	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.

	What do you consider are the best aspects of this piece of work?    
	Critical analysis of sections


	Which aspects do you consider could have been improved in this piece of work?
	Wider research and time management 


	What have you found most satisfying whilst undertaking this submission?
	Being critical


	What were your previous targets? Explain how you have addressed these in this piece of work.	
	[bookmark: _GoBack]Previous targets included being more critical and have been in this one



The initiative of change chosen in this case study is the curriculum reform known as Successful Futures by Professor G. Donaldson. Also, commonly known as Donaldson’s Review. This curriculum reform is on a macro level as it involves a big change from a political stance and changes the widest picture, the meso level is introducing this reform to the schools and organisations and the micro level is the teachers using this practice. Macro-level approaches are the political and economic contexts, focussing on interactions between the government, the market or in this case the education, and the society, this level usually revolves around sustainability in any changes made (SPRG, 2018). Thus, making the curriculum reform a Macro-level approach, by making an overall change within the government that will have effects on education in Wales. Donaldson’s review to change the curriculum in Wales to a successful futures curriculum reform is a change to all curriculum in schools in Wales, following the changes Graham Donaldson made in Scotland. Although the changes were not fully successful for Scotland due to in 2011, schools that entered for the TES award were only 12 out of 333 were Scottish, with only four of those schools shortlisted though none of them won an award, this raised concern that teachers were not providing proof of achievement sufficiently (Horton, 2012). Donaldson has adapted and learned from that and has amended them to work better for Wales by having schools test the new curriculum before all schools adapt to the reform, this allowing time to make changes where needed. Successful Futures will be implemented in all schools by 2022, originally the date was set earlier for 2021 but unfortunately the timeline did not meet up but remains to happen faster than Scotland, which took six years (Evans, 2015), the year delay was to ensure a roll out method rather than a big change all at once, making it a gradual process rather than a sudden change, benefitting those already in school (Lewis, 2017). Successful Futures intends on improving children’s quality of education while approaching education in a cross-curricular way (Donaldson, 2015). The curriculum reform intends on encouraging children, helping them express themselves and their emotions, having a focus on mental health and well-being, it intends on using assessments and technology to ready children for their future and becoming a citizen of the world (Donaldson, 2015). This is due to the changes needed to be made to the curriculum reform after sampling schools tested the changes. The Welsh Government decided to bring Donaldson in to review the curriculum after the questioning of the quality of education after low results in PISA testing in 2009 (OECD, 2014). The 2012 PISA results in 15-year olds were low and this showed concern as this is when children’s competency levels ready them to become an active part of society (OECD, 2014). These scores are what inspired the government to come together in 2011 to change the equity and quality of education in a large-school scale reform (OECD, 2014). The curriculum change had other driving forces such as advancing technology, economic pressures and divergent changes happening in other areas of the United Kingdom just to name a few. 

The new curriculum under Donaldson’s review plans on a curriculum that produces children that are ambitious and sets them up for their futures, making them more willing to continue to learn after education (Donaldson, 2015). The new curriculum hopes to bring an understanding of the world to children to set them up for a future of contributing to the economy and community (Donaldson, 2015). Including six areas of focus for learning and experience, including expressive arts, well-being and health, languages, humanities, numeracy and science and technology, these will all be taught through a cross-curricular program to ensure that all subjects are interlinked and have a focus on literacy, numeracy and digital competence (Donaldson, 2015). Some teachers are not sure on this development as they are unsure they harbour the skills needed to teach a cross-curricular lesson, if one teacher is qualified in one area such as an art teacher, now having to involved numeracy can be a barrier for that teacher. Other possible barriers to the cross-curricular approach are for teachers who are not digitally competent themselves or not fully confident with technology, this is extra training and guidance that teachers themselves will need to implement this new curriculum, this has been considered and additional training and guidance will be offered to existing teachers to help them gain the knowledge needed to practice this new curriculum (Welsh Government, 2017). This new curriculum plans on assessing children based on age, and will have interim assessments at ages 5, 8, 11, 14 and 16 (Welsh Government, 2017). 

