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Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	[bookmark: cysill]Targed/Target 1
	Sentencing and expression. 

	Targed/Target 2
	Need to explore points rather than assert. 

	Targed/Target 3
	Look at Harvard reference guide to ensure referencing is accurate. 

	Targed/Target 4
	

	Targed/Target 5
	



Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

Introduction 
During this assignment the aim is to look at childhood development and the evidence supporting this area. Be able to identify a group of learners who need an intervention in a specific area to support their development. It is important to recognise the diverse needs of all learners in the setting of a school, ensuring they are able to access everything just like every other pupil. Inclusivity in the classroom is important, as “In a truly inclusive setting, every child feels safe and has a sense of belonging.” (Open Society Foundations, 2019) Every pupil should feel comfortable in their learning environment. 
The four purposes in Curriculum for Wales 2022, show that pupils need to be “Ambitious capable learners, ready to learn throughout their lives” (Donaldson, 2015). In order to achieve this, it is important that the classroom recognises the diverse needs of learners and ensures that every pupil is progressing as they should be. Another of the four purposes is “Ethical informed citizens of Wales and the wider world” (Donaldson, 2015). This is yet another important point to be exercising within the classroom environment, ensuring all pupils do not discriminate other pupils and they recognise the diverse needs and beliefs of every individual. 
In order to meet the diverse needs of every pupil, interventions can be in place for some pupils. This assignment will look further into an intervention based on improving pupils reading ability. 
The identified group of learners for the intervention are in Key stage 2 (KS2), they are in year 3 and are aged between 7 and 8. It is a group of 5 pupils of mixed gender, they struggle to engage in certain activities in the classroom environment, making them feel excluded from many activities. This is due to their reading age being low, all the pupils in the intervention group have been recognised to have a reading age of 2 years below their actual age. 

The intervention that is being used to support the group of learners identified is based on improving their reading age and focusing on their literacy skills. It is important that every child is literate, this is of a key focus in the new Curriculum for Wales 2022, “Literacy, numeracy and digital competence will be mandatory cross-curricular skills and must be embedded in any adopted curriculum”. (Welsh Government D.), 2020). This shows the importance of a child being literate as it is now a cross-curricular skill. 

The intervention specifically looks at each pupils reading age, in order to know where they are at with their reading skills. Knowing the stage they are at is important in order to set work accordingly to monitor progress and improvement from each individual. The work is catered indivudally to the child. They work as a group of pupils but the tasks will be differentiated to each learners needs. 

The activities during the intervention are multi-sensory based. “Multisensory techniques enable students to use their personal areas of strength to help them learn.”(Praveen, no date) By giving a pupil a range of techniques it ensures they have maximum potential to progress and learn the best way for them. 

Reading strategies are taught at first, and repetition of these strategies are important. They are constantly reminded to the pupils, in order to encourage the use of the strategies during the planned acitivities. The planned activities are carefully individualised for each pupils need in order to secure a rate of progression. 

Main Body 

Language development can be split into 2 sub catergories, literacy and oracy. The intervention in this essay relates specifically to the literacy aspect of language development, looking at reading. 
Langauge development begins at an early age. It is said that language development can occur before a baby is even born. ‘”Babies know important things about language literally from the time they are born and learn a great deal about language before they ever say a word “ (Gopnik et al., 2001:23).  This suggests that language isn’t just for school, and it can be developed outside of school. The intervention presented allows for parents and carers to help their children improve their literacy skills outside of school. 

When starting school pupils will start to learn a phonics scheme, according to each schools preference. Phonological awareness is very important in playing role in contributing to helping a child to read and their literacy skills. (Tankersley, 2003) states “One of the major components that determines a child's readiness to learn to read is his or her understanding of how the sounds work together.” This suggests the importance of having a high phonological awareness in order to be able to reach your intended reading age, if your phonological awareness isn’t where it should be then it will mean that the task of reading will prove very difficult, in comparison to someone whose phonological awareness is very high. 

