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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.**  



Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)
ANSWER:



This essay critically evaluates the strategic role of the College of Policing in the professionalisation of policing. It considers key national frameworks, including the Strategic Policing Requirement, Policing Vision 2025, Workforce Transformation 2018, and the College of Policing 5 Year Strategy, and how these shape modern policing standards and expectations. Being a police officer requires a blend of practical skills, professional judgement, ethical awareness, and a commitment to safeguarding vulnerable individuals. Within this essay I will reflect on an operational incident from my final year of probation to demonstrate how these strategic priorities influence practice. This essay will also evidence how I am developing as a modern professional police officer, reflecting on how my role has evolved through increased responsibility, decision-making, and leadership. Through critical reflection, it will highlight how these experiences align with national policing standards and identify areas for continued development.

During my probation, I responded to a domestic-related assault in which a woman had been physically harmed and threatened by her partner. I played a significant role in managing the incident, which required balancing immediate safeguarding, investigative responsibilities, and effective communication with both the victim and suspect. The situation presented multiple operational and ethical challenges, including ensuring the safety of the victim and her children, securing, and preserving evidence, and making a lawful and proportionate decision regarding arrest. Reflecting on this incident has enabled me to evaluate how my decision-making, confidence, and professional judgement have developed during my final year of probation.
Upon arrival, my immediate priority was to reassure the victim and establish a safe and controlled environment. I listened carefully to her account, recognising that victims of domestic abuse often feel fearful, confused, or reluctant to disclose information. I communicated in a calm and empathetic manner while remaining professionally objective. Whilst I maintained a supportive approach, I recognised that I initially focused more on gathering evidential information than fully exploring the victim’s emotional state. This highlighted the importance of balancing investigative needs with trauma-informed communication, and it is an area I have since worked to improve in subsequent incidents.

I explained the procedures that would follow, emphasising that her safety was paramount. I also initiated a Public Protection Notification (PPN) to formally alert partner agencies to the risk posed, and ensured the case was referred to a Multi-Agency Risk Assessment Conference (MARAC) to implement a coordinated safeguarding strategy involving social services, health professionals, and specialist domestic abuse support organisations (SafeLives, 2024). These safeguarding mechanisms reflect the wider shift within modern policing toward collaborative approaches to protecting vulnerable individuals. Domestic abuse is rarely an isolated incident and frequently involves patterns of repeat victimisation. As a result, information sharing between agencies is essential to ensure that risks are identified early and appropriate interventions are implemented.

Simultaneously, it became necessary to manage the suspect. A dynamic risk assessment and operational planning determined that an immediate arrest was required to prevent further harm. Before approaching the suspect, I coordinated with colleagues to secure the scene, ensuring that the children and the victim were in a safe location. During the arrest, I adhered strictly to the principles of proportionality, necessity, and legality, which are embedded in UK policing practice and reinforced by the Police and Criminal Evidence Act (PACE) 1984. The suspect was informed of their rights, including the right to legal representation, ensuring compliance with statutory guidance and human rights protections (GOV.UK, 2023). Although I adhered to operational procedures, I recognised afterwards that clearer pre-arrest briefing to colleagues could have further reduced potential risk and improved role clarity within the team.

Body-worn video was activated to provide a record of interactions, supporting both transparency and evidential integrity (NPCC, 2024). The process of arrest and evidence gathering included documenting visible injuries, obtaining detailed victim and witness statements, and securing physical evidence relevant to the assault. These actions were guided by training and national investigative standards, ensuring that evidential integrity was maintained while prioritising victim dignity and safety (College of Policing, 2021).

Domestic abuse policing has evolved significantly in recent years, with greater recognition that abuse is not limited to physical violence but may involve patterns of coercive and controlling behaviour. The Serious Crime Act, 2015 introduced the offence of controlling or coercive behaviour within intimate or family relationships, acknowledging that psychological manipulation, intimidation, and financial control can have severe impacts on victims. Officers attending domestic abuse incidents must therefore consider the broader pattern of behaviour within the relationship rather than focusing solely on the immediate incident. This requires officers to ask sensitive questions and assess indicators of escalating abuse. Research suggests that structured risk assessment tools improve consistency and transparency in decision-making while supporting professional judgement (Myhill, Hohl and Johnson, 2023). In this incident, the completion of safeguarding documentation and referral to MARAC ensured that the victim received a coordinated response involving multiple agencies.
This incident highlighted the complex nature of modern policing. Operational decisions must be balanced with safeguarding responsibilities, ethical considerations, and the need to maintain public confidence. Domestic abuse victims often feel vulnerable, fearful, or hesitant to involve authorities. For this reason, my approach included clear communication, reassurance, and explanation of support mechanisms such as emergency injunctions, victim support referrals, and MARAC safety planning processes.

Critically evaluating the strategic role of the College of Policing helps to contextualise why these actions were not simply procedural, but reflective of a broader movement toward professionalisation in policing. The College, established in 2012, serves as the professional body responsible for setting national standards, training frameworks, and ethical guidance for policing in England and Wales (College of Policing, 2021). Its creation represented a significant step toward recognising policing as a profession comparable to fields such as medicine or law, where professional practice is guided by evidence, ethical frameworks, and structured learning.
The College of Policing does not possess direct authority over frontline policing activities; however, its influence is exercised through the development of professional guidance, national training standards, and evidence-based research. This indirect form of influence has advantages because it allows forces to retain operational autonomy while still aligning with national professional standards. However, it also presents challenges, as implementation may vary depending on local organisational cultures and resources (Parker-McLoed, 2025).