Donaldson’s review is going through a process to finally implement the new curriculum in 2022. This process is called “The Pioneer Schools Network” which is a group of teachers and educators drawn together from a selection of schools throughout Wales, ranging from bilingual schools to special schools and even ranging in size, these educators are coming together and will be developing the curriculum together through this network (Welsh Government, 2017). These practitioners are partnered with local authorities as well as regional consortia, ESTYN, and other key stakeholders to produce the best curriculum to benefit schools, Wales and the children for a ‘successful future’ (Welsh Government, 2017). 

One drive for change according to Donaldson (2015) is the concerns involving the outcomes the current curriculum produce, this is down to assessment, including PISA. With PISA scores in wales significantly lower than fourteen other countries in the European Union in 2009 (Bradshaw et al., 2010) this was a concern for Welsh Government and initiated the change that has come to be known as the curriculum reform. PISA only samples schools and pupils from countries and in 2009 PISA sampled 87 per cent of Welsh schools and 88 per cent of welsh pupils (Bradshaw et al., 2010), this is not a full representation of Wales and the system should be reviewed so testing shows 100 percent of schools and pupils, to remain fair. Estyn reports also suggest that the current curriculum is not enough in getting good results, this meaning the current curriculum is letting students down in their learning (Donaldson, 2015). The OECD (2014) also concluded that Welsh schools are not performing at a satisfactory level due to the assessment and evaluation criteria implemented by the current curriculum. Donaldson (2015) also believed it is time for change regarding social and health education when concerning transfer between stages, for example the change involved between stages 2 and 3. PISA remains a strong drive initiative due to the competitiveness between countries to score well, with Wales being amongst the lower scorers, it poses a threat to Welsh education reputation, with Wales not wanting to be perceived as ‘weak’ (Donaldson, 2015). 

Though, from a critical point of view, the PISA results should focus more on helping children improve rather than ensuring the integrity of a country. In an open letter published by The Guardian to OECD written by a range of professors from around the globe, they express that PISA is an outdated way to gauge understanding of 15-year-olds and question if they are a necessary source of assessment (The Guardian, 2014). They also express that these standardised tests are a justification for a ‘race to the top’ attitude adopted by many countries (The Guardian, 2014). These professors also believe that due to the 3-year testing, countries are finding quick solutions to gain on the PISA scoreboard, rather than fixes to the decline as a whole and long-term solution (The Guardian, 2014). They also fear that PISA cannot measure academic success when ruling out artistic, civic and physical education when assessing pupils, this is narrowing education (The Guardian, 2014). These professors argue that PISA testing impoverishes classrooms due to stripping them of learning and making them more about testing and preparing for the PISA tests, thus arguing if children are actually getting a quality education or if it seems like they are due to high scores on a test (The Guardian, 2014). Not only have the professors expressed their concerns with PISA and PISA testing, they offered alternative ways to test children and their abilities in a fairer way, including considerations depending on the country, such as developing countries or countries where children are trafficked at the age of 15, to make a fairer result and comparison, as not every country has the same opportunities to allow their youth education (The Guardian, 2014).  

Critical viewpoints argue that there is no need to test children but to let them learn instead. They question why we need to test children and if it is absolutely necessary, why do we have to test children in the way we do. This creates pressure and stress on a child that can cause implications later in life. The pressure is also on the child to do well and if they fail or do not get the result they hoped for, this could have a negative effect on their mental state. Professor Hutchings (N.D.) argues this point by expressing that current curriculum and systems are measuring attainment based off test scores and it is damaging children’s mental state and does not foster the skills needed for later life. Professor Hutchings (N.D.) also found that teaching styles are often compromised when there is a test upcoming that reflects the school in any way, rather than has any impact on the child’s attainment itself, focussing the lessons based on the upcoming test and not on knowledge the children need to necessarily learn if the test did not exist. 

Critics argue that teachers should teach children and encourage learning and inspiring children to view the world around them critically, relying less on routine and less on children retaining information, rather allow children to learn and experience what they are being taught (Tejedor, 2016). The way this is suggested is by producing a curriculum that is cultured and encourages children to build on community, democracy and dialogue (Tejedor, 2016). Tejedor (2016) quotes Professor James Burns when saying that when educating children becomes about results it becomes a private benefit rather than a public benefit, meaning that when education is reformed and redesigned to create an outcome to benefit the government it becomes more about benefitting the government than about benefitting the child.  Tejedor (2016) refers to theorists such as John Dewey and reiterates the point he made that testing children and teaching children to test will consequently produce adults who have not gained knowledge and a critical understanding but produce a generation of good test takers, also resulting in adults with the inability to be compassionate and the inability to empathise. According to Tejedor (2016), Professor Burns is still teaching, but instead of using testing as a means of achievement, he allows his students to reflect and self-directed learning to inspire his students and to teach in a holistic way. This is a critical view on testing that more schools should adapt to and to teach without PISA scores looming over them. 