When phonological awareness is high a pupils “Phonological awareness moved from doing to noticing” (Johnson, no date). This suggest that without phonological awareness the action of reading will prove difficult for a child. For example, they may be able to recognise sounds from another person, but not on their own, and not be able to transfer the skills from noticing to doing. In this case the reading would be the doing. 

Phonological awareness is all about focusing on the sounds in a word, “phonological awareness is made up of a group of skills” (Johnson, no date). These skills all lead to the progression of reading. There are steps taking when looking at phonological awareness these steps are as follows. Talk about the steps of phonological awareness- then talk about 

The field of language development has been looked into detail by many theorists. One being Skinner whose theory outlines that pupil’s language development comes from a nurture aspect. This behaviourist theory suggests that language is developed through the environment that a child is surrounded in. The stimulus around them creates a response and this can be rewarded, and in return the child will continue to develop its language for a reward. This comes from Skinners Pavlov’s experiment, which suggest that “stimulus and response work together. According to this category, the babies obtain native language habits via varied babblings which resemble the appropriate words repeated by a person or object near him.” (Demirezen, 1988, p.136) So, Skinner suggest language is developed through its environment. So linking with the intervention a child’s reading age could be substantially low due to the home environment not stimulating the pupil,  “While phonemic awareness is easily taught to children in the early years, the absence of strong oral language, reading, and word play in the home can lead to reading difficulties and a failure to progress in reading development” (Tankersley, 2003). This shows the need for many pupils to have an intervention in order to educate parents and carers on how to best help the pupil progress. 
 
Another theorist that talks about language development is Chomsky, his theory outlines that language development is down to biological influences. He suggests it is something we are born with and have the natural instinct to acquire language, “but according to Chomsky, we can acquire language because we’re genetically encoded with a universal grammar- a basic understanding of how communication is structured.” (Stanborough, 2019). This is suggesting that language development isn’t something that we learn but we develop it naturally from our own instincts. This is an opposing view to Vygotsky and Bruner who are social constructivists and their theories suggest language development needs and external source to help. It is suggested in Bruner’s theory “Teachers need to be aware of the developmental state of each of the children in their care, and should provide scaffolding that is appropriate” (Wheeler, 2020). This is suggesting that each pupil’s development can occur at a different pace and that the development doesn’t happen just from natural instinct, when scaffolding is in place and support is given development can be made. This is all suggesting that pupils develop their language and literacy skills through support and interaction. 

Vygotsky is another theorist, his theory suggests there is a zone of proximal development (ZPD) where a pupils learning is at its peak. “The ZPD is a level of development obtained when children engage in social interactions with others; it is the distance between a child’s potential to learn and the actual learning that takes place” (ER Services, 2016). This is suggesting that for a pupils language to develop  there needs to be social interactions. This is seen in the intervention as the pupils work within a group, rather than an individual. This provides more chance for them to interact and learn from each other. 

Progression within a pupil’s curriculum is suggested to be important to their development. Progression is defined as “the act of changing to the next stage of development” (Cambridge Dictionary, 2020). From looking at progression in learning it suggests that “Assessment plays a fundamental role in enabling each individual learner to make progress at an appropriate pace, ensuring they are supported and challenged accordingly.” (Welsh Government A.), 2020). This suggests that with the use of progression it allows for a smooth transition through stages of development. 
A theorist who has researched into stages of development is Piaget, and he has set out ‘Piaget’s stages of cognitive development’. These discuss how a child’s development progresses from birth up.  It is a four-stage model showing how a child is progressing through time. 
The first stage is from birth to 2 years, it is called ‘Sensorimotor stage’ and in this stage children develop “understanding of himself or herself and reality (and how things work) through interaction with the environment” (Learning Theories, 2020). This stage suggests that the person develops through interaction and forming their own assumptions of what the world is and this is all grasped through a sensory led mind. 