One of the College’s most significant contributions to professionalising policing is the Professionalising the Police Programme (PPP), which introduced structured educational pathways into policing. Through initiatives such as the Police Constable Degree Apprenticeship and Degree Holder Entry Programme, the PPP seeks to enhance officers’ critical thinking skills and encourage engagement with academic research. These initiatives aim to ensure that officers are equipped with the knowledge and analytical ability required to respond to increasingly complex policing challenges (College of Policing, 2020).

Closely linked to the PPP is the National Policing Curriculum, which provides a structured framework outlining the knowledge, skills, and behaviours expected at different stages of an officer’s career. This ensures consistency in training across police forces and reinforces professional standards relating to safeguarding, investigation, and ethical conduct (College of Policing, 2021). For example, the procedures surrounding safeguarding referrals such as PPN and MARAC are embedded within national training modules, ensuring that officers understand the importance of multi-agency cooperation in protecting vulnerable individuals (College of Policing, 2021).

Another key aspect of the College’s strategic role is the promotion of evidence-based policing. Evidence-based policing encourages officers and organisations to use research evidence, data analysis, and evaluation when designing policing strategies and making operational decisions. Sherman (2013) argues that policing should adopt approaches similar to other professions, where decisions are informed by empirical research demonstrating which interventions are most effective in reducing crime and protecting communities.

Within domestic abuse policing, evidence-based research has informed the development of structured risk assessment tools and safeguarding processes. The use of MARAC, for example, reflects research demonstrating that coordinated multi-agency approaches can significantly reduce repeat victimisation and improve outcomes for victims. By synthesising research findings and translating them into practical guidance, the College of Policing supports officers in applying effective strategies within their operational roles.
The College’s strategic 5 year framework emphasises boosting professionalism, leadership capability, and consistent national standards across policing (College of Policing, 2024). These priorities align closely with broader national policing initiatives such as Policing Vision 2025, which outlines a long-term strategy for creating a more professional, technologically advanced, and collaborative police service. Policing Vision 2025 emphasises the need for forces to work more closely with partner agencies, improve data sharing, and adopt preventative approaches to crime (NPCC, 2016). The safeguarding measures implemented in the domestic abuse incident described earlier reflect this strategic shift. Rather than responding solely to the immediate offence, the police response involved coordinated interventions designed to reduce future harm and support the victim’s long-term safety.

The Strategic Policing Requirement (SPR) also influences how forces prioritise national threats and coordinate resources. The SPR identifies key areas such as terrorism, organised crime, public disorder, and large-scale emergencies where national coordination is required Violence against women and girls is now recognised as a national threat, therefore, safeguarding vulnerable individuals is increasingly recognised as a central component of policing responsibilities (APCC, 2025). The professionalisation agenda promoted by the College of Policing ensures that officers possess the skills required to respond effectively to these complex safeguarding challenges (College of Policing, 2021).

The Workforce Transformation Programme introduced in 2018 further supports this professionalisation agenda by promoting modern workforce structures and leadership development within policing. The programme emphasises the importance of developing officers who are adaptable, reflective, and capable of responding to rapidly evolving policing demands (Home Office, 2019). Through initiatives such as enhanced training pathways and leadership development programmes, the workforce transformation agenda aims to ensure that policing organisations remain resilient and effective in addressing contemporary threats (College of Policing, 2023).
Despite these strategic strengths, the professionalisation of policing also presents challenges. Some critics argue that increasing emphasis on academic qualifications risks undervaluing the experiential knowledge gained through frontline policing. On reflection, I have found that while academic frameworks provide valuable structure for decision-making, the unpredictable and emotionally charged nature of domestic abuse incidents often requires intuitive judgement and interpersonal skills that cannot be fully taught through formal education. Parker-McLoed (2025) suggests that successful professionalisation requires a balance between formal education and practical experience, ensuring that officers retain the ability to exercise professional discretion.

Reflecting on my development during my final year of probation illustrates a clear transition from a relatively inexperienced officer reliant on supervision to a more confident and autonomous practitioner. Earlier in my service, I often relied heavily on guidance from tutors and more experienced colleagues when managing complex safeguarding incidents. In contrast, during this incident I was able to make independent operational decisions, initiate safeguarding processes, and justify my actions with reference to legislation and professional guidance. This shift demonstrates how structured training, operational exposure, and reflective practice have contributed to my professional growth and decision-making confidence.

My role has also evolved to include providing informal guidance to colleagues with less operational experience. On several occasions, newer officers have sought my assistance when completing safeguarding documentation or interpreting domestic abuse risk indicators. Initially, I felt uncertain about offering direction to others, as I still considered myself relatively inexperienced. However, through continued exposure to complex incidents and engagement with College of Policing guidance, I have developed the confidence to share knowledge and support colleagues. This informal mentoring has reinforced my own understanding of policy and procedure while contributing to a collaborative and professional team environment.

My final year of probation has therefore marked a transition from being primarily a reactive responder to becoming a more reflective and proactive practitioner. I now consider not only the immediate enforcement actions required but also the longer-term safeguarding outcomes for victims and communities. This shift reflects the broader transformation occurring within UK policing as officers are increasingly expected to engage in preventative policing, collaborative working, and evidence-based decision-making.

