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Teacher Observation Report
Introduction
“It [Learning] is a weapon against poverty. It is the route to participation and active citizenship”. (Kennedy 1997 cited in Lea 2003) The three lessons that were observed for this assignment were delivered to a similar cohort of women all within the community of a third sector organisation, Morgan-Klein and Osbourne (2007) discuss that those within disadvantaged groups, including those in poverty need the most help to access education.
This report will consider three different teachers within a community-based setting, Teacher 1 delivered an hour and a half session on Maths in the Early Years as part of a module on the Introduction to Early Years Course delivered through the UWTSD Widening access team. Teacher 2 delivered a three-hour practical session on making snowmen and reindeer using scrap pieces of wood and Teacher 3 delivered a two-and-a-half-hour session on found poetry.
These sessions were delivered and designed through elements of co-production. NHS England (n.d.) defines co-production as “co-production is a way of working that involves people who use health and care services… and which engaged groups of people at the earliest stages of service design, development and evaluation”. In short NHS England (n.d.) discusses that people with a lived experience of a condition or live event are best placed to inform services of what will make a difference in their lives. For the students attending these courses, all have lived experience of domestic abuse. There has also been research conducted into the benefits of co-production of services in relation to those who have experienced domestic abuse, McCarry et al (2018) found that women who responded to their research praised the peer support group that had formed as part of them attending group work and as a result was recommending that peer support groups form part of the national strategy in relation to domestic abuse. For the students attending these programmes, the programmes were delivered through a peer support group supported by a worker using elements of co-production to inform need.

Teacher 1
This lesson explored teaching mathematics in the early years. This was one session out of four in the scheme of work. It involved teaching parents and grandparents of young children, skills for them to effectively support their children when they returned home. This session was an hour and a half long.
The main learning from this lesson is teaching parents about maths in the early years provides relevant scaffolding for parents to be able to teach their children. The Zone of Proximal Development (Vygotsky, 1896-1934 Cited in Simply Psychology 2023) can be evidenced through this particular session, The Zone of Proximal development is the difference between what a learner can do completely unaided and what the learner can do with the guidance of a ‘more knowledgeable other’. In this case the teacher or the ‘more knowledgeable other’ was teaching the adults different math skills in order so that they can become the ‘more knowledgeable other’ with their children. 
Jerome Bruner (Wood, Bruner and Ross, 1976 cited in Simply Psychology 2023) is synonymous with the theory of scaffolding, which is a “structured interaction between an adult and child with the aim of helping the child achieve a specific goal”. This is usually achieved through six different functions which includes recruitment, reducing degrees of freedom, direction maintenance, marking critical features, frustration control and demonstration. Recruitment involves the student understanding what is required of them and making sure that the student is interested in the task, so this lesson allowed for some free reign to create different ideas and different ways of working in order to sustain recruitment of the students’ children when they returned home.
Morgan-Klein and Osbourne (2007) note that children from families with a lower socioeconomic background will have lower education attainment, however, went onto say that when parents are involved in their children’s homework and educational attainment would increase their educational outcomes.
This teacher also highlighted the need for the Widening Access department withing UWTSD. A few of the students attending hadn’t achieved any educational outcomes such as GCSE’s and none had ever attended university, Rubalcaba (2022) discusses this phenomenon and suggests that communities can make education attractive and fun again in order to show others the benefits of education. This also allows the students to engage in education in a way that they would not normally be able to benefit from and allows them to form habits which encourages life-long learning. Gallacher (2007 cited in Morgan-Klein and Osbourne 2007) also supports this by suggesting that for those in a lower socio-economic class and with a lower educational attainment often find that traditional educational institutions can be culturally threatening. The students who attended remarked that they were finally attending and enjoying university.
This lesson could also be evidenced through Lave and Wenger’s (1991 cited in Learning Theories 2023) theory of Communities of Practice, where groups of people share a commonality and learn and improve as they interact on a regular basis. Lave and Wenger suggested that this theory has three components in order to achieve learning outcomes, firstly, there has to be a shared interest, secondly there needs to be a community in order to share information and learn together, and thirdly there needs to be some sort of practice which includes sharing resources, anecdotes and tools. 