The second stage is from 2 to 7 years old and is called ‘Preoperational stage’. This is the stage where children are ego centric and have difficulty in being able to understand the viewpoint of someone other than their own. “The main achievement of this stage is being able to attach meaning to objects with language. It’s thinking about things symbolically. Symbolic thought is a type of thinking where a word or object is used to represent something other than itself.” (Marcin, 2018). This stage links well with language development, and how a child develops their language skills, this suggests to us at between the ages of 2 and 7 they for more concrete terms in line with their language development. 

The third stage is from 7 to 11 years old and is called ‘The Concrete Operational Stage’. In this stage the children are less egocentric than in the second stage. They now are able to think more logically “child to start working things out inside their head” (Marcin, 2018). This suggest that this is a stage in development where pupils become much more independent in their thinking, “This is called operational thought” (Marcin, 2018). Relating back to the intervention outlined in this essay, this is where the children in the intervention should be at in terms of cognitive development, but they are not at that stage yet and this is one reason why it is necessary to input the intervention to fill the gaps of knowledge in development. 

The fourth stage is for ages 12 and up and is called ‘The Formal Operational Stage’. This is a stage at where the children should start to develop abstract concepts, “think about multiple variables and come up with hypotheses based on previous knowledge” (Marcin, 2018). This is suggesting in this stage the pupil is able to take previous knowledge and build upon this, so they have developed to think abstractly. 
Overall Piaget’s stages of cognitive development show a progression, as they go from just trying to make sense of the world around them to finally reaching the fourth stage where they begin to think abstractly and pull together all that they have learnt. 
Spiral curriculum is another approach to showing progression in development for a pupil. “Spiral curricula are common in narrative-based approaches and are often associated with enquiry-type learning.” (Wilson, Evans and Old, 2015). This approach of the spiral curriculum come from Bruner, who sets out the curriculum where the educational topics will be revisited numerous times, but each time it is in much more depth and context in order to develop a progression of learning. 
Bruner’s spiral curriculum shows progression as pupils have to revisit topics but in more detail each time allowing them to progress at a steady pace.  One scholar has defined it as “[In the curriculum] fundamental ideas, once identified, should be constantly revisited and reexamined so that understanding deepens over time” (Howard, 2007, p. 1). so by revisiting areas within a curriculum progression is smooth and knowledge deepens. 
Spiral curriculum approach can be seen in the New curriculum for Wales 2022. The curriculum outlines progression steps for learners. It is said the progression steps should guide  “The process of exploring and revisiting these statements will enable learners to develop ever deeper knowledge over the learning continuum and to progress to a more sophisticated understanding of the key knowledge, ideas and principles in each Area.” (Welsh Government B.), 2020). Suggesting the aim of this curriculum is allowing pupils to progress at a rate that is suited to them. 
The progression steps in the curriculum are based from ‘What matters statements’.  “It is through exploration of the key ideas and principles contained in these statements that they will develop their learning.” (Welsh Government B.), 2020). The same what matters statements throughout a pupils school life allows for a spiral curriculum which in return allows for progression as they are revisiting these areas but are developing their learning. 
Looking at the progression steps and what matters statements for the Languages, Literacy and Communication it does show a progression of learning in order to foster a pupil’s development in this area. Looking closely at the what matters statement “Understanding language is the key to understanding the world around us” (Welsh Government C.), 2020). This what matters statement closely links with the intervention, as it is all based on a pupil’s ability to read. The progression steps for reading follow a good structure for development over time. Key words separate the progression steps, they follow the pattern that the curriculum will be a spiral curriculum where certain areas and topics will be revisited in further detail to gain a deeper knowledge and understanding. Progression step 1 states “I am beginning to discriminate phonemes aurally in different positions.” (Welsh Government C.), 2020). Whereas progression step 2 states “I can listen to, understand and later recall what I have heard.” (Welsh Government C.), 2020). The use of key words suggest progression, for example step 1 states beginning whereas step 2 goes on to say I can. This shows that through a spiral curriculum progression in each area can be seen clearly. 