In conclusion, the College of Policing plays a strategically essential role in professionalising policing by establishing national standards, promoting evidence-based practice, and supporting workforce development. The domestic abuse incident examined in this essay demonstrates how these strategic frameworks are translated into practical decision-making through safeguarding procedures, risk assessment, and ethical policing. Reflecting on this incident has enabled me to recognise both strengths and areas for development within my own practice, particularly in relation to communication, leadership, and balancing investigative priorities with victim-centred approaches. My final year of probation has therefore marked a significant transition in my professional identity, from a newly appointed officer focused primarily on procedural compliance to a more reflective practitioner capable of exercising independent judgement while aligning my actions with national professional standards.
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Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


  
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:



This essay critically evaluates my communication skills alongside the strategic role of social media as a means of informing the public, engaging communities and promoting policy initiatives, while also considering relevant legislation and professional guidance within UK policing, including the Protection from Harassment Act 1997 and Stalking Protection Orders (College of Policing, 2024; College of Policing, 2021). It explores these themes considering how effective communication, digital strategies, and professional standards interact in practice. The essay also reflects on the benefits and risks of social media in policing, and the force’s policy on professional engagement through digital platforms. Gibbs’ (1988) reflective cycle is used as a structured framework to critically analyse the incident, allowing a thorough exploration of feelings, evaluation of actions, analysis of outcomes, and identification of learning points to enhance future professional practice.

The incident involved a victim reporting sustained harassment and stalking behaviour perpetrated by a known individual. The offender had persistently contacted the victim through multiple channels, including social media platforms, and had posted indirect but targeted content that caused significant emotional distress. The victim described a constant sense of fear, believing the offender was monitoring their online activity and anticipating that the situation could escalate into physical violence. Upon attending the scene, I was responsible for initial engagement, conducting a dynamic risk assessment and gathering relevant evidence. The victim appeared visibly anxious, displaying both verbal and non-verbal cues of distress, which highlighted the psychological impact of harassment. I obtained a detailed account of events, including digital evidence such as messages, screenshots, and communication patterns, which are critical in establishing a course of conduct in stalking investigations (Loftus, 2009).

The legal framework guiding the response was the Protection from Harassment Act 1997, which criminalises a course of conduct amounting to harassment or stalking (College of Policing, 2024). The legislation recognises the cumulative impact of such behaviour and its effect on victims’ wellbeing. Additionally, Stalking Protection Orders (SPO) provide a preventative mechanism, allowing police to impose restrictions on individuals where there is a risk of harm, even in the absence of a criminal conviction (College of Policing, 2021). In this incident, safeguarding was paramount due to the victim’s expressed fear of violence. I provided reassurance, explained investigative procedures, and discussed protective options such as the potential use of SPOs. The digital element of the case required careful handling, as social media played a significant role in both the perpetration of the offence and the victim’s perception of risk (Bullock, 2018). Consideration was also given to the potential use of social media by the police to raise awareness of stalking behaviours and reassure the wider community, although this required careful balancing to avoid compromising the victim’s safety or the integrity of the investigation (Meijer and Thaens, 2013).

During the incident, I experienced a strong sense of responsibility due to the victim’s vulnerability and the seriousness of the allegations. Stalking cases often involve prolonged psychological harm, and the victim’s fear highlighted the potential for escalation into physical harm (Loftus, 2009). I felt confident in my ability to communicate effectively, particularly in using active listening, verbal reassurance, and empathy to address the victim’s immediate emotional needs. However, I was also acutely aware of the complexities introduced by the digital dimension of the case, including the offender’s use of social media to extend the impact of harassment beyond face-to-face interactions (Crump, 2011). I experienced a degree of pressure, recognising that my approach would influence the victim’s confidence in the police response and their willingness to engage with the investigation. Reflecting afterwards, I felt that I had acted professionally and appropriately, but I recognised areas where my communication could have been more adaptive and where my understanding of social media as a strategic policing tool could be enhanced (Bullock, 2018).

Several aspects of my performance were effective. The use of active listening, maintaining eye contact, showing empathy, and using clear, structured communication facilitated the building of rapport and trust with the victim (Rogers, 1957). The victim responded positively to these strategies, appearing reassured and more confident in engaging with the investigation. I was also able to gather relevant digital evidence, which is essential for demonstrating the pattern and nature of harassment in stalking cases (Brainard and McNutt, 2010). My awareness of safeguarding considerations and relevant legislation enabled a proportionate and structured response, prioritising the victim’s safety while fulfilling investigative responsibilities (College of Policing, 2024).

Nevertheless, areas for improvement were identified. At times, my communication focused heavily on procedural explanations, which may have been overwhelming given the victim’s emotional state. While it is necessary to explain investigative processes, I recognise the importance of balancing procedural explanations with empathetic, victim-focused communication. Additionally, I acknowledged a lack of confidence in fully evaluating the strategic use of social media, particularly regarding safeguarding and risk mitigation, which would have been useful in assessing both public engagement opportunities and potential hazards (Bullock, 2018). Upon reflection, I also noted that digital literacy and awareness of online behavioural patterns are increasingly important for officers, not just in collecting evidence but in anticipating the ways offenders may misuse technology to exacerbate fear and harassment (Crump, 2011).