Another key driver for the curriculum to change is the ever-advancing technology, changing the way everyday people live and work, effecting how children will learn, this growing change is a reason why the curriculum was in need of a reform as digital competence needed to become a priority in the younger generations learning (Welsh Government, 2017). The last curriculum reform was in 1993 and technology has advanced a substantial amount since then, so it was due an update to cater for the technology available for children today (Welsh Government, 2017). Technology is only going to keep advancing and new technology is forever being produced and introduced to the public, so introducing new software and devices that are accessible to everyone will prepare children for the world after education when it is a requirement to have competency in these gadgets and software (Welsh Government, 2017). The way the new curriculum plans on implementing technology and introducing technology into a lesson is by leading more experience based learning and allowing for a more creative way of teaching and of learning (Welsh Government, 2017). The ways teachers can use technology to teach will engage children as they could watch a video demonstration on how to count instead of listening to their teachers, giving a visual element to the learning as well as a more fun side to it as well. Using a cross-curricular approach to learning, digital competency can be implemented in all lesson plans to allow a range of learning techniques that may benefit some students rather than a lesson where technology is not involved at all. 

The new curriculum has faced some challenges and some criticism along the way. Mari Huws, the commissioner for welsh language in Wales, wrote her concerns in a letter to the chair of The Children, Young People and Education Committee, Lynne Neagle, expressing that the curriculum review is not clear on how Donaldson proposes to fully implement welsh language in the new curriculum, and Huws recommends that Neagle pays close attention to how Donaldson plans on implementing this in the new curriculum and requests that Donaldson gives a concise response on how he plans on doing so (Huws,  2016). According to Neagle the whole curriculum review is ‘conceptual’ and has many areas to work on including offering stronger leadership to implement plans and put them into action, expectations are not clear of the pioneer schools, confusion on the relationship between assessment and curriculum and Neagle also expresses concern that the curriculum will be formed from other countries experiences and not be specific to Wales and their needs (BBC, 2017). The delay in the six areas of reform also concerns the chairwoman Neagle and even The National Association of Head Teachers are concerned with the delay and felt the new curriculum needed more clarity of what it actually has to offer and to what the system will look like (BBC, 2017). The National Union of Teachers think that there needs to be more vision and direction to give the review a tangible meaning (BBC, 2017). A committee of AMs have also shown concern with the new curriculum and believe that a contingency plan needs to be put in place just in case the curriculum fails to deliver (James & Wightwick, 2017). Concerns are that children will be caught between two different types of curriculum and that the successful futures are not setting a concrete plan (James & Wightwick, 2017). Even local school Ysgol y Stradey had a lack of clarity when scouted to be a pioneer school (James & Wightweick, 2017). 


Changes that are upcoming and may have an impact on the Successful Futures curriculum reform are elections for the Welsh Government, due to the current party being Labour and an advocate for the changes to the curriculum, if the government were to change parties to a conservative government in 2021, there may not be such a welcome to the changes that are in motion. Though, the curriculum reform was mentioned in the manifesto, Welsh Conservatives believe that education changes will benefit from within schools rather than by forming a new structure (Welsh Conservatives, 2016). Though, the conservative manifesto from 2016 have similar views in wanting to improve Wales on an international scale and become recognised for a “robust” education internationally (Welsh Conservatives, 2016). They want to focus on empowering teachers and creating the best teachers for the children, focussing more money and funding directly to the classrooms, they want to promote language in learning, especially the Welsh language and having training available for teachers to gain languages (Welsh Conservatives, 2016). The Welsh Conservatives also planned to reduce social gaps in the classroom as part of their manifesto as well as allow schools to be more accessible for parents to send their children no matter on their financial or social being (Welsh Conservative, 2016). Lastly, their manifesto promises to have a focus on skills that will benefit children when they are adults such as finance education and home economics (Welsh Conservatives, 2016). The Welsh Conservatives (2016) manifesto outlines the importance and the view that structural change will not create a better educational system for children, but the change from within with giving teachers more skills and training and trusting teachers, parents and young people to be what makes the difference in education and to steer from the, as the conservatives of Wales put it ‘the one-size-fits all approach which has dominated education in Wales since 1999’ (Welsh Conservative, 2016). 