The intervention chosen will consist of a small group of learners whose reading age is 2 or more years below their actual age. To gather the group of learners the class teacher will looking at the reading age scores of each child and look to see who is below 2 years or more in their reading age. 
This intervention is an intervention that takes place outside of the classroom, during teaching time. It is conducted by a teaching assistant within the school who has been trained in the intervention and knows how best to implement this with the children. Each group will be taken out of lessons twice a week for 45 minutes to participate in this intervention.
Some pupils who take part in the intervention can need it for much longer than others, the pupils participating in the intervention will be monitored closely to look at their progression.  Their reading ability will be tested every couple of weeks to see if the gap in their reading skills is getting smaller. 
The intervention runs as follows:
Firstly, the teaching assistant (TA) will look at where each individual pupil struggles. For example, is it blending CVC words or recognising CVC words, and specifically what words they struggle with.
The intervention then runs by firstly teaching some reading strategies to the children, to help them to begin to gain confidence in independently reading. One strategy is even as simple as being able to use their finger or ruler to follow the words in order. Once reading strategies have been taught the TA will leave copies of books on the table and each child is encouraged to use a strategy to read 2 pages of the book. This helps to build confidence and get them to find reading less of chore. 
The next stage of the intervention would be to look at CVC words. The pupils play games such as the pair game, to match the words. Although the game is played as a group the words are individualised to each pupil, in order for them to be developing on the words they struggle with. 
Then the group will move on to sight words. The TA will play a game outdoors with cards with the words on them placed on the floor. The TA will shout a word and the pupils have to run and find that word. This is to develop their sight recognition of certain words they struggle with, the more often they see it the more likely they are to remember it. 
Finally, the intervention goes on to spelling, this is where words will be written in items like rice, sand, glitter etc. this is to stimulate their long-term memory. If it is not stimulated in their long-term memory the intervention wouldn’t prove effective. 
Even though the intervention is based in school with the TA as the provider, this can be continued outside of school with parent interaction. If one night a week for 30 minutes parents involved this intervention in a game it will benefit the pupil as the more meaningful it comes the more likely the pupil is to retain it in their long term memory, as suggested by (Baycrest Centre for Geriatric Care, 2017).  “ it is better to relate it to something meaningful rather than repeat it again and again to make it stick”
This intervention provides itself with many strengths it allows for those with poor reading ability to improve their reading skills. This allows them to be able to access their lessons much easier. It can “identify and close specific skill gaps with individuals and vulnerable groups, assessing, tracking and quantifying the process of closing the gap.” (EYFS Action Impact, 2019). Suggesting that the intervention closes the gap in attainment not only helps the individuals, but it means the teacher doesn’t have to differentiate for such a wide ability, and therefore shows the smaller gap in attainment.
In addition to this, “Effective diagnosis of reading difficulties is important in identifying possible solutions particularly for older struggling readers” (Education Endowment Foundation, 2020). This suggests the importance of a correct diagnosis and that strategies are made for each individual in order for them to progress effectively. This raises the concern of this intervention not being as effective to the individual due to it being a small group it may be more beneficial if it was one to one, ensuring that the correct solutions are identified in order to close the gap. 
However another positive to the intervention is that it suggest to provide the opportunity for the TA to  “have a greater level of diagnostic capability, establishing reasons and solutions to underpin informed interventions when literacy acquisition is problematic” (EYFS Action Impact, 2019). This ensures that all learners in the school will be recognised if they need intervention support. 
The intervention provides a range of tasks and activities proven to improve the reading skills of those struggling, “However, supporting struggling readers is likely to require a coordinated effort across the curriculum and a combination of approaches”- (Education Endowment Foundation, 2020), this shows the challenge that can come of ensuring improvements outside of the intervention too. It suggests the importance of a good communication line between class teacher and the TA that is running the intervention, to ensure progress across the board. If this isn’t achieved, then it could mean the intervention isn’t proving efficient enough even though it is known to be a success. 