This experience demonstrates the evolving nature of communication in policing, where officers must integrate interpersonal skills with digital competence. Effective communication is central to building trust, particularly in sensitive cases such as harassment and stalking, where victims may feel isolated or unsupported (Rogers, 1957; Loftus, 2009). Social media has become an essential tool in modern policing strategies, enabling forces to inform the public, engage communities and promote policy initiatives (Crump, 2011). Platforms such as Facebook, Instagram, and X (formally known as Twitter) allow rapid dissemination of information, facilitate real-time updates, and encourage public interaction, which can strengthen community policing efforts (Meijer and Thaens, 2013).

Policing organisations increasingly leverage social media to promote policy initiatives, such as safeguarding campaigns, public awareness campaigns on stalking, and broader violence reduction strategies (Bullock, 2018). Awareness campaigns can educate the public, encourage reporting, and support victims, enhancing trust in policing services (Grimmelikhuijsen and Meijer, 2014). However, the effectiveness of these initiatives is contingent upon the clarity, consistency, and relevance of communication. Passive engagement, such as likes or shares, may not result in meaningful behavioural change or deeper understanding (Brainard and McNutt, 2010). A more proactive and targeted approach, such as integrating social media campaigns with local community policing initiatives, can improve the efficacy of engagement and reinforce trust. This reflects the importance of aligning digital strategies with broader policing objectives, including safeguarding, visibility, and procedural justice.

Different platforms serve distinct communication purposes. Facebook is often used for detailed community updates, whereas Instagram is effective for visual storytelling and reaching younger demographics. X is suitable for real-time communication, especially during active incidents, allowing the police to respond quickly to developments (Meijer and Thaens, 2013). Emerging platforms, such as TikTok, are also being explored for engagement with younger audiences, demonstrating the need for officers to adapt to changing communication trends (Bullock, 2018). Effective social media strategies require careful consideration of audience demographics, message clarity, and potential impact, particularly in sensitive cases where victim privacy must be maintained.

The use of social media in policing is guided by professional standards and organisational policy. The Code of Ethics provides a framework emphasising integrity, honesty, accountability, and respect, applying equally to online conduct (College of Policing, 2024). Officers must ensure their communications do not undermine public confidence or compromise sensitive cases. The Authorised Professional Practice on Engagement and Communication provides practical guidance, emphasising accuracy, proportionality, and safeguarding in the use of social media (College of Policing, 2021). These frameworks are particularly relevant in cases involving stalking, as online disclosures could jeopardise victims’ safety or the integrity of an investigation.

Social media offers several benefits for policing. It facilitates rapid dissemination of information, which is vital during emergencies or ongoing incidents (Crump, 2011). It enhances transparency, demonstrating accountability and fostering public trust (Grimmelikhuijsen and Meijer, 2014). Social media also supports community engagement, enabling interaction, collaboration, and public reporting of crimes, which strengthens procedural justice and collective efficacy within communities (Bullock, 2018). Additionally, social media is a cost-effective communication tool, allowing forces to reach large audiences with relatively minimal resource expenditure (Meijer and Thaens, 2013). It also offers opportunities for preventative work, such as delivering educational campaigns to vulnerable groups or raising awareness about legal protections available to victims.

Despite these benefits, social media presents risks. Misinformation can spread rapidly, potentially undermining policing efforts and causing public confusion (Crump, 2011). In stalking cases, there is a risk that offenders could monitor police activity or gain insights into the victim’s situation, heightening vulnerability. Reputational damage is also a concern, as social media content is subject to widespread public scrutiny (Bullock, 2018). Privacy and confidentiality must be carefully maintained, particularly in sensitive cases involving vulnerable individuals. Moreover, digital exclusion remains a concern, as not all members of the community engage with social media, highlighting the importance of multi-channel communication strategies (Brainard and McNutt, 2010). This underscores that social media is a tool to complement, not replace, direct community engagement and face-to-face communication.

Reflecting on this incident, it is evident that effective communication in policing requires a balance of interpersonal skill, digital literacy, and professional judgement. My interaction with the victim demonstrated the importance of empathy, active listening, and clarity in supporting trust and engagement (Rogers, 1957; Loftus, 2009). However, it also highlighted the need to adapt communication to the emotional needs of individuals and to strategically consider the risks and benefits of social media use in sensitive cases (Bullock, 2018; Meijer and Thaens, 2013).

This experience has enhanced my understanding of the complexities of modern policing communication. Social media provides opportunities for engagement, transparency, and awareness-raising, but it must be employed judiciously and in accordance with professional standards and organisational policies (College of Policing, 2024; College of Policing, 2021). The risks associated with digital communication, particularly in cases involving vulnerable victims, require careful management and continuous reflection on practice (Grimmelikhuijsen and Meijer, 2014).

Moving forward, I will focus on developing my communication skills, particularly in adapting approaches to suit the emotional needs of individuals in high-stress situations. I will seek to improve my understanding of social media as a communication tool, including how to assess risks, tailor messages to diverse audiences, and ensure alignment with professional guidance and safeguarding protocols (College of Policing, 2021). 
Additionally, I will continue to reflect critically on practice to identify areas of improvement, enhancing both professional competence and public trust in policing.

By reflecting on this incident, I have identified both strengths and areas for development. Effective communication remains central to policing, and the ability to navigate both interpersonal and digital interactions is essential in maintaining public trust and delivering positive outcomes for victims and communities. Developing these skills will enable me to engage effectively with diverse communities, utilise digital platforms safely and strategically, and contribute meaningfully to the promotion of policy initiatives and safeguarding strategies within modern policing practice.