Theory has changed and expanded over the years with relation to educational leadership and management. Many theorists argue about what the word “leadership” actually means, and if it does have one solid definition. Yuki (2002) argues that the word leader is ‘subjective’ and expresses that the word ‘leader’ often gets construed to mean that one person or persons has the power over other people, in a sort of ranking level, whereas. Bush and Glover (2003) have a definition in progress for leadership that says that anyone who has influence that leads to achievement and change is a leader. According to Michael Fullan (N.D.) having a positive moral purpose is the first step to becoming a great leader as well as having character, making an authentic leader. Fullan (N.D.) also believes that effective leadership is led by both egoistic and altruistic motivations. 

Bush and Glover (2014) express that leadership is only second to the classroom teacher when it comes to children’s learning. Robinson (2007) believe that the closer the leaders are to the learning, the more chance of positive outcome. Leithwood et al.’s (2006) made the point that no achievement levels have improved without the direct involvement of a skilled leader, offering the conclusion that head teachers as well as other teachers are a vital part to the trajectory and the achievement levels in schools (Bush & Glover, 2014).  

Though, critical observation done by Hargreaves and Goodson (2006) and Tyack and Cuban (1995) comes to the conclusion that no matter the amount of curriculum reform there is, there is little to no progress in results. The reasoning for this, according to Clement (2013) is that the changes has an impact on teachers. Several teachers feel that mandated change brings a sense of compulsion over them rather than a sense of elegance to the change, causing distress (Clement, 2013). Though does not believe that reform should be abolished or change should not happen (Clement, 2013). 
Analysis tools are a great way to find out when change is needed. Force Field Analysis by Kurt Lewin is a method using three stages, used for implementing change by many today (Changing Minds, N.D.). The three stages are Unfreeze, Transition, Refreeze (Changing Minds, N.D.). The first stage being a difficult thing for organisations and governments to recognise, which is recognising something is a problem and needs to change or something needs to be done to improve the problem, this can be a fear for organisations as they may fear change or may fear the change may fail (Loftus, N.D.). Loftus (N.D.) also mentions that these organisations are scared of learning, this is an obstacle that Kurt Lewin recognised when formulating the three stages of change. This is when positive leadership comes in, and having someone or a group that can be uplifting and positive will bring motivation and lower doubt. People often hold onto their sense of identity, which makes them ‘frozen’, thus making the want for change for the future allows people to move into the unfreeze stage as frozen suggests, it stops time in motion and things carry on that way, whereas unfreeze creates change which may create a lot of motivating and effort (Changing Minds, N.D.). The second stage in Lewin’s Force Field Analysis theory is ‘Transition’. Transition is the journey to change, it will not always be a simple and easy journey and may require a lot of help from others to continue motivation, along with misunderstandings and setbacks along the way (Changing Minds, N.D.). Other words used for the transition stage are the “change” (NHS North West Leadership Academy, N.D.) stage and the “cognitive restructuring” (Loftus, N.D.) stage. This stage is a challenging stage as it is time to experiment with options to create the change desired (Loftus, N.D.). At this stage, it is important the leader promotes positivity and has great communication skills to allow everyone involved to understand the process and to empower those involved (NHS North West Leadership Academy, N.D.). The final stage of Lewin’s Force Field Analysis Model is the “refreeze” stage. This stage is when the organisation has returned to stability and the change has been made (NHS North West Leadership Academy, N.D.). This stage is described as the stage of becoming a part of the doing culture (Loftus, N.D.). The refreeze stage is the stage to replant the organisation after being lifted and changed, it id the opportunity for the organisation to regain stability (Changing Minds, N.D.). Though this stage in practice is not always a speedy step and can often take time to slow down through a process rather than a sudden halt (Changing Minds, N.D.). This stage is often tentative for organisations as the next change may be awaiting them once the current stage has been frozen (Changing Minds, N.D.). This stage can often lead to organisations becoming discouraged for future changes as this stage can be dragged out and often make those implementing the change feel as if it is not worth the effort made (Changing Minds, N.D.). The refreeze stage is a great opportunity for management to offer praise and reward to those in the team who helped towards the change, encouraging them that they have made the difference needed and to reinforce their importance to the organisation, this will give confidence to those working for the organisation and make them feel like an integral part of the organisation (NHS North West Leadership Academy, N.D.). 