In addition, one benefit in recognising the need for this intervention is that the Education Endowment Foundation suggest, “Pupils are likely to continue to benefit from some phonic work” (Education Endowment Foundation, 2017). Proving a major benefit of the intervention outlined in this essay, where phonics is its main focus. By including phonics, it is filling in any gaps that have been missed or need to be revisited from the foundation phase and allowing the gap of attainment to gradually close. 
Many schools find the intervention beneficial “the introduction of Launchpad has improved the progress and attainment for all children but especially those with significant gaps in their learning”(Ward, 2018) this suggests the introduction of this interventions show improvement across the school and this can be seen by many schools alike. 
When having interventions in place for those pupils who need extra support to make further progress, it can be a great help to boost their confidence in participating in everyday classroom tasks. However, with an intervention in place it does mean that those students miss out on other parts of the school day and may even miss important information in some lessons that they are too afraid to ask to be caught up on. Leaving them in the same position as they started, struggling to access the work and not feeling as though they can ask for help. This is a dilemma as the intervention is in place to help them across all areas of learning, in order to achieve this target good communication between staff is vital, this is so that work missed is caught up on and not putting any pupil at a disadvantage. 
The intervention was chosen with the intention to raise the literacy standards. “Schools in Wales and Scotland trail the rest of the UK in improving the reading ability of children, according to a study published today.” (Wightwick, 2017) Poor literacy skills in Wales are recognised nationally, it is an area needing improvement. Therefore, there was emphasis on the importance of this intervention to be in place in order to improve literacy standards through the school, to improve the country’s ability. 
During PTE2 this intervention was recognised by me and seemed to be integrated well into the school routine. From looking at the ESTYN report for the PTE2 school it has shown how dedicated the school is to ensure the children’s progress across all areas. “The headteacher challenges staff appropriately to ensure provision of high quality and tackles underperformance rigorously.” (ESTYN, 2018) The dedication of all staff can be seen throughout the school, and the need to ensure every child is progressing is shown, especially in the intervention spoke about in this essay. 
“There are effective procedures to manage the performance of teachers and learning support assistants. All staff have access to a suitable range of relevant training to support their professional development, for example in relation to the delivery of targeted reading programmes.” (ESTYN, 2018) The intervention has been recognised by ESTYN and shows how useful and effective this intervention is within the school to ensure pupils progress as they should.  Within the school they are committed to focusing their efforts on the pupils and ensure they are gaining from every area possible, constantly learning and progressing and they do this by  “effective use of the pupil development grant, for example by developing the reading skills” (ESTYN, 2018). The money spent on intervention such as the intervention provided in this essay is used if it proves effective for the pupils.  It is known if an intervention such as this one is not proving effective money will be spent somewhere else which will provide more useful to pupils, this is done as they “review regularly the impact of programmes and activities on pupil outcomes to ensure that they are cost effective.” (ESTYN, 2018) The intervention has been in the school for a while and has proven effective in improving children’s literacy skills, although every child is different so one child may take longer than another in order to show progression. But the interventions is suggested to be a success in improving a pupils literacy skills. 
Conclusion 
Overall, the need for an intervention for many students is necessary as it provides the chance to close the gap in attainment. 
The intervention presented in this essay could be rolled out across other parts of the school, in particular foundation phase. By introducing it at foundation phase it allows for a pupils literacy skills to be noticed early and gaps can be filled in before heading into a ks2 class, where pupils with a low literacy levels will struggle.  
Another way forward to continue to improve literacy skills across the school is to introduce the intervention to parents and carers. This will mean it can be continued out of school hours, and the more a child is exposed to this intervention the more likely they are to see an improvement in their literacy skills. This could be introduced as an after-school session to train parents and carers, this would be provided by the TA’s who have undertaken the outside training. This will mean they can provide them with examples and resources needed to provide this at home. 
Literacy is now has much more of an emphasis as part of our new curriculum for Wales 2022. It is a core aspect, and by providing interventions that are literacy based this will be fulfilling the needs of the curriculum and more importantly the needs of the child’s right to a good form of education. 
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