Word count - 1825












Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:


Leadership and teamworking are fundamental to effective policing, particularly during dynamic, high-risk operational incidents. Strong leadership ensures operational success, public safety, team cohesion, and adherence to ethical and professional standards. Over my 2.5 years as a police officer, I have experienced significant professional growth. Initially, as a new starter, I lacked confidence in operational decision-making, frequently deferring to more experienced colleagues. However, exposure to complex incidents, structured reflective practice, and guidance from the College of Policing has enabled me to develop flexible, adaptive leadership skills and to take initiative during critical operations. This essay critically evaluates my leadership experience during a serious assault in a nightclub, where I was the first officer on scene. Gibbs’ (1988) reflective cycle provides a structured framework to explore feelings, evaluate actions, analyse outcomes, and identify learning points. Leadership models commonly used in policing include situational, transformational, transactional, adaptive, and servant leadership to which I have applied to evaluate my response and the management of the incident (College of Policing, 2023).

The incident occurred late at night in a busy nightclub, when an altercation escalated into a serious assault, resulting in the victim sustaining significant injuries. Upon arrival, I was the first officer on scene and immediately conducted a dynamic risk assessment. The victim was semi-conscious and bleeding heavily, while the offenders attempted to flee. Several bystanders were distressed, and the chaotic environment posed multiple risks, including potential escalation, interference with evidence, and harm to officers and the public. As a new officer with only 2.5 years’ experience, I initially felt apprehensive. Nevertheless, I recognised the critical importance of assuming leadership to ensure immediate safety and maintain control of the scene. The College of Policing emphasises that effective leadership involves influencing individuals and teams to achieve operational goals while adhering to ethical and professional standards (College of Policing, 2023).

Reflecting on my initial feelings, a combination of anxiety and determination emerged. Anxiety arose from the severity of the victim’s injuries, the volatility of the crowd, and my responsibility as the first officer on scene. Determination stemmed from an awareness that decisive, structured leadership would significantly influence public safety and operational outcomes. Applying situational leadership principles (Hersey and Blanchard, 1982), I evaluated the competence and commitment of arriving officers and the resources at hand. In this context, a directive leadership style was appropriate. I provided clear instructions to colleagues and bystanders, securing the victim, containing the offenders, and preserving the crime scene. Directive leadership is crucial in situations where team members are unsure, risks are high, and rapid, coordinated action is required (Northouse, 2018). The College of Policing reinforces the necessity of adapting leadership style to the immediate operational context and team capability (College of Policing, 2023).

Evaluation of my actions reveals both strengths and areas for improvement. Strengths included rapid scene assessment, effective communication under pressure, and prioritisation of critical tasks. I successfully secured the victim, coordinated the containment of offenders, and maintained order among distressed bystanders. Maintaining calm authority reassured the public and prevented further escalation. Early elements of transformational leadership were present, as I motivated arriving officers, reinforced shared goals, and modelled professional conduct (Bass, 1990). However, my early hesitancy in assuming full operational control reflects a typical challenge for new officers: balancing caution with decisive leadership. Additionally, greater use of participative leadership could have encouraged experienced colleagues to share insights, enhancing situational awareness and decision-making (Northouse, 2018).

Analysis of the incident highlights the importance of flexible leadership. The chaotic nightclub environment required constant adaptation, shifting between directive, supportive, and participative approaches as circumstances evolved. Initially, directive leadership ensured immediate victim safety and scene control. As colleagues arrived and the situation stabilised, I adopted a supportive leadership style, encouraging input from experienced officers regarding containment strategies, evidence preservation, and offender apprehension. Participative leadership subsequently facilitated collaborative decision-making for arrest procedures, scene management, and coordination of resources. This flexibility reflects situational leadership theory, which emphasises that leaders must adjust behaviour according to team competence and commitment (Hersey and Blanchard, 1982).
In addition, this incident provided an opportunity to actively implement skills and techniques learned from more experienced officers throughout my probation. Observing their decision-making, communication, and scene management in previous high-pressure situations offered practical templates for effective leadership under stress. I applied these lessons directly, from prioritising victim safety to delegating responsibilities according to individual strengths and experience. Techniques such as structured communication, rapid assessment, and proactive engagement with bystanders were drawn from prior mentorship and guidance, enabling me to lead confidently while maintaining control. This process illustrates how experiential learning from colleagues can be operationalised to enhance both personal and team performance.

A critical aspect of leadership in this incident was transformational leadership. Once the immediate threat was mitigated, I focused on inspiring and motivating officers. By communicating the shared goal of public safety and acknowledging the pressures of the environment, I encouraged engagement, initiative, and collaborative problem-solving. Transformational leadership fosters commitment and trust and is particularly effective in high-stress operational contexts, where team members may encounter novel or challenging situations (Bass, 1990). The College of Policing highlights that transformational leadership is essential for maintaining operational effectiveness and professional standards in complex incidents (College of Policing, 2023).

When the offenders attempted to flee, a shift to transactional leadership was necessary. This involved ensuring compliance with procedures, assigning clear tasks, and monitoring adherence to operational protocols. Transactional leadership provides structure, accountability, and clarity in high-pressure environments, particularly where public and officer safety is at stake (Burns, 1978). For example, I delegated officers to intercept fleeing offenders, ensured the crime scene remained secure, and coordinated with emergency medical responders. By balancing authority with clear task allocation, the team maintained operational discipline and effectiveness. 