Teacher 2
This lesson involved a three-hour practical workshop session teaching the students how to make snowmen and reindeer out of scrap pieces of wood. This was a one-off lesson and was not part of any wider schemes of work.
This session was delivered through the medium of a demonstration as a teaching strategy, according to Reece and Walker (2007) a demonstration is used to “introduce a new skill to a group of students”. Reece and Walker (2007) additionally note that this is beneficial as some students usually prefer doing something practical but also safety aspects could also be monitored throughout, However, Reece and Walker (2007) suggest that demonstrations are to be used in classes where there are more than twenty students, where there are less than twenty students they suggest that this lesson is called a workshop, it achieves the same outcomes as a demonstration but has additional benefits such as taking place in a non-threatening environment and the teacher can assist the students on a one to one basis. This lesson was delivered to nine students and throughout the teacher was assisting students one to one when required. Race (2020) also notes that students learn better by doing something active.
One of the key learnings from this lesson included the importance of health and safety, it is important to include an element of health and safety in every lesson, which includes arrangements for fire evacuation, toilet accessibility and first aid arrangements., however during this session several battery-operated drills and sharp carving knives were used. During this session, before any tools were used, the trainer covered relevant health and safety protocols which included using a guide for drilling and that carving knives had to be kept in the safety sheath when not being used.
Dalton, Fisher and Neve (2019) cite Jisc (2003) which says that “duty of care is the obligation to exercise a level of care towards an individual, as is reasonable in all the circumstances, to avoid injury to that individual”. The Health and Safety Executive (HSE, 2013) is the piece of legislation that underpins the health and safety requirements of workplaces, including schools, colleges and community education establishments, the HSE (2013) says that employees have a duty, as far as reasonably practicable, to ensure the health and safety of their employees, however it also goes one step further and requires that employers also protect people who are not employees but are users of the building. In this observation, the employer had a duty to protect the students as far as practicable. 
This teacher was also very inclusive in practice, during this session some of the students had physical disabilities and were supported as far as practicable. However, during this session one student was experiencing some sight loss and hearing loss which leads her to use hearing aids and corrective lenses. This disputes Ashmore, Avis, Dalton et al (2019) who suggest that disabled learners are more likely to experience barriers to accessing education opportunities that interest them, they also discuss unhelpful and hostile staff (GLA 2006 cited in Ashmore, Avis, Dalton et al, 2019). However, the Children and Families Act (2014) notes that greater emphasis has been put onto educational providers to support disabled students (Ashmore, Avis, Dalton et al (2019). However, only part of this legislation applies to Wales as the Social Services and Well-Being Act (2014) takes precedence in Wales.

Teacher 3
This session was a two-hour workshop based around poetry using words and phrases from already published works to recreate new poems. This session was a one-off session; however, these lessons will be taking place on a weekly basis with no requirement for the students to attend each week. 
In this lesson, it was clear that the teacher had become the facilitator, Reece and Walker (2007) notes that in post 16 education the teacher has now become a facilitator and assists and aids the students to learn for themselves. This supports the Humanist Theory of learning as Reece and Walker (2007) suggests that teachers can deliver to learning in a humanist way by becoming a facilitator to encourage learning but also by establishing a warm, positive atmosphere in which students are free to learn and develop.
It is important to also consider the model of teaching, Gordon’s Synetics model (1961, cited in Reece and Walker 2007) discusses three ways that teachers or facilitators can help develop creativity through three stages: personal analogy which involves identification of an object within a problematic situation, direct analogy which involves creating relationships between two items not normally seem together and finally compressed conflict which involves describing opposite characteristics of the object. When the concept of found poetry is considered you can see parallels to the direct analogy approach here as the students were using words and phrases from already printed media and putting two different sets of text together where they would not have been seen together previously.
Morton (2022) notes that by using coaching skills in the classroom, teachers and educators can “integrate neural functioning that may have been impaired by unmitigated stress and trauma”. During this session, the teacher was demonstrating coaching skills, according to CIPD (2023) “[coaching] focuses on specific skills and goals and may also have an impact on an individual’s personal attributes such as social interaction or confidence”. However, it is worth noting that Morton (2022) studied trauma in teenage girls in the USA, however the findings can be equally applied for adults who have experienced trauma in the UK.
Maslow’s Hierarchy of Needs (1943, 1954) is also evident throughout this session as the students have reached the self-actualization part in the theory as they are being creative. The students attending this lesson all have experienced trauma through all experiencing different forms of domestic abuse and are on the path to recovery, but have their physiological needs met through their basic needs such as clothing, food, and water as the third sector organisation provides basic refreshments upon attending programmes such as this one and provides a supply of clothing if required too. All the students are now safe and secure in their own homes and have a safe building to attend. The students have also achieved the love and belonging stage as they have formed their own sense of connection through forming their own community which encourages the self-esteem stage of the hierarchy of needs which then allows the students to be fully creative in the self-actualization stage (Simply Psychology 2024).