Lewin’s Force Field Analysis model is a benefitting model for Donaldson’s Curriculum Reform, as it has gone through the three stages, aforementioned. The unfreeze stage was when PISA scores were not sufficient, along with other drivers for change, this is what made the Welsh Government and Donaldson to come together to make a change. Thus, leading them to the Transition period, where ideas and strategies were discussed and the reform started to take shape. Wales is currently in the refreeze stage as the new curriculum under Donaldson’s review is being tested in schools throughout Wales and by 2022 will be implemented in all schools in Wales, this will be the end of the refreezing process. 

Dr. John Kotter’s 8 step model for change is also a benefitting model of change organisations may wish to use when implementing change to their structure or other areas that may need improving. Kotter’s 8 steps include urgency, coalition, goals, communicate, roadblocks, small wins, consolidate and lastly, institutionalise (Kotter, 2012). Kotter (2007) believed that most companies and organisations fail to change as they do not have enough sense of urgency, and without this step they are almost certain to fail due to not being aggressive enough to change and not communicating this to others, without communicating the enthusiasm to others they will not be motivated and a lack of team behind the change is surely to fail. Kotter had seen 50% of companies fail during the first step as they underestimate the importance of motivating others who will help make the change with them and they underestimate that this first stage is the hardest of them all (Kotter, 2007). The second stage is all about building a team of leaders (Kotter, 2007). In the Welsh Government’s case the team of leaders are the education commissioners and professor Graham Donaldson, working together as a team of leaders to initiate a plan. 

To conclude, the curriculum reform under Professor Graham Donaldson’s review is a big change to the curriculum that has used many theories in leadership as well as models for change. Though Donaldson has had many critics and challenges when facing the release of the curriculum reform it is still to go ahead for 2022. With Bush and Glovers model of leadership as well as others, it clearly relates to the models of change discussed such as Kotter’s 8 stages of change and Lewin’s Force Field Analysis, as the main areas of focus is building a team to empower and lead the change, having communication and enthusiasm as the main contributors to developing a positive team of change leaders. This was implemented when the need for change arose in education for Wales. Having strong leaders such as government, local authorities, Graham Donaldson and the schools who are now part of the Pioneer Schools Network, are all leading the change to happen in all schools and to the curriculum to change as a whole to improve children’s education, the economy of Wales, the way in which children are assessed and the way children are set up for future life. Allowing for a more digitally comprehensive education sets children up for their future careers and involvement in society and the working community. Future practice in education can only benefit from the reform, as it is setting the basis for a better future for all children, to help future generations to integrate into society, to be able to express themselves clearly and to understand their emotions. This curriculum reform not only focusses on the subjects’ children need to learn but also on developing skills for their future, and on their well-being, to ensure all children are healthy and have a wide understanding of the world. Particular areas that may need more development in implementing the new curriculum is being more specific to changes such as mentioned by Mari Huws in the letter to Lynne Neagle about how Donaldson plans on introducing and making Welsh language a focus as in the report there is no clear statement on how this will be conducted (Huws, 2016). Future practice will also be impacted by the change initiative for the new curriculum, mainly for current teachers as well as future teachers, especially with the digital competency framework. Due to the rapid growth technology has, this framework will always be developing and changing to stay relevant. This will mean continuous training (Welsh Government, 2017) and focus on keeping teachers up to date and skilled to use this technology to teach students in a way to allow children to understand how to use the technology. The technology will need to stay relevant throughout the years as children progress through stages of education, so educators need to stay updated and informed on how these technologies work in order to deliver the information needed. Technology is a rapid industry that changes so often and in the last 25 years’ technology was not even a consideration to bring into schools and in the classroom as the amount of technology that was readily available to the average person was limited, whereas now technology is available to every person no matter the age or social class. So, to conclude this point, technology will be the biggest factor to consider when taking the change initiative forward, as it was a big driver for change, it will also be a continuous driver for progression. 
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