As new information emerged, bystanders providing offender descriptions and additional risks being identified, adaptive leadership became vital. Adaptive leadership emphasises learning, flexibility, and real-time problem-solving in complex and unpredictable environments (Heifetz et al., 2009). I reassessed officer positions, redeployed resources, and maintained oversight of the victim and crowd, demonstrating resilience and responsiveness. Adaptive leadership ensured that decisions were informed, proportional, and dynamic, allowing the team to respond effectively to evolving risks. 

Mentoring and supporting new starters during the incident exemplifies servant leadership. Servant leadership focuses on the growth and development of team members, fostering confidence, competence, and resilience (Greenleaf, 1977). I provided guidance, explained reasoning, encouraged questions, and modelled decision-making, allowing new officers to learn from real-time operational challenges. Servant leadership not only strengthened immediate team performance but also contributed to the longer-term development of operational capability.

A particularly important aspect of leadership during this incident was strategic role allocation. As officers arrived, I quickly assessed individual skills, prior experience, and confidence levels. One officer with extensive first aid training was assigned primary responsibility for attending to the victim, ensuring rapid medical support. Another officer with experience in public order and containment was tasked with monitoring exits and preventing the offenders from fleeing. Less experienced officers were allocated responsibilities such as managing bystanders, recording witness statements, and supporting crime scene preservation under supervision. This approach maximised operational effectiveness while simultaneously developing less experienced colleagues’ confidence and competence, illustrating the interplay between situational and servant leadership (Hersey and Blanchard, 1982; Greenleaf, 1977).

Monitoring performance was continuous throughout the incident. I observed actions, provided real-time feedback, and adjusted responsibilities as needed. For instance, when a less confident officer showed uncertainty in recording witness statements, I briefly demonstrated correct procedures and clarified expectations. This hands-on coaching ensured tasks were completed accurately while reinforcing learning. Structured feedback was maintained during and after the incident, supporting reflection, learning, and professional growth. Officers were encouraged to share observations, highlight challenges, and discuss potential improvements. This collective review facilitated team development, reinforced accountability, and strengthened operational decision-making for future incidents (College of Policing, 2023).

Lessons learned from the incident emphasise several key principles. First, clear, decisive initial action is critical in stabilising volatile situations and protecting individuals. Second, leadership must be flexible, adapting style to the competence of the team and the changing demands of the situation. The transition between directive, transformational, transactional, adaptive, and servant leadership ensured operational needs were met while supporting officer development and maintaining public safety. Third, role allocation and performance monitoring enhance operational efficiency and build team capacity. Assigning roles according to skillset, providing guidance, and reviewing performance ensures tasks are completed effectively while fostering learning. Structured feedback and reflective practice are essential for continuous improvement. Encouraging team members to evaluate their own performance, share observations, and discuss challenges strengthens capability and resilience. 

Finally, mentorship and knowledge sharing develop long-term team strength, embedding lessons learned and promoting preparedness for future complex incidents (College of Policing, 2023).
Reflecting further, the incident reinforced the importance of emotional intelligence in effective leadership. Managing a high-stress environment, distressed bystanders, and colleagues with varying levels of confidence required awareness of both my own emotional state and that of others. Goleman (2005) emphasises that leaders who demonstrate self-awareness, self-regulation, empathy, and social skills are better equipped to influence outcomes and maintain team cohesion under pressure. By maintaining composure and modelling calm professionalism, I was able to reassure colleagues, foster confidence in decision-making, and reduce stress levels, which in turn enhanced operational effectiveness.

Another key lesson was the importance of reflective practice for continuous improvement. After the incident, I formally debriefed with the team, discussing what strategies worked well, which decisions could have been improved, and how future incidents might be better managed. This reflective process aligns with Gibbs’ (1988) cycle, reinforcing learning from experience and embedding it into future practice. New officers were encouraged to share their perspective, providing valuable insights and helping me identify gaps in guidance or training. This approach strengthens team resilience and ensures lessons learned are embedded in operational procedures, consistent with College of Policing guidance (2023).

The incident also highlighted the significance of long-term professional development through mentorship and knowledge transfer. By mentoring new starters during the incident, I was not only improving immediate operational outcomes but also contributing to the growth of the next generation of officers. Servant leadership principles suggest that leaders create sustainable impact by prioritising the development of others (Greenleaf, 1977). Passing on experience, sharing decision-making rationale, and modelling leadership behaviours ensures that both my team and I continue to develop. This reinforces the College of Policing’s emphasis on building leadership capability at all levels, supporting professionalisation, and fostering confidence among new officers (College of Policing, 2023).

In conclusion, this incident illustrates that leadership in policing is multifaceted, requiring operational control, strategic planning, adaptability, mentorship, and reflective practice. Integrating situational, transformational, transactional, adaptive, and servant leadership ensured effective responses to the evolving incident, maximised team performance, and safeguarded public trust. From a new starter with limited confidence to an operational leader and mentor, my experience demonstrates the importance of reflective practice, professional development, and flexibility in leadership. Strategic role allocation, performance monitoring, feedback, emotional intelligence, and mentorship were all integral to achieving operational success and fostering team resilience. Embedding lessons learned through reflective practice and knowledge transfer ensures sustained leadership growth, supports the development of future officers, and strengthens the professionalism and effectiveness of modern policing.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:


My three-year probationary period as a response police officer has been defined by intensive learning, coaching, mentoring, assessment, and reflective practice. The journey began with six months of structured headquarters training, followed by a 12-week tutorship under a resolute tutor officer, before progressing to independent operational duties in a busy city centre response team. The tutorship phase offered practical guidance, support, and mentorship, while independent duties demanded leadership, decision-making, and team management, often in high-pressure environments. This essay critically reflects on these experiences, using Gibbs’ reflective cycle (1988) to explore how coaching, mentoring, and feedback have contributed to my personal, professional, and organisational development, while also demonstrating my ability to learn, perform, and support others. It also traces my development from a probationer with theoretical knowledge to a confident, reflective officer capable of mentoring others and leading in complex operational situations, including the evolution of stress management skills.