Conclusion
There are a number of different historical theories considered throughout these observations, with the first one being, Vygotsky (1896-1934) and the Zone of Proximal Development which is the term given to the zone between what the student can do completely unaided and what the student can do with the assistance of another. The theory also notes that a teacher in a classroom situation is known as the ‘more knowledgeable other’, while it does not specify a teacher in a classroom situation, the ‘more knowledgeable other’ can be associated with parents teaching their children a skill.
However, Reece and Walker (2007) notes that in recent times the name of teacher is falling out of fashion and suggests that the teacher has now become the facilitator and facilitates the learning as students learn better when they learn for themselves in a warm and protective environment.
Maslow’s Hierarchy of Needs (1943, 1954) is also evident here as the students concerned all experienced trauma of some sort through experiencing domestic abuse in the past, and since then they had their basic needs met and were able to become creative as they have achieved the self-actualization stage.
It is also important to note that within these observations, we can consider ‘communities of practice’ (Lave and Wenger 1991), where groups of people with a shared interest regularly interact with each other to share resources and learn from each other. This does feed into the theory of co-production where those with a lived experience can learn from each other and are best placed to inform services of their needs (NHS England n.d.).
There are also a number of barriers to learning for students such as poverty (Morgan-Klein and Osbourne 2007) and disabilities (Ashmore, Avis and Dalton et al 2019) and these can be mitigated by supporting learners appropriately to meet their needs.
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Action Plan
	Objective
	Task
	Desired Outcome
	Deadline

	To learn more about the elements of co-production
	To use the internet or the UWTSD Library website to learn more about the elements of co-production.
	To have an increased knowledge of co-production and all the elements in order to feed this into my teaching practice and current career.
	Spring 2024

	To learn more about different teaching styles including workshops and demonstrations
	To use the internet or the UWTSD Library website to learn more about different teaching styles.
	To have an increased knowledge on different teaching styles in order to support my current career
	Spring 2024

	Develop training around equality, diversity and inclusion
	Develop a specific training programme with the assistance of a colleague around equality, diversity and inclusion in domestic abuse
	To have a training package on equality and diversity to deliver to staff and professionals around domestic abuse
	February 2024

	To learn more about increasing learner engagement
	I will complete the LinkedIn Learning module on how to increase learner engagement.  The session last for around 40 minutes. This session is available for free through the UWTSD subscription
	The aim of the course is to develop my skills around learner engagement and to ensure that my teaching styles are suitable for learner engagement
	Summer 2024

	To learn more about how to design and deliver training programmes
	I will complete the LinkedIn Learning module on how to design and deliver training programmes. The session last for 90 minutes. This session is available for free through the UWTSD subscription
	The aim of this course is to develop my presentation and training skills. The outcome is to help engage learners in my career that consist of service users and staff
	Summer 2024
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	Teacher
	Sarah Walters (Teacher 1)

	Date
	07/12/2023

	Group
	Thrive WA LIFE members.

	Topic/Context
	Maths in the Early Years

	Notes on the lesson:

	
Teacher conducted a lesson lasting an hour and a half to deliver the session on Maths in the Early Years during the Widening Access course on Introduction to Early Years. Teacher 1 delivered the session to 4 adults. The aim of this lesson was to introduce the concept of edible maths and to introduce the understanding of maths beyond numbers.
During this lesson the students were given a number of different practical resources, starting with fruit kebabs which involved the students being given a plate and a number of wooden kebab sticks and were instructed to create repeating patterns using the fruit. The students were then able to take their creations home with them.
The next part of the lesson involved colour sorting, students were then instructed to create a game using ice cube trays and skittles. Again, the students were given enough equipment to be able to take the game home with them. Verbal feedback was given to the students during the session.
The next part of the lesson involved students being given 5 wooden slices and marker pens or a wood burner. The students were encouraged again to create a counting game. One student spent this time drawing mickey mouse shapes as her daughter was a huge fan of Disney and these were to be used as counting blocks so for instance one wooden slice would have one mickey mouse to represent one, and another would have two shapes to represent two and so on.
The final part of the lesson involved making a tall tower out of spaghetti and marshmallows. Students were put into two teams and a competition was held to make the tallest and sturdiest tower.

	What I have learned:

	Throughout this lesson I learned that it was important for the students to learn by doing something and being active in their involvement of the learning. 
Through this lesson I also noted the importance of maths in the early years and how maths can be incorporated in various different activities such as patterns and symmetry.
I have also learned that students know themselves and their children the best and they are more knowledgeable about the different ways that they learn.

	Targets to improve my own practice (mapped to professional standards):

	In my practice, I will demonstrate dignity, courtesy and respect towards others. In this session the teacher allowed the students design their own activities to improve their own learning and this provides dignity and respect.
In my practice I will build positive and collaborative relationships. This session was delivered by the UWTSD widening access team which is an example of a collaborative relationship with another agency and will provide additional opportunities for the students attending.
I my practice I will enable learners to share responsibility for their own learning and assessment. In this lesson the students were encouraged to create their own games which shows that the students have some responsibility for their learning. I will develop my skills around this in order for students to take more control over their learning and assessment.
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	Teacher
	Richard Manning (Teacher 2)

	Date
	13/12/2023

	Group
	9 Thrive WA LIFE Members

	Topic/Context
	Woodworking Snowmen/Reindeer

	Notes on the lesson:

