all pupils of all abilities in my class. This will then develop and improve the way in which differentiation is approached and used in my own practice. 
Firstly, due to Hertberg-Davis’ (2009) implication that mixed ability groups can be used as a form of differentiation which causes the highest ability pupils to be tutoring the lower ability pupils, or doing the majority of the work, and thus not progressing in their learning or benefitting from the tasks, I will avoid the use of mixed ability groups as a substitute for differentiated tasks in my own practice.  Instead of using mixed ability groups for differentiation, I will continue to use differentiated tasks, such as Gold, Silver and Bronze tasks. These will be individual tasks set to each learner’s ability, so there will be tasks aimed at lower ability pupils, tasks aimed at middle ability pupils and tasks aimed at higher ability pupils. The pupils can complete these tasks individually thus avoiding the issues with differentiation Hertberg-Davis (2009) highlighted. The tasks aimed at different abilities will mean pupils have all got the opportunity to reach their 
maximum potential, whichever ability they are, and not just lower ability pupils, which Brighton et al stated is often an issue with differentiation, as they will tasks set to challenge them all to reach their potential. This then follows Petty (2004) and Tomlinson (2001)’ s theories that pupils achive best when differentiated tasks are individualized to each ability group, in which pupils of different abilities complete different tasks. Following Gentry and Owen (1999)’ s theory that pupils achieve well when they are able to collaborate with other pupils of similar abilities, I will set differentiated group tasks in which there is a higher ability group, a middle ability group and a lower ability group. This will allow for group discussions with differentiation included whilst avoiding the issue that Hertberg-Davis (2009) outlined. 
Using Hertberg-Davis (2009) and Brighton et al (2016)’ s theories that often differentiation does not push higher ability pupils to reach their potential, I will include more extension tasks, such as continuing with creating diamond extension tasks, for the highest ability pupils when differentiating work. This will then allow them to show their full potential. This means that I will have to create tasks that are even more challenging than the Gold tasks for certain pupils. 
Westwood (2013) highlighted the fact that a common issue when teachers use differentiated tasks in classroom is that some pupils often feel inferior when they are given a different task than their peers are given by the teacher, which perpetuates negative attitudes in the classroom. To miigate effects of this issue arising, using Westwood’s theory in my own practice I will continue to create Gold, Silver and Bronze tasks but will present and explain all of these tasks to all of the pupils as a whole. I will then let the pupils in my class choose themselves which task they weish to complete. This will then stop pupils from being forced to complete a task that makes them feel inferior to their peers, or stop them believing that the teacher is forcing them to complete harder or easier tasks and thus has a negative perception of them. I will encourage pupils not to focus on which tasks other pupils are doing and instead to only focus on completing their own task. Whilst this may not entirely resolve the issue Westwood (2013) highlighted, it can mitigate and reduce its negative effects on pupils in the classroom. 
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