At the start of probation, I recognised that my personal and professional capabilities were largely theoretical. Headquarters training provided a structured environment where I could begin applying knowledge to simulated policing scenarios. Classroom-based sessions, scenario simulations, and practical workshops introduced core policing principles, legislation, and procedural knowledge. As a learner, the pace and volume of new information, combined with the pressure of scenario-based exercises, made stress levels notably high. I often felt overwhelmed, particularly when asked to make quick operational decisions in simulations. Coaching during this period was highly structured and task-focused, providing clarity on performance expectations and opportunities to apply theoretical knowledge practically. Whitmore (2010) emphasises that coaching is most effective when goal-oriented and experiential, which was evident in scenario-based exercises where I practised decision-making, communication, and operational procedures. Simulated public disorder and first-response scenarios enabled me to experience the pressures of operational policing in a controlled environment while receiving immediate coaching and feedback. These exercises encouraged adaptive thinking and problem-solving, reinforcing my ability to remain calm and decisive under pressure. Early mistakes were treated as opportunities for reflection, instilling resilience and fostering a growth mindset. Over time, repeated exposure to controlled scenarios, coupled with structured feedback and reflective learning, allowed me to manage this initial stress more effectively. By the end of headquarters training, I had developed foundational confidence, procedural knowledge, and coping techniques that helped me remain composed under pressure.

During tutorship, the transition from classroom to live operations marked a critical stage of growth, not only in operational competence but also in stress management. Mentoring provided both technical guidance and psychosocial support (Kram, 1985), helping me navigate the emotional and ethical demands of policing. Early in this phase, responding to real incidents such as assaults or anti-social behaviour heightened stress levels significantly. Initially, I experienced anxiety related to making quick decisions while ensuring public safety and procedural compliance. Through reflective feedback, structured debriefs, and guidance from my tutor, I learned techniques to manage these pressures, such as breaking tasks into manageable steps, prioritising actions, and using reflective pauses after incidents to process decisions. Over the twelve weeks, stress became increasingly manageable as experience, learning techniques, and situational awareness improved. I developed resilience and confidence, recognising that what initially felt overwhelming could be approached systematically and safely. Reflective discussions helped me understand the importance of balancing empathy with assertiveness when interacting with the public, ensuring that ethical and procedural standards were consistently upheld.

Reflecting on this period, I recognise the profound benefits of coaching and mentoring. Personally, I developed resilience, self-awareness, and confidence in decision-making under pressure. Professionally, I gained practical competence in core policing skills, including scene management, evidence handling, safeguarding, and communication with diverse members of the public. Organisationally, these experiences aligned with College of Policing standards and priorities, ensuring ethical and procedural compliance while contributing to public safety (College of Policing, 2026a, 2026b). Structured feedback sessions during tutorship enabled me to critically assess my performance, explore alternative approaches, and implement improvements, aligning with Kolb’s experiential learning cycle (1984), which emphasises reflection and active experimentation. These sessions encouraged me to consider not only “what” decisions were made but also “why” and “how” they could be improved, fostering deeper analytical thinking and reinforcing professional accountability. Over time, this reflective practice became habitual, allowing me to integrate feedback more effectively and anticipate potential outcomes of operational decisions in real time. Early reflection also taught me that stress is not inherently negative; it can serve as a motivator and learning mechanism when managed effectively, a lesson that shaped my ongoing professional development.

Upon completion of tutorship, I joined a new city centre response team and assumed independent duties. This team was composed largely of officers with limited experience, presenting a unique leadership challenge. Operational incidents were frequent and high-pressure, including violent assaults, street-level disturbances, and public safety threats. However, compared to my early experiences, stress was now far more manageable. Practical experience, combined with reflective learning and established coping strategies, allowed me to remain focused, make informed decisions, and support colleagues without feeling overwhelmed. Applying situational leadership principles (Hersey and Blanchard, 1982), I adapted my leadership style based on the competence and confidence of team members and the demands of the situation. In complex assaults, I employed directive leadership, providing clear instructions, task allocation, and close supervision to ensure public safety and operational effectiveness. In less urgent scenarios, I adopted a supportive or coaching style, encouraging less-experienced officers to take responsibility, make decisions, and learn from their actions. Adaptive leadership and coaching techniques also helped manage stress for my team, ensuring that both my performance and that of colleagues remained effective during demanding operations. Transformational leadership principles were applied to inspire confidence, motivate professional development, and encourage proactive problem-solving, enhancing overall team performance and morale. This evolution demonstrates the direct link between experience, reflective practice, and stress management: as competence and confidence grew, the emotional intensity of high-pressure incidents became controllable, allowing me to perform effectively without compromising professional judgement.