	Teacher 2 was invited along to hold a three-hour practical lesson on teaching the students how to make snowmen and reindeer out of pieces of wood. The wood available ranged from small wooden discs to small branches. Teacher 2 introduced the lesson and outlined the equipment to be used, which included battery operated drills and carving knives. Teacher 2 also outlined health and safety when using the woodworking tools which included knife safety and avoiding injury while using the knives.
During this lesson, Teacher 2 demonstrated the activity at the very start of the lesson then allowed the students free reign to design their own creation. Throughout the lesson Teacher 2 assisted the students on a one-to-one basis, assisting one student in particular who was hard of hearing and experiencing sight loss. Teacher 2 kept reminding the students of health and safety throughout the lesson and the students were able to take their creations home with them at the end of the lesson.

	What I have learned:

	Throughout this lesson, I learned that there was an importance to ensure that health and safety requirements were followed throughout, and it is important to remind the students of the health and safety requirements throughout the session too.
I have also learned that it is important to allow the students to become very creative and take responsibility for their own learning.
I have also learned that it is important to be very inclusive in my practice and to allow students with disabilities to take part in activities and design activities to help them thrive.

	Targets to improve my own practice (mapped to professional standards):

	In my practice I will demonstrate a commitment to learners, their learning, their safety and well-being. This lesson highlighted the importance of safety within a lesson. My practice is within subject that can be very emotive so I will improve my practice by researching different ways to demonstrate safety and well-being within a lesson.
In my practice I will value and promote diversity, equality of opportunity and inclusion. This lesson promoted inclusion by including a disabled student with hearing and sight loss, In order to improve my practice I will continue to develop different opportunities for students to engage with that promotes equality of opportunity. I will also develop a training package in order to train colleagues in equality and diversity to promote it.
In my practice I will enable learners to share responsibility for their own learning and assessment. In this lesson it was achieved through a demonstration and then allowing for the students to have time to design their creations but with one-to-one support when required, so this meant that students were given responsibility for their own learning. In my practice I will develop ways so that students can take responsibility by including regular consultations. 
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	Teacher
	Sophia Kier-Byfield (Teacher 3)

	Date
	17th January 2024

	Group
	5 Thrive WA LIFE Members

	Topic/Context
	Found Poetry Workshop

	Notes on the lesson:

	Teacher 3 delivered a two-and-a-half-hour lesson around found poetry. She began the lesson by setting out a number of different arts and crafts supplies which included pens, pencils, glue sticks and scissors, along with a number of different newspapers, magazines and catalogues. Teacher three then showed the students a PowerPoint presentation to outline the activity which was to make a ‘found poem’ which required students to cut out and stick words and images from already produced texts to produce their own work. Teacher 3 used images of already produced ‘found poems’ to show the students some examples of work. Teacher 3 also gave the students some writing prompts, one student decided to produce a poem dedicated to her close friend who recently passed away which allowed her to come to terms with her grief. After the initial introduction, Teacher 3 allowed the students to have free reign of over the materials to produce their own work, stopping to talk to each person individually about their work and offering one to one advice where possible. If one student asked a question that would be beneficial for all the class to hear, she would ask the students politely to stop what they were doing to listen to her for a few moments before they could go back to their work. Throughout this lesson, the students had images rolling on the screen throughout for inspiration. At the end of the session, Teacher 3 set time limits by telling the students how much time they had left and allowed each student to present their work if they were willing to and to talk about their inspiration for their work.

	What I have learned:

	During this lesson I learned that it was important to allow the students to become creative through a selected task, in this lesson the teacher outlined the aims of the lesson and gave the students some examples before allowing them to be creative.
I also learned that it is important to offer timescales to students such as telling them how long they have got left before the end of the session or before a break in order to keep track of the lesson.
This lesson also taught me the importance of peer feedback, however, also allowing students the option of presenting their work if they feel up to it and not forcing any student to present their work if they don’t have the confidence to do so.



	Targets to improve my own practice (mapped to professional standards):

	In my practice I will demonstrate commitment to learners, their learning, safety and well-being. In this lesson, this teacher inspired, supported and stretched the learners into an activity that they weren’t familiar with and provided one to one support throughout. This is something that I am to improve in my professional practice.
In my practice I will demonstrate dignity, courtesy and respect towards others. This teacher allowed the sharing of views and ideas from fellow students without judgement. By learning more about different teaching styles and learner engagement will provide opportunities to share their ideas.
In my practice I will enable learners to share responsibility for their own learning and assessment. The teacher in this lesson, showed some various different designs and then allowed the students free design time, which is an opportunity to share responsibility for their own learning. The teacher also allowed the students an opportunity to share their work and allow for peer-assessment. My target is to research different assessment opportunities to allow them to filter into my practice.
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