Mentoring and coaching were critical in supporting the development of colleagues. I frequently guided officers through evidence handling, safeguarding vulnerable individuals, and communication with witnesses and victims. Using a reflective approach consistent with Gibbs’ cycle (1988), I encouraged colleagues to debrief after incidents, assess their own performance, identify areas for improvement, and apply lessons in future situations. This approach enhanced individual competence, fostered team cohesion, and built professional confidence. Supporting others reinforced my own skills, judgement, and leadership abilities while promoting a learning culture within the team. Mentoring also aligned with servant leadership principles (Greenleaf, 1977), emphasising the development and wellbeing of team members, which strengthened team performance and resilience. Observing colleagues’ growth provided insights into the practical application of coaching theories, allowing me to refine my own mentoring style and better support professional development. Additionally, mentoring created opportunities to embed organisational values within the team, supporting adherence to the College of Policing’s competencies, particularly integrity, fairness, and professional competence. Over time, I became adept at tailoring mentoring approaches to individual colleagues’ learning styles, recognising that experiential coaching, reflective dialogue, and practical demonstration were each valuable in different contexts.

Feedback, both giving and receiving, was central to development. Feedback has taken many forms, each providing distinct benefits for learning, reflection, and performance improvement. Formal feedback occurs through structured assessments, probation reviews, and supervisor appraisals. During tutorship and after six months in operational duties, I received formal feedback highlighting my competence in incident management, safeguarding, and communication skills. This type of feedback provides clear benchmarks against which my performance can be measured and aligned with College of Policing standards (College of Policing, 2026a, 2026b). Informal feedback occurs in real-time during operational incidents or through casual debriefs, offering immediate guidance on tactical decisions, communication with victims, or risk assessment. According to Passmore (2016), informal, timely feedback is crucial for skill acquisition in high-pressure environments, reinforcing learning, correcting errors promptly, and encouraging reflective practice. Real-time feedback, particularly during fast-moving incidents, enhanced my ability to make critical decisions while modelling good practice for colleagues.

Peer-to-peer feedback has also been an essential component of my learning. Within the city centre response team, we often conducted collaborative debriefs where officers reflected on one another’s performance, discussed alternative approaches, and identified lessons for future incidents. This type of feedback fosters a team-oriented learning culture, encourages reflective discussion, and builds confidence in both giving and receiving constructive critique. Providing feedback is equally important, and I have developed strategies to deliver it effectively. I prefer a constructive and structured approach, combining positive reinforcement with actionable suggestions for improvement, aligned with the GROW coaching model (Whitmore, 2010). Over time, this method has strengthened my confidence in mentoring and coaching colleagues, ensuring lessons learned are embedded across the team. Integrating both reflective and proactive feedback practices supported continuous learning and the application of policing standards in real-world scenarios.

Throughout my probation, mentoring and coaching have supported the achievement of personal, professional, and organisational goals. Personally, I developed confidence, resilience, and self-awareness, enabling informed decisions under pressure and navigating challenging interpersonal situations. Professionally, structured coaching and mentoring developed operational competence, procedural knowledge, ethical decision-making, and leadership capabilities. Organisationally, these experiences contributed to team performance, public safety, and alignment with College of Policing standards and objectives (College of Policing, 2026a, 2026b). Reflective practice, underpinned by Gibbs’ cycle (1988), has been integral to my learning. Lessons learned were applied to future incidents, enhancing both my own performance and that of my team. Over the three-year period, repeated cycles of reflection, feedback, and coaching allowed me to integrate theoretical knowledge, practical skills, and leadership principles into everyday practice, supporting continuous professional development and lifelong learning. Stress management improved steadily, demonstrating that challenges which initially felt overwhelming became manageable through experience, reflective learning, and structured techniques.

From the beginning to the end of probation, my growth has been substantial. I began with theoretical understanding and limited operational experience, often uncertain in decision-making and communication, and experiencing high stress in unfamiliar situations. Headquarters training provided foundational skills, confidence, and strategies for managing pressure. Tutorship enabled me to apply these skills in real-world contexts, developing resilience, professional judgement, reflective capacity, and effective stress management techniques. Independent duties challenged me to lead, mentor, and make critical decisions under pressure, fostering advanced operational competence, leadership maturity, and the ability to manage complex incidents effectively without undue stress. By the end of probation, I had evolved into an officer capable of mentoring others, providing constructive feedback, and embedding organisational values in practice. This journey demonstrates the cumulative impact of structured coaching, mentoring, feedback, and reflective learning on personal, professional, and organisational development, as well as on the ability to manage stress effectively in high-pressure policing environments.

In conclusion, my three-year probationary period demonstrates the transformative role of coaching, mentoring, assessment, and multi-modal feedback in developing professional competence, confidence, leadership ability, and stress resilience. Structured guidance during headquarters training and tutorship, combined with reflective practice, operational mentoring, and application of coaching and leadership theories—including situational, transformational, and servant leadership—has supported personal growth, operational competence, and organisational alignment. Several types of feedback—formal, informal, peer-to-peer, reflective, and real-time—have collectively enhanced learning, performance, professional resilience, and stress management. Coaching and mentoring, supported by structured feedback, have enabled me to meet personal, professional, and organisational goals, develop leadership and teamworking skills, and foster a culture of continuous learning. Furthermore, these experiences have provided a foundation for my ongoing professional journey, ensuring that I continue to apply reflective, evidence-based approaches to decision-making, leadership, and stress management within policing. By combining experiential learning with structured mentoring, feedback, and coping strategies, I am now better equipped to mentor future probationary officers, promote ethical practice, and maintain high standards in operational policing while remaining composed under pressure.
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